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>>Committee commenced at 9:02 
 
Chairman (Mr. Hickes): Good morning, 
everyone. I would like to welcome 
everyone to the second day of the Special 
Committee’s review of the Education Act 
legislation in Nunavut. The first witness 
this morning is Nunavut Tunngavik 
Incorporated.  
 
I would like to ask Mr. Mikkungwak to 
lead us in prayer today, please. 
 
>>Prayer 

ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᖅ ᕿᒥᕐᕈᔭᐅᓂᖓᓄᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᓄᓇᕗᒥ 

ᐃᖃᓗᐃᑦ, ᓄᓇᕗᑦ 
ᒪᐃ 14, 2015 

 
ᒪᓕᒐᓕᐅᖅᑏᑦ ᐅᐸᒃᑐᑦ: 
ᐹᑦ ᐊᕐᓇᒃᑲᖅ 
ᔪᐊᔾ ᕼᐃᒃᔅ, ᐃᒃᓯᕙᐅᑕᖅ 
ᓯᒥᐅᓐ ᒥᑭᓐᖑᐊᖅ, ᐃᒃᓯᕙᐅᑕᐅᖃᑕᐅᔪᖅ 
ᔫ ᓴᕕᑲᑖᖅ 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ 
 
ᐃᖅᑲᓇᐃᔭᖅᑏᑦ: 
ᑭᐊᕆᓐ ᐊᒡᓘᒃᑲᖅ 
ᓯᑏᕙᓐ ᐃᓄᒃᓱᒃ 
ᓯᕚᓐ ᒫᔅ 
 
ᑐᓵᔩᑦ: 
ᒍᐃᓐ ᐊᖑᓛᓕᒃ 
ᒪᓕ ᑰᓕ 
ᐋᓐᑐᓘ ᑎᐊᓚ 
ᐋᓚᓐ ᒪᒃᕼᐊᒐᖅ 
ᐸᓚᓐᑏᓇ ᑐᓗᒑᕐᔪᒃ 
 
ᐊᐱᖅᓱᖅᑕᐅᔪᑦ: 
ᐳᕌᑦᓕ ᐋᓴᒻᐹᑦ 
ᔨᒻ ᑯᕉᑲ 
ᔮᓐ ᒪᒃᑖᓄᑦ 
ᑳᑎ ᐅᒃᐱᒃ 
ᕌᐱ ᖃᒪᓂᖅ 
 
 
>>9:02 ᑲᑎᒪᒋᐊᖅᑐᑦ 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᒥᔅᑕ ᕼᐃᒃᔅ)(ᑐᓵᔨᑎᒍᑦ): ᐅᓪᓛᒃᑯᑦ 
ᑐᓐᖓᓱᒋᔅᓯ. ᑖᓐᓇ ᑐᒡᓕᐊᓂ ᐅᓪᓗᕆᓕᕋᑦᑎᒍ 
ᕿᒥᕐᕈᑎᓪᓗᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᓂᑦ. ᑖᓐᓇ 
ᓯᕗᓪᓕᖅᐹᖑᓂᐊᕐᖓᑕ ᐅᖃᕆᐊᖅᑐᖅᑐᑦ ᓄᓇᕗᑦ 
ᑐᓐᖓᕕᒃᑯᑦ. 
 
 
 
ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ ᒪᑐᐃᖅᓯᖁᓪᓗᒍ ᑐᔅᓯᐊᓂᒃᑯᑦ. 
 
 
 
>>ᑐᔅᓯᐊᖅᑐᑦ 
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Chairman: Thank you, Mr. 
Mikkungwak. We have a very busy 
agenda today, so I’m going to go right 
into requesting Mr. James Arreak’s 
opening comments on behalf of NTI. 
Thank you. 
 
Mr. Arreak (interpretation): Thank you, 
George and the rest of the Members of 
the review. Thank you for the 
opportunity and know that we feel 
welcomed as NTI. This morning, we 
want to talk about what you are 
reviewing, the Nunavut Education Act.  
 
Before I start, I will introduce those of us 
here. From the end, Sandra Omik, Legal 
Counsel; to her right is Udloria Hanson, 
Chief Operating Officer; to her right is 
Jeannie Arreak-Kullualik, Policy 
Analyst, Education and Language; and on 
my left is our Director of Social and 
Cultural Development, Natan Obed. 
These are the representatives that I would 
like to introduce.  
 
As NTI, who represents Nunavut Land 
Claims beneficiaries, we do not take this 
responsibility lightly as we represent 
Inuit in the Nunavut Settlement Area, 
many of them unilingual Inuit, most only 
in Inuktitut, but also a growing number in 
English only and the large part of the 
Inuit we represent are bilingual. 
 
Article 32 of the Nunavut agreement 
equips Inuit, through NTI, with a right to 
participate in the development of social 
and cultural policies and in the design of 
social and cultural programs and services, 
including the method of their delivery in 
Nunavut.  
 
(interpretation ends) The right to 
participate goes beyond the right to be 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
ᐅᓪᓗᒥ ᐱᓕᕆᐊᓴᖃᒻᒪᕆᓐᓂᐊᕋᑦᑕ ᑕᕝᕗᖓ 
ᑲᔪᓯᑲᐅᑎᒋᓗᑕ. ᒥᔅᑕ ᔭᐃᒥᓯ ᐋᕆᐊᒃ 
ᒪᑐᐃᖅᓯᔾᔪᑎᖃᕈᓐᓇᖅᑲᑦ ᑭᒡᖓᖅᑐᕐᓗᒋᑦ ᓄᓇᕗᑦ 
ᑐᓐᖓᕕᒃᑯᑦ. ᒥᔅᑕ ᐋᕆᐊᒃ. 
 

ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ, ᔪᐊᔾ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᑲᑎᒪᔨᕋᓛᑦ 
ᑖᔅᓱᒥᖓ ᑕᑯᓇᒃᑎᓪᓗᓯ. ᖁᔭᓐᓇᒦᒃ ᐱᔪᓐᓇᖅᑎᑕᐅᒐᑦᑕ 
ᑐᓐᖓᓱᒃᑎᑕᐅᒐᑦᑕᓗ NTI-ᑰᓪᓗᑕ. ᐅᓪᓛᖅ, ᐃᓕᔅᓯᓐᓄᑦ 
ᑕᒪᔅᓱᒥᖓ ᑕᑯᓇᒃᑕᔅᓯᓐᓂ ᓄᓇᕗᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖓᑦ ᐅᖃᐅᓯᕆᓂᐊᕋᑦᑎᒍᑦ. 
 

ᐱᒋᐊᓚᐅᖏᓐᓂᓐᓂᑦ ᑕᕝᕙᓃᑦᑐᒍᑦ ᖃᐅᔨᒪᓂᐊᕋᔅᓯ 
ᐃᓱᒃᖠᖅᐹᒥ ᐱᒋᐊᕐᓗᖓ ᑕᐅᕙᓐᖓᑦ ᑕᒪᐅᖓ 
ᑕᓕᖅᐱᖕᒧᑦ, ᓵᓐᑐᕋ ᐅᒥᒃ, ᐱᖁᔭᓕᕆᔨᕗᑦ ᐊᒻᒪᓗ; 
ᑕᓕᖅᐱᐊᓃᑦᑐᖅ ᐅᓪᓗᕆᐊᖅ ᕼᐋᓐᓴᓐ Chief 
Operating Officer-ᒋᓪᓗᑎᒍᑦ, ᐊᒻᒪᓗ 
ᑕᓕᖅᐱᐊᓃᑦᑐᖅ ᔩᓂ ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ ᑕᒪᔅᓱᒥᖓ 
ᖃᐅᑕᒫᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᒪᖃᑦᑕᖅᑐᖅ, 
ᑕᐃᑲᓂ ᐃᓅᓯᓕᕆᓂᕐᒧᑦ ᐊᒻᒪ ᐃᓕᖅᑯᓯᓕᕆᓂᕐᒧᑦ 
ᐱᓕᕆᕝᕕᑦᑎᓐᓂᑦ, ᐊᒻᒪᓗ ᓴᐅᒥᑦᑎᐊᓐᓃᑦᑐᖅ ᑖᓐᓇ 
ᑐᑭᒧᐊᒃᑎᑦᑎᔨᕗᑦ ᓇᑖᓐ ᐅᐱᑦ. ᑖᓐᓇ 
ᑐᑭᒧᐊᒃᑎᑦᑎᔨᐅᓪᓗᓂ ᑐᓐᖓᕕᒃᑯᓐᓂ 
ᐃᓕᖅᑯᓯᓕᕆᓂᕐᒧᓪᓗ ᐊᒻᒪᓗ ᐃᓄᓕᕆᓂᕐᒧᑦ 
ᑕᕝᕗᖓᐅᖓᔪᓂᒃ. ᑖᒃᑯᐊ ᑕᕝᕙ ᐃᓕᔅᓯᓐᓄᑦ 
ᓇᓗᓇᐃᕈᒪᕋᑖᖅᖢᒋᑦ. 
 

ᑖᒃᑯᐊ ᑐᓐᖓᕕᒃᑰᓪᓗᑕ, ᑭᒡᒐᖅᑐᐃᒐᑦᑕ ᓄᓇᕗᑦ 
ᐊᖏᕈᑎᑦᑕ ᐃᓗᐊᓂ ᐊᑎᖃᖃᑕᐅᔪᓂᒃ, ᑕᒪᓐᓇᓗ 
ᐅᕿᑦᑑᓐᖏᑦᑎᐊᕐᒪᑦ ᐱᒻᒪᕆᐅᑎᒃᖢᑎᒍᓗ, ᑖᓐᓇ 
ᐃᓄᓐᓂᒃ ᑭᒡᒐᖅᑐᕐᓂᖅ ᑕᒪᒃᑯᐊ ᐊᖏᕈᑎᕗᑦ 
ᐃᓗᐊᓃᑦᑐᐃᑦ ᐱᓪᓗᒋᑦ, ᐊᒥᓱᐃᓪᓗ ᑭᒡᒐᖅᑐᖅᑕᕗᑦ 
ᐃᓄᒃᑎᑐᐃᓐᓇᖅ ᐅᖃᓪᓚᒍᓐᓇᓲᖑᖕᒪᑕ, ᐊᒻᒪᓗ ᐃᓚᖏᑦ 
ᐊᒥᓱᓐᖑᖅᐸᓪᓕᐊᔪᐃᑦ ᖃᓪᓗᓈᑎᑑᕈᓐᓇᖅᖢᑎᒃ, 
ᖃᓗᓪᓈᑎᑐᐃᓐᓇᖅ ᐃᓚᖏᑦ ᐅᖃᓪᓚᒃᐸᒃᖢᑎᒃ, 
ᐊᒥᓲᓂᖅᓴᐃᑦᑕᐅᖅ ᑭᒡᒐᖅᑐᖅᑕᕗᑦ ᖃᓪᓗᓈᑎᑐᓪᓗ 
ᐃᓄᒃᑎᑐᓪᓗ ᐅᖃᓪᓚᓲᖑᓪᓗᑎᒃ. 
 

ᐊᖏᕈᑎᑦᑕ ᐃᓗᐊᓂ 32-ᖑᔪᒥ ᑖᓐᓇ 
ᐱᒋᐊᕈᑎᒋᔪᒪᓪᓗᒍᑦᑕᐅᖅ ᑖᓐᓇ ᐱᔪᓐᓇᖅᑎᑦᑎᖕᒪᑦ, 
ᑐᓐᖓᕕᒃᑯᓐᓂᒃ, ᐱᖃᑕᐅᒍᓐᓇᕐᓂᕐᒥᒃ 
ᐃᓕᓴᕆᔭᐅᔾᔪᑎᖃᕋᑦᑕ ᑕᕝᕘᓇ ᑕᒪᒃᑯᐊ 
ᐸᕐᓇᒃᑕᐅᑎᓪᓗᒋᑦ ᐃᓄᖕᓂᒃ ᐊᒃᑐᐃᓂᐊᖅᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ 
ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖏᓐᓂᒃ ᓴᖅᑭᑦᑐᖃᕐᓂᐊᖅᑎᓪᓗᒍ. 
ᑕᒪᒃᑯᐊ ᐋᖅᑭᒃᓱᖅᑕᐅᓂᖏᑦ ᐸᕐᓇᒃᑕᐅᑎᓪᓗᒋᓪᓗ 
ᐊᒻᒪᓗ ᑐᑭᑖᕈᑕᐅᓇᓱᒃᑎᓪᓗᒋᑦ ᐱᖃᑕᐅᒋᐊᖃᕐᓂᕐᒥᒃ. 
ᑕᐃᑯᖓᓗ ᖃᓄᖅ ᖃᐅᑕᒫᑦ ᐱᓕᕆᔭᐅᓂᖏᑦ ᑕᐃᑯᖓ 
ᑎᑭᒃᖢᒍ ᑕᐃᒪᓐᓇᐃᓕᖓᒻᒪᑦ ᑖᓐᓇ ᐊᖏᕈᑎᑦᑕ 
ᐃᓗᐊᓂ 32. 
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consulted that has often been referred to 
by the Supreme Court of Canada. 
 
Since the creation of Nunavut, education 
has been and still is of utmost importance 
of Article 32 that NTI has consistently 
participated in providing substantive 
input. 
 
NTI’s submission takes a look at 
education milestones with when and how 
changes took place. This is from Inuit 
perspectives that in order to fix and 
improve your challenges, you must take a 
look at the past and make things better 
for the future. 
 
NTI’s submission is in three parts: a 
current look at the Nunavut Education 
Act, an updated version of NTI’s initial 
submission to the creation of the 
Education Act, and social development’s 
three annual reports on the state of Inuit 
culture and society. 
 
(interpretation) An overwhelming 
majority of students within the education 
system are Inuit at approximately 96 
percent of the students from kindergarten 
to grade 12. 
 
It is all the more important that the 
Government of Nunavut understand its 
obligation to endeavour to reflect Inuit 
goals and objectives within the education 
system in accordance with Article 
32.2.1(b). 
 
Equally important, the education system 
must embrace Inuit language as an 
aboriginal right to be fully exerciseable 
and enforceable as the primary language 
of instruction, and given equal weight 
accorded in the Inuit Language 
Protection Act. 
 

(ᑐᓵᔨᑎᒍᑦ) ᑕᐃᒪ ᐱᔪᓐᓇᐅᑎᖃᕐᓂᖅ 
ᐃᓚᐅᔪᓐᓇᕆᐊᒃᓴᖅ ᐅᖃᐅᓯᐅᖃᑦᑕᖅᓯᒪᒻᒪᑦ ᑲᓇᑕᒥ 
ᐃᖅᑲᖅᑐᐃᕕᕐᔪᐊᒥ.  
 

ᑕᐃᒪᓐᖓᓂᒃ ᓴᖅᑭᖅᑎᑕᐅᓚᐅᕐᒪᑦ ᓄᓇᕗᑦ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐊᒻᒪᓗ ᐱᒻᒪᕆᐅᓂᖅᐹᖑᒻᒪᑦ 
ᐅᖃᓕᒫᕐᕕᒃ 32-ᒥ ᑖᒃᑯᐊ ᑐᓐᖓᕕᒃᑯᑦ 
ᐃᓚᐅᕕᒋᖃᑦᑕᖅᑕᖏᑦ ᐃᓱᒪᒋᔭᒥᓂᒃ ᑐᓴᖅᑎᑦᑎᓗᑎᒃ. 
 

ᑐᓐᖓᕕᒃᑯᑦ ᑐᓂᔭᖓ ᕿᒥᕐᕉᔪᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ 
ᓯᕗᒧᐊᒍᑕᐅᒍᓐᓇᖅᑐᑦ ᖃᓄᖅ ᑕᒪᒃᑯᐊ 
ᐊᓯᔾᔨᐅᑕᐅᓂᐊᕐᒪᖔᑕ ᑕᒪᓐᓇ ᐃᓄᐃᑦ 
ᐃᓱᒪᒋᔭᖏᓐᓃᖔᖅᑐᑦ ᐋᖅᑭᒍᒪᓪᓗᒍ 
ᐱᐅᓯᕚᓪᓕᖁᓪᓗᒋᓪᓗ ᑕᒪᒃᑯᐊ ᐊᒃᓱᕉᑎᒋᔭᓯ 
ᕿᒥᕐᕈᒋᐊᖃᖅᑐᓯ ᑭᖑᓂᕆᓯᒪᔭᑦᑎᓐᓂᒃ ᑕᒪᒃᑯᐊ 
ᓯᕗᓂᕗᑦ ᓯᕗᒧᐊᑦᑎᐊᖁᓪᓗᒋᑦ. 
 

ᑐᓐᖓᕕᒃᑯᑦ ᐱᖓᓱᐃᓕᖓᒻᒪᑦ ᐅᖃᐅᓯᕆᓂᐊᖅᑕᖏᑦ 
ᑖᒃᑯᐊ ᕿᒥᕐᕈᓪᓗᑎᑦ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᒪᓕᒐᕐᒥᒃ ᐊᒻᒪᓗ ᐅᓪᓗᒥᒧᑦ ᐋᖅᑭᒋᐊᖅᑕᐅᓯᒪᔪᒥᒃ 
ᑐᓂᔭᖏᓐᓂᒃ ᑖᒃᑯᐊ ᑐᓐᖓᕕᒃᑯᑦ ᐱᔾᔪᑎᒋᓗᒍ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐱᖓᓱᑦ 
ᐊᕐᕌᒍᑕᒫᑦ ᐅᓂᒃᑳᖅᓯᒪᔪᑦ ᖃᓄᐃᓕᖓᓂᖏᓐᓂᒃ ᐃᓄᐃᑦ 
ᐃᓕᖅᑯᓯᖏᑦ ᐊᒻᒪᓗ ᐃᓅᖃᑎᒌᑦ. 
 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᓕᒫᑦᑎᐊᑦ 
ᓄᓇᕗᒻᒥ ᑕᑯᓪᓗᑎᒍ ᐊᒥᓲᓂᖅᐹᑦᑎᐊᑦ ᐃᓅᒻᒪᑦ, 96 
ᐳᓴᓐᖑᔪᑦ ᒥᑭᓛᓂᒃ ᑕᐃᑯᖓ ᖁᑦᑎᓂᓕᒃ 12-ᒧᑦ 
ᑎᑭᒃᖢᒍ. 
 

ᑕᒪᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ ᒐᕙᒪᒃᑯᑦ 
ᐱᒻᒪᕆᐅᑎᑦᑎᓐᓇᓱᒋᓪᓚᕆᑦᑕᕗᑦ ᑕᒪᓐᓇ 
ᑐᑭᓯᐅᒪᔭᐅᑦᑎᐊᕆᐊᖃᕐᓂᖓᓂᒃ ᐊᒻᒪᓗ ᒐᕙᒪᒃᑯᑦ 
ᐱᓕᕆᒋᐊᖃᕐᓂᖏᓐᓂᒃ ᐃᓄᐃᑦ ᐱᔪᒪᔭᖏᓐᓂᒃ ᐊᒻᒪᓗ 
ᑐᓐᖓᕕᖏᓐᓂᒃ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ 
ᐊᐅᓚᑕᐅᓂᖓ ᒪᓕᑦᑎᐊᕆᐊᖃᕐᓂᖓᓂᒃ ᑖᔅᓱᒥᖓ 
ᐅᖃᓕᒫᕐᕕᒃ 32.2.1(ᐱ)-ᖑᔪᒥ ᐊᖏᕈᑎᑦᑕ ᐃᓗᐊᓂ. 
 

ᑕᐃᒫᑦᑎᐊᖅ ᑕᐃᒫᑦᑕᐃᓐᓇᖅᑕᐅᖅ ᐱᒻᒪᕆᐅᑎᒻᒥᔭᕗᑦ 
ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ 
ᑐᓐᖓᓱᑦᑎᑦᑎᒋᐊᖃᕐᒪᑦ ᐊᒻᒪᓗ ᐱᒻᒪᕆᐅᑎᑦᑎᓗᓂ 
ᐃᓄᐃᑦ ᐱᔪᓐᓇᐅᑎᖏᓐᓂᒃ ᐃᓕᓴᖅᓯᓯᒪᑦᑎᐊᕐᓗᓂ 
ᐊᒻᒪᓗ ᑕᐃᑯᖓ ᑎᑭᖦᖢᒍ ᐃᓕᓴᕆᔭᐅᓯᒪᓂᖓ 
ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖅ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᓐᓇᑦᑎᐊᖁᓪᓗᒋᑦ. ᑖᓐᓇᓗ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖓᑦ ᐊᔾᔨᒌᑦᑎᑕᐅᓗᓂ ᑖᔅᓱᒪ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖏᑕ ᓴᐳᒻᒥᔭᐅᓂᖓᓂᒃ ᒪᓕᒐᒥ. 
 

(ᑐᓵᔨᑎᒍᑦ) ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖓᑎᒍᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᐱᔭᕆᐊᖃᒻᒪᕆᑉᐳᖅ ᐱᔪᓐᓇᕐᓂᖃᖅᑎᑕᐅᓂᕐᒧᑦ ᐃᓄᐃᑦ 
ᐊᖓᔪᖅᑳᖏᓐᓄᑦ ᐊᒻᒪᓗ ᐃᓂᒃᓴᖃᖅᑰᔨᑎᑕᐅᖁᓪᓗᒋᑦ 
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(interpretation ends) Inuit language of 
instruction is critical in fostering 
empowerment to Inuit parents and a 
sense of belonging for parents and for 
students. 
 
For as long as there has been a formal 
education system in present-day 
Nunavut, Inuit leaders and the board of 
directors currently have advocated 
strongly for the inclusion of Inuit 
language instruction. This drive began 
after the residential school era where 
Inuit were forced to learn English 
pursuant to federal policies on education. 

 
(interpretation) Inuit took great strides 
after the mid-1970s in the development 
of education policies, the design of 
educational programs, and participation 
of Inuit through local education councils 
to ensure the reflection of Inuit culture, 
values, and language in the classroom. 
 
Parents’ involvement in the schooling has 
positive benefits for students. 
(interpretation ends) That drive resulted 
in a significant increase of Inuit teachers 
between 1980 and 1986 after the two-
year diploma program was introduced, 
resulting in many communities offering 
Inuit language of instruction from 
kindergartent to grade 3. 
 
With so many Inuit parents participating 
in local education councils, that drive 
further resulted in regional divisional 
boards being created to voice their 
concerns in unity, as well as to provide 
overarching support in order for the local 
education councils to meaningfully 
participate in substantive education 
delivery.  
 
(interpretation) These divisional boards 
of education, comprising majority of 

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᓪᓗ. 
 

ᑕᐃᒪᓐᖓᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖃᓕᓚᐅᖅᓯᒪᒻᒪᑦ ᐅᓪᓗᒥᒧᑦ 
ᓄᓇᕗᒻᒥ, ᐃᓄᐃᑦ ᓯᕗᓕᐅᖅᑎᖏᑦ ᑲᑎᒪᔩᓪᓗ 
ᐊᔭᐅᕆᒻᒪᕆᒃᓯᒪᕗᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ 
ᐃᓚᖃᓯᐅᔾᔭᐅᖁᓪᓗᒍ ᐃᓕᓴᐃᔾᔪᐅᖃᑦᑕᖅᑐᓂᑦ. ᑕᒪᓐᓇ 
ᐱᒋᐊᓯᓚᐅᖅᓯᒪᔪᖅ ᑕᐃᔅᓱᒪᓂ 
ᐊᐅᓪᓚᕈᔾᔭᐅᕙᓚᐅᖅᓯᒪᓂᖏᑕ ᐃᓄᐃᑦ ᐃᓕᓐᓂᐊᕕᓐᓄᑦ 
ᑭᖑᓂᐊᑕ, ᑕᐃᔅᓱᒪᓂ ᐃᓄᐃᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔭᕆᐊᖃᖅᐸᓚᐅᖅᓯᒪᓪᓗᑎᒃ 
ᖃᓪᓗᓈᑎᑐᑦ ᒐᕙᒪᑐᖃᒃᑯᑦ ᐊᑐᐊᒐᖏᑦ ᒪᓕᒃᑕᐅᓪᓗᑎᒃ 
ᐃᓕᓐᓂᐊᓂᕐᒥ. 
 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᐃᓄᐃᑦ ᐊᒃᓱᕈᑎᖃᓪᓚᕆᖃᑦᑕᕐᓂᑰᖕᒪᑕ 
1970-ᖏᓐᓂ ᑕᐃᑲᓂ ᐱᒋᐊᖅᑎᓪᓗᑕ ᐅᓪᓗᒥᒧᑦ 
ᑎᑭᖦᖢᒍ ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ 
ᐱᒻᒪᕆᐅᑎᑕᐅᕐᔪᐊᖅᖢᓂ. ᑕᒪᒃᑯᐊᓗ 
ᐋᖅᑭᒃᓱᖅᑕᐅᓯᒪᓂᖓ ᑲᔪᓯᑎᑕᐅᖃᑦᑕᕐᓂᖓᓗ 
ᐱᖃᑕᐅᖃᑦᑕᕐᓂᖏᓪᓗ ᑕᒪᒃᑯᐊ ᐃᓄᐃᑦ ᑕᐃᑲᓐᖓᑦ 
ᐱᒋᐊᖅᑎᓪᓗᒍ ᓄᓇᓕᖕᓂ ᐃᓄᐃᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. ᑕᒪᒃᑯᐊ ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖏᑦ 
ᐱᖃᑕᐅᑦᑎᐊᖁᓪᓗᒋᑦ. ᐃᓄᐃᓪᓗ ᐱᒻᒪᕆᐅᑎᑦᑎᓂᖕᓂᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᐃᓕᓴᕆᔭᐅᑦᑎᐊᖁᓪᓗᒍ ᐃᒻᒪᓗ 
ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖓ ᑕᕝᕙᓂ 
ᐃᓕᓐᓂᐊᕐᕕᖕᒦᑦᑎᐊᖁᓪᓗᒍ.  
 

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ 
ᐱᓕᕆᖃᑕᐅᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᐊᑑᑎᖃᑦᑎᐊᖅᑐᒥᒃ 
ᐱᑕᖃᖅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓄᑦ. (ᑐᓵᔨᑎᒍ) ᑖᒃᑯᐊ 
ᐊᔭᐅᖅᑐᐃᓂᖅ ᐅᓄᖅᓯᒋᐊᕈᑕᐅᓚᐅᖅᑐᑦ ᐃᓄᖕᓄᑦ 
ᐃᓕᓴᐃᔨᓄᑦ ᐊᑯᕐᖓᓂ 1980 ᐊᒻᒪᓗ 1986. ᑖᒃᑯᐊ 
ᒪᕐᕉᖕᓄᑦ ᐊᕐᕌᒎᖕᓄᑦ ᐃᓕᓐᓂᐊᓚᐅᖅᑎᓪᓗᒍ 
ᐃᓕᓴᕆᔭᐅᔾᔪᑎᑖᕐᓂᐊᖅᑎᓪᓗᒋᑦ ᑕᒪᓐᓇ ᐊᒥᓱᓄᑦ 
ᓄᓇᓕᖕᓂ ᐃᓕᓴᐃᔾᔪᑕᐅᓕᖅᑐᑦ ᐱᒋᐊᖅᖢᑎᒃ 
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᑦ ᖁᑦᑎᖕᓂᓕᒃ 3-ᒧᑦ. 
 

ᑕᒪᒃᑯᐊ ᐊᒥᓲᑎᓪᓗᒋᑦ ᐊᖓᔪᖅᑳᑦ ᐃᓚᐅᔪᑦ ᑖᒃᑯᓇᓂ 
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᑦ ᑕᒪᓐᓇ 
ᓯᕗᒧᐊᒐᓱᐊᕐᓂᖅ ᓴᖅᑭᑎᑦᓯᔾᔪᑕᐅᓕᓚᐅᕐᒥᔪᖅ 
ᐊᕕᒃᑐᖅᓯᒪᔪᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᓄᑦ. 
ᐃᒪᓐᓇ ᓂᓪᓕᕐᕖᑦ ᓂᐱᖃᕈᑕᐅᓂᐊᖅᑐᓂᑦ ᐊᒻᒪᓗ 
ᐱᑕᖃᕈᑕᐅᓂᐊᑦᑐᓂᑦ ᐃᓛᒃ ᐅᖃᕐᕕᐅᔪᓐᓇᕐᓂᐊᖅᑐᓄᑦ 
ᐃᓱᒫᓗᑕᐅᔪᓂᑦ ᑕᒪᒃᑯᐊ ᑖᒃᑯᐊ ᓄᓇᓕᖕᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐃᓚᐅᒍᓐᓇᑦᓯᐊᖁᓪᓗᒋᑦ ᑕᒪᒃᑯᓇᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂ ᓴᖅᑭᐅᒪᑎᑕᐅᖁᓪᓗᒋᑦ. 
 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᑕᒪᒃᑯᐊ ᐊᕕᒃᑐᖅᓯᒪᔪᐃᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕐᔪᐊᒃᑯᑦ ᐱᓕᕆᖃᑦᑕᖅᑎᓪᓗᒋᑦ 
ᐊᒥᓲᓂᖅᐹᑦ ᐃᓄᐃᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ 
ᐱᓕᕆᖃᑕᐅᖃᑦᑕᑦᑎᐊᓚᐅᖅᓯᒪᖕᒪᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᒃ 
ᐃᓕᓴᐃᔨᒃᓴᓂᒡᓗ ᐊᖓᔪᖅᑳᒃᓴᓂᒡᓗ 
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Inuit parents, were able to directly hire 
superintendents, principals, teachers, and 
support staff. They also developed 
curriculum and produced Inuit language 
books and materials specific to their 
regional needs. 

 
The Special Committee must understand 
that NTI is providing constructive 
criticism of the current education system, 
knowing that once the drive for Inuit 
language of instruction is pushed to its 
fullest extent, the wheels for 
improvement can really start moving 
because it has happened before. 

 
(interpretation ends) When the 
Department of Education was developing 
a made-in-Nunavut Education Act in 
2007, NTI had great expectation that the 
Government of Nunavut would be 
committed to providing Inuit language of 
instruction from kindergarten to grade 12 
by the year 2020. And NTI provided its 
2008 submission on the Education Act 
hoping that the department would accept 
the recommended legislative tools and 
development of measureable targets to 
acheive that objective. 
 
(interpretation) Unfortunately, in 2013, 
the Auditor General of Canada found 
only two schools offered Inuit language 
of instruction from kindergarten to grade 
6.  
 
Although it’s unrealistic to expect that 
Inuit language of instruction in every 
class from kindergarten to grade 12 will 
be achievable in the next five years, we 
must pick up and try again. 
 
(interpretation ends) At this juncture of 
pause and reflection of the education 
system, we must be cognizant of the 40 
percent loss of Inuit language use in 

ᐃᑲᔪᖅᑎᐅᓂᐊᖅᑐᓂᓪᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᓂᒃ 
ᐱᖃᑕᐅᑦᑎᐊᖃᑦᑕᓚᐅᖅᓯᒪᖕᒪᑕ. ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 
ᐃᓗᓐᓂᐊᕈᑕᐅᓂᐊᖅᑐᑦ ᐃᓄᐃᓪᓗ ᐅᖃᐅᓯᖏᑕ 
ᐊᑐᖅᑕᐅᓂᖏᑦ ᐃᓕᓐᓂᐊᖅᑕᐅᓂᐊᖅᑐᓂᒃ 
ᕿᒥᕐᕈᐊᒐᓂᒡᓗ ᐅᖃᓕᒫᒐᓂᒡᓗ ᑕᒪᒃᑯᐊ 
ᓴᖅᑭᑕᐅᑦᑎᐊᖃᑦᑕᓚᐅᖅᓯᒪᖕᒪᑕ ᐊᕕᒃᑐᖅᓯᒪᑎᓪᓗᒋᑦ.  
 

ᑖᓐᓇ ᑲᑎᒪᔨᐅᔪᓯ ᐅᐱᒍᓱᒃᑐᒍᑦ ᐊᒻᒪᓗ 
ᑐᑭᓯᐅᒪᔭᐅᑦᑎᐊᕈᒪᔪᒍᑦ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑰᓪᓗᑕ 
ᐅᖃᐅᓯᖃᖅᑐᒍᑦ ᐃᑲᔫᑎᖃᕋᓱᒃᑐᓂᒃ ᑕᒪᔅᓱᒥᖓ 
ᑕᑯᓇᒐᓱᒃᑎᓪᓗᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᓄᓇᕗᑦ 
ᐃᓗᐊᓂ. ᑕᒪᓐᓇᓗ ᐊᔭᐅᕋᓱᒃᑕᕗᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ 
ᐊᑐᖅᑕᐅᑦᑎᐊᖅᑎᓪᓗᒍ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᑦᑎᐊᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ 
ᐊᒻᒪᓗ ᐃᓕᓴᐃᔩᑦ ᐊᑐᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ. ᑖᓐᓇ 
ᐊᔭᐅᖅᑐᕋᓱᒃᑕᕗᑦ ᑕᐃᑯᖓ ᐱᔪᓐᓇᕐᓂᓕᒫᑦᑎᐊᖓᓄᑦ 
ᐊᑑᑎᖃᑦᑎᐊᕈᓐᓇᖁᓪᓗᒍ ᐃᓗᓐᓂᐊᖅᑐᓄᑦ ᐃᓛᒃ, 
ᑕᒪᒃᑯᐊᓗ ᐊᑑᑎᖃᖅᑐᐃᑦ ᑕᐃᑯᖓ ᐃᖏᕐᕋᓯᔪᓐᓇᖅᐸᑕ 
ᐃᖏᕐᕋᑦᑎᐊᖁᔭᕋᓗᐊᕗᑦ ᑕᐃᒪᐃᖃᑦᑕᕐᓂᑰᒐᑦᑕ ᑕᒫᓂ 
ᓄᓇᑦᑎᓐᓂ. 
 

(ᑐᓵᔨᑎᒍᑦ) ᐱᓕᕆᕕᐅᑉ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᐋᖅᑭᒃᓱᐃᓕᖅᑎᓪᓗᒋᑦ ᓄᓇᕗᒻᒥ ᐋᖅᑭᒃᑕᐅᓯᒪᔪᒥᒃ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᓂᒃ ᒪᓕᒐᒃᓴᒥᒃ 2007-ᒥ 
ᓄᓇᕗᑦ ᑐᓐᖑᕕᒃᑯᑦ ᓂᕆᐅᖕᓂᖃᕐᔪᐊᓚᐅᕐᒪᑕ ᑖᒃᑯᐊ 
ᓄᓇᕗᑦ ᒐᕙᒪᖏᑦ ᐃᒪᓐᓇ ᓇᓗᓇᐃᒃᑲᓐᓂᕋᔭᕐᓂᖏᓐᓂᒃ 
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᖃᑦᑕᕐᓗᑎᒃ 
ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᖁᑦᓯᖕᓂᓕᖕᓄᑦ 12-ᓄᑦ ᐊᕐᕌᒍ 
ᑎᑭᑎᓪᓗᒍ 2020. ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᑦ 
ᐱᑕᖃᖅᑎᑦᓯᓚᐅᖅᑐᑦ 2008-ᒥ ᑐᓂᔭᒥᓂᒃ ᐱᔾᔪᑎᒋᓪᓗᒍ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᒪᓕᒐᖅ ᓂᕈᐅᒍᒪᓪᓗᑎᒃ ᑖᓐᓇ 
ᐱᓕᕆᕕᐅᔪᖅ ᐊᖏᕈᑎᖃᖁᓪᓗᒍ ᑖᒃᑯᓂᖓ 
ᐊᑐᓕᖁᔭᐅᓯᒪᔪᓂᒃ ᐊᑐᖅᑕᐅᒍᓐᓇᖅᑐᓂᒃ ᐊᒻᒪᓗ 
ᐱᕙᓪᓕᐊᔾᔪᑎᒃᓴᓂᒃ. ᑕᒪᒃᑯᐊ ᓴᖅᑭᖁᓪᓗᒋᑦ 
ᑐᕌᖅᑕᐅᒐᓱᐊᖅᑐᑦ. 
 

(ᑐᓴᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑭᓯᐊᓂ ᐅᒡᒍᐊᖅᑐᒍᑦᑕᐅᖅ 2013-
ᖑᑎᓪᓗᒍ, ᑖᓐᓇ ᑲᓇᑕᐅᑉ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᖁᑖ 
ᑕᑯᓐᓇᓕᖅᑎᓪᓗᒍ ᑖᔅᓱᒥᖓ ᒪᕐᕈᐃᓐᓇᑯᓗᖕᓂᒃ 
ᐃᓕᓐᓂᐊᕐᕖᖕᓂᒃ ᓇᓂᓯᔪᓐᓇᓚᐅᖅᓯᒪᖕᒪᑕ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᖅᑐᓂᒃ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓂᒃ 
ᐊᑐᖅᖢᑎᒃ ᑕᐃᑲᓂ ᓱᕈᓯᓛᕐᓂᑦ ᖁᑦᑎᖕᓂᓕᒃ 6-ᒧᑦ.  
 

ᑕᒪᓐᓇ ᓇᓗᓇᓐᖏᑦᑐᖅ ᐊᕐᕌᒍᓂ ᐊᒡᒋᖅᑐᒥ ᑕᓪᓕᒪᐃᑦ 
ᐊᕐᕌᒎᐃᑦ ᐃᓗᐊᓂ ᑕᒪᓐᓇ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ ᑕᐃᑯᖓ 
ᐃᓱᐊᓄᑦ ᐅᑐᕈᓐᓇᖅᑕᖓᓄᑦ ᑕᐃᑯᖓᓪᓚᕆᑯᓗᒃ 
ᐊᑐᕈᓐᓇᔾᔮᖅᑰᓐᖏᑕᕋᓗᐊᕗᑦ ᑭᓯᐊᓂ ᑕᒪᓐᓇ 
ᐅᑎᕐᕕᒋᒋᐊᕋᑦᑎᒍᑦ ᐱᒋᐊᒃᑲᓐᓂᑦᑎᐊᕈᓐᓇᖁᓪᓗᑕ 
ᑕᒪᔅᓱᒥᖓ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓂᒃ ᐃᓚᐅᑎᑦᑎᓂᕐᒥᒃ. 
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Nunavut over the past 25 years. 
 
Reversing language loss is not only 
plausible, but it’s achievable. It has 
occured in other indigenous peoples in 
places such as Hawaii, where elders and 
community members began integrating 
indigenous language of instruction within 
daycares and preschools and built up 
through the school system all the way to 
college. 
 
Thus, NTI includes recommendations for 
Inuit language teaching at the toddler 
stage, the most critical point in setting 
language comprehension in a child’s life 
before entering the school system at 
kindergarten. 
 
NTI’s review of the annual education 
reports found that 80 percent of daycare 
workers in Nunavut are Inuit, yet 
language comprehension of the Inuit 
language is about 65 percent. Although 
the Department of Education has 
committed funds for Inuit language and 
culture programming to all daycares and 
preschool programs, more action is 
needed to enhance the use of the Inuit 
language. 
 
This can include introduction of 
regulations within the Education Act and 
the Child Day Care Act where Inuit 
language instruction is compulsory 50 to 
75 percent of the time. This percentage 
would reflect the language of instruction 
models already integrated in the 
Education Act regulations for primary 
and secondary schools. This would 
obligate daycares and preschools to 
comply with Inuit language instruction 
50 to 75 percent of the time to 
significantly shift Inuit language use for 
toddlers who are in daycares and 
preschool programs for eight hours a day, 

(ᑐᓵᔨᑎᒍᑦ) ᑕᒡᕙᓂ ᓄᖅᑲᖓᓂᐅᑲᐃᓐᓇᖅᑐᒥ ᐊᒻᒪᓗ 
ᕿᒥᕐᕈᑲᐃᓐᓇᕐᓂᕐᒥ ᑖᒃᑯᓂᖓ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔾᔪᑕᐅᔪᓂᒃ ᐃᒪᓐᓴ 
ᐃᓕᓴᖅᓯᓯᒪᒋᐊᖃᕋᑦᑕ ᑖᒃᑯᐊ 40 ᐳᓴᓐ ᔭᒐᐃᓯᒪᒐᑦᑕ 
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓂᒃ ᐊᑐᖅᑕᐅᓂᖓᓂ ᓄᓇᕗᒻᒥ, 
ᑖᒃᑯᐊ 25 ᐊᕐᕌᒍᐃᑦ ᐊᑐᖅᑎᓪᓗᒋᑦ.  
 

ᑖᒃᑯᐊ ᐅᑎᖅᑎᑕᐅᒍᓐᓇᑦᑎᐊᕐᒪᑦ ᓴᖅᑭᒍᓐᓴᖅᑐᖅ 
ᐊᓯᖏᓐᓂ ᓄᓇᖃᖅᑳᖅᓯᒪᔪᓂᑦᑕᐅᖅ ᓴᖅᑭᖃᑦᑕᖅᓯᒪᔪᖅ 
ᓲᕐᓗ ᕼᐊᕙᐃᔨᒥ, ᑕᒪᒃᑯᐊ ᐃᓐᓇᒻᒪᕇᑦ ᐃᓐᓇᑐᖃᐃᑦ 
ᓄᓇᓕᖕᒥᐅᑕᐃᓪᓗ ᑲᑎᑎᑦᓯᕙᓪᓕᐊᓕᓚᐅᕐᒪᑕ 
ᐅᖃᐅᓯᓪᓚᕆᖕᒥᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᒋᓪᓗᒍ 
ᐸᐃᕆᕕᖕᓂ ᐃᓕᓐᓂᐊᒪᒃᓴᖅᑕᐅᔪᓂᒃ ᐊᒻᒪᓗ ᑕᐅᕗᖓ 
ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑎᒍᑦᑕᐅᖅ ᑎᑭᑦᑐᒍ ᓯᓚᑦᑐᖅᓴᕐᕕᒃ.  
 

ᑕᐃᒪ ᑐᓐᖓᕕᒃᑯᑦ ᐊᑐᓕᖁᔭᖏᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓂᒃ 
ᐊᑐᕐᓗᑎᒃ ᐃᓕᓴᑎᑦᑎᓂᕐᒥᒃ ᑕᕝᕙᓐᖓᑦ ᓱᕈᓯᓛᕐᓂᑦ 
ᐱᒋᐊᖅᓯᒪᕗᑦ, ᑕᕝᕗᓐᖓᑦ ᒥᑭᔫᑕᐅᓂᖅᐹᓄᑦ ᐃᓕᓴᕕᓐᓂ 
ᐃᓕᓴᔪᓄᑦ ᐃᓚᐅᒋᐊᓚᐅᓐᖏᓐᓂᖏᓐᓂ. 
 

ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᑦ ᕿᒥᕐᕈᓯᒪᓂᕆᔭᖓ ᐊᕐᕌᒍᑕᒫᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐅᓂᒃᑳᓕᐊᖑᓯᒪᔪᓂ 
ᖃᐅᔨᓚᐅᖅᑐᑦ 80 ᐳᓴᖏ ᐸᐃᕆᕕᒻᒥ ᐃᖅᑲᓇᐃᔭᖅᑐᑦ 
ᓄᓇᕗᒻᒥ ᐃᓅᖕᒪᑕ. ᑭᓯᐊᓂ ᐅᖃᐅᓯᕐᒥ ᖃᐅᔨᒪᓂᖏᑦ 
ᐃᓄᑦᑎᑐᑦ ᑕᒫᓂ 65 ᐳᓴᒦᑦᑐᑎᒃ. 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑮᓇᐅᔭᓂᒃ 
ᐃᓕᐅᖅᑲᐃᓯᒪᔫᒐᓗᐊᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂ 
ᐃᓕᖅᑯᓯᖏᓐᓂᓗ ᐱᓕᕆᔾᔪᑕᐅᓂᐊᖅᑐᓂᒃ 
ᐸᐃᕆᕕᓕᒫᓂ ᐊᒻᒪ ᐃᓕᓐᓂᐊᕆᐊᕋᐃᕐᖓᖅᑐᓂᒃ 
ᐱᓕᓂᐅᔪᓂ. ᓱᓕᒃᑲᓐᓂᖅ ᐱᒃᑲᓐᓂᕆᐊᖃᕐᖓᑕ 
ᓴᖅᑮᒋᐊᒃᑲᓐᓂᕐᓗᑎᒃ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓂ. 
 

ᑖᓐᓇ ᐃᓚᖃᕈᓐᓇᖅᑐᖅ ᓴᖅᑮᓂᕐᒥᑦ ᒪᓕᒐᕋᓛᖑᔪᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᒃᑯᑦ ᒪᓕᒐᖓᑕ ᐃᓗᐊᓃᑦᑐᓂᑦ 
ᐊᒻᒪᑦᑕᐅᖅ ᐸᐃᕆᕕᐅᑉ ᒪᓕᒐᖓᑕ ᐃᓗᐊᓃᑦᑐᓂ 
ᑕᐃᑲᓂ ᐃᓄᑦᑎᑐᑦ ᐅᖃᐅᓯᕐᒥᒃ ᐃᓕᓴᑎᑦᑎᓂᖅ 
ᐊᓯᐊᒎᕐᕕᖃᓐᖏᓪᓗᓂ. 50 ᐊᒻᒪ 75 ᐳᓴᒥᒃ 
ᑕᐃᑲᓃᖃᑦᑕᕐᓂᖏᓐᓂ. ᑕᐃᒫᑎᒋ ᐳᓴᓐᑎᖃᕐᓂᖓ 
ᓴᖅᑭᔮᖅᑎᑦᑎᒐᔭᖅᑐᖅ ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᕐᓂᕐᒥᒃ 
ᐋᖅᑭᑦᑕᐅᓯᒪᔪᓂᒃ ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᒪᓕᒐᖅ ᒪᓕᒐᖏᓐᓂ ᑕᐃᒃᑯᓄᖓ ᒥᑭᔫᑕᐅᓂᖅᓴᓄᑦ ᐊᒻᒪ 
ᖁᑦᑎᓂᖅᓴᒥ ᐃᓕᓴᔪᓄᑦ ᑐᕌᖓᔪᓄᑦ. ᑕᒪᓐᓇ 
ᐱᒋᐊᖃᓕᖅᑎᑦᑎᒐᔭᖅᑐᖅ ᐸᐃᕆᕕᓐᓂᑦ ᐊᒻᒪᑦᑕᐅᖅ 
ᐃᓕᓐᓂᐊᕆᐊᕋᐃᓐᖓᕐᕕᐅᖃᑦᑕᖅᑐᓂ ᒪᓕᒋᐊᖃᕐᓗᑎᒃ 
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂᑦ ᐃᓕᓴᑎᑦᑎᓂᕐᒥᒃ ᐊᕝᕙᖏᑦ 75 
ᐳᓴᒧᑦ ᑕᐃᑲᓃᖃᑦᑕᕐᓂᖏᓐᓂ ᓴᖑᑎᑦᑎᒋᐊᓗᑎᒃ 
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓂᒃ ᐊᑐᖅᑕᐅᓂᖏᓐᓄᑦ ᑕᐃᒃᑯᓄᖓ 
ᐱᓱᒋᐅᕋᑖᒥᓂᕐᓄᑦ ᐸᐃᕆᕕᓐᓃᖃᑦᑕᖅᑐᓄᑦ ᐊᒻᒪ 
ᐃᓕᓐᓂᐊᕆᐊᕋᐃᓐᖓᖃᑦᑕᖅᑐᓄᑦ 8-ᓄᑦ ᐃᑲᕐᕋᓄᑦ 
ᖃᐅᑕᒫᑦ ᐅᓪᓗᓄᑦ ᑕᓪᓕᒪᓄᑦ ᐱᓇᓱᐊᕈᓯᕐᒥ.  
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five days a week. 
 
(interpretation) The introduction of junior 
kindergarten would also significantly set 
the tone for Inuit language 
comprehension, as has been evident in 
other aboriginal groups in Canada who 
have initiated it. 
 
(interpretation ends) The Early 
Childhood Division could be modelled 
after the Nunavik example to provide 
centralized administrative support and 
Inuit language expertise and guidance to 
new and existing daycares and 
preschools. 
 
(interpretation) One daycare in Iqaluit has 
already significantly improved Inuit 
language use for toddlers simply by 
requiring its staff to speak the Inuit 
language 100 percentage of the time, 
some of whom do not have early 
childhood diplomas but who have the 
will to teach the Inuit language through 
reading, songs, and teaching.  
 
Inuit language instruction from 
kindergarten to grade 12 requires 
Inuktitut-speaking teachers if we’re going 
to use that. Inuit teachers comprise 
approximately 25 percent of the teacher 
force in Nunavut, the majority of whom 
teach from kindergarten to grade 3. These 
are Inuit teachers. (interpretation ends) 
The Department of Education must 
increase its efforts to introduce Inuit 
teachers from grade 4 to grade 12. This 
requires a significant investment in the 
Nunavut Teacher Education Program, a 
review of its delivery model and the 
barriers many Inuit face in graduating 
from the program. 
 
This includes a review of the Inuit 
Language Specialist/Language and 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᐃᓕᓐᓂᐊᓕᕋᑖᖅᑎᓪᓗᒋᑦ ᑕᐃᑲᓂ 
ᓱᕈᓯᓛᕐᓄᑦ ᐃᓯᓕᓵᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᑕᒪᓐᓇ 
ᐊᑐᖅᑕᐅᓕᖅᐸᑦ ᑕᐃᒫᑎᒋ. ᑕᒪᔅᓱᒥᖓ 
ᐊᔭᐅᖅᓯᑦᑎᐊᕋᓱᒋᒐᔭᕋᑦᑎᒍᑦ ᐊᒻᒪᓗ 
ᓴᖅᑭᑎᑦᑎᑦᑎᐊᕐᓗᓂ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ ᑐᑭᓯᐊᔭᐅᓂᖓ 
ᐊᑐᖅᑕᐅᓂᖓᓗ ᓇᓗᓇᓐᖏᑦᑐᖅ ᑕᕝᕙᓂ 
ᓇᓗᓇᐃᒃᑯᑕᖃᐅᕐᒪᑕ ᐊᑑᑎᖃᕈᓐᓇᕐᒪᑦ ᐃᓄᐃᑦ ᐊᒻᒪᓗ 
ᓄᓇᕐᔪᐊᕐᒥ ᓄᓇᖃᖅᑳᖅᓯᒪᔪᐃᑦ 
ᖃᓄᖅᑑᕈᑎᒋᖃᑦᑕᖅᓯᒪᓂᑯᖏᓐᓂᒃ ᐅᖃᐅᓯᖏᑦ 
ᐱᓪᓗᒋᑦ. 
 

(ᑐᓵᔨᑎᒍᑦ) ᐃᓕᓐᓂᐊᕆᐊᕐᖓᖅᑐᓕᕆᔩᑦ 
ᐋᖅᑭᑦᑕᐅᔭᕆᐊᓖᑦ ᒪᓕᔅᓴᕆᐊᖅᑎᑕᐅᓗᑎᒃ ᓄᓇᕗᒻᒥ 
ᐋᖅᑭᑦᑕᐅᓯᒪᔪᓂ ᑕᐃᒫᒃ ᐊᐅᓚᑕᐅᓗᑎᒃ ᐊᑕᐅᑦᑎᕐᒧᑦ 
ᐊᒻᒪ ᐃᓄᑦᑎᑐᑦ ᖃᐅᔨᒪᔪᓂᒃ ᐅᖃᐅᓯᕐᒥᓂᓛᒃ 
ᖃᐅᔨᒪᔪᓂᒃ ᑐᑭᒧᐊᑦᑎᑦᑎᖃᑦᑕᕐᓗᑎᑦ ᓄᑖᓄᑦ ᐊᒻᒪ 
ᓴᖅᑭᔮᖅᐸᒌᖅᑐᓄᑦ ᐸᐃᕆᕕᓐᓄᑦ 
ᐃᓕᓐᓂᐊᕆᐊᕋᓐᖏᕐᕕᓐᓄᓪᓗ.  
 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑕᕝᕙᓂ ᐃᖃᓗᓐᓂ ᐊᑕᐅᓯᕐᒥᒃ 
ᐸᐃᕆᕕᒃᑕᖃᖅᑐᖅ ᑕᒪᔅᓱᒥᖓ ᐅᖃᐅᓯᕐᒥ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖏᓐᓂ ᐊᑐᖅᖢᑎᒃ. ᐊᓯᔾᔩᓯᒪᕐᔪᐊᖅᑐᖅ 
ᐊᑑᑎᖃᑦᑎᐊᖅᑐᒥ ᐊᑐᖅᑕᐅᓂᖓᓗ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ 
ᑕᐃᑲᓂ ᓱᖅᑯᐃᓱᓕᕐᓂᖓᓄᑦ 
ᐸᐃᕆᕕᖕᒦᖃᑦᑕᓕᖅᑎᓪᓗᒋᑦ ᑕᒪᒃᑯᐊᓗ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ 
ᐃᓄᒃᑎᑐᑦ ᐅᖃᓪᓚᖃᑦᑕᕆᐊᖃᖅᑎᓪᓗᒋᑦ 
ᑕᐃᒪᓐᖓᓕᒫᖅ. ᐃᓚᖏᑦ ᐃᓕᓴᕆᔭᐅᓯᒫᓗᒡᓗᑎᒃ 
ᐱᓕᕆᕙᑦᑑᒐᓗᐊᑦ ᓲᕐᓗ ᐃᓕᓐᓂᐊᖅᓯᒫᓗᓪᓗᑎᑦ 
ᐱᓐᖏᑦᑑᒐᓗᐊᑦ ᐃᓚᖏᑦ ᑭᓯᐊᓂ 
ᐱᔪᒪᓂᖃᑦᑎᐊᖅᑎᓪᓗᒋᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂ 
ᐊᑐᑦᑎᐊᕐᓗᑎᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒥᒃ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖏᓐᓂ ᐊᑐᕐᓗᓂ ᐅᖃᓕᒫᖅᑎᑦᑎᓂᒃᑯᑦ, 
ᐃᓐᖏᖅᑎᑦᑎᓂᒃᑯᑦ ᐊᒻᒪᓗ ᐃᓕᓴᐃᓂᒃᑯᑦ.  
 

ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᓐᓇᕐᓂᖅ 
ᐃᓕᓐᓂᐊᕆᐊᓕᓵᖅᑐᓂᒃ ᖁᕝᕙᓯᖕᓂᓕᖕᓄᑦ 12-ᒧᑦ 
ᐃᓄᒃᑎᑑᕈᓐᓇᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᖃᕆᐊᖃᕐᒪᑦ 
ᐊᑐᖅᑕᐅᓂᐊᖅᐸᑦ. ᐃᓄᐃᓪᓗ ᐃᓕᓴᐃᔩᑦ 25 ᐳᓴᖑᔪᒍᑦ 
ᑕᒫᓂ ᓄᓇᕗᑦ ᐃᓗᐊᓂ ᐃᓕᓴᐃᔨᓕᒫᑦ ᑕᑯᓪᓗᒋᑦ. 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕆᐊᓕᓵᖅᑐᓄᑦ ᖁᕝᕙᓯᖕᓂᓕᖕᓄᑦ 3-ᒧᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅᓴᐅᖃᑦᑕᖅᑐᐃᑦ ᐃᓄᐃᑦ ᐃᓕᓴᐃᔩᑦ. 
(ᑐᓵᔨᑎᒎᓕᖅᑐᖅ) ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ 
ᐊᖏᓪᓕᒋᐊᕆᒋᐊᓖᑦ ᓴᖅᑮᕙᓪᓕᐊᓂᕆᕙᑦᑕᒥᓐᓂᒃ 
ᐃᓄᓐᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ ᑕᕝᕙᖓᑦ ᖁᕝᕙᓯᓐᓂᓕᓐᓂᑦ 4-
ᒥᑦ 12-ᒧᑦ. ᑖᓐᓇ ᑕᐃᒪᓐᓇ ᓴᖅᑭᓂᐊᖅᑲᑦ 
ᐃᓕᐅᖅᑲᐃᕕᐅᓪᓗᐊᑲᓪᓚᒋᐊᖃᕋᔭᖅᑐᖅ ᓄᓇᕗᒻᒥ 
ᐃᓕᓴᐃᔨᓄᑦ ᐃᓕᓴᑎᑦᑎᓂᐅᖃᑦᑕᖅᑐᑦ ᕿᒥᕐᕈᔭᐅᓗᓂ 
ᑖᓐᓇ ᖃᓄᖅ ᐃᓕᓴᑎᑦᑎᕙᒻᒪᖔ ᐊᒻᒪᓗᑦᑕᐅᖅ 
ᐊᐳᖅᑕᕈᑎᒐᓛᓗᒋᕙᑦᑕᖏᑦ ᕿᒥᕐᕈᔭᐅᓗᑎᑦ ᐃᓄᐃᑦ 
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Cultural Instructor Program that the 
Department of Education had committed 
to introducing after the Auditor General 
of Canada found that the Department of 
Education had been hiring Inuit through 
letters of authorization, without providing 
training or assessment tools on Inuit 
language competency. This is a marked 
difference from when the Government of 
the Northwest Territories had integrated 
Inuit language competency within the 
Education Act itself, which is no longer 
required under Nunavut’s Education Act. 
 
Fulfilling its committment to provide 
Inuit language of instruction from 
kindergarten to grade 12 by 2020, the 
Department of Education has to develop 
a long-term, comprehensive 
implementation plan that would 
effectively and practically fill in the gaps 
required to fulfill that objective. 
 
That implementation plan should also 
include ways to reinstate full authority to 
the coalition of Nunavut district 
authorities and the district education 
authorities, including adequate funding to 
allow them participation in substantive 
education delivery decisions and 
partnership in working with the 
Department of Education and its 
divisions on a regular basis. 
 
The coalition and the DEAs are the 
avenues where Inuit parents feel most 
connected with. Being responsive to Inuit 
parents is one of the key factors in 
improving the education system. 
 
That trust with Inuit parents has been 
eroding ever since the divisional boards 
of education were abolished by the 
Government of Nunavut in 2000 because 
the DEAs became fragmented and 
isolated. The Department of Education 

ᐱᔭᕇᕋᓱᑦᑎᓪᓗᒋᑦ ᐊᐳᖅᑕᕈᑎᒋᕙᑦᑕᖏᑦ.  
 

ᐃᓚᖃᖅᑐᖅ ᕿᒥᕐᕈᔭᐅᓂᕆᒐᔭᖅᑕᖓᓂᑦ ᐃᓄᑦᑎᑐᑦ 
ᐅᖃᐅᓯᕐᒥᒃ ᖃᐅᔨᒪᔨᑕᐃᑦ ᐊᒻᒪ ᐃᓕᓴᐃᔨᓄᑦ 
ᐱᓕᕆᓂᐅᖃᑦᑕᖅᑐᐃᑦ ᐃᓕᓴᑎᑦᑎᓂᐅᖃᑦᑕᖅᑐᐃᑦ 
ᐊᒻᒪᓗᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᐊᖏᖅᓯᒪᓐᓂᕐᖓᑕᒎᖅ ᓴᖅᑭᖅᑕᐅᓂᐊᕐᓂᖓ ᑲᓇᑕᐅᑉ 
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᖓ ᖃᐅᔨᓚᐅᖅᑎᓪᓗᒍ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᖃᑦᑕᓂᕐᖓᑕ 
ᐃᓄᓐᓂᒃ ᐱᔪᓐᓇᐅᑎᑦᑖᖅᑎᑎᓯᒪᓪᓗᑎᑦ 
ᐸᐃᑉᐹᑖᖅᑎᑦᑎᓯᒪᓪᓗᑎᑦ ᐱᒍᓐᓇᐅᑎᓂᒃ 
ᐃᓕᓴᑎᑦᑎᓚᐅᕋᑎᒃ ᖃᐅᔨᓴᓚᐅᕋᑎᓪᓗ ᐃᓄᑦᑎᑐᑦ 
ᐊᔪᓐᖏᒻᒪᖔᑕ. ᑕᒪᓐᓇ ᐊᓯᔾᔩᓪᓗᐊᑲᓪᓚᔅᓯᒪᒻᒪᕆᑦᑐᖅ 
ᑕᐃᔅᓱᒪᓂ ᒐᕙᒪᒃᑯᑦ ᓄᓇᑦᓯᐊᖅ ᒐᕙᒪᒃᑯᖏᑦ 
ᐃᓗᐃᖅᑲᐃᓚᐅᖅᓯᒪᒻᒪᑕ ᐃᓄᑦᑎᑐᑦ ᐅᖃᐅᓯᕐᒥ 
ᖃᐅᔨᒪᓂᐅᔭᕆᐊᓕᒻᒥᒃ ᑕᕝᕗᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᒪᓕᒐᕐᒧᑦ ᑭᓯᐊᓂᓕ ᑕᕝᕙᓂ ᓄᓇᕗᒻᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖓᓐᓂ 
ᑕᐃᒪᐃᒋᐊᖃᕈᓐᓃᖅᓯᒪᒻᒪᑦ. 
 

ᐊᖏᖅᓯᒪᓂᖓ ᑖᓐᓇ ᑲᔪᓯᑎᒐᓱᓐᓂᐊᕐᓗᒍ ᐃᓄᑦᑎᑐᑦ 
ᐅᖃᐅᓯᕐᒥ ᐃᓕᓴᑎᑦᑎᒍᑎᖃᕐᓂᐊᕐᓗᑎᑦ 
ᒥᑭᔫᑕᐅᓂᖅᐹᖏᓐᓂ ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 12-ᒧᑦ 2020-ᒥ 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐋᖅᑮᒋᐊᓖᑦ 
ᓯᕗᓂᑐᖃᖅᑎᓐᓄ ᐃᓗᓕᖅᑐᔪᓂᑦ ᐊᑐᓕᖅᑎᑦᑎᓂᕐᒧᑦ 
ᐸᕐᓇᐅᑎᐅᓂᐊᖅᑐᓂ. ᑕᐃᒫ ᐊᑑᑎᖃᑦᑎᐊᕐᓗᓂ 
ᐊᐅᓚᓪᓚᕆᓪᓗᓃᓛᒃ ᐃᓕᐅᖅᑲᐃᓂᐊᕐᓗᓂ 
ᐊᓪᓗᖅᑕᐅᓯᒪᔪᓂᒃ ᑕᕝᕙᓂ ᑐᕌᒐᖓᓄᑦ 
ᑎᑭᐅᑎᔾᔪᑕᐅᒍᓐᓇᖅᑐᓂᒃ.  
 

ᑖᓐᓇ ᐊᑐᓕᖅᑎᑦᑎᒐᓱᐊᕈᑎᔅᓴᖅ ᐸᕐᓇᐅᑎ 
ᐃᓚᖃᕆᐊᖃᖅᑐᖅ ᖃᓄᖅ ᐅᑎᖅᑎᑦᑎᒍᓐᓇᕐᒪᖔᑕ 
ᐱᔪᓐᓇᐅᑎᓂᒃ ᑖᒃᑯᓄᖓ ᓄᓇᕗᒻᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᑭᒡᒐᑐᖅᑎᖏᓐᓄᑦ 
ᐊᒻᒪᑦᑕᐅᖅ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᖏᓐᓄᑦ ᐃᓚᖃᕐᓗᒍ ᓈᒻᒪᑦᑐᓂᒃ 
ᑮᓇᐅᔭᑦᑖᖅᑎᑦᑎᖃᑦᑕᕐᓂᖅ ᐃᓚᐅᒍᓐᓇᖃᑦᑕᓂᐊᕐᖓᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐋᖅᑭᑦᑕᐅᔭᕆᐊᓕᓐᓂᒃ 
ᐃᓱᒪᓕᐅᖅᑐᖃᖅᑎᓪᓗᒍ ᐊᒻᒪ 
ᑲᑐᔾᔨᖃᑎᖃᕋᓱᐊᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ 
ᐊᒻᒪᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕕᕈᓘᔭᖏᓐᓂᒃ 
ᖃᖓᓕᒫᒃᑯᑦ.  
 

ᑖᒃᑯᐊ ᑭᒡᒐᑐᖅᑏᑦ ᓄᓇᓕᓐᓂᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᖏᑦ ᐊᖅᑯᑎᐅᒻᒪᑕ ᐊᓈᓇᒃᑯᒋᔭᐅᔪᓄᑦ 
ᑲᓲᒪᓂᖅᐹᖑᓱᒋᔭᐅᓪᓗᑎᑦ 
ᐊᑐᐊᕕᐅᓂᖅᐹᖑᓱᒋᔭᐅᓪᓗᑎᑦ. ᐊᖓᔪᖅᑳᕆᔭᐅᔪᖏᓐᓄᑦ 
ᐅᖃᐅᓯᖏᓐᓂ ᓱᒋᐊᖃᑦᑕᕐᓂᖅ ᑖᓐᓇ ᐃᓚᒋᔭᓪᓚᕆᐅᕗᖅ 
ᐋᖅᑭᒋᐊᕆᒐᓱᓐᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ.  
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had no plans prior to abolishment to 
support and to assist the DEAs in any 
meaningful and practical way for a period 
of seven years. The DEAs then became 
burdened with administrative tasks that 
were once held collectively by the 
divisional boards of education. After the 
introduction of the Education Act that 
conferred new tasks upon the DEAs, 
without training and without orientation, 
it became even more confusing for them 
to understand how to participate in 
substantive education decisions that 
affect their children’s long-term 
schooling. 
 
(interpretation) The decline of attendance 
rates from 2001 to 2011 reflects that 
struggle, although I believe that has to do 
with the fact that Inuit parents no longer 
had any authority over this matter and 
that really needs to be corrected. 
Although the decline of attendance rates 
is not attributable to any one single 
factor, the unresponiveness of the 
Department of Education to 
disenfranchised parents did not help. We 
do believe that the Department of 
Education should be able to help them.  
 
This is further evidenced in parents who 
complained about the effects of social 
promotion of their children who should 
not have been moved up to the next grade 
level without having passed course 
material in their current grade, but were 
recognized as passed. The NTI 
committee does not agree with this at all 
and we have voiced that over the years 
and also recently during our board’s 
AGM in Baker Lake. The practice of 
social promotion began after the GNWT 
introduced the inclusive education 
directive in 1996. At that time, the new 
Education Act of the GNWT included 
provisions for a five-year review, to 

ᑕᒪᓐᓇ ᑕᑎᒋᔭᖃᖃᑦᑕᐅᑎᓂᖅ ᐃᓄᓐᓂᒃ 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᒃ ᓄᖑᐸᓪᓕᐊᓯᒪᒻᒪᑦ ᑕᐃᒪᓐᖓᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕐᔪᐊᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐲᖅᑕᐅᓚᐅᖅᓯᒪᒻᒪᑕ 2000-ᖑᑎᓪᓗᒍ ᑕᒪᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐊᒡᒍᖅᑕᐅᓚᐅᖅᓯᒪᔪᑦ 
ᐃᓄᑐᐊᒡᒍᑕᐅᔮᓕᖅᑐᑎᓪᓗ. ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐸᕐᓇᐅᑎᖃᓚᐅᖅᓯᒪᓐᖏᒻᒪᑕ 
ᐲᖅᑕᐅᓂᐊᓕᖅᑎᓪᓗᒋᑦ ᖃᓄᖅ 
ᐃᑲᔪᖅᓰᑲᓐᓂᓂᐊᕐᒪᖔᕐᒥᓂᒃ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ ᐊᕐᕌᒍᓄᑦ 7-
ᒻᒪᕆᐸᓗᓐᓄᑦ. ᑕᐃᒪᓕ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐊᓪᓚᕕᓐᓂ 
ᐊᐅᓚᑦᑎᖃᑦᑕᕆᐊᖃᓕᓚᐅᖅᑐᑦ ᐊᐅᓚᑕᐅᕙᓚᐅᖅᑐᓂᒃ 
ᑲᑐᔾᔭᐅᓪᓗᑎᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᕐᔪᐊᖏᓐᓄᑦ. ᑖᓐᓇᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐱᖁᔭᖅ ᓴᖅᑭᖅᑕᐅᓚᐅᖅᑎᓪᓗᒍ ᓴᖅᑮᓚᐅᖅᑐᑦ ᓄᑖᓂᒃ 
ᐱᔭᒃᓴᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ 
ᐱᓕᒻᒪᓴᖅᑎᑕᐅᒐᑎᒃ ᐃᓕᒃᐹᓕᖅᑎᑕᐅᓯᒪᒐᑎᒃ 
ᑐᑭᓯᕚᓪᓕᒃᑎᑕᐅᓯᒪᒐᑎᒃ. ᓇᓗᓕᒃᑲᓂᒻᒪᕆᓕᓚᐅᖅᑐᐃᑦ 
ᖃᓄᖅ ᐃᓚᐅᔪᓐᓇᕐᒪᖔᕐᒥᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐊᖏᔪᓂᒃ ᐋᖅᑮᔪᖃᕋᓱᐊᖃᑦᑕᑎᓪᓗᒍ ᐊᑦᑐᐃᓂᐊᖅᑐᓂᒃ 
ᕿᑐᕐᖓᖏᑕ ᐃᓕᓴᔭᖅᑐᖃᑦᑕᕐᓂᖏᓐᓂ.  
 

(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᖏᑦ 
ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᑲᑕᒃᐸᓪᓕᐊᓪᓚᕆᓕᓚᐅᖅᓯᒪᖕᒪᑦ. 
ᑕᒪᓐᓇ ᓴᖅᑭᔾᔪᑎᖃᕋᓱᒋᓪᓚᕆᒃᑕᕋ ᐃᓄᐃᑦ 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐱᔪᓐᓇᕐᓂᖃᕈᓐᓃᕐᓂᖏᓐᓂᒃ 
ᑕᕝᕘᓇ. ᐋᖅᑭᒋᐊᕆᐊᖃᓪᓚᕆᒃᑐᓂᓗ ᑕᕝᕘᓇ. ᑕᒪᒃᑯᐊ 
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓃᑦ ᖃᐅᑕᒫᑦ ᐊᑕᐅᓯᑯᓗᖕᒧᑦ 
ᐱᔾᔪᑎᖃᖅᑐᒧᑦ ᐱᓐᖏᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ ᑭᓯᐊᓂ ᑖᓐᓇ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕐᔪᐊᒃᑯᑦ ᐱᓕᕆᕝᕕᖓ ᑖᒃᑯᓂᖓ 
ᑕᐅᑐᑐᐃᓐᓇᖁᖏᖦᖢᑎᒍᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ 
ᐃᑲᔪᕈᓐᓇᕆᐊᖃᕋᓱᒋᒐᓗᐊᕋᑦᑎᒍᑦ ᑕᕝᕘᓇ ᒐᕙᒪᒃᑯᑦ.  
 

ᑕᒪᓐᓇᓗ ᓇᓗᓇᐃᒃᑯᑕᖃᒃᑲᓐᓂᕆᓪᓗᓂ 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᓈᒻᒪᒃᓴᓐᖏᓐᓂᕐᒥᓂᒃ 
ᓂᓪᓕᐊᓇᓱᓕᕋᓗᐊᕌᖓᒥᒃ ᑕᒪᒃᑯᓂᖓ Social 
Promotion-ᖑᓂᕋᖅᑕᐅᔪᒥᒃ ᑕᕝᕘᓇ 
ᐱᔭᕇᖅᑎᑕᐅᑳᓪᓚᒃᑎᓪᓗᒋᓪᓘᓐᓃᑦ ᐅᕝᕙᓘᓐᓃᑦ 
ᐱᔪᓐᓇᖏᑎᓪᓗᒋᑦ ᓱᓕ ᐃᓕᑕᕆᔭᐅᓕᕇᖅᑎᓪᓗᒋᑦ 
ᑕᕝᕘᓈᖅᑎᓪᓗᒋᑦ. ᑖᒃᑯᐊᓕ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᑦ 
ᑲᑎᒪᔨᖏᑦ ᑕᒪᔅᓱᒥᖓ ᓈᒻᒪᒃᓴᓐᖏᓪᓚᕆᒃᖢᑎᑦ 
ᓂᓪᓕᖃᑦᑕᕐᓂᑰᕘᑦ ᐊᕐᕌᒎᔪᓂᒃ. ᒫᓐᓇᕋᑖᕐᓗ ᐊᒡᓛᑦ 
ᑕᐃᔅᓱᒪᓂ ᑲᑎᒪᑎᓪᓗᑕ ᖃᒪᓂᑦᑐᐊᕐᒥ. ᑕᒪᔅᓱᒥᖓᓗ 
ᐃᓕᓴᖅᓯᖃᑦᑕᓂᕐᒥᒃ Social Promotion-
ᖑᓂᕋᖅᑕᐅᔪᒥᒃ ᑕᐃᑲᓂ ᓄᓇᑦᓯᐊᕐᒥ ᒐᕙᒪᒃᑯᓐᓂ 
ᑕᐃᑲᖓ ᐊᐅᓪᓛᓕᖅᑎᓪᓗᑕ ᑕᒪᐅᖓ 1996-ᒦᑎᓪᓗᑕ. 
ᑕᒪᐅᖓ ᐅᓪᓗᒥᒧᑦ ᑕᒪᓐᓇ ᑕᐃᑲᓐᖓᑦ ᐱᒋᐊᖅᑎᓪᓗᒍ 
ᑕᒪᓐᓇ ᓄᑖᒥᒃ ᓴᖅᑭᑎᑦᑎᓇᓱᐊᓕᖅᑎᓪᓗᒋᑦ 
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which divisional boards of education 
were to participate in. 
 
(interpretation ends) All that was lost 
when Nunavut became a new territory 
along with the divisional boards of 
education, who had corporate knowledge 
of the history of the GNWT Education 
Act and the delivery of education in 
general terms. The inclusive education 
directive and the expected five-year 
review were abolished in 2000. Thus, the 
Government of Nunavut continued the 
practice of social promotion. The 
divisions within the Department of 
Education, Government of Nunavut were 
focused on developing a new made-in-
Nunavut Education Act and developing 
new curricula, even though the divisional 
boards of education had already 
established them prior to 1999. No one 
picked up the need to review the practice 
of social promotion in 2001.  
 
The coalition passed a motion in 2014 at 
its AGM containing concerns on social 
promotion, but the only way they can 
provide those concerns are through the 
structured dialogue provisions in the 
Education Act, which has proven to be 
ineffective for the coalition over the 
years. The Department of Education has 
yet to be responsive through structured 
dialogue. 
 
Meanwhile, the Government of the 
Northwest Territories is more proactive 
in trying to address parents’ concerns on 
the effects of social promotion. The 
GNWT realized that there was a 
correlation to aboriginal partipation in the 
workforce and successful student 
graduation rates. The Department of 
Education, GNWT developed the 
Aboriginal Student Improvement 
Initiative and committed to reviewing its 

ᓄᓇᑦᓯᐊᖑᑎᓪᓗᒍ ᒐᕙᒪ ᐊᕐᕌᒍᓂ ᑕᓪᓕᒪᓂᒃ 
ᐱᕕᖃᖅᑎᑦᑎᓚᐅᖅᓯᒪᖕᒪᑕ ᑕᑯᓇᒃᖢᑎᒡᓗ ᖃᓄᖅ 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕐᔪᐊᒃᑯᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᐃᑦ 
ᐱᓕᕆᖃᑕᐅᑦᑎᐊᓂᐊᕐᒪᖔᑕ ᐊᒻᒪᓗ 
ᐱᖃᑕᐅᑦᑎᐊᕐᓗᑎᒃ.  
 

(ᑐᓵᔨᑎᒎᓕᖅᑐᖅ) ᑕᐃᒃᑯᐊ ᐊᓯᐅᔨᔮᓗᒋᓚᐅᖅᑕᕗᑦ 
ᓄᓇᕗᑦ ᓄᑖᖑᓪᓗᓂ ᑲᓇᑕᒥ ᐊᕕᑦᑐᖅᓯᒪᓂᕋᓛᕈᓐᖓᑦ. 
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᕐᔪᐊᕆᕙᓚᐅᖅᑕᖏᑦ ᖃᓄᖅ ᐊᐅᓚᑕᐅᓲᖑᒻᒪᖔᑕ 
ᖃᐅᔨᒪᕙᓚᐅᖅᑐᐃᑦ ᐊᐅᓚᑕᐅᓯᒪᒻᒪᖔᕐᓗ ᓄᓇᕗᒻᒥ 
ᓄᓇᑦᓯᐊᕐᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᖅ ᐊᒻᒪᑦᑕᐅᖅ 
ᐃᓚᐅᖃᑕᐅᓪᓗᑎᒃ ᐃᓚᐅᑎᑦᑎᓂᒃᑯᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑖᓐᓇ ᒪᓕᔅᓴᕆᐊᖁᔭᐅᓯᒪᔪᖅ 
ᐊᒻᒪᓗ ᐊᕐᕌᒍᓄᑦ ᑕᓪᓕᒪᓄᑦ ᓂᕆᐅᒋᔭᐅᔪᖅ 
ᕿᒥᕐᕈᓂᐅᓛᔪᔪᖅ ᐲᖅᑕᐅᓚᐅᖅᓯᒪᒻᒪᑦ 2000-ᖑᑎᓪᓗᒍ 
ᐊᕐᕌᒍ. ᑕᐃᒫᓪᓕ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᑦ 
ᐊᑐᐃᓐᓇᖃᑦᑕᓕᓚᐅᖅᑯᑦ ᐊᕐᕌᒍᖏᑦ 
ᓈᒻᒪᔅᓯᑐᐃᓐᓇᕋᐃᒻᒪᑕ ᖁᕝᕙᓯᓐᓂᖏᑦ 
ᐸᐅᓐᖓᕆᐊᖅᑕᐅᖃᑦᑕᕐᓂᕐᒧᑦ ᒪᓕᔅᓴᑎᑦᑎᖃᑦᑕᓂᕐᒥᒃ. 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕕᕈᓘᔭᖏᑦ ᓄᓇᕗᑦ 
ᒐᕙᒪᒃᑯᖏᓪᓗ ᓵᓐᖓᑦᑎᓚᐅᕐᖓᑕ ᓴᓇᒐᓱᓐᓂᕐᒥᒃ ᓄᑖᒥᒃ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᒃ ᐊᒻᒪ ᐃᓕᓴᒍᑎᔅᓴᓂᒃ. 
ᑕᐃᒃᑯᓄᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᕐᔪᐊᖏᓐᓄᑦ 
ᐋᖅᑭᑦᑕᐅᒌᓚᐅᖅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ 1999-
ᕈᓚᐅᖅᑎᓐᓇᒍ. ᑕᒪᓐᓇ ᕿᒥᕐᕈᔭᐅᒋᐊᖃᕋᓗᐊᖅᑎᓪᓗᒍ 
ᖁᕝᕙᕆᐊᖅᑎᑦᑎᓂᐅᖃᑦᑕᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᓂᖏᓐᓂ 
ᐊᑐᖅᑕᐅᓚᐅᖅᓯᒪᓐᖏᑦᑐᖅ 2001-ᒥᓂᓂᓛᒃ. 
 
ᑖᒃᑯᐊ ᑭᒡᒐᑐᖅᑏᑦ ᐱᖁᔨᕗᖔᕈᒻᒥᒃ ᑲᔪᓯᑎᑦᑎᓚᐅᖅᑐᑦ 
2014-ᒥ ᐊᕐᕌᒍᑕᒫᖅᓯᐅᒻᒥᒃ ᑲᑎᒪᓪᓗᑎᑦ 
ᐃᓱᒫᓘᑎᖃᕐᓂᕋᖅᑐᑎᒃ ᑖᔅᓱᒥᖓ. ᑭᓯᐊᓂᓕ ᑖᒃᑯᐊ 
ᐃᓱᒫᓗᒋᔭᒥᓂᒃ ᓴᖅᑮᒍᓐᓇᕆᓪᓗᑎᑦ ᑕᕝᕘᓇ 
ᐅᖃᖃᑎᒌᒍᑎᒃᑯᑦ ᐋᖅᑭᑦᑕᐅᓯᒪᔪᒃᑯᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᐅᑉ ᐃᓗᐊᓂ ᑖᒃᑯᐊᓗ 
ᐊᐅᓚᒍᓐᓇᑎᐊᖅᓯᒪᓐᖏᑦᑐᑦ ᖃᐅᔨᔭᐅᓯᒪᔪᑦ.  
 

ᑕᒪᓐᓇᐅᑎᓪᓗᒍ ᓄᓇᑦᓯᐊᖅ ᒐᕙᒪᒃᑯᖏᑦ 
ᐊᒃᓱᕉᑎᖃᓕᓚᐅᖅᓯᒪᔪᑦ ᐃᓕᓴᖅᑐᖁᑎᓖᑦ 
ᐃᓱᒫᓘᑎᒋᔭᖏᑦ ᐊᒻᒪᓗ ᐅᑭᐅᖃᑎᒥᓄᑦ 
ᐊᖑᒻᒪᑎᑦᑎᓇᓱᓐᓂᖅ ᑕᒪᓐᓇ 
ᐃᓱᒫᓘᑎᒋᔭᐅᓯᒋᐊᓚᐅᖅᓯᒪᒻᒪᑦ ᓄᓇᑦᓯᐊᖅ 
ᒐᕙᒪᒃᑯᖏᓐᓄᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᓄᓇᑦᓯᐊᖅ ᒐᕙᒪᒃᑯᖏᑦ 
ᐃᖅᑲᓇᐃᔭᖃᑎᖃᓚᐅᖅᓯᒪᔪᑦ ᓄᓇᖃᖅᑳᖅᓯᒪᔪᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂᒃ ᐊᒻᒪᓗ ᐱᔭᕇᖅᐸᓪᓕᐊᔪᓂᒃ. 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓄᓇᑦᓯᐊᖅ ᒐᕙᒪᒃᑯᖏᑦ 
ᐋᖅᑭᓯᒋᐊᓕᓚᐅᖅᓯᒪᔪᑦ ᓄᓇᖃᖅᑳᖅᓯᒪᔪᑦ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖏᓐᓂᒃ ᐊᒻᒪᓗ ᕿᒥᕐᕈᓇᓐᓂᐊᖅᖢᑎᑦ 
ᐃᓚᓕᐅᔾᔨᖃᑦᑕᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ ᐊᑐᐊᒐᖓᑦ 
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inclusive school policy in 2013. 
 
At this juncture in history when the 
Government of Canada settled NTI’s 
implementation lawsuit recently, it is 
critically important that the Government 
of Nunavut understand that there will 
need to be a significant improvement in 
graduation rates in order for the 
Government of Nunavut to fulfill its 
Article 23 obligations. Educated Inuit are 
required in the thousands to fill in the 
remaining 35 percentage gap in the 
executive, senior managers, and 
professional category within the 
Government of Nunavut employment and 
the 55 percentage gap within Government 
of Canada employment. Inuit also need 
skills development and training to benefit 
fully in the mining sector, which has 
created the most significant demand for 
qualified labour in the private sector 
workforce. 
 
The largest chunk of the Government of 
Nunavut’s budget is allocated to the 
Department of Education on an annual 
basis. Approximately $225 million was 
allocated to the Department of Education 
in 2011-12. This is for one year alone. 
The NTEP program expenditures were 
only approximately $4 million whereas 
only $2 million was spent on bilingual 
education. The output of high school 
graduates is less than 300 students across 
Nunavut. The Department of Education 
has to fix social promotion to increase 
graduation rates by 50 percent. 
 
The Department of Education has to 
commit to provide leadership in 
initiatives, analyzing how to improve 
attendance, review other jurisdictions that 
practise social promotion, and analyze 
gaps to improve both attendance and 
enrolment rates. 

2013-ᖑᑎᓪᓗᒍ.  
 
ᑕᒪᓐᓇᐅᓕᖅᑎᓪᓗᒍ ᑲᓇᑕᐅᑉ ᒐᕙᒪᒃᑯᖏᑦ 
ᐋᖅᑭᓯᓕᓚᐅᖅᓯᒪᔪᑦ ᑐᓐᖓᕕᒃᑯᑦ 
ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓂᖏᓐᓂᕐᒧᑦ 
ᐃᖅᑲᖅᑐᐃᕕᑎᒎᖅᑎᑦᑎᓂᖓᑦ ᐊᒻᒪ ᐱᕐᔪᐊᖑᔪᖅ 
ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ ᑐᑭᓯᐅᒪᔭᕆᐊᖃᕐᒪᑕ 
ᐅᓄᖅᓯᑲᓐᓂᕆᐊᖃᕐᒪᑕ ᑕᐃᒃᑯᐊ ᐱᔭᕇᖅᓯᕙᓪᓕᐊᔪᑦ 
ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ ᐊᖏᕈᑎᓂᒃ ᓈᓴᐅᑎᓕᒃ 23-ᒥ 
ᐊᖏᕈᑎᖏᑦ ᐊᑐᓕᖅᐸᓪᓕᐊᓂᐊᕐᒪᑕ. 
ᐃᓕᓐᓂᐊᖅᓯᒪᔪᓂᒃ ᐃᓄᓪᓚᕆᓐᓂᒃ ᐱᑕᖃᕆᐊᓕᒃ 
ᐅᓄᖅᑐᐊᓗᐃᑦ ᑕᐃᒃᑯᐊ ᓱᓕ 35 ᐳᓴᖏᓐᓃᑦᑐᑦ 
ᐃᓐᓄᑦᑕᐅᔭᕆᐊᖃᕐᒪᑕ ᐊᖓᔪᖅᑲᐅᑏᑦ ᐃᓂᖏᓐᓃᑦᑐᑦ 
ᐊᒻᒪᓗ ᐱᓕᒻᒪᒃᓯᒪᓪᓚᕆᑦᑐᓄᑦ ᐃᓂᒋᔭᐅᔪᑦ ᓄᓇᕗᑦ 
ᒐᕙᒪᒃᑯᖏᓐᓂ ᐃᖅᑲᓇᐃᔭᖅᑐᑦ ᐊᒻᒪᓗ 55 
ᐳᓴᖏᓐᓃᑦᑐᑦ ᑲᓇᑕᐅᑉ ᒐᕙᒪᒃᑯᖏᓐᓂ 
ᐃᖅᑲᓇᐃᔭᕆᐊᖃᖅᖢᑎᑦ. 
ᐱᓕᒻᒪᒃᓴᖅᑕᐅᑦᑎᐊᕆᐊᖃᖅᐳᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓗᑎᓪᓗ 
ᐃᓄᐃᑦ ᐅᔭᕋᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ 
ᐃᖅᑲᓇᐃᔭᕈᓐᓇᓂᐊᕐᒪᑕ ᐊᒻᒪᓗ ᐱᔪᓐᓇᓯᑦᑎᐊᕐᓗᑎᑦ 
ᓇᒻᒥᓂᖅᓱᖅᑐᓄᓪᓗ ᐃᓕᐅᖅᑲᐸᓪᓕᐊᓪᓗᑎᑦ. 
 
 
ᐅᓄᓛᑦ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ ᑮᓇᐅᔭᑦ 
ᐊᑐᕈᒫᕐᓂᐊᖅᑐᖁᑎᖏᑦ ᓴᓂᖅᕙᖅᑕᐅᓯᒪᔪᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕝᕕᖓᓄᑦ ᐊᕐᕌᒍᑕᒫᖅ 
ᐊᑐᖅᑕᐅᓂᐊᕐᒪᑕ. ᑕᒫᓂ $225 ᒥᓕᐊᓐ 
ᓴᓂᖅᕙᖅᑕᐅᓚᐅᕐᒥᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 
ᐊᑐᖅᑐᔅᓴᐅᑕᐅᑎᑕᐅᓪᓗᑎᑦ 2011-12. ᑖᓐᓇ ᐊᕐᕌᒍᒧᑦ 
ᐊᑕᐅᓯᕐᒧᑦ ᐊᑐᖅᑐᒃᓴᒫᖑᖅᑎᑕᐅᓚᐅᖅᓯᒪᔪᖅ. 
ᐃᓕᓴᐃᔨᓐᖑᕆᐅᖅᓴᓂᕐᒧᑦ ᑮᓇᐅᔭᖅᑐᕈᑏᑦ ᑕᒫᓂ $4 
ᒥᓕᐊᖏᓐᓃᑐᐃᓐᓇᓚᐅᖅᓯᒪᔪᑦ ᐊᒻᒪᓗ $2 
ᒥᓕᐊᖏᓐᓇᑯᓗᐃᑦ ᐊᑐᖅᑕᐅᓚᐅᖅᖢᑎᑦ ᒪᕐᕈᐃᓂᒃ 
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᑎᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓄᑦ. 
ᐱᔭᕇᖅᓯᕙᓪᓕᐊᔪᑦ ᑕᒫᓂ 300 ᑐᖔᓃᑐᑦ ᓄᓇᕗᓕᒫᖅ 
ᑕᑯᓐᓇᖅᖢᒍ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᐋᖅᑭᓯᒋᐊᖃᓪᓚᕆᑦᑐᑦ ᐅᑭᐅᖃᑎᖏᓐᓄᑦ 
ᐊᓐᖑᒻᒪᑎᑎᓇᓱᑐᐃᓐᓇᕐᓗᒋᑦ ᐊᓂᒍᐃᑎᖃᑦᑕᕐᓂᖏᑦ 50 
ᐳᓴᖏᓐᓃᓪᓗᑎᑦ. 
 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕝᕕᖓᑦ 
ᓯᕗᒃᑲᑕᖅᑎᐅᔭᕆᐊᖃᖅᐳᖅ ᓄᑖᓂᒃ 
ᐱᒋᐊᖅᑎᑦᑎᓇᓱᑦᑎᓪᓗᒋᑦ ᖃᐅᔨᓴᐃᓗᑎᓪᓗ ᖃᓄᖅ 
ᐃᓕᓴᖅᑏᑦ ᐅᐸᖃᑦᑕᑦᑎᐊᑲᓐᓂᓂᖅᓴᐅᓂᐊᕐᒪᑕ 
ᕿᒥᕐᕈᓇᓪᓗᒋᓪᓗ ᒐᕙᒪᖃᕐᕖ ᑦ ᐊᓯᕗᑦ ᖃᓄᖅ 
ᑕᒪᒃᑯᓂᖓ ᐱᓕᕆᐊᖃᖃᑦᑕᕐᒪᖔᑦ 
ᐅᐸᑦᑎᑎᒃᑲᓂᕐᓂᖅᓴᐅᖃᑦᑕᕐᒪᖔᓪᓗ.  
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Lastly, NTI is aware that the Department 
of Education has taken initiatives to 
create a unified language writing system 
to improve Inuit language instruction. 
However, the Government of Nunavut 
must also be cognizant that learning Inuit 
language through oral transmission is 
critically important. The Government of 
Nunavut can commit more initiatives for 
Inuit language programming in the 
media, such as through TV, because the 
majority of children’s programming is 
through the television and is provided in 
the English language only. 
 
(interpretation) Nunavut Tunngavik is a 
willing partner in further engagement on 
finding ways to improve the education 
system for the betterment of 
Nunavummiut. This can only be done if 
the Department of Education is receptive 
and welcoming to NTI, as we noted, on 
Article 32, on participation and 
collaboration through full partnership.  
 
Mr. Chairman, thank you for the 
opportunity. I will now hand it over to 
staff Natan Obed and Jeannie Arreak-
Kullualik to add their comments on this. 
Thank you. 
 
Chairman: Thank you very much, Mr. 
Arreak. The submission that NTI 
provided was quite extensive and I for 
one appreciate the historical component 
of it too to see how the Education Act 
progressed through the years from NWT 
days up to today. It gave it in a good 
context to be able to see the transition.  
 
I will go straight to any questions from 
Committee Members. Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Good morning to everybody. 

 
ᑭᖑᓪᓕᕐᒥ, ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᑦ ᖃᐅᔨᒪᔪᑦ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕝᕕᖓᑦ 
ᐊᑕᐅᓯᓐᖑᖅᑎᑦᑎᓇᓱᖕᒪᑦ ᑎᑎᕋᐅᓯᕐᒥᓂᒃ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖏᓐᓂᒃ ᐊᑐᕐᓗᑎᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ 
ᐱᐅᓯᒃᑲᓂᕐᓂᐊᕐᒪᑦ. ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᓄᓇᕗᑦ 
ᒐᕙᒪᒃᑯᑦ ᖃᐅᔨᒪᔭᕆᐊᖃᖅᑐᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ 
ᐃᓕᓐᓂᐊᖅᑕᐅᖃᑦᑕᕐᒪᑕ ᐅᖃᐅᓯᒃᑯᑦ ᑕᒪᓐᓇᓗ 
ᐱᕐᔪᐊᖑᒋᓪᓗᓂ. ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᑦ ᐅᓄᒃᑲᓐᓂᖅᑐᓂᒃ 
ᐱᒋᐊᖅᑎᑦᑎᔭᕆᐊᓖᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ 
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᓲᕐᓗ ᑕᓚᕖᓴᒃᑰᖅᑎᑦᑎᖃᑦᑕᕐᓗᑎᑦ 
ᐅᓄᖅᑐᑦ ᓱᕈᓯᕐᓄᑦ ᑐᕌᖓᔪᑦ ᑕᓚᕖᓴᒃᑰᖅᑎᑕᐅᔪᖅ 
ᖃᓪᓗᓇᐅᔭᑐᐃᓐᓇᖅᖢᑎᒃ ᐋᖅᑭᒃᑕᐅᓯᒪᖃᑦᑕᕐᒪᑕ. 
 
(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᑦ ᐊᖏᖅᓯᒪᕗᑦ 
ᐱᓕᕆᖃᑕᐅᔪᒪᑦᑎᐊᖅᖢᑎᒡᓗ ᖃᓄᖅ ᑕᒪᒃᑯᐊ 
ᖃᓄᖅᑑᕈᑏᑦ ᐱᓕᕆᖃᑎᒌᖕᓂᒃᑯᓪᓗ ᖃᓄᖅ 
ᓴᖅᑭᑎᑦᑎᓇᓱᐊᕐᓂᕐᒥᒃ ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ 
ᓄᓇᕗᑦ ᐃᓗᐊᓂ ᐋᖅᑭᒃᐹᓪᓕᕈᓐᓇᕐᒪᖔᑦ. ᑕᒪᓐᓇ 
ᑭᓯᐊᓂ ᑲᔪᓯᒍᓐᓇᑦᑎᐊᕐᒪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑐᓐᖓᓱᒃᑎᑦᑎᓂᐊᖅᐸᑕ ᑭᓯᐊᓂ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᓐᓂ 
ᑕᒪᔅᓱᒥᖓ ᐃᓕᓴᖅᓯᓯᒪᑦᑎᐊᕐᓗᑎᒃ 
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᑦᑎᓐᓂ ᐊᖏᕈᑎᐅᓯᒪᔪᓂᒃ 
ᓇᓗᓇᐃᖅᓯᒪᔪᒥᒃ 32-ᒦᑦᑐᓂᒃ 
ᐱᓕᕆᖃᑕᐅᑦᑎᐊᕐᓂᕐᒥᒡᓗ ᐊᒻᒪᓗ 
ᐱᓕᕆᖃᑎᒌᑦᑎᐊᕐᓂᕐᒥᒃ ᑲᑐᔾᔨᖃᑎᒌᑦᑎᐊᕐᓂᒃᑯᑦ.  
 
ᐃᒃᓯᕙᐅᑖᖅ, ᖁᔭᓕᔪᒪᔪᖓ ᐱᕕᖃᖅᑎᑕᐅᑦᑎᐊᕋᑖᕋᒪ 
ᐊᒻᒪᓗ ᒫᓐᓇ ᑐᓂᓂᐊᕋᒃᑯ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᓐᓄᑦ 
ᑐᑭᒧᐊᒃᑎᑦᑎᒋᔭᑦᑎᓐᓄᑦ ᓇᑖᓐ-ᒧᓪᓗ ᐊᒻᒪᓗ ᔩᓂ ᐋᕆᐊᒃ 
ᖁᓪᓗᐊᓕᖕᒧᑦ. ᑖᒃᑯᓄᖓ ᐅᖃᐅᓯᖃᒃᑲᓐᓂᕐᓂᐊᕐᒪᑕ. 
ᖁᔭᓐᓇᒦᒃ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᕐᔪᐊᒻᒪᕆᐊᓗᒃ, ᒥᔅᑕ 
ᐋᕆᐊᒃ, ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᓃᖔᖅᑐᖅ. ᑖᒃᑯᐊ ᐅᖃᐅᓰᑦ 
ᑕᑭᔪᕈᓘᒐᓗᐊᑦ ᐅᕙᖓᓕ ᖁᔭᓕᔪᖓ ᑕᐃᒃᑯᐊ 
ᐃᒻᒪᕐᓂᓴᐃᑦ ᖃᓄᕐᓗ ᐱᒋᐊᓚᐅᖅᓯᒪᓂᖏᓐᓂ 
ᓄᓇᑦᓯᐊᖑᓱᖓᖅᑎᓪᓗᒋᑦ ᐅᓪᓗᒥᒧᑦ ᑎᑭᖦᖢᒍ ᑕᒪᒃᑯᐊ 
ᐅᓂᒃᑲᐅᓯᕆᔪᓐᓇᕋᕕᒋᑦ ᑐᑭᓯᒃᑲᓐᓂᖅᐸᒃᑲ ᖃᓄᖅ 
ᑕᒪᒃᑯᐊ ᐱᕙᓪᓕᐊᓂᖃᓚᐅᖅᓯᒪᖕᒪᖔᖏᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ. 
 
 
ᐊᐱᖅᑯᑎᒃᓴᐃᑦ ᑲᑎᒪᔨᕋᓛᓄᑦ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ  
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Nice to see you here. It was very 
interesting to hear about and to read 
about the issue about DEAs. I think there 
has been a lot of talk about the roles and 
responsibilities of DEAs in the 
communities, including what powers or 
authority they should have or shouldn’t 
have. My first question would be: as NTI, 
have you met with all the DEAs in the 
communities? Thank you, Mr. Chairman. 
 
Chairman: Thank you. Mr. Obed. 
 
Mr. Obed: I’ll pass this question to 
Jeannie Arreak-Kullualik.  
 
Chairman: Thank you. Jeannie. 
 
Ms. Arreak-Kullualik (interpretation): 
Yes, we have not met individually with 
all of them, but through Nunavut School 
Operations, we participate and meet 
through the phone. Recently when we 
went to communities and heard from 
them, not all of them but through their 
annual general meetings too, we hear 
from them as well as through our 
working group, Kiggaqtuiji.  
 
Chairman: Thank you. Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for your response. 
I think there seems to be a bit of a mixed 
message because we have been going 
around and speaking with DEAs as well.  
One of the things that DEAs have told us 
is that they want the educational boards 
back. They don’t feel that they’re getting 
the same say as they used to, and I read 
that in your report as well. They feel that 
they would have a stronger position if the 
boards were back.  
 
One of the things that we have heard 
from the DEAs is they’re volunteers and 

ᐅᓪᓛᒃᑯᑦ ᑕᑯᒐᔅᓯ ᖁᕕᐊᓇᖅ. ᑖᒃᑯᐊ 
ᐅᖃᓕᒪᐅᑎᒋᔭᐅᑎᓪᓗᒋᑦ ᖁᕕᐊᓇᖅᑐᕈᓘᔭᐅᖅᑲᐅᔪᑦ 
ᐅᖃᓕᒪᐅᑎᒋᓪᓗᒋᑦ ᑖᒃᑯᐊ ᑐᓐᖓᕕᒃᑯᑦ ᐅᖃᐅᓯᔅᓴᖏᑦ. 
ᒪᑯᐊ ᑭᒃᑯᓐᓂᒃ ᐱᔭᒃᓴᖅᑖᕆᔭᐅᓂᖏᑦ ᓄᓇᓕᓐᓂᓪᓗ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦᑕ ᐱᔭᒃᓴᖅᑖᕆᓯᒪᔭᖏᑦ 
ᑖᒃᑯᐊ ᐅᖃᐅᓯᕆᔭᐅᕈᓘᔭᖅᓯᒪᒻᒪᑕ ᐅᓪᓗᒐᓴᓐᓄᑦ 
ᖃᓄᐃᑦᑐᓂᓪᓗ ᓴᓐᖏᓂᖃᕆᐊᖃᕐᒪᖔᑦ 
ᑭᓱᓕᕆᐅᔭᕆᐊᖃᕐᒪᖔᖏᓪᓗ. ᐅᓇ ᓯᕗᓪᓕᖅᐹᖑᓪᓗᒍ 
ᐊᐱᕆᔪᒪᔭᕋ, ᑕᐃᒃᑯᐊ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑲᑎᒪᔨᖏᑦ ᑲᑎᒪᖃᑎᒋᓚᐅᖅᑭᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᐅᐱᑦ.  
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᑖᓐᓇ ᐊᐱᖅᑯᑦ ᔩᓂ ᐋᕆᐊᒃ-
ᖁᓪᓗᐊᓕᒻᒧᑦ ᑐᓂᓂᐊᕋᒃᑯ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᔩᓂ.  
 
ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ: ᐄ, ᐃᓛᒃ ᐊᑐᓂ 
ᑲᑎᖃᑎᒋᓪᓚᕆᒃᓯᒪᓐᖏᑕᕋᓗᐊᕗᑦ ᑭᓯᐊᓂ 
ᑭᒡᒐᖅᑐᐃᔨᒃᑯᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᓄᓇᕘᒥ 
ᑕᐃᑰᓈᖃᑕᐅᖃᑦᑕᕋᑦᑕ ᐊᒻᒪ 
ᑲᑎᒪᖃᑎᒋᖃᑦᑕᖅᓯᒪᖕᒥᔭᕗᑦ ᐅᖄᓚᐅᑎᒃᑯᑦ ᐊᒻᒪᓗ 
ᒫᓐᓇᕋᑖᖑᓚᐅᖅᑐᖅ ᓄᓇᓕᖕᓅᕈᓐᓇᕌᖓᑦᑕ 
ᑐᓴᕐᕕᒋᖃᑦᑕᖅᓯᒪᔭᕗᑦ. ᐊᑕᖏᐊᓗᓐᖏᑦᑑᒐᓗᐊᑦ ᑭᓯᐊᓂ 
ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᖏᓐᓂ ᑲᑎᒪᓕᕌᖓᑕ 
ᑐᓴᕐᕕᒋᖃᑦᑕᖅᓯᒪᖕᒥᔭᕗᑦ ᐊᒻᒪ ᑕᐃᑰᓇ 
ᑲᑎᒪᔨᐅᖃᑕᐅᓪᓗᑕ ᑭᒡᒐᖅᑐᐃᔨᒃᑯᓐᓄᑦ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ 
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᐅᑯᐊ ᓂᒐᕕᓯᒪᒐᓚᖅᑰᔨᒻᒪᑕ 
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᐱᔾᔪᑎᒋᔭᐅᑎᓪᓗᒋᑦ. ᑖᒃᑯᓇᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑲᑎᒪᔨᖏᓐᓄᑦ ᐅᖃᐅᔾᔭᐅᓯᒪᔪᒍᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕇᑦ ᑕᐃᒃᑯᐊ ᐅᑎᖅᑎᑕᐅᖁᓪᓗᒋᑦ. 
ᐱᐅᓯᕐᒥᓄᑦ  ᐅᑎᕈᒪᒻᒪᑕ ᐊᒻᒪᓗ ᐅᑯᓇᓂ 
ᐅᖃᓕᒫᖅᑲᐅᒋᓪᓗᒋᑦ ᓴᓐᖏᓂᖅᓴᐅᓂᐊᕋᓱᒋᔪᑦ. ᓲᕐᓗ 
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕇᑦ ᑲᑎᒪᔨᖏᑦ 
ᓴᖅᑭᑕᐅᒃᑲᓂᖅᐸᑕ.  
 
 
 
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓂᒃᑯᐊ 
ᐊᑭᓕᖅᓱᖅᑕᐅᖏᒃᖢᑎᒃ ᐃᖅᑲᓇᐃᔭᖅᑐᑦ 
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that the authority and the responsibilities 
they have now are a lot for them to carry 
out. With a half-time staff usually, they 
were telling us that maybe some things 
were better off for them not to have. I’m 
just wondering what your thoughts are 
about that. Thank you Mr. Chairman.  
 
Chairman: Thank you. Mr. Obed. 
There’s a light that will come on. 
 
Mr. Obed: Thank you, Mr. Chairman. In 
Part 2 of our submission, we talk 
specifically about the revisions that we 
would like to see with the provisions 
related to district education authorities 
and their roles and responsibilities. The 
concern that we have is that the Act 
creates two levels of power, one for the 
commission scolaire francophone and 
one for all other school systems. Through 
the original discussions of the Education 
Act, we had asked for similar powers for 
the commission scolaire francophone so 
that Nunavut would have one way of 
providing local control to parents in 
communities.  
 
The Act now allows for the Minister, in 
many regards, to make decisions or to 
defer responsibility, and that is a one-way 
proposition. The Minister is deciding 
how it is going to tell district education 
authorities what responsibilities they 
have or what limitations they have in 
making decisions. Our submission talks 
about how to improve that structure so 
that we do give a very clear message 
about what district education authorities 
or their replacement would have. It is our 
position that community control is a 
fundamental objective for any Education 
Act in Canada and it falls short in the 
Government of Nunavut Education Act.  
 
Chairman: Mr. Arreak. 

ᐅᓄᖅᑐᐊᓗᓐᓂᓗ ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᓯᒪᓪᓗᑎᑦ 
ᐅᑯᑎᒎᓇᖅ ᒪᓕᒐᑎᒍᑦ. ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓂᒃᑯᐊ ᐅᓪᓘᑉ 
ᓇᑉᐸᐃᓐᓇᖓᓄᑦ ᐃᖅᑲᓇᐃᔭᖃᑦᑕᕐᒪᑕ ᐃᒻᒪᖃ 
ᐱᐅᓂᖅᓴᐅᓇᔭᖅᑐᖅ ᑕᐃᒃᑯᐊ ᐅᑎᖅᑎᑕᐅᑉᐸᑕ. 
ᑕᒪᓐᓇᖃᐃ ᓂᓪᓕᐅᑎᒋᔭᐅᓯᒪᕙ ᐃᓕᔅᓯᓐᓄᑦ? 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᐅᐱᑦ. 
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᑯᐊ 
ᑐᓐᓂᖅᑯᑎᒋᔭᑦᑕ ᐅᐃᒍᖓᓐᓂ ᐅᖃᐅᓯᖃᓚᐅᖅᑐᒍᑦ 
ᑕᑯᓐᓇᖑᐊᖅᑕᑦᑎᓐᓂᒃ ᑕᑯᔪᒪᔭᑦᑎᓐᓂᓪᓗ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦᑕ ᐱᔭᒃᓴᖅᑖᕆᓯᒪᔭᖏᑦ 
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ. ᑕᐃᓐᓇ ᐃᓱᒫᓘᑎᒋᒐᑦᑎᒃᑯᑦ ᑖᒃᑯᐊ 
ᒪᓕᒐᖅ ᓲᕐᓗ ᒪᕐᕈᐃᓐᓂᒃ ᓴᓐᖏᓃᕐᓂᒃ ᑐᓂᓯᓯᒪᒻᒪᑦ 
ᐅᐃᕖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᑲᑎᒪᔨᖏᓐᓄᑦ ᐊᒻᒪᓗ 
ᐱᖃᑎᖏᑦ ᐊᓯᓕᒫᖏᓐᓄᑦ. ᐅᖃᐅᓯᕆᖔᓕᖅᖢᑎᒃᑯ 
ᑖᓐᓇ ᒪᓕᒐᖅ ᑕᐃᒃᑯᐊ ᐅᐃᕖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ 
ᑲᑎᒪᔨᖏᑦ ᓴᓐᖏᓂᖏᑦ ᐊᔾᔨᒌᓕᖅᑎᑕᐅᖁᓚᐅᖅᑕᕗᑦ 
ᐊᒻᒪᓗ ᐊᐅᓚᑦᑎᔪᓐᓇᕐᓗᑎᑦ ᑕᐃᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᐃᓕᓴᖅᑐᖁᑎᓖᑦ 
ᐊᖅᑯᑎᒋᔭᐅᓗᑎᑦ ᐃᓱᒪᓕᐅᕈᓐᓇᕐᕕᖃᖅᑎᑕᐅᓗᑎᑦ. 
 
 
 
 
 
ᑖᓐᓇ ᑕᑯᓐᓇᖅᑕᕗᑦ ᑖᓐᓇ ᒥᓂᔅᑕᕆᔭᐅᔪᖅ 
ᐃᓱᒪᓕᐅᕐᓗᑎᑦ ᖃᓄᐃᓕᖓᓂᐊᕐᒪᖔᑦ ᑕᐃᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᖃᓄᐃᑦᑐᓕᓐᓄᑦ 
ᐱᔭᒃᓴᖅᑖᖅᓯᒪᒻᒪᖔᖏᑦ ᑭᓱᓂᓪᓗ 
ᐃᓱᒪᓕᐅᕈᑎᖃᕈᓐᓇᖏᒻᒪᖔᑦ. ᐅᖃᐅᓯᖃᓚᐅᕐᒥᔪᒍᑦ 
ᑕᒪᓐᓇ ᐱᐅᓯᒋᐊᖅᑕᐅᑲᓐᓂᖁᓪᓗᒍ 
ᑐᑭᓯᓇᖅᓯᑎᐊᕐᓂᐊᕐᒪᑦ ᖃᓄᐃᓕᐅᕈᓐᓇᕐᒪᖔᑦ ᑕᐃᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐃᓇᖏᖅᑎᖏᓪᓘᓐᓃᑦ. ᓄᓇᓕᖕᓂ 
ᐊᐅᓚᑕᐅᓂᖅᓴᐅᖁᓇᒃ ᑕᒪᓐᓇ ᑐᕌᒐᕆᔭᐅᓗᑎᓪᓗ 
ᑲᓇᑕᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᓕᒫᓂ.  
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐋᕆᐊᒃ.  
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Mr. Arreak: Thank you. The other 
thoughts that we’ve had around DEAs is 
the daunting task of developing a 
governance structure that works for them 
so that they can function as to the duties 
that have been outlined in the Education 
Act. It’s a challenging task for the DEAs 
to even be able to reach that level of 
functionality and thus, makes them very 
ineffective in what they should be doing 
as opposed to where they’re at right now. 
(interpretation) Thank you.  
 
Chairman: Thank you, Mr. Arreak. Ms. 
Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. I thank you for your 
responses. I think that is a true reality that 
people who are placed in those roles want 
to do a good job. They care about the 
kids and they want the school to run well. 
We have heard that they feel that maybe 
there are other areas that they should be 
responsible for, maybe not so much like 
the programming and stuff.  
 
One of the things that we talked about 
here in Nunavut over the last two years 
especially is about the standardization of 
education and the topic of having DEAs 
decide what kind of programming each 
school is going to have. It might cause a 
bit of a challenge in ensuring that if you 
are graduating in one community of a 
certain grade, when you go to another 
community, your knowledge is the same. 
You know what I mean? They’re learning 
the same things and they’re having the 
kind of quality education that we all want 
them to have.  
 
There has been some talk about how can 
we ensure that the quality of education is 
the same in every community if you have 

 
 
ᐋᕆᐊᒃ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐊᒻᒪᓗ ᐊᐃᑉᐸᖓ. 
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ, ᐃᒃᑯᐊ ᐊᐅᓚᑎᔾᔪᑏᑦ ᓴᐅᓂᖏᓐᓂ 
ᐋᖅᑭᓱᐃᔾᔪᔾᔭᐅᔭᕆᐊᓖᑦ ᓇᓗᓇᕈᓐᓃᕐᓂᐊᕐᒪᑦ 
ᑭᓱᓕᕆᓂᐅᓂᐊᕐᒪᖔᑦ. ᑕᒪᓐᓇ ᐱᔭᕐᓂᖏᑦᑑᔪᔅᓴᐅᒻᒪᑦ 
ᐋᖅᑭᓱᖅᑕᐅᓂᐊᖅᑎᓪᓗᒋᑦ ᑕᐃᒃᑯᓄᖓ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ 
ᐃᖏᕐᕋᓯᑦᑎᐊᖁᓇᐅᒻᒪᑕ. ᓲᕐᓗ 
ᐱᓕᕆᐊᔅᓴᕆᒐᓗᐊᖅᑎᓪᓗᒋᑦ ᑕᖅᑲᒃᑯᐊ ᒫᓐᓇ 
ᓱᒋᐊᕐᕕᔅᓴᖃᖅᑰᔨᓐᖏᒻᒪᑕ. (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) 
ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᕆᐊᒃ. ᒥᔅ 
ᐊᕐᓇᒃᑲᖅ.  
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ 
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᔅᓯᒃ. ᐄ, ᑕᒪᓐᓇ ᓱᓕᔪᒥᒃ ᑕᑯᓐᓇᖅᐳᒍᑦ. 
ᑕᐃᒃᑯᐊ ᐱᓕᕆᑦᑎᐊᕈᒪᒐᓗᐊᕐᒪᑕ ᕿᑐᕐᖓᒥᓂᒃ 
ᓲᖃᐃᒻᒪ ᐃᒃᐱᒍᓱᑦᑎᐊᕋᒥ ᐃᓕᓐᓂᐊᕐᕖ ᓪᓗ 
ᐃᖏᕐᕋᑎᑕᐅᑦᑎᐊᖁᒐᓗᐊᕐᒪᒋᑦ. ᑭᓯᐊᓂᑦᑕᐅᖅ 
ᑐᓴᖅᑎᑕᐅᓯᒪᔪᒍᑦ ᐃᒻᒪᖃ ᐃᓚᖏᓐᓂᒃ ᒪᑯᐊ 
ᐱᓕᕆᐊᖑᖅᑎᑕᐅᓯᒪᔪᑦ ᑖᒃᑯᐊ ᓴᒃᑯᔾᔫᒥᓗᒋᑦ 
ᐊᓯᖏᓐᓄᖔᖅ ᓵᓐᖓᓗᒋᑦ. 
 
 
 
ᐊᕐᕌᒍ ᒪᕐᕉᓕᖅᑑᖅ ᑐᓴᖃᑦᑕᖅᓯᒪᒐᑦᑕ 
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓂᖓ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᓄᓇᕗᓕᒫᒥ 
ᐊᒻᒪᓗ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᐃᓱᒪᓕᐅᖅᑎᒋᔭᐅᑎᓪᓗᒋᑦ ᖃᓄᐃᑦᑐᓂᒃ 
ᐃᓕᓐᓂᐊᕈᑎᖃᕐᓂᐊᕐᒪᖔᑦ ᑕᒪᓐᓇ 
ᐱᔭᕐᓂᖏᑦᑐᖅᓴᐅᔪᖅ. ᓲᕐᓗ ᐱᔭᕇᕐᓂᐊᕈᕕᑦ, 
ᐆᒃᑑᑎᒋᓗᒍ, ᐃᒡᓗᓕᖕᒥ ᑕᐃᑲᓂ ᐱᔭᕇᕐᓂᐊᕐᓗᑎᑦ 
ᐊᓯᐊᓄᑦ ᓄᒃᑎᕈᕕᑦ ᑭᒻᒥᕈᒻᒧᓪᓘᓐᓃᑦ ᑖᔅᓱᒥᖓᔅᓴᐃᓐᓇᖅ 
ᐃᓕᓐᓂᐊᕆᐊᖃᖅᑐᑎᑦ ᐊᒻᒪᓗ ᐱᐅᔪᐃᓐᓇᕐᓂᒃ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᕐᓂᒃ ᐊᑐᐃᓐᓇᖃᕐᕕᒋᔪᒪᒐᓗᐊᕋᑦᑎᒃᑯᑦ. 
 
 
 
 
 
 
ᖃᓄᐃᓕᐅᕈᓐᓇᖅᐱᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ 
ᐊᔾᔨᒌᓕᕐᓂᐊᕐᒪᑦ ᓇᓃᒃᑲᓗᐊᕈᕕᑦ ᓄᓇᕗᑦ ᐃᓗᐊᓂ 
ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᑖᒃᑯᐊ  
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different DEAs with different people 
deciding what kind of programs are going 
to be offered. Your comments on that. 
Thank you, Mr. Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 
Mr. Obed. 
 
Mr. Obed: Thank you, Mr. Chairman. It 
is our position that the district education 
authorities or whatever they evolve into 
should be responsible for the school 
program and they should have a wide 
jurisdiction in order to ensure that the 
school program is delivered effectively in 
their communities. 
 
We have also stated that the Minister 
should be responsible for certification of 
teachers, establishing curriculum 
guidelines, ensuring Nunavut-wide 
standards, and allocating block funding to 
the district education authorities. The 
Minister should have a very powerful 
role in ensuring that the education system 
has a strong foundation and base and that 
there are standards.  
 
We feel that the district education 
authorities should have more 
responsibility in taking that direction and 
meaningfully implementing it in their 
communities. Thank you, Mr. Chairman.  
 
Chairman: Thank you, Mr. Obed. Ms. 
Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for your response. 
I'm just going to go to page 7 of your 
opening comments, the second bullet, 
when you talk about “The practice of 
social promotion began after the GNWT 
introduced the inclusive education 
directive in 1996.” I was wondering if 
you can elaborate a little bit on that 

ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᓂᐊᖅᑐᓂᒃ 
ᐋᖅᑭᒃᓱᐃᖃᑦᑕᖅᑎᓪᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
ᒥᔅᑕ ᐅᐱᑦ.  
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᐃᒪᐃᓕᖓᔪᒍᑦ ᓄᓇᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᐅᕝᕙᓘᓐᓃᑦ 
ᐃᓇᖏᖅᑎᖏᑦ ᑕᐃᒃᑯᓄᖓ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᒃ 
ᐋᖅᑭᓱᐃᖃᑦᑕᕆᐊᓖᑦ. ᑕᐃᒪᓐᓇᓕ ᐃᓱᒪᖃᖅᑐᒍᑦ. 
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᑲᔪᓯᑦᑎᐊᓂᐊᕐᒪᑕ ᓄᓇᒥᑕ 
ᐃᓗᐊᓂ. 
 
 
 
 
ᐊᒻᒪᓗ ᐅᖃᖅᓯᒪᒻᒥᔪᒍᑦ ᑖᓐᓇ ᒥᓂᔅᑕᕆᔭᐅᔪᖅ 
ᑎᒍᒥᐊᖅᑎᐅᔭᕆᐊᖃᖅᑐᖅ ᐃᓕᓴᐃᔩᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓂᖏᓐᓂᒃ ᐊᒻᒪᓗ ᒪᓕᒐᓂᒃ 
ᐋᖅᑭᓱᐃᔨᐅᓗᑎᑦ ᓴᓂᖅᕙᐃᖃᑦᑕᕐᓗᑎᓪᓗ ᑮᓇᐅᔭᓂᒃ 
ᐊᑐᖅᑐᔅᓴᐅᑕᐅᓂᐊᖅᑐᓂᒃ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ. 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᑐᓐᖓᕕᖃᑦᑎᐊᕆᐊᓕᒃ ᓴᓐᖏᔪᒥᒃ 
ᓯᑎᔪᒥᒃ ᑐᓐᖓᕕᖃᑦᑎᐊᕆᐊᖃᕋᓱᒋᔭᕗᑦ.  
 
 
 
ᐊᒻᒪᓗ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑕᐃᒪᐃᑑᓕᖅᑎᑦᑎᓗᑎᑦ ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓗᑎᓪᓗ 
ᓄᓇᓕᖏᑦᑕ ᐃᓗᐊᓂ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐱᑦ. ᒥᔅ 
ᐊᕐᓇᒃᑲᖅ.  
 
 
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ 
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᒪᒃᐱᖅᑐᒐᖅ 7 ᒪᑐᐃᖅᓯᔾᔪᑎᓂᒃ 
ᑐᒡᓕᐊ ᐋᖅᑭᓐᖑᐊᑯᓗᒃ. ᑕᐃᒃᑯᐊ ᓄᓇᑦᓯᐊᖅ 
ᒐᕙᒪᒃᑯᖏᑦ ᐃᓘᓐᓇᖏᓐᓂ ᐊᑐᓕᖅᑎᑦᑎᕙᓪᓕᐊᓕᕋᒥᒃ 
ᐅᑭᐅᖃᑎᒥᓐᓂᒃ ᐊᓐᖑᒪᑎᑦᑎᓇᓱᑐᐃᓐᓇᖅᖢᑎᒃ 
ᖁᕝᕙᕆᐊᖅᑎᑦᑎᖃᑦᑕᓚᐅᕐᒪᑕ ᑕᐃᒪᓐᖓᓂᒃ 1996-
ᒥᓂᒃ. ᐅᖃᕆᐊᒃᑲᓐᓂᕈᓐᓇᖅᑮᑦ ᑕᒪᔅᓱᒪ ᒥᔅᓵᓄᑦ. 
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sentence. Thank you, Mr. Chairman.  
 
Chairman: Thank you. Ms. Angnakak. 
Ms. Arreak-Kullualik. 
 
Ms. Arreak-Kullualik (interpretation): 
Thank you, Mr. Chairman. (interpretation 
ends) In our recommendation, we ask 
that the Department of Education stop the 
practice of social promotion, more 
specifically beyond grade 3.  
 
If we want a qualified and well-educated 
workforce, we have to create capable and 
contributing members to our society and 
if social promotion continues, it puts a lot 
of pressure on the teachers, the entire 
education system, and also on society. 
That is one of the reasons why we say 
that additional support and focus for 
learning, including qualified support 
teachers, additional teachers, and 
classroom space is needed in Nunavut. 
(interpretation) Thank you, Mr. 
Chairman.  
 
Chairman: Thank you, Ms. Arreak-
Kullualik. I apologize for the name; I 
stumble over hyphened names 
sometimes. Ms Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for your response, 
but I was wondering if you can elaborate 
a little bit more when you say, “began 
after the GNWT introduced the inclusive 
education directive,” and I want to know 
what you mean by that. Thank you very 
much.  
 
Chairman: Thank you. Ms. Omik. 
 
Ms. Omik: When I was researching in 
the Legislative Library upstairs, I was 
looking into the history of where social 
promotion began.  

ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
ᔩᓂ ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ.  
 
ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
(ᑐᓵᔨᑎᒍᑦ) ᐊᑐᓕᖁᔭᓕᐅᖅᓯᒪᔪᒍᑦ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᒪᑐᒥᖓ 
ᖁᕝᕙᕆᐊᖅᑎᑦᑎᖃᑦᑕᑐᐃᓐᓇᕐᓂᕐᒥᒃ ᓄᖅᑲᑎᑦᑎᓗᑎᑦ 
ᐱᓗᐊᕐᓗᒋᑦ ᖁᕝᕙᓯᓐᓂᓕᒻᒥ 3-ᒥ ᐱᒋᐊᕐᓗᒍ. 
 
 
ᕿᑐᕐᖓᕗᑦ ᐃᓕᓐᓂᐊᖅᓯᒪᑦᑎᐊᓂᐊᖅᐸᑕ 
ᐃᖅᑲᓇᐃᔭᖅᑎᖑᑦᑎᐊᕐᓂᐊᖅᐸᑕ ᑕᐃᒪᓐᓇ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓯᒪᑦᑎᐊᕐᓗᑎᐅᔭᕆᐊᖃᖅᐸᑦ. ᑕᐃᒪᓐᓇ 
ᐅᑭᐅᖃᑎᒥᓄᑦ ᐊᓐᖑᑎᓯᒪᑎᓇᓱᑐᐃᓐᓇᕐᓗᒋᑦ 
ᐅᖁᒪᐃᓴᖅᑑᔾᔪᑎᒋᔭᐅᓕᓲᑦ ᐃᓕᓴᐃᔨᓄᑦ 
ᐃᓅᖃᑎᒥᓐᓄᓪᓗ. ᑕᒪᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ 
ᐃᑲᔪᖅᓱᖅᑕᐅᑲᓐᓂᕆᐊᖃᖁᔭᕗᑦ ᒪᑯᐊᓗ ᐃᓕᓴᐃᔩᑦ 
ᐃᑲᔪᖅᑎᖏᑦ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᒃᑲᓐᓃᑦ ᐃᓪᓗᕈᓰᓪᓗ 
ᑕᒪᒃᑯᐊ ᐱᑕᖃᕐᓂᖅᓴᐅᔭᕆᐊᓖᑦ ᓄᓇᕗᑦ ᐃᓗᐊᓂ. 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ 
ᐊᕆᐊᒃ−ᖁᓪᓗᐊᓕᒃ. ᑖᒃᑯᐊ ᒪᒥᐊᓇᖅ 
ᐅᖃᑦᑎᐊᕐᓂᖏᒃᑯᒃᑯ ᐊᑏᑦ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ 
ᑭᐅᕋᑖᕋᕕᓐᖓ ᖁᔭᓐᓇᒦᒃ. ᐅᓂᒃᑳᕆᐊᒃᑲᓐᓂᕈᒪᒍᕕᑦ 
ᐅᖃᕋᑖᕋᕕᑦ “ᑖᒃᑯᐊ ᓄᓇᕗᑦ ᒐᕙᒪᖓᓄᑦ ᓄᓇᑦᓯᐊ 
ᑎᓕᐅᕆᓚᐅᖅᑎᓪᓗᒋᑦ” ᑕᒪᒃᑯᐊ ᐱᒡᒐᕈᑎᓕᐅᒐᓗᐊᑦ 
ᐃᓚᐅᑎᑕᐅᖁᓪᓗᒋᑦ. ᖃᐅᔨᒪᒍᒪᕗᖓᓕ ᖃᓄᖅ 
ᑐᑭᖃᕐᒪᖔᖅ ᑕᐃᒪᓐᓇ ᐅᖃᖅᑎᓪᓗᑎᑦ. ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒥᒃ.  
 
 
ᐅᒥᒃ (ᑐᓵᔨᑎᒍᑦ): ᑖᒃᑯᓂᖓ ᕿᓂᖅᑎᓪᓗᖓ ᒪᓕᒐᑎᒍᑦ 
ᖃᐅᔨᒐᓱᐊᓚᐅᕋᒪ ᑕᒪᓐᓇ ᐱᒡᒐᕈᑎᓕᐅᒐᓗᐊᓂᒃ 
ᐃᓚᐅᑎᑦᓯᓂᖅ ᖃᖓ ᐱᒋᐊᓚᐅᕐᒪᖔᖅ.  
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In 1982, the Government of the 
Northwest Territories consulted with its 
residents all across the Northwest 
Territories when Inuit were also 
participating. A lot of parents wanted 
those with physical disabilities to be able 
to take education within their home 
communities.  
 
In 1993, the first inclusive schooling 
policy was created to allow people with 
physical disabilities to remain in their 
communities to learn and because a lot of 
the schools didn’t have any support 
mechanisms for people with physical 
learning disabilities, but in 1996, that was 
expanded to include people with mental 
learning disabilities. That policy 
expanded the 1993 policy.  
 
There was supposed to be a five-year 
review, but that review never occurred. It 
was included in the Education Act of the 
GNWT. It was meant to support those 
with learning disabilities. It was not 
meant for every student in the school 
system. The inclusive policy of the 
GNWT is available upstairs. 
 
Chairman: Thank you, Ms. Omik. Ms. 
Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for your response. 
That provides me with some insight over 
that statement.  
 
As you can imagine, teachers are faced 
with a wide situation in their classrooms 
where you have some students who 
struggle and you have the other side 
where students are really bright, and then 
everybody else in between, including 
learning disabilities and that. You have 
this dilemma of how is the teacher going 

 
1982-ᖑᑎᓪᓗᒍ ᓄᓇᑦᓯᐊᖅ ᐋᔩᖃᑎᖃᓚᐅᕐᒪᑕ 
ᓄᓇᑦᑎᐊᓕᒫᒥ ᐃᓄᐃᓪᓗ ᐃᓚᐅᓚᐅᕆᓪᓗᑎᒃ. ᑕᒪᒃᑯᐊ 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐊᒥᓱᐃᑦ ᐱᒡᒐᕈᑎᓕᓐᓂᒃ 
ᕿᑐᕐᖓᖃᖅᑐᑦ ᐃᓕᓐᓂᐊᖃᑕᐅᑎᑦᑎᒍᒪᓚᐅᕐᒪᑕ 
ᕿᑐᕐᖓᒥᓂᒃ ᓄᓇᓕᖁᑎᒥᓂᒃ.  
 
 
 
 
 
1993-ᖑᑎᓪᓗᒍ ᑕᒪᓐᓇ ᐱᒡᒐᕈᑎᓕᐅᒐᓗᐊᓂᒃ 
ᐃᓚᐅᑎᑦᑎᓂᖅ ᐋᖅᑭᑦᑕᐅᓕᓚᐅᖅᑐᖅ ᑕᒪᒃᑯᐊ 
ᐱᒡᒐᕈᑎᓕᐅᒐᓗᐊᑦ ᓄᓇᓕᖏᓐᓃᒍᓐᓇᖁᓪᓗᒋᑦ 
ᐃᓕᓐᓂᐊᕐᓗᑎᑦ. ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐊᒥᓱᑦ 
ᐃᑲᔪᖅᓱᐃᔾᔪᑎᖃᓚᐅᓐᖏᓐᓂᖏᓐᓄᑦ ᑕᒪᒃᑯᐊ 
ᐱᒡᒐᕈᑎᖃᖅᑐᓄᑦ ᑭᓯᐊᓂ 1996-ᖑᓕᖅᑎᓪᓗᒍ ᑕᒪᓐᓇ 
ᐊᖏᓪᓕᒋᐊᖅᑕᐅᓚᐅᕐᒪᑦ ᐃᓚᐅᑎᑦᑎᓕᖅᑐᑎᑦ 
ᑕᒪᒃᑯᓂᖓ ᐃᓱᒪᒃᑯᓪᓗ ᐱᒡᒐᕈᑎᓕᓐᓂ ᐃᑲᔪᖅᑎᔅᓴᓂᒃ. 
ᑕᒪᓐᓇᓗ 1993-ᒧᑦ ᑲᔪᓯᓯᒪᓚᐅᖅᑐᖅ.  
 
ᑖᒃᑯᐊᓗ ᑕᓪᓕᒪᐃᑦ ᐊᕐᕌᒍᑦ ᐊᓂᒍᖅᐸᑕ 
ᕿᒥᕐᕈᔭᐅᒋᐊᖃᓚᐅᖅᓯᒪᔫᒐᓗᐊᑦ ᑭᓯᐊᓂ 
ᕿᒥᕐᕈᓂᖅᑕᖃᓚᐅᖅᓯᒪᓐᖏᑦᑐᖅ ᐊᒻᒪᓗ 
ᐃᓚᐅᑎᑕᐅᓚᐅᖅᓱᓂ ᑖᒃᑯᓂᖓ ᓄᓇᑦᓯᐊᖅ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖏᓐᓂ. 
ᐃᑲᔪᖅᓱᐃᔾᔪᑕᐅᒋᐊᖃᓚᐅᖅᑑᒐᓗᐊᖅ ᑕᒪᒃᑯᓄᖓ 
ᐃᓕᑦᑎᕇᑦᑐᓄᑦ ᐃᓕᓐᓂᐊᖅᑎᓕᒫᖑᓐᖏᑦᑐᓄᑦ. ᑖᓐᓇ 
ᐱᒡᒐᕈᑎᓕᐅᒐᓗᐊᓂᒃ ᐃᓚᐅᑎᑦᑎᓂᖅ ᑖᒃᑯᐊ 
ᖃᐅᔨᓴᕈᑎᕕᓃᑦ ᑕᑉᐱᑲᓂ ᐅᖃᓕᒫᒐᖃᕐᕕᐊᓂ 
ᒪᓕᒐᓕᐅᕐᕕᐅᑉ ᐱᔭᒃᓴᐃᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒥᒃ. ᒥᔅ 
ᐊᕐᓇᒃᑲᖅ.  
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ 
ᖁᔭᓐᓇᒦᒃ ᑖᔅᒧᖓ ᑭᐅᕋᑖᕋᕕᑦ. ᐄ, ᑕᒪᓐᓇ 
ᑐᑭᓯᒋᐊᕐᓂᖅᓴᐅᒍᓐᓇᕐᓂᐊᓕᖅᑲᕋ. 
 
 
 
 
 
ᑕᐃᒪ ᐃᓕᓴᐃᔨᕗᑦ ᐃᓕᓴᐃᔩᓂᓛᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᓄᑦ 
ᐊᒃᓱᕈᕈᑎᖃᓕᕐᒪᑕ ᐃᓕᓐᓂᐊᑎᑦᑎᕕᒻᒥᓂᒃ ᐃᓪᓗᕈᓯᕐᓂ 
ᐊᒃᓱᕈᖅᑐᓂᒃ. ᐃᓚᖏᑦ ᐊᔪᓐᖏᑦᑎᐊᖅᑎᓪᓗᒋᑦ 
ᑕᕝᕙᓂᑦᑕᐃᓐᓇᖅ ᐃᓪᓗᕈᓯᕐᒥ ᐊᒻᒪᓗ ᐊᓯᖏᑦ 
ᐊᔪᕐᓂᖅᓴᐅᓪᓗᑎᒃ ᑕᒪᒃᑯᐊ ᐃᓕᑦᓯᕇᑦᑐᑦ. ᖃᓄᕐᓕ ᑖᓐᓇ 
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to teach and look after the needs of all her 
students. I think that this inclusive 
education has evolved to try and address 
those needs.  
 
I for one agree with you totally in social 
promotion. I don’t think you will find one 
person, especially parents, who agree 
with that practice, but I do think that you 
need to have a mechanism like this to 
address the various learning disabilities 
or non-disabilities that our students face. 
If you think this is not the way, can you 
provide us today with some options of 
how you think this would work better to 
address that need? Thank you, Mr. 
Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 
Mr. Arreak. 
 
Mr. Arreak (interpretation): Thank you, 
Mr. Chairman. (interpretation ends) The 
idea of social promotion is obviously 
default mode. I think that some of the 
teachers sometimes have no choice, but I 
think, learning from history and learning 
about the facts of social promotion, it’s 
probably more indicative of maybe the 
lack of curriculum and the ability to 
measure relevant academic skills and the 
ability to help students so that they can 
transition from where they’re at to the 
next level, and so on and so forth, to the 
point where they can be measured 
adequately to the point where they can 
complete. That’s just (interpretation) 
understandable (interpretation ends) that 
teachers have this big challenge, but at 
the same time, I think that the idea of 
developing relevant curriculum would 
really assist in that process.  
 
Chairman: Thank you, Mr. Arreak. Mr. 
Obed, would you like to supplement?  
 

ᐃᓕᓴᐃᔨ ᐃᓕᓐᓂᐊᑎᑦᑎᒍᓐᓇᓂᐊᖅᑲ ᑕᒪᒃᑯᐊ 
ᑭᓐᖒᒪᒋᔭᐅᔪᓕᒫᓂᒃ ᑲᒪᒐᓱᐊᕈᓐᓇᕐᓗᓂ 
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ? ᑕᒪᓐᓇ ᐱᒡᒐᕈᑎᖃᖅᑑᒐᓗᐊᓂᒃ 
ᐃᓚᐅᑎᑦᑎᓂᖅ ᐅᖃᐅᓯᖃᕈᑕᐅᓯᒪᒐᓗᐊᕐᒪᑦ.  
 
ᐊᖏᖃᑎᒋᑦᓯᐊᖅᑕᒋᑦ ᑕᒪᒃᑯᐊ ᐱᒡᒐᕈᑎᓕᐅᒐᓗᐊᑦ 
ᐃᓚᐅᑎᑕᐅᒋᐊᖃᖅᑰᖏᒻᒪᑕ. ᑕᒪᑐᒥᖓ 
ᐊᖏᖃᑎᖃᓗᐊᖅᑰᖏᒻᒪᑕ. ᑭᓯᐊᓂ ᐃᓱᒪᔪᖓ  
ᐊᖅᑯᑎᑕᖃᕆᐊᖃᕐᓂᐊᕐᒪᑦ ᐋᖅᑭᓯᒪᔪᓂᒃ 
ᐅᖃᐅᓯᖃᕈᑕᐅᓂᐊᖅᑐᓂᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᓄᑦ 
ᐱᒡᒐᕈᑎᖃᖅᑐᓄᑦ ᐱᒡᒐᕈᑕᐅᔪᓄᑦ. ᑕᒪᓐᓇ 
ᐊᑲᐅᓐᖏᑦᓱᕆᒍᕕᐅᒃ ᖃᓄᖅ ᐊᓯᐊᒎᕈᑎᔅᓴᒥᒃ 
ᓴᖅᑭᑎᑦᑎᒍᓐᓇᕋᔭᖅᑭᓯ ᑕᒪᓐᓇ 
ᐊᑲᐅᓯᕚᓪᓕᕈᑎᔅᓴᖓᓂᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
ᒥᔅᑕ ᐋᕆᐊᒃ.  
 
 
ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᒪᒃᑯᐊ 
ᐱᒡᒐᕈᑎᓕᐅᒐᓗᐊᓂᒃ ᐃᓚᐅᑎᑦᑎᓂᖅ ᑕᒪᓐᓇ 
ᐊᑲᐅᓈᖅᓯᒪᓐᖏᒻᒪᑦ. ᐃᓛᓐᓂᒃᑯᑦ ᐃᓕᓴᐃᔩᑦ 
ᐊᓯᐊᒎᕐᕕᖃᖃᑦᑕᓐᖏᒻᒪᑕ ᐃᓕᒍᑎᒋᓯᒪᓪᓗᒋᑦ 
ᑭᖑᓂᕆᓯᒪᔪᑦ ᑕᒪᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓚᐅᑎᑦᑎᓂᖅ. 
ᐃᒪᓐᓇᖃᐃ ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑎᔅᓴᖃᓐᖏᓗᐊᕐᒪᑕ ᐊᒻᒪᓗ 
ᖃᐅᔨᓴᕈᑎᔅᓴᖃᓐᖏᓗᐊᕐᒪᑕ ᖃᓄᖅ 
ᐃᓕᑉᐸᓪᓕᐊᔾᔪᑎᖏᓐᓂ ᑕᒪᒃᑯᐊ ᐃᑲᔫᑕᐅᒐᔭᖅᑐᓂᒃ. 
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᓄᑦᑎᐸᓪᓕᐊᒍᓐᓇᖁᓪᓗᒋᑦ 
ᓯᕗᒧᐊᑉᐸᓪᓕᐊᒍᓐᓇᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑕᖏᓐᓂᒃ 
ᐃᒪᓐᓇᓗ ᖃᐅᔨᓴᖅᑕᐅᔪᓐᓇᕐᓗᑎᑦ ᓇᒦᓕᕐᒪᖔᖅ 
ᐃᓕᓯᒪᓂᖓ. ᐄ, ᑐᑭᓯᓇᖅᑐᑦ ᑕᒪᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ 
ᐊᒃᓱᕈᕈᑎᔅᓴᖃᕐᒪᑕ ᐋᖅᑭᓱᐃᒐᓱᐊᖃᑦᑕᖅᑐᑎᓪᓗ 
ᐃᓕᓐᓂᐊᕈᑕᐅᓂᐊᖅᑐᓂᒃ ᑕᒪᒃᑯᓄᖓ ᐱᒡᒐᕈᑎᓕᓐᓄᑦ. 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.  
 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᕆᐊᒃ. 
ᒥᔅᑕ ᐅᐱᑦ ᐃᓚᒋᐊᕆᒍᒪᕖᑦ?  
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Mr. Obed: Thank you, Mr. Chairman. 
On page 25 of Part 1 of our submission, 
we also have two recommendations 
specific to inclusive education. One 
would be to create an inclusive education 
division to pool resources and to give 
greater support to teachers on how to 
handle situations where they do have a 
wide gap in knowledge between students 
in a single grade.  
 
We also recommend that students with 
special needs are given the right to 
education in a more meaningful way than 
is currently given so that there is just as 
much of a chance that they can be 
successful and graduate from grade 12 as 
any other student. It points to more 
evaluation tools, but also getting into 
students with special needs, recognition 
of certain learning disabilities, and testing 
to ensure that teachers and the school 
system are aware of the special needs that 
their students have, such as fetal alcohol 
syndrome. There are no tests that are 
performed in the school system. Students, 
parents, and the education system as a 
whole could understand the special needs 
those types of children have, and that is 
just one example.  
 
There also could be more classroom 
support provided to ensure that those 
with special needs get the proper 
education and they’re allowed the time 
and specific instruction that is necessary 
for them to succeed. Thank you, Mr. 
Chairman. 
 
Chairman: Thank you, Mr. Obed. Ms. 
Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for your responses. 
I think also what comes into play is I 
have heard from some teachers that say 

ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒪᒃᐱᒐᖅ 25 
ᑕᕝᕙᓂ ᑐᓂᓯᒪᔭᑦᑎᓐᓂ ᐊᑐᓕᖁᔭᐅᓯᒪᒻᒥᔪᒍᑦ ᑖᒃᑯᓄᖓ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᓴᖅᑭᑦᑎᓗᑎᑦ ᐃᒪᓐᓇ ᓇᒻᒥᓂᖅ 
ᐃᒻᒥᒃᑰᖅᑐᒥᒃ ᐱᒡᒐᕈᑎᓕᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖃᕐᓗᓂ 
ᐃᑲᔪᖅᓱᐃᑕᐅᔾᔪᑎᖃᕐᓂᖅᓴᐅᓗᑎᑦ ᑕᒪᒃᑯᐊ ᐃᓕᓴᐃᔩᑦ  
ᓲᕐᓗ ᐊᒥᓱᓂᒃ ᑕᒪᒃᑯᓂᖓ ᐊᑕᐅᓯᕐᒦᑦᑐᖃᖅᐸᑦ 
ᐱᒡᒐᕈᑎᖃᖅᑐᓂᒃ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ. 
 
 
 
 
 
ᑕᐃᒪ ᐊᑐᓕᖁᔨᕗᒍᑦ ᑕᒪᒃᑯᐊ 
ᐃᑲᔪᖅᑕᐅᒋᐊᖃᕐᓂᖅᓴᐅᔪᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᕆᐊᖃᕐᒥᒻᒪᑕ 
ᐊᑑᑎᖃᑦᑎᐊᖅᑐᒥ ᐃᓕᑉᐸᓪᓕᐊᔾᔪᑎᒋᓗᒍ. ᑕᐃᒪ 
ᓯᕗᒧᐊᑦᓯᐊᕈᓐᓇᖁᓪᓗᒋᑦᑕᐅᖅ ᑕᕝᕙᓂ ᖁᑦᓯᓐᓂᓕ 12-
ᒦᓕᖅᐸᑕ. ᑕᒪᓐᓇ ᖃᐅᔨᓴᖅᑕᐅᒃᑲᓐᓂᕈᑎᖃᕆᐊᖃᖅᑐᖅ 
ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᐃᑲᔪᖅᑕᐅᑲᓐᓂᕆᐊᓖᑦ ᐊᔾᔨᐅᖏᑦᑐᒃᑯᑦ 
ᐃᓕᓴᕆᔭᐅᓯᒪᓗᑎᑦ ᑭᓱᖏᑦ ᐱᒡᒐᕈᑎᖏᑦ. ᑖᒃᑯᐊ 
ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᕐᕖᓪᓗ ᐊᐅᓚᔾᔪᑎᖏᑦ 
ᐃᑲᔪᐃᒍᓐᓇᓂᐊᕐᒪᑕ ᑕᒪᒃᑯᓂᖓ ᐱᒡᒐᕈᑎᖃᖅᑐᓂᒃ. 
ᑕᒪᒃᑯᐊᓘᓐᓃᑦ ᓇᔾᔨᐊᖑᓪᓗᑎᑦ ᐃᒥᐋᓗᓐᓄᑦ 
ᐃᑦᓴᑦᑕᐅᓯᒪᔪᑦ ᐃᑲᔪᖅᑕᐅᔾᔪᑎᖃᕐᓗᑎᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ 
ᐊᖓᔪᖅᑳᖏᓪᓗ ᑕᒪᒃᑯᐊ ᑐᑭᓯᐅᒪᑦᑎᐊᖁᓪᓗᒋᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᓪᓗ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓪᓗ ᑕᒪᒃᑯᓂᖓ 
ᐊᒻᒪᓗ ᐃᑲᔪᖅᓱᐃᑕᐅᔾᔪᑎᖃᕐᓂᖅᓴᐅᓗᑎᑦ ᑕᒪᒃᑯᐊ 
ᐱᒡᒐᕈᑎᖃᖅᑐᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᑦᑎᐊᖃᑕᐅᖁᓪᓗᒋᑦ. 
 
 
 
 
 
ᐃᒡᓗᕈᓯᕐᓂ ᐃᑲᔫᑎᖃᒃᑲᓐᓂᕈᓐᓇᕐᒥᔫᒐᓗᐊᖅ ᑕᒪᒃᑯᐊ 
ᐊᒃᓱᕉᑎᖃᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑦᑎᐊᕈᓐᓇᖁᓪᓗᒋᑦ 
ᐱᕕᖃᖅᑎᑕᐅᓗᑎᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑦᑎᐊᕐᓗᑎᓪᓗ 
ᑐᕌᖓᔭᐅᑦᑎᐊᖅᑐᒥᒃ ᑲᔪᓯᔪᓐᓇᖁᓪᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ, 
ᐃᔅᓯᕙᐅᑖᖅ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐱᑦ. ᒥᔅ 
ᐊᕐᓇᒃᑲᖅ. 
 
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ 
ᖁᔭᓐᓇᒦᒃ ᑭᐅᔭᑦᑎᓐᓂᒃ. ᑕᐃᒪ ᓴᖅᑭᓯᒪᔪᖅ 
ᑐᓴᖅᓯᒪᒻᒥᔭᕋ,  
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that at times when their child may want 
to be held back, the parent doesn’t like 
that and they say, “No, we want our child 
to go to the next grade.” I think it’s quite 
complex. There are a lot of things that 
come into play. 
 
I’m going to go on to another topic here 
and that is to do with school attendance. 
School attendance, of course, is a critical 
issue across Nunavut. In Part 1 of your 
submission, it includes a discussion on 
attendance and suggests that “DEAs, the 
coalition of DEAs, and the Department of 
Education need to improve approaches 
and policies in this area.”  
 
Can you elaborate on what you see as the 
role of parents in addressing these 
attendance issues? Thank you, Mr. 
Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 
Mr. Obed. 
 
Mr. Obed: Thank you, Mr. Chairman. At 
the national level through ITK, we have 
created a national Inuit education strategy 
and parental engagement is one of the 
two first priorities that we’re discussing. 
NTI, along with the Government of 
Nunavut, has been involved in these 
national discussions. I know that the 
Government of Nunavut has been 
developing a number of new tools to 
further support parents and try to engage 
parents in the school system, and we 
applaud those efforts. 
 
The attendance issue isn’t one that I think 
we can solve overnight. I think that there 
are a multitude of challenges, whether it 
be from larger social issues in the home 
to historical reservations about the 
importance of education, or negative 
experiences of parents, or a focus on an 

ᐃᓛᓐᓂᒃᑯᑦ ᕿᑐᓐᖓᖓ ᐃᒪᓐᓇ 
ᓄᖅᑲᖓᑎᑕᐅᑲᐃᓐᓇᓲᖑᒻᒪᑕ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ 
ᑕᒪᓐᓇ, “ᓈᒻᒪᒋᔭᐅᖏᒻᒪᑦ, ᖁᕝᕙᕿᐊᕆᐊᖃᖅᑲᑦ 
ᖁᕝᕙᕆᐊᕆᐊᖃᕋᓗᐊᕐᒪᑦ.” ᑕᒪᒃᑯᐊ ᐊᔾᔨᒌᖏᑦᑐᓂᑦ 
ᐱᔾᔪᑎᖃᐅᕐᒪᑕ. 
 
 
ᐊᓯᐊᓅᕐᓗᖓ, ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᑦ 
ᐅᓄᕐᓂᖏᑦ ᑕᒪᓐᓇ ᐱᒻᒪᕆᐊᓘᒻᒪᑦ 
ᐃᓕᓐᓂᐊᖏᓐᓇᖃᑦᑕᕆᐊᖃᕐᓂᖅ ᑕᕝᕙᓂ ᑐᓂᔭᔅᓯᓐᓂ 
ᐃᓚᖓᓂᑦ ᑖᒃᑯᓂᖓ ᐅᖃᐅᓯᖃᕐᒪᑦ, “...ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ, ᓄᓇᕗᒻᒥ ᑲᑐᔾᔨᖃᑎᒌᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᓕᕆᕕᐊᓄᑦ, 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᓪᓗ ᐊᑐᑎᐊᒐᓕᐅᕆᐊᖃᖅᑐᑦ 
ᑕᒪᐅᓇ.” 
 
 
 
ᑖᓐᓇ ᐅᖃᐅᓯᕆᒃᑲᓐᓂᕈᓐᓇᖅᑭᐅᒃ ᐊᖓᔪᖅᑳᕆᔭᐅᓪᓗᑕ 
ᖃᓄᖅ ᐋᖅᑭᒋᐊᕆᒍᓐᓇᕐᒪᖔᑕ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
ᒥᔅᑕ ᐅᐱᑦ. 
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᑲᓇᑕᒥᑎᒍᑦ 
ᑖᒃᑯᐊ ᐃᓄᐃᑦ ᑕᐱᕇᑦ ᑲᓇᑕᒥ ᐃᓄᐃᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔭᐅᓂᖏᓐᓄᑦ ᐸᕐᓇᐅᑕᐅᓯᒪᔪᓂᑦ ᑕᐃᒪ 
ᓯᕗᓪᓕᐅᑎᓯᒪᔭᖓᑦ ᐃᓚᖓᑦ ᐅᖃᐅᓯᐅᔪᖅ. 
ᑐᓐᖓᕕᑯᑦ, ᓄᓇᕗᑦ ᒐᕙᒪᖏᓪᓗ ᐃᓚᐅᔪᑦ. ᖃᐅᔨᒪᔪᖓ 
ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᑦ ᐋᖅᑭᔅᓱᐃᕙᓪᓕᐊᓯᒪᔪᑦ 
ᖃᑦᓯᑲᓪᓚᓐᓂᑦ ᐊᖅᑯᑕᐅᒍᓐᓇᖅᑐᓂᑦ. 
ᐃᑲᔪᖅᓱᐃᔾᔪᑎᔅᓴᓂᑦ ᑕᒪᒃᑯᐊ 
ᐃᓚᐅᓕᖅᑎᑕᐅᒐᓱᐊᖅᑎᓪᓗᒋᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ. 
 
 
 
 
 
 
 
 
ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕆᐊᖃᕐᓂᖅ ᐅᓐᓄᐊᑐᐃᓐᓇᖅ 
ᐋᖅᑭᒍᓐᓇᖏᒻᒪᑦ. ᐊᔾᔨᒌᖏᑦᑑᑎᓂᑦ ᐱᔾᔪᑎᖃᐅᕐᒪᑦ, 
ᐊᖏᕐᕋᒥᑦ ᐊᑲᐅᖏᓕᕐᓂᖅ, ᐊᒻᒪᓗ ᐊᖓᔪᖅᑳᖏᑦ 
ᖁᕕᐊᓇᖏᑦᑐᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᒃᑰᓂᖅᑲᑕ  
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Inuit identity and feeling as if education 
somehow takes some of that Inuit identity 
away, especially when it gets to high 
school, and you have a balance between 
what type of person your family wants 
you to be versus what type of learning 
you’re receiving in school.  
 
Our position is that there is no one 
individual to blame, especially for 
truancy, as it’s called. When you get to 
truancy of a seven- or an eight- or a nine-
year-old, no seven-, eight-, or nine-year-
old is going to be saying that they’re not 
going to school today the way that a 15- 
or 16- or 17-year-old might. I think that 
along the K-12 spectrum, there needs to 
be different initiatives and different 
focuses for ensuring that parents are 
allowing their children to succeed in 
school and ensuring that their children do 
go to school. Thank you, Mr. Chairman. 
 
Chairman: Thank you, Mr. Obed. Mr. 
Arreak. 
 
Mr. Arreak (interpretation): Thank you, 
Mr. Chairman. That was a very good 
question and I’m glad that you brought it 
up. This has been a very important 
subject that has been brought up in regard 
to students not going to school. 
 
We could use the past to learn what the 
reasons are for not attending school. The 
parents have to be involved and they have 
to be involved within the school. The 
parents and the school staff have to know 
each other. This could have a positive 
impact on the students.  
 
There are different reasons for students 
not attending school. I cannot directly 
answer that. Perhaps if it’s dealt with, if 
you have to, through by-law or if you’re 
looking at a bigger picture, once the 

ᐃᓚᖏᑦ ᑲᔪᖏᓗᐊᖃᑦᑕᖏᒻᒪᑕ. ᐊᒻᒪᓗ ᑕᐃᒫᒃ 
ᖁᑦᑎᓂᖅᓴᓂᑦ ᐃᓕᓐᓂᐊᐸᓪᓕᐊᓕᖅᑎᓪᓗᒋᑦ 
ᑭᓇᐅᓂᕐᒥᓂᑦ ᔭᒐᐃᓕᖃᑦᑕᕐᒪᑦ.  
 
 
 
 
 
 
ᐊᒻᒪᓗ ᐃᒪᐃᓕᖓᓗᒍᑦ ᐊᑕᐅᓯᕐᒥᑦ ᐃᓄᒻᒥᑦ 
ᐸᓯᔭᔅᓴᖃᖏᑦᑐᖅ ᑕᕝᕘᓇ. ᑖᒃᑯᐊ 7, 8, 9-ᓂᑦ 
ᐊᕐᕌᒍᓖᑦ ᐃᒪᓐᓇ ᐅᖃᔾᔮᖏᒻᒪᑕ 
ᐃᓕᓐᓂᐊᕆᐊᔾᔮᖏᓐᓇᒪ ᐅᓪᓗᒥ ᑕᐃᒫᒃ 16, 17-ᓂᒃ 
ᐅᑭᐅᓕᑦ ᑲᔪᓯᑎᑦᑎᒍᓐᓇᕐᒪᑕ. ᐊᔾᔨᒌᖏᑦᑑᒋᐊᖃᖅᑐᑦ 
ᑕᒪᒃᑯᐊ ᑲᔪᖏᓴᐅᑎᐅᒍᓐᓇᖅᑐᑦ ᐱᒋᐊᖅᑎᑕᐅᒐᔭᖅᑐᑦ 
ᑕᐅᑐᒐᖃᕐᓗᑎ ᑕᒪᒃᑯᐊ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ 
ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑦᑎᖃᑦᑕᖁᔾᒋᑦ ᓯᕗᒧᐊᒍᑎᔅᓴᖏᓐᓂᑦ 
ᐃᓕᓐᓂᐊᖅᑏᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐱᑦ. ᒥᔅᑕ 
ᐋᕆᐊᒃ. 
 
ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ 
ᐊᐱᖅᑯᑎᑦᑎᐊᕙᒃ ᖁᕕᐊᒋᑦᑎᐊᕐᒥᔭᕋ ᓂᓪᐅᑎᒋᒐᕕᐅᒃ. 
ᐊᒃᓱᕉᑕᐅᓯᒪᑦᑎᐊᕐᒪᑦ ᑖᓐᓇ 
ᐃᓕᓐᓂᐊᕆᐊᑦᑎᐊᖃᑦᑕᖏᓐᓂᖅ. 
 
 
 
ᑖᒃᑯᐊᓕ ᑭᖑᓂᑦᑎᓐᓂ ᐊᑐᖅᑕᐅᓯᔪᐃᑦ 
ᐃᓕᒍᑎᒋᒋᐊᕐᓗᒋᑦ ᐱᔾᔪᑕᐅᓪᓗᓂ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ 
ᐃᓚᐅᑦᑎᐊᖃᑦᑕᖅᑎᓪᓗᒋᑦ, ᐃᓕᓐᓂᐊᕐᕕᐅᓪᓗ ᐃᓗᐅᓂ 
ᑕᑯᔭᐅᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ ᐃᓕᓴᐃᔨᓄᑦ 
ᖃᐅᔨᒪᔭᐅᓕᖅᑎᓪᓗᒋᑦ, ᑕᐃᒫᒃ 
ᐱᓕᕆᖃᑎᒌᖕᓂᖅᑕᖃᓕᖅᑎᓪᓗᒍ ᑖᓐᓇ 
ᐊᒃᑐᐃᔪᓐᓇᖅᑐᖅ ᐊᑲᐅᔪᒥᑦ, ᐊᑲᐅᓂᖅᓴᒥᑦ 
ᐃᓕᓐᓂᐊᖅᑐᒧᑦ. 
 
 
ᐃᓚᖏᓪᓗ ᐊᔾᔨᒌᖃᑦᑕᖏᒻᒪᑕ ᐱᔾᔪᑎᖏᑦ 
ᓇᓗᓇᖏᑦᑐᖅ. ᑭᓯᐊᓂ ᑖᓐᓇ ᑭᐅᓪᓚᕆᐊᓗᒡᓗᒍ 
ᑕᕝᕘᓇ. ᒪᓕᒐᕋᓛᒃᑯᓘᓐᓃᑦ ᓴᖅᑭᑎᑦᑎᒋᐊᖃᖅᐱᑖ 
ᐃᒻᒪᖃ ᐊᖏᓂᖅᓴᒥᑦ ᑕᐅᑐᒃᑯᑦᑕ, ᑖᒃᑯᐊᓗ  
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DEAs have it properly set up and more 
involved with the education system, I 
think this can improve attendance. When 
we look back in the past, that’s the way 
we understood it. Thank you. 
 
Chairman: Thank you, Mr. Arreak. Ms. 
Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Yesterday, we had a 
remarkable young man who came before 
us. His name is Robbie Qammaniq and 
he’s an adult educator. I think he would 
be a wonderful role model or an example 
of a role model that I think the 
Government of Nunavut, the Department 
of Education, and NTI can look for 
people like that to take to schools to show 
kids that if they go to school every day, 
these are the kind of opportunities that 
are there.  
 
I think, very often, all of us respond more 
to actual seeing than just being told. If 
you can see somebody who is being 
successful because they went to school 
and they didn’t give up, I think that will 
do so much. Maybe in partnership, the 
Department of Education and NTI can 
work on identifying role models because 
we have them here. We don’t have to go 
down south. We have them right here. 
For me, that’s just a recommendation.  
 
I was going to ask another question, but I 
better not hog all the time, so I’m going 
to let go. Thank you, Mr. Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 
Time permitting, I’ll recognize you again. 
Mr. Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. Thank you, 
witnesses, for being able to be here. You 

ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐋᖅᑭᑉᐹᓕᖅᐸᑕ 
ᐱᖃᑕᐅᑦᑎᐊᑲᓐᓂᓕᖅᐸᑕᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᑦ  
ᑕᒪᓐᓇ ᐋᖅᑭᐹᓪᓕᑎᑦᑎᔪᓐᓇᕐᓂᖓᓂᑦ, ᑭᖑᓂᒥᓪᓕ 
ᐊᑐᖅᓯᒪᔭᑦᑎᓐᓂ ᑕᑯᒋᐊᖅᑐᑕ ᑐᑭᓯᓯᒪᓂᖅᓴᕆᓪᓗᒍ. 
ᖁᔭᓐᓇᒦᒃ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᕆᐊᒃ. ᒥᔅ 
ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 
ᐃᑉᐸᓴᖅᑕᐃᒪ, ᐃᓅᓱᑦᑐᒥᑦ ᑲᒪᓇᖅᑐᒥᑦ 
ᐅᕙᓃᑦᑐᖃᓚᐅᕐᖓᑦ ᕌᐱ ᖃᒪᓂᖅ. ᑕᐃᓐᓇ 
ᒪᓕᔅᓱᐊᕋᔅᓴᑦᑎᐊᕙᓪᓚᕆᐅᒐᔭᖅᑐᖅ ᐊᑐᖅᓯᒪᔭᖓ 
ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᓐᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 
ᑐᓐᖓᕕᒃᑯᓄᓪᓗ ᖃᐅᔨᒋᐊᖅᑕᐅᔪᓐᓇᖅᑐᖅ. ᑕᐃᒪᐃᑦᑐᓂ 
ᑕᕝᕙ ᐅᖃᖃᑎᖃᕐᓗᓯ ᖃᐅᑕᒫᑦ ᐃᓕᓴᔭᖅᑐᖃᑦᑕᖅᓯᒪᔪᑦ 
ᑭᓱᓂᑦ ᐱᑕᖃᕐᒪᖔᑦ ᖃᐅᔨᒪᔪᑦ ᐊᑐᐃᓐᓇᖅᑕᖃᕐᒪᖔᑦ. 
 
 
 
 
 
 
 
ᑕᐃᒫᒃ ᓇᒻᒥᓂᖅ ᑕᑯᓯᒪᔭᒥᓂᒃ 
ᐅᖃᐅᓯᐅᓯᒪᑐᐃᓐᓇᖅᑐᓂᑦ ᐅᖃᕈᓐᓇᖅᑐᖅ, 
ᑕᑯᔭᔅᓴᐅᓚᐅᖅᑐᖅ ᑲᔪᓯᑦᑎᐊᖅᓯᒪᔪᖅ 
ᓴᐱᓕᖅᓯᒪᓐᓂᖏᑦᑐᖅ ᑕᐃᒫᖃᐃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑐᓐᖓᕕᒃᑯᓪᓗ ᑲᑐᔾᔨᖃᑎᒌᓪᓗᑎ ᑕᐃᒪᐃᑦᑐᓂᑦ 
ᓇᓗᓇᐃᖅᑐᐃᖃᑦᑕᕈᓐᓇᖅᑐᖅ ᒪᓕᔅᓱᐊᕋᔅᓴᑦᑎᐊᕙᓐᓂᑦ 
ᐱᑕᖃᕐᖓᑦ ᒫᓂ. ᑖᓐᓇᓕ ᐊᑐᖅᑕᐅᖁᑐᐃᓐᓇᖅᑕᕋ. 
 
 
 
 
 
ᐊᐱᕆᒃᑲᓂᖑᓱᕋᑖᕋᓗᐊᕐᒥᒧᖓ 
ᐊᐱᖅᓱᖅᑐᑐᐊᕌᓘᓂᐊᖏᓐᓇᒪ ᒫᓐᓇ 
ᓄᖅᑲᑲᐃᓐᓇᒐᓛᓚᖓᔪᖓ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
ᐅᐊᑦᑎᐊᕈ, ᐊᐱᕆᒃᑲᓐᓂᕈᓐᓇᖅᑎᓐᓂᐊᕐᒥᒋᒃᑭᑦ. ᒥᔅᑕ 
ᖁᐊᓴᖅ. 
 
 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴᖅ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᐊᒻᒪᓗ ᖁᔭᓐᓇᒦᒃ ᑕᒫᓃᓐᓇᔅᓯ , 
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have some very interesting responses.  
 
The main question I will have is about 
(interpretation ends) language of 
instruction. (interpretation) Right now, in 
our regulations, they can choose from 
three options. The community DEAs can 
choose from three options. All the 
communities are using what they chose 
from the three and they’re not all 
following the same one. There are dual, 
inclusive, and one more. When we were 
doing the community tours, we heard a 
lot of talk about language of instruction.  
 
The first question I have to NTI is: with 
the three options that they have, is that 
adequate or is there a need for change? If 
we can imagine, like right now, we don’t 
offer standardized methods or ways. We 
have given them three options that they 
can choose and with the three options 
that are being used that we call modules, 
what is your opinion about that? If we 
change them, how do you think we 
should change them? Thank you, Mr. 
Chairman. 
 
Chairman: Thank you, Mr. Quassa. Mr. 
Obed. 
 
Mr. Obed: Thank you, Mr. Chairman. 
I’ll start with some of the discussions that 
led to these models. Linguist Ian Martin 
was used extensively by both the 
Government of Nunavut and NTI over 
time for providing an understanding of 
how language of instruction affects 
outcomes.  
 
It has been our belief that the strength of 
the mother tongue will then lead to the 
strength in the second language as it’s 
adapted over time in the education 
system. That precludes the very strength 
in the mother tongue and we see through 

ᑐᓴᕈᒥᓇᑦᑎᐊᖅᖢᓂᓗᐃᓛᒃ ᐅᖃᓪᓚᑦᑕᓯ ᓲᖃᐃᒻᒪ. 
 
 
ᑕᐃᒪ ᐆᒥᖓᓕ ᐊᐱᖅᑯᑎᖃᓗᐊᕐᓂᐊᖅᑐᖓᖃᐃ ᑖᓐᓇ 
language of instruction. ᑖᓐᓇ ᒫᓐᓇ ᒪᓕᒐᑦᑎᓐᓂ 
ᐱᖓᓱᓂᑦ ᓂᕈᐊᕈᓐᓇᕐᒪᑕ, ᑕᒪᒃᑯᐊ ᓄᓇᓕᓐᓂ ᑲᑎᒪᔩᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐊᒻᒪ ᓄᓇᓖᑦ ᑕᒪᕐᒥ 
ᐊᔾᔨᒌᖏᑦᑐᒥᑦ ᐊᑐᕐᒪᑕ ᓲᖃᐃᒻᒪ ᐱᖓᓱᓂᑦ 
ᓂᕈᐊᕈᓐᓇᕐᒪᑕ ᓇᓪᓕᐊᑐᐃᓐᓇᖅ, ᑐᑭᓯᓇᖅᐸᑦ ᖁᓪᓕᖅ 
ᐃᓚᐅᑎᑦᑎᓂᖅ, ᑖᒃᑯᐊᖑᖕᒪᑕ. ᐊᒻᒪᓗ ᑕᒫᓂ 
ᓄᓇᓕᓐᓂᐳᓚᕋᖅᑎᓪᓗᑕ ᑐᓴᖃᑦᑕᕐᔪᐊᕋᑦᑕ ᑕᒪᓐᓇ 
ᐅᖃᐅᓯᐅᑎᓪᓗᒍ language of instruction. 
 
 
 
ᖃᓄᕐᓕᑭᐊᖅ ᐃᒻᒪᖃ ᐃᓕᔅᓯᓐᓄᑦ ᑐᓐᖓᕕᒃᑯᓐᓄᓪᓕ 
ᓯᕗᓪᓕᖅᐹᒥᑦ ᐊᐱᕆᓗᖓ. ᑖᒃᑯᐊ ᐱᖓᓱᐃᑦ 
ᐊᑐᖃᑦᑕᖅᑐᐃᑦ ᒫᓐᓇ ᒪᓕᒐᐅᑉ ᐊᑖᓃᑦᑐᐃᑦ ᓈᒻᒪᑉᐹᑦ? 
ᐅᕝᕙᓘᕝᕙ ᐊᓯᔾᔨᕆᐊᖃᖅᐸ? ᑕᐅᑐᒐᓱᓪᓗᑕ ᓲᕐᓗ 
ᐊᔾᔨᒌᑦᑎᑦᑎᖏᓐᓇᑦᑕ ᒫᓐᓇᐅᔪᖅ 
ᓂᕈᐊᖅᑎᑦᑎᔪᓐᓇᖅᖢᑕ ᓄᓇᓖᑦ ᐊᑐᕈᒪᔭᖏᓐᓂᑦ. 
ᐊᑕᐅᓰᓐᓇᕐᒥᑦ ᑕᐅᑐᓪᓗᑕ ᐊᑲᐅᓂᖅᓴᐅᕚ? ᐅᕝᕙᓘᕝᕙ 
ᑖᒃᑯᐊ ᐊᑐᖅᑕᐅᔪᐃᑦ ᒫᓐᓇ ᐱᖓᓱᐃᑦ ᓂᕈᐊᖅᑕᐅ 3 
modules-ᖑᓂᕋᖅᑕᕗᑦ, ᖃᓄᕐᓕᑭᐊᖅ ᐃᓱᒪᒋᔭᐅᕙ 
ᐃᓕᔅᓯᓐᓂ? ᐊᒻᒪᓗ ᖃᓄᖅ ᐊᓯᔾᔨᖅᐸᑦ 
ᐊᑲᐅᓂᖅᓴᐅᓇᔭᖅᐸ ᐊᓯᔾᔨᕐᓂᐊᖅᐸᑦ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᔅᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᖁᐊᓴᖅ. 
ᒥᔅᑕ ᐅᐱᑦ. 
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 
ᐱᒋᐊᕈᑎᖃᕐᓗᖓ ᐅᖃᖃᑎᒌᓐᓂᐅᕙᓚᐅᖅᑐᓂᑦ 
ᓴᖅᑭᖅᑕᐅᒐᓱᐊᖅᑎᓪᓗᒋᑦ ᑖᒃᑯᐊ ᓇᓖᕌᕋᔅᓴᐃᑦ. 
ᖃᓪᓗᓈᑎᑐᑦ ᑖᓐᓇ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᓐᓄᑦ 
ᑐᓐᖓᕕᒃᑯᓄᓪᓗ. ᖃᓄᕐᓗ ᐊᑦᑐᐃᓲᖑᒻᒪᖔᑦ ᐃᓕᓴᕕᒻᒥᑦ 
ᖃᓄᖅ ᓇᓪᓕᐊᐅᖃᐅᓯᖅ ᐊᑐᖅᑕᐅᔪᖅ 
ᐃᓕᓴᑎᑦᑎᒍᑕᐅᓗᓂ. 
 
 
 
 
ᐃᒫᒃ ᐃᓱᒪᓇᕐᖓᑦ ᐊᓈᓇᖓᑕ ᐅᖃᐅᓯᕆᓚᐅᖅᑕᖓ 
ᐊᑐᖅᑕᐅᑉᐸᑦ ᑕᐃᒪ ᑲᔪᓯᒋᐊᕐᓗᒍ 
ᓴᓐᖏᑦᑎᒐᔅᓴᐅᓂᖅᓴᐅᕗᖅ. ᑕᐃᒫᒃ 
ᐅᖃᐅᓯᕆᒋᐊᓐᖓᖅᑕᒥᓂᖓ ᑖᔅᓱᒪ ᓴᖏᓂᖃᕐᖓᑦ, 
ᑕᑯᖃᑦᑕᕋᑦᑕ ᐃᓄᑦᑎᑐᑦ ᐅᖃᐅᓯᖓᑦ 
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census data the erosion of Inuktitut as the 
language spoken most in the home. We 
recognize over time that we need to do 
more to ensure that there is Inuktitut 
spoken in society wherever it may be.  
 
The Education Act and the language of 
instruction models are very important to 
that overall success. We have identified 
that over time as something that we’re 
quite concerned with. In the discussions 
to create this Education Act, we did ask 
for a review of the models because we 
felt that some of the percentages were 
low for the instruction in Inuktitut in 
comparison to getting a bilingual 
graduate at the end of grade 12. 
 
We also respect that in certain 
communities in Nunavut, the focus has to 
be more on revitalization and introducing 
Inuktitut in an immersion setting and not 
as a mother tongue setting. I think that 
our language use has evolved over time 
and that the three models are now 15 
years old and they do create a lack of 
cohesion across the territory in ensuring 
that there is one standard being taught 
and that all students are held to it and all 
school systems are held to it. 
 
We have talked about this in our 
submission on page 22 and 23, and it’s 
also important to note that there are 
inconsistencies between the Inuit 
Language Protection Act, the Officials 
Languages Act, and the Education Act in 
regard to how the Inuit language is 
treated. We have requested that those 
discrepancies be revised to follow what 
was set out in the Official Languages Act 
and the Inuit Language Protection Act 
because the Education Act, in many 
places, is more general or is less focused 
on the same concepts and responsibilities 
in regard to language.  

ᓄᖑᑉᐸᓪᓕᐊᓯᒪᓂᖓ, ᐊᖏᕋᒦᓛᒃ ᐅᖃᖅᑕᐅᖃᑦᑕᕐᓂᖓ 
ᓄᖑᑉᐸᓪᓕᐊᓯᒪᒻᒪᑦ ᑕᐃᒪᓐᖓᓂᑦ. ᐃᓕᓴᖅᓯᒋᐊᖃᖅᑐᒍᑦ 
ᖃᐅᔨᒪᒐᓱᐊᕐᓗᑕ ᐃᓄᑦᑎᑐᑦ ᐅᖃᐅᓯᖅ 
ᐊᑐᖅᑕᐅᕙᒃᑲᓗᐊᕐᒪᖔᑦ ᐃᓅᓯᕐᒥ ᐃᓅᖃᑎᒌᓐᓂᕐᒥᑦ.  
 
 
ᐊᒻᒪᓗᑦᑕᐅᖅ ᓇᓪᓕᐊᓂ ᐅᖃᐅᓯᕐᒥ ᐊᑐᕐᓗᓂ 
ᐃᓕᓴᑎᑦᑎᓂᖅ ᑖᓐᓇ ᐱᒻᒪᕆᐊᓘᒻᒪᑦ 
ᓇᓗᓇᐃᖅᓯᒪᒐᑦᑎᒍ ᐃᓱᒫᓘᑎᒋᓕᖅᓯᒪᓪᓗᑎᒍᓪᓗ. 
ᐅᖃᐅᓯᖃᖃᑦᑕᑎᓪᓗᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒪᓕᒐᕐᒥᒃ 
ᕿᒥᕐᕈᐊᕈᒪᓚᐅᕋᑦᑎᒍ ᑖᒃᑯᐊ ᓇᓖᕌᕋᔅᓴᐃᑦ ᐱᖓᓱᑦ, 
ᐃᓚᖏᑦ ᐊᑦᑎᓈᖅᓯᒪᓂᖅᓴᐅᓂᕐᖓᑕ ᐃᓄᑦᑎᑐᑦ 
ᐃᓕᓐᓂᐊᕈᑎᖏᑦ. ᐃᒫᒃ ᐱᓇᓱᓐᓂᐊᕈᑦᑕᐃᓛᒃ ᒪᕐᕉᓐᓂ 
ᐅᖃᐅᓰᓐᓂᒃ ᖃᐅᔨᒪᑦᑎᐊᖅᑐᓂᑦ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥ 
ᐱᔭᕇᖅᑐᓂᑦ. 
 
 
 
 
ᐊᒻᒪᓗ ᐃᓚᖏᓐᓂ ᓄᓇᓕᓐᓂ ᓄᓇᕗᒻᒥ 
ᓵᓐᖓᑦᑎᒋᐊᒃᑲᓐᓂᕆᐊᓖᑦ ᐆᒪᖅᓯᒋᐊᓂᕐᒥᑦ ᐅᖃᐅᓯᕐᒥᑦ 
ᐊᒻᒪ ᐃᓄᑦᑑᒥ ᓴᖅᑮᓂᕐᒥᑦ ᐃᓚᓕᐅᔾᔭᐅᓪᓚᕆᓪᓗᓂ, 
ᐃᒫᒃ, ᐅᖃᐅᓯᖃᕆᐊᓐᖓᖅᑐᒥᓂᑎᑕᐅᑐᐃᓐᓇᖏᓪᓗᓂ. 
ᐅᖃᐅᓯᖅ ᐊᓯᔾᔨᐸᓪᓕᐊᓯᒪᒻᒪᑦ ᑖᒃᑯᐊ ᐱᖓᓱᑦ 
ᓇᓖᕌᕋᔅᓴᐃᑦ 15-ᓂ ᐊᕐᕌᒍᓂᑦ ᐊᑐᖅᑕᐅᓕᖅᑐᑎᑦ, ᐃᒫ 
ᓴᖅᑭᔮᖅᑐᑎᑦ. ᓄᓇᕘᓕᒫᒥᑦ 
ᑐᑭᓯᓇᑦᑎᐊᕈᓐᓃᑎᑦᑎᓯᒪᔪᑦ, ᐃᓛᒃ ᐊᔾᔨᒌᖏᑦᑐᓂᑦ 
ᓴᖅᑮᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑕᐅᖃᑦᑕᖅᑐᓂᑦ ᐃᓕᓴᕕᓐᓂ 
ᓱᕈᓯᕐᓄᑦ. 
 
 
 
ᑕᒪᓐᓇ ᐅᖃᐅᓯᕆᓯᒪᔭᕗᑦ ᐅᕙᒍᑦ ᑐᓐᓂᕐᕈᑎᒋᓯᒪᔭᖓᓂ 
22, 23 ᒪᑉᐱᒐᖓᓂᔭ ᐊᒻᒪᑦᑕᐅᖅ ᖃᐅᔨᒪᒋᐊᖃᕐᒥᒐᑦᑕ 
ᐊᔾᔨᒌᖏᑦᑐᓂᑦ, ᐊᔾᔨᒌᖏᓂᖅᑕᖃᓐᖓᑦ ᐃᓄᓐᓂᑦ 
ᓴᐳᔾᔨᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᑦ ᐊᒻᒪ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐱᖁᔭᖓᓂᑦ. ᖃᓄᖅ ᐃᓄᑦᑎᑐᑦ ᐅᖃᐅᓯᖅ 
ᑲᒪᒋᔭᐅᒋᐊᖃᕐᒪᖔᖅ. ᑖᒃᑯᐊ ᐊᑭᕋᖅᑐᖃᑎᒌᑑᔮᖅᑑᒃ 
ᐅᖃᐅᓯᐅᓯᒪᔪᑦ ᑕᒪᒃᑮᓐᓄ ᐃᓛᒃ ᐊᔾᔨᒌᖏᓐᓂᖏᑦ 
ᑕᑯᔭᐅᒋᐊᖁᓯᒪᔭᕗᑦ. ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐱᖁᔭᖅ ᐅᖃᓪᓗᐊᕌᓗᔅᓯᒪᖏᒻᒪᑦ 
ᑎᒃᑯᐊᖅᑐᓗᐊᕌᓗᓯᒪᖏᒻᒪᑦ ᑭᓱᑐᐃᓐᓇᕐᒥᑦ, 
ᑖᒃᑯᓂᖓᔅᓴᐃᓐᓇᖏᓛᖅ ᐅᖃᐅᓯᐅᓪᓚᕆᔅᓯᒪᔪᓂᑦ 
ᐊᐃᑉᐹᓂ, ᓇᓪᓕᐊᓐᓂ ᐅᖃᐅᓯᕐᒥᑦ ᐊᑐᕆᐊᖃᕐᓂᖅ 
ᐱᔾᔪᑎᒋᓪᓗᒍ. 
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I would like to hand the rest of the 
comments to Jeannie Arreak-Kullualik.  
 
Chairman: Thank you, Mr. Obed. Ms. 
Arreak-Kullualik.  
 
Ms. Arreak-Kullualik (interpretation): 
Thank you, Mr. Chairman. In regard to 
this matter, there have been studies 
following children’s development. As 
long as they have a good base in their 
mother tongue, then that child can easily 
learn another language. That has become 
apparent in the dual models, looking at 
their progression.  
 
However, in the larger communities like 
we have seen in Iqaluit, for example, not 
just Iqaluit now but also Rankin Inlet and 
Cambridge Bay, as well as other larger 
communities, when they have to opt for 
one of the three models, the Qulliq 
model, the immersion model, and the 
dual model, the DEAs will have chosen 
one of them. However, the Department of 
Education or the Minister will say that 
they should not follow that chosen 
model. There have been students left in 
the middle. 
 
There are now Inuit whose mother tongue 
is not Inuktitut and they speak English 
instead, although Inuktitut should be their 
mother tongue. There are also people 
who have moved to Nunavut for work or 
they are involved in a relationship with 
someone up here and they also want to 
learn Inuktitut or Inuinnaqtun and want 
their children to be taught in Inuktitut or 
Inuinnaqtun. More thought needs to be 
given to people in these situations within 
the Act in order to give them more 
opportunity to choose either language. 
 
We have been thinking along the lines, 

 
ᔩᓂ ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒻᒧᑦ ᑐᓂᑲᐃᓐᓇᖔᕈᒪᔭᕋ. 
ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐱᑦ. ᒥᔅ 
ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ 
 
ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᒪᓐᓇ 
ᐱᔾᔪᑎᒋᓪᓗᒍ ᖃᐅᔨᓴᕈᑕᐅᖃᑦᑕᖅᓯᒪᔪᑦ ᒪᓕᒃᖢᒋᑦ 
ᓱᕈᓯᖅ ᓄᑕᕋᐅᔪᖅ, ᐅᖃᐅᓯᕐᖓᐅᑎᒥᓂᒃ 
ᑐᓐᖓᕕᖃᑦᑎᐊᑐᐊᕈᓂ ᐊᔪᖏᑦᑎᐊᑐᐊᕈᓂ ᐊᓯᓂᒃᑕᐅᖅ 
ᐅᖃᐅᓯᕐᒥᑦ ᐃᓕᓴᕋᐃᑦᑐᓐᓇᕐᓂᖅᓴᐅᓂᕋᖅᑕᐅᓯᒪᖕᒪᑦ 
ᐊᒻᒪᓗ ᑕᒪᓐᓇ ᑕᑯᒃᓴᐅᖃᑦᑕᓕᖅᖢᓂ ᐅᖃᐅᓰᖕᓂᒃ 
ᒪᕐᕉᖕᓂᒃ ᐃᓕᓐᓂᐊᖅᐸᓪᓕᐊᔪᑦ ᐊᒻᒪ 
ᐊᔪᕈᓐᓃᖅᐸᓪᓕᐊᔪᑦ ᒪᓕᒃᖢᒋᑦ. 
 
 
 
ᑭᓯᐊᓂᑦᑕᐅᖅ, ᓄᓇᓕᖕᓂ ᐊᖏᓂᖅᓴᐅᔪᓂᑦ ᐃᖃᓗᐃᑦ 
ᑕᑯᓗᒍ, ᑭᓯᐊᓂ ᐃᖃᓗᐃᑐᐊᖑᒍᓐᓃᕐᒪᑦ, 
ᑲᖏᖅᖠᓂᕐᒥᑦᑕᐅᖅ, ᐃᖃᓗᒃᑑᑦᑎᐊᕐᓗ, ᐊᒻᒪᓗ 
ᐊᓯᖏᓐᓂ ᓄᓇᓕᖕᓂ, ᑐᖅᑲᖅᑕᕐᕕᐅᓂᖅᓴᐅᔪᓂᑦ, 
ᓂᕈᐊᕆᐊᖃᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᑖᒃᑯᓂᖓ ᐱᖓᓱᓂᒃ, 
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᔪᓂᒃ ᖁᓪᓕᖅ model, ᐃᒨᓴᓐ model 
ᐊᒻᒪ dual model. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᓂᕈᐊᖅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ ᐆᒥᖓ ᐊᑐᕈᒪᓪᓗᑎᒃ. 
ᑭᓯᐊᓂ, ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ ᐅᕝᕙᓘᓐᓃᑦ 
ᒥᓂᔅᑐᒧᑦ ᑕᐃᒪᓐᓇᐅᖁᔭᐅᓯᒪᑎᓐᓇᒋᑦ ᐱᑕᖃᓕᖅᓯᒪᖕᒪᑦ 
ᐊᑯᓐᓂᖓᓃᑦᑐᓂᑦ. 
 
 
 
 
ᐃᓄᐃᓪᓗ ᐃᓄᑦᑎᑐᑦ ᐅᖃᕆᐅᕐᓂᖏᑦᑐᑦ 
ᖃᓪᓗᓈᑎᑐᖔᖅ ᐅᖃᓪᓚᖃᑦᑕᓕᖅᑐᑦ ᐃᓱᒪᒋᓪᓗᒋᑦ 
ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᕐᖓᐅᑎᖃᕆᐊᖃᖅᑑᒐᓗᐊᑦ ᐊᒻᒪᓗ 
ᑕᒪᐅᖓ ᓄᓇᕘᒧᑦ ᓄᓇᑖᖅᓯᒪᔪᑦ 
ᐃᖅᑲᓇᐃᔭᕆᐊᖅᑐᖅᖢᑎᒡᓘᓐᓃᑦ ᐅᕝᕙᓘᓐᓃᑦ 
ᐊᐃᑉᐸᖃᓕᕋᒥᒃ, ᑕᐃᒃᑯᐊᑦᑕᐅᖅ ᐃᓄᒃᑎᑐᑦ 
ᐃᓄᐃᓐᓇᖅᑐᓪᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᕈᒪᓪᓗᑎᒃ 
ᐃᓕᓐᓂᐊᖁᔨᓪᓗᑎᒡᓗ. ᑭᓯᐊᓂ ᑕᐃᒃᑯᐊ 
ᐃᓱᒪᒋᔭᐅᒃᑲᓐᓂᕆᐊᖃᒃᑲᓐᓂᕋᓱᒋᓪᓚᕆᒃᑲᑦᑎᒍᑦ 
ᐱᖁᔭᐅᑉ ᐃᓗᐊᓂ ᐃᒻᒪᖃ 
ᐱᕕᖃᖅᑎᑕᐅᒃᑲᓐᓂᕈᓐᓇᖅᐸᑕ ᓇᓪᓕᐊᖕᓂᒃ ᐅᖃᐅᓯᕐᒥᑦ 
ᓂᕈᐊᖅᑎᑕᐅᒃᑲᓐᓂᕈᓐᓇᕐᓗᑎᒃ. 
 
 
ᐃᓱᒪᓇᖅᓯᒻᒪᕆᓚᐅᕐᒪᑦ, ᐃᒻᒪᖃ  
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since our language is eroding, of the 
creation of an all-Inuktitut curriculum 
and real Inuktitut school with the 
language of instruction being Inuktitut 
for all the courses, if this could exist. 
This is what we have been thinking about 
and we now understand how quickly our 
language is being used less and less. 
Thank you, Mr. Chairman. 
 
Chairman: Thank you, Ms. Arreak-
Kullualik. Mr. Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. We have been 
hearing from communities in our visits 
that this topic has been extensively 
discussed because it is very important as 
we in Nunavut know Inuktitut is our 
language and we have to ensure we don’t 
lose it.  
 
My question hasn’t been totally answered 
regarding these three models currently 
(interpretation ends) under the Education 
Act. (interpretation) Do you have a 
problem if they continue? I seem to 
understand that if they can select more, 
but I see Nunavut as one whole and we 
divide it into three, but really it is only 
one. What if we had one policy on the 
(interpretation ends) language of 
instruction (interpretation) policy for all 
of Nunavut? Would it be better if that 
was fixed up properly? We have been 
talking about not losing Inuktitut as a 
language of instruction, as this part is in 
here. Would you agree with us if we 
made one policy for all of Nunavut or 
how would you see this? I will ask more 
after I get a response. Thank you. 
 
Chairman: Thank you, Mr. Quassa. Mr. 
Obed. 
 
Mr. Obed: Thank you, Mr. Chairman. 

ᐃᓄᒃᑎᑐᐃᓐᓇᖃᐃ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ 
ᓴᖅᑭᑦᑎᑦᑎᐊᒻᒪᕆᒃᑯᑦᑕ ᐅᖃᐅᓯᕗᑦᑕᐅᖅ 
ᐊᑐᖅᑕᐅᔪᓐᓃᖅᐸᓪᓕᐊᓂᖓ ᐃᓱᒪᒋᓪᓗᒍ ᐃᓄᒃᑎᑐᑦ 
ᐃᓕᓐᓂᐊᕐᕕᑦᑎᐊᒻᒪᕆᖕᒥᑦ ᐅᖃᐅᕆᐅᖅᓴᕐᕕᐅᓗᓂ 
ᐃᓄᒃᑎᑐᐃᓐᓇᕐᓗ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎᒃ, 
ᐱᑕᖃᕋᔭᕐᓂᐸᓪᓘᓐᓃᑦ ᐃᓱᒪᓇᖅᓯᒻᒪᕆᓚᐅᕐᒪᑦ 
ᑐᑭᓯᒐᑦᑎᒍᑦ ᖃᓄᑎᒋ ᓱᒃᑲᑎᒋᔪᒥᑦ ᐅᖃᐅᓯᕗᑦ 
ᐊᑐᖅᑕᐅᔪᓐᓃᖅᐸᓪᓕᐊᓂᕆᔭᖓ. ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐋᕆᐊᒃ-
ᖁᓪᓗᐊᓕᒃ. ᒥᔅᑕ ᖁᐊᓴ. 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ 
ᑐᓴᖃᑦᑕᖅᓯᒪᒐᑦᑕ ᓄᓇᓕᖕᓂ ᐳᓚᕋᓯᒪᑎᓪᓗᑕᐃᓛᒃ 
ᑕᒪᓐᓇ ᐅᖃᐅᓯᐅᕐᔪᐊᖃᑦᑕᕐᒪᑦ ᓲᖃᐃᒻᒪ ᐱᒻᒪᕆᐅᖕᒪᑦ 
ᓲᖃᐃᒻᒪ ᓄᓇᕗᒻᒥ ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᕆᒐᑦᑎᒍᑦ ᑕᒪᓐᓇ 
ᔭᒐᑦᑕᕆᐊᖃᓐᖏᓐᓂᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ. 
 
 
 
 
ᐊᐱᖅᑯᑎᒐᐃᓛᒃ ᑖᓐᓇ ᑭᐅᔭᐅᒻᒪᕆᐊᓐᓄᖅᑰᔨᒋᓐᖏᓇᒃᑯ. 
ᑖᒃᑯᐊ ᐱᖓᓱᐃᑦ ᐊᑐᖅᑕᕗᑦ ᒫᓐᓇ (ᑐᓵᔨᑎᒍᑦ) 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒪᓕᒐᐅᑉ ᐊᑖᒍᑦ 
(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᑕᕝᕙᓂ ᒪᓕᒐᕐᒥ ᐅᖃᖅᓯᒪᔪᐃᑦ. 
ᑲᔪᓯᑉᐸᑕ ᖃᓄᐃᒋᓐᖏᑕᓰ? ᑐᑭᓯᓪᓚᖅᑰᔨᓪᓗᖓ ᐃᒻᒪᖄ 
ᐊᒥᓲᒃᑲᓐᓂᐊᕐJᒃᑐᓂᒃ ᓂᕈᐊᕈᓐᓇᖅᐸᑕ. ᑭᓯᐊᓂ ᓄᓇᕗᑦ 
ᐊᑕᐅᓯᐅᒻᒪᑕ ᑕᐅᑐᒍᓐᓇᕋᑦᑎᒍ, 
ᐱᖓᓲᓕᖅᑎᑦᑎᒪᖃᑦᑕᖅᑐᑎᒍ ᐊᕕᑦᑐᖅᖢᒋᑦ, ᑭᓯᐊᓂ 
ᐊᑕᐅᓯᐅᒻᒪᑦ. ᐊᑕᐅᓯᕐᒥᒃ ᑕᐃᒪᐃᑦᑐᒥᒃ (ᑐᓵᔨᑎᒍᑦ) 
ᐅᖃᐅᓯᕐᒥ ᐃᓕᓐᓂᐊᕈᑕᐅᔪᒥ (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) 
ᐊᑕᐅᓯᑦᑎᐊᕐᒥᒃ ᐃᓕᓯᓯᒪᓗᑕ. ᐊᑲᐅᓂᖅᓴᐅᒐᔭᖅᑰᖅᐹ 
ᐃᒫᒃ ᐋᖅᑭᑦᑎᐊᖅᓯᒪᓗᒍ? ᓲᖃᐃᒻᒪ ᑖᓐᓇ (ᑐᓵᔨᑎᒍᑦ) 
ᐅᖃᐅᓯᕐᒥ ᐃᓕᓐᓂᐊᕈᑕᐅᔪᒥ (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) 
ᐅᖃᖃᑦᑕᖅᑕᕗᑦ, ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖅ 
ᐊᓯᐅᑦᑕᐃᓕᒪᖁᓪᓗᒍ ᑕᕝᕙᓃᒻᒪᑦ. ᐊᑕᐅᓯᕐᒥᒃ ᑕᑯᒍᑦᑕ 
ᐊᑲᐅᒋᓇᔭᖅᐱᓯᐅᒃ? ᐅᕝᕙᓘᕝᕙ ᖃᓄᑭᐊᖅ? ᑖᔅᓱᒥᖓ 
ᐊᐱᕆᒃᑲᓐᓂᐊᕐᔪᓚᐅᕐᓗᖓ ᑭᖑᓂᐊᓂ 
ᐊᐱᖅᑯᑎᖃᒃᑲᓐᓂᐊᕐᔪᖕᓂᐊᖅᐳᖓ. ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᖁᐊᓴ. ᒥᔅᑕ 
ᐅᐱᑦ. 
 
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
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First in general, we think it is very 
important that there be a multilateral 
implementation committee for the 
Education Act that works through these 
issues that involves Inuit organizations, 
district education authorities, all the 
language stakeholders in the territory, 
and the Government of Nunavut. We 
could have all of the groups affected and 
the best minds thinking about how to 
solve some of these big challenges.  
 
One model is difficult considering where 
we are with mother tongue and with first 
language. We will give Iqaluit as an 
example. There are two streams you can 
put your children in. You can put your 
children into an English stream or an 
Inuktitut stream, but even if parents 
chose the Inuktitut stream, many children 
in that stream are not first-language 
Inuktitut speakers and so the education 
system then has to deal with teaching 
both first-language Inuktitut students and 
second-language immersion students in 
one classroom for an Inuktitut class.  
 
Perhaps there would have to be scenarios 
in which you either have Inuktitut first-
language students and second-language 
students and considerations in the 
models. Otherwise, the education for the 
first-language student is compromised for 
those who are not fluent in Inuktitut and 
engaged in an immersion environment, 
which will help them in the long term, 
but really does very little for the first-
language students that are coming in 
ready to learn and don’t need to have 
translation in kindergarten.  
 
I think over time, we want to get the 
same place, but we have two types of 
students that are entering these school 
systems, those whose first language is 
Inuktitut and those who need to be 

ᐃᓱᒪᒐᑦᑕᓕ ᐃᓱᒪᒋᑐᐃᓐᓇᖅᑐᒍᐃᓛᒃ ᐱᒻᒪᕆᐊᓘᓱᒋᔭᕗᑦ 
ᓇᑭᕈᓘᔮᖅᑐᓂᒃ ᑲᑎᒪᔨᕋᓛᓂᒃ ᐊᑐᓕᖅᑎᑦᑎᔨᓂᒃ 
ᓴᖅᑮᔪᖃᕐᓗᓂ ᑕᒪᒃᑯᓂᖓ ᐃᓱᒫᓗᒋᔭᕐᓂᒃ  
ᐱᓕᕆᐊᖃᖃᑦᑕᕋᔭᖅᑐᓂᒃ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᐅᖃᐅᓯᓕᕆᔨᕈᓘᔭᐃᑦ ᓄᓇᕗᒻᒥ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᓪᓗ 
ᑕᐃᒫᒃ ᑖᒃᑯᐊᓕᒫᑦ ᐊᑦᑐᖅᑕᐅᖃᑦᑕᖅᑐᐃᑦ 
ᐃᓱᒪᒃᓴᖅᓯᐅᑦᑎᐊᓂᖅᐹᖑᖃᑦᑕᖅᑐᐃᓪᓗ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐱᓪᓗᒍ ᐃᓚᐅᒍᓐᓇᕋᔭᕐᒪᑕ. 
 
 
 
 
 
ᐊᑕᐅᓯᕐᒥᒃ ᒪᓕᑦᑕᐅᑎᑦᑎᓂᖅ ᐱᔭᕆᐊᑐᔪᕐᓕ ᐃᓱᒪᒋᓗᒍ 
ᒪᑯᐊ ᐅᖃᐅᓯᐅᒋᐊᓐᖓᖃᑦᑕᖅᑐᐃᑦ ᐊᖏᕐᕋᒥ, 
ᐆᑦᑑᑎᒋᓗᒍ ᐃᖃᓗᐃᑦ. ᐅᕙᓂ ᒪᕐᕉᓕᖅᑲᖓᒻᒪᑕ 
ᓂᕈᐊᖅᑕᐅᔪᓐᓇᖅᑐᐃᑦ, ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓴᒍᓐᓇᑕᖅᑯᑦ 
ᐃᓄᒃᑎᑐᓪᓘᓐᓃᑦ. ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐃᓄᒃᑎᑑᒥᒃ 
ᓂᕈᐊᕋᓗᐊᖅᐸᑕ ᐊᒥᓱᑦ ᑕᕝᕙᓂ ᓱᕈᓰᑦ 
ᐃᓄᒃᑎᑑᒦᑦᑐᐃᑦ, ᐃᓄᒃᑎᑐᑦ ᐅᖃᕆᐊᓐᖓᖅᓯᒪᓐᖏᑦᑐᐃᑦ 
ᐊᖏᕐᕋᒥ, ᑕᐃᒪᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ 
ᑲᒪᒋᐊᖃᓕᑦᑕᖅᑯᑦ ᑕᒪᒡᒌᓐᓂᒃ 
ᐅᖃᐅᓯᖃᕆᐊᓐᖓᖅᑐᒥᓂᕐᓂᑦ ᐃᓄᒃᑎᑐᑦ ᐊᒻᒪᓗᑦᑕᐅᖅ 
ᐃᓄᒃᑎᑑᒥᒃ ᐅᖃᕆᐅᖅᓴᓕᑕᐃᓐᓇᖅᑐᓂ ᐊᑕᐅᑦᑎᒃᑯᑦ 
ᐃᒡᓗᕈᓯᕐᒥ. 
 
 
 
ᐃᓱᒪᖃᓐᖑᐊᕆᐊᖃᕋᔭᖅᑐᒍᑦ ᐃᓄᒃᑎᑐᑦ 
ᐅᖃᓲᖑᑦᑕᐅᑎᒋᓗᑎᒃ ᐃᓕᓴᔭᖅᑐᖅᑐᒥᓃᑦ ᐊᒻᒪ 
ᐃᓄᒃᑎᑑᕈᓐᓇᖏᑦᑐᑦ ᐃᓕᓴᔭᖅᑐᖅᑐᒥᓃᑦ, ᐃᓛᒃᑯᑦ 
ᐃᓕᓴᑎᑕᐅᕕᖃᕐᓗᑎᒃ. 
ᐃᓕᓴᒃᑲᓐᓂᕈᓐᓇᕐᓂᕆᒐᔭᖅᑕᕋᓗᐊᖏᑦ ᐃᓄᒃᑎᑐᑦ 
ᐅᖃᑦᑕᐅᑎᒋᔪᓐᓇᖅᑐᒥᓂᐅᑉ ᓄᖅᑲᕈᔪᓲᖑᒻᒪᑕ ᐃᓚᖏᑦ 
ᖃᐅᔨᒪᑎᓐᓇᒋᑦ ᐃᓄᒃᑎᑐᑦ, ᐊᒻᒪ 
ᐱᕙᓪᓕᐊᕌᓗᓗᐊᓲᒍᒐᑎᒃ ᐅᖃᕈᓐᓇᑦᑕᐅᑎᒋᔪᒥᓃᑦ. ᐃᒫᒃ 
ᑐᓵᔨᖃᕆᐊᖃᓐᖏᑦᑐᓪᓕ ᒥᑭᔫᑕᐅᓂᖅᐹᓃᑦᑐᑎᒃ. 
 
 
 
 
 
 
 
 
ᒪᕐᕉᓕᖅᑲᖓᔫᓐᓂᒃ ᐃᓕᓐᓂᐊᕆᐊᖅᑐᖃᖃᑦᑕᕐᒪᑦ ᒫᓂ 
ᒪᕐᕈᓃᓐᖔᖅᑐᓂᒃ, ᐃᓄᒃᑎᑑᒥᒃ 
ᐅᖃᐅᓯᖃᕆᐊᓐᖓᖅᓯᒪᑦᑕᖅᑯᑦ ᐃᓚᖏᑦ ᐊᒻᒪ ᐃᓚᖏᓪᓗ 



 29

immersed in Inuktitut to become 
bilingual graduates when they graduate 
from grade 12. I think that the three 
models now should be reviewed and 
revised to ensure that we’re providing the 
best models to ensure success for 
students but right now, we do not have an 
authoritative answer on what that model 
could be. Thank you, Mr. Chairman.  
 
Chairman: Thank you, Mr. Obed. Mr. 
Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. I’ll go back to 
the regulations. In Part 4 of the Education 
Act, the French school is dealt with a 
little differently. In regard to the Inuktitut 
language, because we’re in Nunavut, in 
Part 4, it states that it’s okay if the French 
school doesn’t follow that aspect of the 
Act and there’s a reason behind that. 
However, all schools, whether they’re 
French or if they’re our schools, should 
follow the same model. Do you agree 
with that? Thank you, Mr. Chairman. 
 
Chairman: Thank you, Mr. Quassa. Mr. 
Arreak. 
 
Mr. Arreak (interpretation): Thank you. 
I’m not sure if I understand your question 
correctly, but I will respond anyways.  
 
I don’t think it was used previously, but 
today, I can use an example of where 
there’s an Inuktitut-only school. To date 
and following the Inuit culture, it’s 
always included education and Inuit have 
always considered education as very 
important because that’s the only way we 
survived.  
 
For example, if you’re going caribou 
hunting, the head of the household is the 
one who teaches the children. It’s not 

ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖃᕆᐊᓐᖓᕐᓂᖏᑦᑐᐃᑦ. ᐃᓄᒃᑎᑐᓪᓗ 
ᐃᓕᓴᕆᐊᓖᑦ ᑕᐃᒃᑯᐊ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ 
ᖃᐅᔨᒪᓗᑎᒃ ᐱᔭᕇᖅᑎᑕᐅᒐᓱᒋᐊᖃᓛᖅᑐᑦ ᖁᑦᑎᓐᓂᓕᒃ 
12-ᒥᒃ. ᑕᐃᒃᑯᐊ ᐱᖓᓱᓪᓕ ᓇᓕᕌᒐᔅᓴᐃᑦ 
ᕿᒥᕐᕈᔭᐅᒋᐊᖃᖅᑐᒋᔭᒃᑲ ᐋᖅᑭᒋᐊᖅᑕᐅᓗᑎᓪᓗ. ᑕᐃᒫᒃ  
ᓈᒻᒪᑎᐊᖅᑐᓂᒃ ᑲᔪᓯᑦᑎᐊᑦᑎᑎᒍᓐᓇᖅᑐᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑎᓐᓄᑦ ᐱᑕᖃᕋᓗᐊᕐᒪᖔᖅ 
ᖃᐅᔨᒋᐊᖅᑕᐅᓗᑎᒃ. ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐱᑦ. ᒥᔅᑕ 
ᖁᐊᓴ. 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ 
ᑖᒃᑯᐊ ᒪᓕᒐᐃᑦ ᐅᑎᕐᕕᒋᑐᐃᓐᓇᕐᓂᐊᕐᒥᒐᒃᑭᑦ ᑕᕝᕙᓂ 
ᐃᓚᖓ 4-ᒥ ᒪᓕᒐᕐᒥ ᒫᓐᓇᐅᔪᖅ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᒥ ᑕᕝᕙᓂ, 
ᐅᖃᖅᓯᒪᔪᖅᑕᖃᕐᒥᖕᒪᑦ ᑖᒃᑯᐊ ᐊᐃᕖᒃᑯᑦ 
ᐃᓕᓐᓂᐊᕐᕕᖓᑦ ᐱᔾᔪᑕᐅᓪᓗᓂ. ᑖᓐᓴ 
ᐊᔾᔨᒋᓐᖏᐊᕐᔪᖕᒥᖕᒪᒍ. ᑕᒪᓐᓇ ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖅ 
ᐱᔾᔪᑎᒋᓪᓗᒍ ᓄᓇᕗᑦᒦᑎᓪᓗᑕ ᑕᕝᕙᓂ ᐃᓚᖓ 4-ᒥ 
ᑎᑎᕋᖅᓯᒪᖕᒪᑦ ᑖᒃᑯᐊ ᐅᐃᕖᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᕕᖓᑦ 
ᑖᔅᓱᒥᖓ ᒪᓕᓐᖏᒃᑲᓗᐊᕈᑎᒃ ᖃᓄᐃᓐᖏᑦᑐᖅ, 
ᒪᓕᒋᐊᖃᓐᖏᑦᑐᐃᑦ ᐱᔾᔪᑎᖃᖅᖢᑎᒡᓗ. ᑭᓯᐊᓂ 
ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦ ᐅᐃᕖᖑᒐᓗᐊᖅᐸᑕ 
ᐃᓕᓐᓂᐊᕐᕕᖁᑎᒋᒐᓗᐊᕈᑦᑎᒍᓪᓘᓐᓃᑦ ᐊᑕᐅᓰᓐᓇᕐᒥᒃ 
ᐊᑐᕐᓗᑎᒃ ᐊᑲᐅᓂᖅᓴᐅᖅᑰᔨᒋᕕᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑕᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᖁᐊᓴ. ᒥᔅᑕ 
ᐋᕆᐊᒃ. 
 
ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ. ᑖᓐᓇ ᐊᐱᖅᑯᑏᑦ ᓲᕐᓗ 
ᑐᑭᓯᒐᓗᐊᖅᖢᒍ ᑐᑭᓯᑦᑎᐊᕐᒪᖔᒃᑯ ᐱᓪᓗᒍ ᑭᓯᐊᓂ 
ᓂᓪᓕᐅᑎᒋᓇᓱᖕᓂᐊᖅᐸᕋ. 
 
ᑖᓐᓇᓕ ᑭᖑᓂᑦᑎᓐᓂ 
ᐊᑐᖅᑕᐅᓚᐅᖅᓯᒪᑦᑎᐊᖅᑰᓐᖏᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᑭᓯᐊᓂ 
ᐅᓪᓗᒥᒧᑦ ᐃᓄᒃᑎᑐᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ ᓲᕐᓗ 
ᐆᒃᑑᑎᒋᓗᒍ ᐅᓪᓗᒥᒧᑦ ᑎᑭᖦᖢᒍ ᐃᓄᐃᑦ ᐃᓕᖅᑲᓯᖓ 
ᒪᓕᒃᖢᒍ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒥᒃ ᐃᓗᓕᖃᐃᓐᓇᕐᒪᑦ 
ᐃᓄᐃᓪᓗ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒥᒃ ᓲᕐᓗ 
ᐱᒻᒪᕆᖁᑎᖃᖅᖢᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᒃᑯᑦ ᑭᓯᐊᓂ 
ᐃᓅᒍᓐᓇᖅᓯᒪᒐᑦᑕ ᐊᒃᓱᕈᕈᓐᓇᖅᑎᑕᐅᓪᓗᑕᓗ. 
 
 
ᓲᕐᓗ ᐊᖑᓇᓱᒃᖢᓂ ᑐᒃᑐᓕᐊᖅᖢᓂᓗᓐᓃᑦ 
ᐊᑐᖅᓯᒪᔭᐅᔪᑦ ᑕᒪᓐᓇ ᐃᓄᖕᓄᑦ. 
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only in hunting, but it’s all in Inuit 
society. They educate their children on 
the conditions of the sky, the 
environment, the land, and so on, and 
how to survive in those harsh conditions. 
You have to work hard in order to 
survive in this environment.  
 
Is it possible to have a school that uses 
only one language of instruction? We 
believe that there should be a school 
where Inuktitut is the only language of 
instruction. Yes, there is a cultural school 
in Clyde River and I think that we have 
to learn from this and look at the pros and 
cons and how much benefit it will 
provide to Inuit. If we’re going to use 
Inuktitut as the language of instruction, I 
think it would be very helpful to look 
ahead and visualize a school where 
Inuktitut is the only language of 
instruction. It would be something that I 
can’t say no to. It’s a vision we should 
consider.  
 
Maybe somebody else has a supplement. 
 
Chairman: Thank you, Mr. Arreak. Mr. 
Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. In Nunavut, 
we use two languages and I will use the 
other one, (interpretation ends) just to 
make a little more clarification on what 
my previous question was.  
 
As we know, under Part 4 of the present 
Education Act and when we’re talking 
about the language of instruction, under 
Part 4 of the present Education Act, 
CSFN is not obligated to follow the 
language of instruction under the 
Education Act. My question was: how do 
you feel about that? Do you feel that 
because we’re all in Nunavut and the 

ᑐᒃᑐᓕᐊᕐᓂᑐᐃᓐᓇᐅᓐᖏᒻᒪᑦ. 
ᑐᒃᑐᓕᐊᕐᓂᑐᐃᓐᓇᐅᓐᖏᑦᑐᖅ. ᐃᓗᐊᓂ ᐃᓗᓕᖃᖅᑐᖅ 
ᐃᓕᒍᑎᓂᒃ. ᖃᓄᖅ ᓄᓇ ᖃᓄᐃᓕᖓᖕᒪᖔᑦ, ᓯᓚᓗ 
ᖃᓄᖅ ᐊᒃᑐᐃᑎᒋᔪᓐᓇᕐᒪᖔᑦ, ᖃᓄᕐᓗ ᑕᒪᒃᑯᐊ  
ᐃᓗᓕᖏᑦ ᐃᓕᑕᐅᒋᐊᓖᑦ ᓄᑭᖃᕆᐊᖃᕐᓂᖅ, 
ᐊᒃᓱᕈᕈᓐᓇᕆᐊᓕᒃ, ᓯᓚᕈᓗᓕᕋᓗᐊᖅᐸᓪᓗ ᓲᕐᓗ 
ᑲᔪᓯᒍᓐᓇᕆᐊᓕᒃ ᐊᒃᓱᕈᕐᓗᓂ. 
 
ᓲᕐᓗ ᑕᐃᒫᒃ ᑖᓐᓇᓕ ᑕᑯᓪᓗᒍ ᖃᓄᖅ ᑕᐃᒪ 
ᐃᓕᓐᓂᐊᕐᕕᒃᑕᖃᕈᓐᓇᖅᐸ ᐊᑕᐅᓯᕐᒥᒃ ᐅᖃᐅᓯᖃᖅᑐᒥᒃ, 
ᓲᕐᓗ ᐊᑕᐅᓯᖅ ᐅᖃᐅᓯᖅ ᐊᑐᖅᑕᐅᓗᓂ. ᐃᓄᒃᑎᑐᓪᓗ 
ᓂᓪᓕᕈᑦᑕ ᐃᓕᑕᕋᑖᕐᒥᔪᖓᓕ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑕ ᐃᓚᖓ, 
ᐃᓕᓐᓂᐊᕐᕕᒃᑕᖃᕆᐊᖃᕋᓱᒋᓪᓗᑎᒍᑦ 
ᐃᓄᒃᑎᑑᑐᐃᓐᓇᖅᑐᒥᒃ. ᐄ, ᓲᕐᓗ ᑲᖏᖅᑐᒑᐱᖕᒥ 
ᐃᓕᖅᑯᓯᕐᒥᒃ ᐃᓕᓐᓂᐊᕐᕕᒃᑕᖃᓕᕐᒪᑦ ᑖᓐᓇᑦᑕᐅᖅ 
ᐃᓕᕝᕕᒋᖅᑰᕆᐊᖃᕋᑦᑎᒍᑦ. ᐊᑲᐅᓂᖓ ᐊᒻᒪ ᐃᓄᖕᓂᒃ 
ᐃᑲᔪᖅᓯᓯᒪᓂᖓ ᖃᓄᖅ ᖃᓄᐃᓕᖓᑎᒋᖕᒪᖔᑦ, ᓲᕐᓗ 
ᑕᐃᒫᒃ ᑕᒪᒃᑯᐊᖑᖕᒪᑕ. ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ 
ᐊᑐᖅᑕᐅᓂᐊᖅᐸᑦ ᐃᓕᓐᓂᐊᖅᑎᔾᔪᑕᐅᓕᕐᓗᓂ 
ᐊᑑᑎᖃᑦᑎᐊᖅᑰᕋᔭᕐᒥᔪᕐᓕ ᓯᕗᒧᓪᓕ 
ᑕᐅᑐᒐᓱᑐᐃᓐᓇᖅᖢᒍ. ᐃᒻᒪᖄ ᑕᒃᐹᓂ ᓲᕐᓗ 
ᑕᐅᑐᑐᐃᓐᓇᕐᓗᒍ ᐋᒃᑳᕆᐊᒃᓴᕐᓗ ᑖᓐᓇ ᐊᔪᖅᑑᔭᖅᑕᕗᑦ 
ᓲᕐᓗ ᑕᐅᑐᑐᐃᓐᓇᖅᖢᒍ. 
 
 
 
ᐊᓯᖏᓐᓄᖅᑲᐃ ᑭᐅᔭᐅᒍᒪᕙ? 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᕆᐊᒃ. 
ᒥᔅᑕ ᖁᐊᓴ. 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
ᐃᒻᒪᖄ ᑕᒫᓂ ᓄᓇᕗᑦᒥ ᒪᕐᕉᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ 
ᐊᑐᖃᑦᑕᕐᒥᒐᑦᑕ ᐱᖃᑖ ᐊᑐᓕᕐᓂᐊᕐᒥᒐᒃᑯᑦ. (ᑐᓵᔨᑎᒍᑦ) 
ᑐᑭᓯᓇᖅᓯᒃᑲᓐᓂᕐᓂᐊᕋᒪ ᐃᒪᓐᓇ ᐊᐱᖅᑯᑎᖃᖅᑲᐅᔪᖓ.  
 
 
 
 
 
ᖃᐅᔨᒪᔪᐃᓐᓇᐅᒐᑦᑕ ᒫᓐᓇ ᐊᑐᖅᑕᑦᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐊᒡᒍᖓᓂ 4, ᐅᖃᐅᓯᖅ 
ᐊᑐᖅᑕᐅᔪᖅ ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᓪᓗᓂ, ᐊᒡᒍᖓᓂ 4 
ᐃᓗᐊᓂ ᑕᐃᒃᑯᐊ ᐅᐃᕖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ 
ᑲᒪᔨᖏᑦ ᑕᐃᒃᑯᓂᖓ ᒪᓕᒋᐊᑐᓐᖏᑦᑐᑦ ᓇᓕᐊᖕᓂᒃ 
ᐅᖃᐅᓯᕐᓂᒃ ᐊᑐᕐᓗᑎᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᓂᐊᕐᒪᖔᑦ. ᖃᓄᕐᓕ ᑕᒪᓐᓇ 
ᐃᓱᒪᒋᕕᐅᒃ? ᓄᓇᕗᒻᒦᑦᑐᐃᓐᓇᐅᒐᑦᑕ,  
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language of instruction, as stated in the 
present Education Act or which will be in 
the new Education Act once this review 
is done, should it be across the board?  
 
I think that was my previous question and 
just one little bit more of a comment, I 
think NTI is proposing to see some kind 
of a private schooling where Inuktitut is 
only taught. Is that my understanding? 
(interpretation) Those are my two 
questions. Thank you, Mr. Chairman. 
 
Chairman: Thank you. Just to clarify, is 
it that under the CSFN language model 
that Inuktitut be mandatory as part of 
their curriculum, yes? Mr. Arreak. 
 
Mr. Arreak (interpretation): Thank you. 
I’ll respond to him in English.  
 
(interpretation ends) In the context of 
what you’re saying, in the jurisdiction 
that we’re in and in the context of our 
nation and Inuit being aboriginal, in the 
context of dominance and societies 
dominating one another where others 
have rights, Inuit have a right. This 
jurisdiction is majority Inuit and is 
accommodating, for example, the French 
school. We’re in Canada and they have 
those rights. I just wanted to 
acknowledge that. 
 
At the same time, this government, I 
think, has responsibilities to recognize 
that by accommodating, are you over-
accommodating at the expense of the use 
of Inuit language for instruction and for 
dedication of your budget as a 
government? Well, those are some 
decisions that you, as a government, have 
to make and we respect that, but at the 
same time, this is something that I know 
some of the leaders at NTI have 
expressed concern over.  

ᓇᓕᐊᒃ ᐅᖃᐅᓯᖅ ᐊᑐᕐᓗᒍ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ 
ᓄᑕᐅᓐᖏᑦᑐᓃᑦᑐᖅ ᐊᒻᒪᓗᓐᓃᑦ ᓄᑖᓂ 
ᐋᖅᑭᒋᐊᖅᑕᐅᒃᐸᑦ ᑕᒪᓐᓇ ᐃᓘᓐᓇᖏᓐᓄᑦ 
ᐊᑐᖅᑕᐅᔭᕆᐊᖃᖅᐸ ᐃᓚᓕᐅᓪᓗᒋᑦ ᑕᐃᒃᑯᐊ ᐅᐃᕖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᑲᑎᒪᔨᖏᑦ? 
 
ᐊᒻᒪᓗ ᓂᓪᓕᐅᑎᒋᒐᓛᒃᑲᓐᓂᕐᒥᓗᒍ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᑦ 
ᑐᒃᓯᕋᐅᓯᐅᖕᒪᑕ ᐃᖕᒥᒃᑰᖅᑐᑯᓗᖕᒥᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᒥᒃ 
ᐅᖃᐅᓯᖃᖅᑰᕐᒪᑕ ᐃᓄᒃᑎᑐᑐᐃᓐᓇᑦᑎᐊᖅ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᓂᐊᖅᑐᑦ. ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐄ, 
ᑐᑭᓯᓇᖅᓯᑎᒋᐊᒃᑲᓐᓂᑐᐃᓐᓇᕐᓗᒍ, ᐅᐃᕖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ ᑲᑎᒪᔨᖏᑦ ᐃᒃᑯᐊ 
ᐅᖃᖅᓯᒪᖕᒥᔪᑦ ᐃᓄᒃᑎᑐᓪᓗ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖁᓪᓗᒋᑦ. ᒥᔅᑕ ᐋᕆᐊᒃ. 
 
ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ, ᖃᓪᓗᓈᑎᑐᑦ ᑭᐅᓂᐊᕋᒃᑯ. 
 
 
(ᑐᓵᔨᑎᒍᑦ) ᑖᒃᑯᐊ ᐅᖃᐅᓯᕆᔭᑎᑦ ᑕᑯᔭᑦ, ᐃᓛᒃ 
ᐅᖃᐅᓯᕆᔭᑎᑦ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᖃᓄᐃᓕᖓᓂᖅᐳᓪᓗ 
ᐃᓄᐃᑦ ᓄᓇᖃᖅᑳᖅᓯᒪᔫᖕᒪᑕ ᒫᓂ ᐊᒻᒪᓗ 
ᐅᓄᓛᖑᓂᖏᑦ ᑕᑯᓐᓇᕐᓗᒋᑦ ᐱᔪᓐᓇᐅᑎᖃᐅᖅᑎᓪᓗᒍ 
ᐃᓄᐃᑦᑕᐅᖅ ᐱᔪᓐᓇᐅᑎᖃᕐᒥᔪᑦ. ᓄᓇᒥᖕᓃᓐᓇᒥᒃ 
ᐅᓄᓛᖑᒐᒥᒃ ᓄᓇᕗᒻᒥ 
ᑐᓐᖓᓱᒃᑎᑦᑎᔪᕐᔪᐊᒻᒪᕆᐊᓗᖃᑦᑕᕋᑦᑕ ᐅᐃᕖᑦ 
ᐃᓕᓐᓂᐊᕐᕕᖃᖅᖢᑎᒡᓗ ᑲᓇᑕᒦᒃᑲᑦᑕ ᑕᐃᒃᑯᓂᖓ 
ᐱᔪᓐᓇᐅᑎᖃᕋᒥᒃ ᓲᖃᐃᒻᒪ ᐱᔪᓐᓇᐅᑎᒥᓂᒃ ᐊᑐᖅᖢᑎᒃ 
ᐃᓕᓐᓂᐊᕐᕕᓕᐅᓚᐅᖅᑐᑦ. 
ᓇᓗᓇᐃᖅᓯᔪᒪᑐᐃᓐᓇᖅᑲᐅᔪᖓ ᑖᓐᓇᐅᒐᓗᐊᖅᑎᓪᓗᒍ. 
 
 
 
ᐅᑯᐊ ᒐᕙᒪᒃᑯᑦ ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᓯᒪᖅᑰᕐᒥᔪᑦ 
ᐃᓕᓴᖅᓯᖁᓪᓗᒋᑦ ᑐᓐᖓᓱᒃᑎᑦᑎᒐᑦᑕ ᐊᐃᕖᓂᒃ 
ᑐᓐᖓᓱᒃᑎᑦᑎᓗᐊᓕᓐᖏᓚᒍᑦ? ᐃᓕᓐᓂᐊᕐᕕᖃᕐᒪᑕ 
ᐃᓱᒪᒋᓪᓗᑎᒃᑯᒃ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ ᐊᑐᕐᓗᒍ 
ᐃᓕᓐᓂᐊᕐᕕᓕᐅᕐᓗᓂ ᒐᕙᒪᐅᓗᑎᒃ 
ᐃᓄᒃᑎᑐᑐᐃᓐᓇᑦᑎᐊᖅ ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᕐᓗᑎᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᓂᐊᕐᓗᑎᒃ. ᐄ, ᐅᕙᖓᓕ ᓄᓇᕗᑦ 
ᑐᓐᖓᕕᒃᑯᓐᓂ ᐊᖓᔪᖅᑲᐅᑎᒋᔭᐅᔪᓄᑦ ᑕᒪᓐᓇ 
ᐃᓱᒫᓗᑎᒋᔭᐅᖕᒪᑦ. 
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Why would you, as a government, not 
recognize the language of Inuktitut and 
be committed to ensuring that Inuktitut is 
safeguarded by this government? Those 
kinds of questions have been asked, 
considered, and discussed and I’m sure 
there will be more. That’s something 
probably you as Minister or you as the 
government should partake in high-level 
political discussions with the leaders of 
NTI and give that kind of direction to 
give a bit more certainty around giving 
answers to your question because it’s 
unclear from our perspective. It’s a 
political question in some ways. 
 
I think further discussions should be 
warranted from our perspective because 
we can’t allow the Inuktitut language to 
just dissipate and just do nothing. I think 
that that’s not acceptable, but what is 
reasonable? I think what is reasonable is 
continuing to have serious discussions 
about if this practice is acceptable. I think 
that French people have their entitlements 
according to the Canadian Constitution 
and we respect that, but at the same time, 
this government has some serious 
decision-making and responsibilities.  
 
Maybe others have comments.  
 
Chairman: Thank you, Mr. Arreak. Mr. 
Obed. 
 
Mr. Obed: Thank you, Mr. Chairman. 
Just to supplement the answer provided 
by our CEO, we have stated that the 
Commission Scolaire Francophone du 
Nunavut has enhanced powers in relation 
to all other local control of education, so 
district education authorities. We think 
that this is a fundamental discrepancy in 
the Act that has to be addressed to ensure 
that all parents and all communities in the 

 
ᓱᖕᒪᑦ ᒐᕙᒪᐅᓪᓗᓯ ᐃᓕᓴᖅᓯᓐᖏᓚᓯ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖓᑦ ᐊᑐᖅᑕᐅᓗᓂ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᖁᔨᓗᓯ 
ᐃᓕᓴᕆᔭᐅᓯᒪᓂᐊᕐᒪᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ  
ᓴᐳᒻᒥᐅᓯᖅᑕᐅᓯᒪᓗᓂᒡᓗ ᒐᕙᒪᒃᑯᓐᓄᑦ? ᑕᒪᒃᑯᐊ 
ᐊᐱᖅᑯᑎᒋᔭᐅᖃᑦᑕᖅᓯᒪᔪᑦ 
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔭᐅᓯᒪᓪᓗᑎᒃ 
ᑲᑎᒪᔾᔪᑎᒋᔭᖃᑦᑕᖅᓯᒪᓪᓗᑎᒡᓗ. ᐃᒻᒪᖄ ᑕᒪᓐᓇ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒥᓂᔅᑕᕆᔭᐅᓪᓗᓯ ᐊᒻᒪᓗᓐᓃᑦ 
ᒐᕙᒪᐅᓪᓗᓯ ᑕᒪᓐᓇ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔭᐅᔭᕆᐊᓕᒃ, 
ᑕᒪᒃᑯᓄᖓ ᒐᕙᒪᒃᑯᓐᓄᑦ ᐊᖓᔪᖅᑲᐅᑎᒋᔭᐅᔪᓄᑦ 
ᑐᓐᖓᕕᒃᑯᓐᓄᓪᓗ ᑕᒪᓐᓇ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᖁᓪᓗᒍ 
ᓇᓗᓇᐃᖅᑭᔪᓐᓃᕐᓂᐊᕐᒪᑦ ᑕᒪᓐᓇ ᓇᓕᐊᖕᓂᒃ 
ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᕐᓗᓂ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕆᐊᒃᓴᖅ. 
ᑐᑭᓯᓇᖅᓯᖁᓇᖅᑐᖅ ᑕᒪᓐᓇ. ᒐᕙᒪᒃᑯᓐᓄᑦ ᑖᓐᓇ 
ᐊᐱᖅᑯᑎᒃᓴᖅ. 
 
 
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᒃᑲᓐᓂᕋᓱᒋᔭᕗᓪᓕ ᐅᕙᑦᑎᓐᓄᑦ. 
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ ᔭᒐᑉᐸᓪᓕᐊᓂᕋᓕᕋᓗᐊᕐᓗᑎᒃᑯᑦ 
ᖃᓄᐃᓕᐅᓐᖏᓪᓗᑕᓗᔭᕆᐊᖃᓐᖏᓐᓇᑦᑕ. ᑖᓐᓇ 
ᐊᑐᕈᓐᓇᕈᓇᖅᑐᖅ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᒋᔭᐅᓪᓚᕆᔨᓗᓂᓗ. 
ᐅᐃᕖᑦ ᐃᒃᑯᐊ ᐱᔪᓐᓇᐅᑎᓕᐊᓗᒐᓗᐊᑦ 
ᑲᓇᑕᒥᐅᑕᐅᖃᑕᐅᓂᕐᓂ ᐱᔾᔪᑎᒋᓪᓗᒍ. ᐄ, ᑖᓐᓇ 
ᖃᓄᐃᒋᓐᖏᑕᕗᑦ ᑭᓯᐊᓂᑦᑕᐅᖅ ᓄᓇᕗᑦ ᒐᕙᒪᒃᑯᖏᑦ 
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᓪᓚᕆᒋᐊᓖᑦ ᑕᐃᒪᐃᑦᑐᒥᒃ 
ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᓯᒪᒐᒥᒃ. 
 
 
 
 
 
ᐃᒻᒪᖄ ᐃᖅᑲᓇᐃᔭᖅᑎᒃᑲ, ᐊᓯᒃᑲ ᓂᓪᓕᐅᑎᒃᓖᑦ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᕆᐊᒃ. 
ᒥᔅᑕ ᐅᐱᑦ. 
 
 
 
 
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪᓗ 
ᑖᓐᓇ ᐅᐃᒍᓕᑐᐃᓐᓇᕐᓂᐊᕋᒃᑯ ᐅᖃᐅᓯᕆᔭᐅᖅᑲᐅᔪᖅ. 
ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ ᐅᐃᕖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ 
ᑲᑎᒪᔨᖏᑦ ᓴᓐᖏᓂᖅᑖᖅᑎᑕᐅᓯᒪᔪᑦ 
ᐊᐅᓚᑦᑎᔪᓐᓇᖅᖢᑎᒡᓗ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᒃ ᑕᒫᓂ. 
ᑕᒪᓐᓇ ᐱᖁᔭᕐᔪᐊᖅᑎᒍᑦ ᐋᖅᑭᒋᐊᖅᑕᐅᔭᕆᐊᖃᖅᑰᖅᑐᖅ 
ᓄᓇᓕᓕᒫᑦ  



 33

territory are allowed the same types of 
rights and responsibilities over their 
children’s education.  
 
The other thing in regard to teaching 
Inuktitut in the French schools, I would 
also just recognize that, I don’t know 
their exact percentage, but I would say a 
sizeable percentage of the students in 
those schools are most likely 
beneficiaries of the NLCA and they’re 
Inuit as well as having French ancestry. 
As Inuit, they have rights too and rights 
to education in the Inuit language. There 
are some serious considerations that I 
would hope would be given in that 
setting to ensure that the rights, not just 
as francophones in Canada, but also as an 
Inuk in Nunavut are addressed when 
considering these options. Thank you, 
Mr. Chairman. 
 
Chairman: Thank you, Mr. Obed. Mr. 
Quassa. 
 
Hon. Paul Quassa: Just one little more 
comment; (interpretation) I have just one 
other comment.  
 
Even though it’s worded in the Education 
Act, the Inuit Language Protection Act 
has to be adhered to and there is also the 
Official Languages Act in which Inuktitut 
is included. Those are the foundations 
that should be used in the schools and are 
being used in the schools. I just wanted to 
make that comment. There are two 
language laws that are being exercised in 
our communities. The Inuit are 85 
percent of the population that should be 
using the Inuktitut language. I wanted to 
make that comment. Yes, we do use the 
Inuktitut language as Members of the 
Legislative Assembly.  
 
Also, you mentioned the daycares and the 

ᓄᓇᕗᑦ ᐃᓗᐊᓃᑦᑐᑦ ᑕᐃᒫᑦᑕᐃᓐᓇᖅᑕᐅᖅ 
ᑕᐃᒪᐃᑎᒋᔪᓂᒃ ᐱᔪᓐᓇᕐᓂᖅᑖᖅᑎᑕᐅᖁᓪᓗᒋᑦ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐱᔾᔪᑎᒋᑎᓪᓗᑎᒃᑯᑦ. 
 
ᐊᒻᒪ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᓂᖅ ᐅᐃᕖᑦ 
ᐃᓕᓐᓂᐊᕐᕕᖓᓐᓂ. ᖃᓄᐃᓕᖓᖕᒪᖔᖏᑦ ᐃᒃᑯᐊ 
ᓇᓗᔪᖓ ᑭᓯᐊᓂ ᑕᐃᑲᓂ ᐃᓕᓐᓂᐊᖅᑐᑦ 
ᐃᓄᒃᑕᖃᖅᑐᒃᓴᐅᖕᒪᑦ ᖃᔅᓯ ᐳᓴᓐᑎᓂᐅᒐᓗᐊᖅ 
ᐃᓅᓪᓗᑎᒃ ᐅᐃᕖᖑᓪᓗᑎᒡᓗᔪᒃᓴᐅᖕᒪᑕ 
ᐱᔪᓐᓇᕐᓂᖃᕐᒥᕗᑦ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᕐᓂᕐᒥᒃ.  
ᐄ, ᑕᒪᒃᑯᐊ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᑦᑎᐊᖁᓇᖅᑐᑦ ᑕᐃᒪᓐᓇ 
ᑕᑯᓐᓇᕐᓗᒋᑦ. ᑕᐃᒃᑯᐊ ᐊᐃᕖᑐᐊᑦ ᐱᔪᓐᓇᐅᑎᒥᖕᓂᒃ 
ᐊᑐᕐᓂᐊᓐᖏᒻᒪᑕ, ᐃᓄᐃᑦᑕᐅᖅ ᓄᓇᕗᒻᒦᑦᑐᑦ 
ᐱᔪᓐᓇᐅᑎᒥᖕᓂᒃ ᐊᑐᕆᐊᓖᑦ ᑕᒪᒃᑯᐊ ᓇᓖᕌᕈᑏᑦ 
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᑎᓪᓗᒍ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐱᑦ. ᒥᔅᑕ 
ᖁᐊᓴ. 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ (ᑐᓵᔨᑎᒍᑦ): 
ᓂᓪᓕᐅᑎᒃᓴᒐᓛᑐᐃᓐᓇᖅ; (ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᑕᐃᒪ 
ᐊᑕᐅᓯᑐᐃᓐᓇᕐᒥᒃ ᐅᖃᐅᓯᖃᕐᓂᐊᕋᒪ ᐃᓛᒃ. 
 
ᑖᒃᑯᐊ ᐅᖃᑦᑎᐊᖅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒍ ᑕᒡᕙᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᐅᔪᒥ, ᑕᒪᓐᓇ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖓ ᐸᐸᑕᐅᑦᑎᐊᕆᐊᖃᕐᓂᖓᓂᒃ ᐱᖁᔭᖅ, 
ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ ᓴᐳᒻᒥᓂᕐᒧᑦ ᐱᖁᔭᖅ 
ᒪᓕᒃᑕᐅᒋᐊᖃᖅᑐᖅ ᐊᒻᒪᓗ ᑖᓐᓇ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ 
ᓄᓇᕗᑦᒥᐅᑕᓄᑦ ᐅᖃᐅᓯᕐᒧᑦ ᐃᓕᓴᕆᔭᐅᓯᒪᔪᓄᑦ 
ᐱᖁᔭᖅ ᑖᒃᑯᐊᒃ ᑕᒡᕙ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ 
ᒪᓕᒐᖓᓂᒃ ᓲᕐᓗ ᑐᓐᖓᕕᒋᔭᐅᒋᐊᖃᕐᒪᑎᒃ ᐊᒻᒪᓗ 
ᐅᖃᑦᓯᐊᖅᓯᒪᓪᓗᓂ ᑕᕝᕙᓂ ᑐᓐᖓᕕᒋᔭᐅᒋᐊᖃᕐᒪᑎᒃ. 
ᑐᓐᖓᕕᒋᔭᐅᓪᓗᓂᓗ ᑖᓐᓇ 
ᓇᓗᓇᐃᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᑲᐅᔭᕋ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ 
ᐱᔾᔪᑎᒋᓪᓗᒍ. ᓲᖃᐃᒻᒪ ᐅᖃᖃᑦᑕᐃᓐᓇᕋᑦᑕ 85 
ᐳᓴᖑᖕᒪᑕ ᐃᓄᐃᑦ ᑕᒪᒃᑯᐊ ᐃᓄᒃᑎᑐᑦ 
ᐅᖃᕈᓐᓇᕋᔭᖅᑐᑦ. ᑖᓐᓇ 
ᓂᓪᓕᐅᑎᒋᐊᕐᔪᒃᑲᓐᓂᕈᒪᖅᑲᐅᓪᓗᒍ ᓲᖃᐃᒻᒪ ᑕᒡᕙ 
ᐃᓄᒃᑎᑐᑦ ᑕᒡᕙ ᐅᖃᐅᓯᖅᐳᑦ ᒪᓕᒐᓕᐅᖅᑎᐅᑎᓪᓗᑕ. 
 
 
ᑖᓐᓇ ᐅᖃᐅᓯᕆᔭᒃᑲᓐᓂᐊᕐᔪᖅᑲᐅᔪᖅ ᑖᒃᑯᐊ ᐸᐃᕆᕖᑦ 
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preschools in your opening comments. 
How would you like to see that worded in 
the Education Act, that the Inuktitut 
language should be used in the daycares, 
the preschool programs, and so on? As 
indicated earlier, we only have one 
Inuktitut daycare here in Iqaluit and 
along with all the other schools and 
preschool programs. How would you like 
to see that worded or would you like to 
see it included in the Education Act? 
Thank you, Mr. Chairman. 
 
Chairman: Mr. Obed. 
 
Mr. Obed: Thank you, Mr. Chairman. 
The limitations now in regard to early 
childhood education and responsibilities 
are ensuring that there are curriculum 
materials that are in the Inuit language 
that are provided to daycares, but we feel 
that there could be an expanded role for 
government to ensure that all early 
childhood programs have a core 
foundation in the Inuit language. Many of 
these daycares and early childhood 
programs operate in Inuktitut across the 
territory because that’s just the way… . 
They’re community-based organizations. 
They’re extensions of schools.  
 
In the larger centres, we see a shift away 
from the use of Inuktitut in early 
childhood programming and in daycares. 
We feel that the Act could ensure that 
there are standards in place that allow for 
children in these settings to become 
immersed in the language. We feel that 
the Department of Education can play a 
larger role.  
 
We know that there’s a devolution 
responsibility to the district education 
authorities for early childhood in many 
respects, but up into this place, as has 
been noted earlier, the DEAs are 

ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕆᐊᓐᖏᐊᕐᔪᒃᑐᑯᓗᖕᓄᑦ 
ᑐᕌᖓᓗᐊᖅᑐᐃᑦ. ᑕᒪᓐᓇ ᐅᖃᐅᓯᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ 
ᐅᖃᐅᓯᕇᖅᑲᐅᖕᒥᒐᕕᐅᒃ. ᖃᓄᕐᓕᑭᐊᖅ ᑕᒡᕙᓂ 
ᒪᓕᒐᓪᓚᕆᖕᒥᑦᑕᐅᖅ ᐅᖃᖅᓯᒪᔭᕆᐊᖃᕋᓱᒋᕕᓯᐅᒃ 
ᑕᒪᓐᓇ ᐅᖃᐅᓯᖅ ᐃᓄᒃᑎᑐᑦ ᑕᒡᕙᓂ 
ᐊᑕᑦᓯᐊᕆᐊᖃᕐᓂᖓᓂ, ᒪᑯᐊ ᐸᐃᕆᕖᑦ, 
ᐃᓕᓐᓂᐊᕆᐊᓐᖏᐊᕐᔪᒃᑐᑯᓄᖕᒧᑦ ᑐᕌᖓᔪᑦ, 
ᐅᖃᖅᑐᖃᖅᑲᐅᖕᒪᑦ ᐊᑕᐅᓯᑐᐊᖅ ᑕᒡᕙᓂ ᐸᐃᕆᕕᒃ 
ᐃᖃᓗᖕᓂ ᓲᕐᓗ ᐃᓄᒃᑎᑐᓪᓚᕆᒃ ᑐᕌᒐᖃᕐᒪᑦ ᑕᒪᕐᒥᓕᒫᑦ 
ᑖᒃᑯᐊ ᐸᐃᕆᕖᑦ, ᐃᓕᓐᓂᐊᕆᐊᓐᖏᐊᕐᔪᒃᑐᑯᓗᖕᓄᑦ 
ᑐᕌᖓᓗᐊᖅᑐᐃᑦ, ᑕᒪᓐ ᑕᒡᕗᖓ ᐊᑦᑕᑕᖅᓯᒪᒍᓂ 
ᐊᑲᐅᓂᖅᓴᐅᓇᓱᒋᕕᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐱᑦ.  
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᕐᒥᕐᓱᑦ ᑕᐃᒃᑯᐊ ᑐᕌᖓᔪᑦ 
ᐅᖃᐅᓯᓕᕆᓂᕐᓗ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ 
ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ, ᐃᓛᒃ 
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᕐᕕᖕᓂ ᑭᓯᐊᓂ ᑕᒪᓐᓇ 
ᐊᖏᒡᓕᒋᐊᖅᑕᐅᒃᑲᓐᓂᕆᐊᖃᕋᓱᒋᔭᕗᑦ ᑕᐃᒃᑯᐊ 
ᐃᓕᓴᕆᐅᖅᓴᕐᕕᓕᒫᑦ ᐸᐃᕆᕖᓪᓗ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖏᓐᓂᒃ ᐊᑐᕐᓂᖅᓴᐅᓂᐊᕐᒪᑕ. ᐅᓄᖅᑐᑦ ᑕᐃᒃᑯᐊ 
ᐸᐃᕆᕖᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕆᐅᖅᓴᕐᕖᑦ ᐃᓄᒃᑎᑐᑦ 
ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᖃᑦᑕᖅᑐᑦ, ᐅᐱᓐᓇᕋᓂ ᑖᓐᓇ 
ᐊᑐᖅᑕᐅᓂᖅᐹᖑᒐᒥ. 
 
 
 
 
 
ᑭᓯᐊᓂ ᐊᖏᓂᖅᓴᓂ ᓄᓇᓕᖕᓂ ᓲᕐᓗ ᐃᖃᓗᖕᓂ 
ᐊᑐᕐᓂᖅᓴᓪᓚᕇᑦ ᐊᓯᖏᓐᓂᒃ ᐅᖃᐅᓯᕐᓂᒃ. 
ᐊᔾᔨᒌᓕᖅᑎᔾᔫᒥᓇᓱᒡᓗᒍ ᒪᓕᒐᑎᒍᑦ 
ᑎᑎᕋᖅᓯᒪᔪᖅᑕᖃᕆᐊᖃᕋᓱᒋᔭᕗᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ 
ᐊᑐᖅᑕᐅᖁᓪᓗᒍ ᑕᐃᒃᑯᐊ ᐃᓄᒃᑎᑑᕈᓐᓇᓐᖏᑦᑐᑦ 
ᐃᓕᑉᐸᓪᓕᐊᖃᓯᐅᑎᓯᓐᓈᕈᓐᓇᕐᓂᐊᕐᒪᑕ. 
 
 
 
 
 
 
 
ᖃᐅᔨᒪᔪᒍᑦ ᐃᓕᓴᕆᐅᖅᓴᕐᕖᑦ ᑕᒪᒃᑯᐊ 
ᐱᔭᒃᓴᖅᑖᕆᔭᐅᓯᒪᖕᒪᑕ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑲᑎᒪᔨᖏᓐᓄᑦ  
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volunteer-based and they don’t have a lot 
of capacity. The extra funding that has 
been provided is only a start in the right 
direction. We believe that there could be 
a larger role to be played to ensure there 
is a program and that there are, not just 
resources, but there is actually more 
supports and funding allocated to ensure 
that the early childhood and daycare 
programs in the territory operate in 
Inuktitut. 
 
Chairman: Thank you, Mr. Obed. Ms. 
Arreak-Kullualik. 
 
Ms. Arreak-Kullualik (interpretation): 
Thank you, Mr. Chairman. We know that 
the daycares have board of directors that 
are voluntary. They have a society status 
and they have to renew their status every 
year. We would like to see the Act 
revised to include the Inuktitut language 
and to improve the Head Start programs 
or the junior kindergarten, for example, 
and that these be made available in the 
schools.  
 
We have a shortage of daycares and they 
only function through a board, which is 
voluntary on top of that. Every year, they 
are given some rules that they have to 
follow through their society status. We’re 
looking at junior kindergarten being 
made available in the local schools. 
Thank you, Mr. Chairman. 
 
Chairman: Thank you, Ms. Arreak-
Kullualik. (interpretation) Mr. Quassa, 
are you done? Mr. Savikataaq. 
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. I just want to go back to 
language of instruction. My counterpart, 
Mr. Quassa, asked and I don’t believe he 
got a direct answer. Right now, under the 
Education Act, CFSN is exempt from 

ᐊᑭᓕᖅᓱᖅᑕᐅᓐᖏᖦᖢᑎᒡᓗᐃᒃᑯᐊ ᑕᐃᒃᑯᐊ 
ᐃᖅᑲᓇᐃᔭᖃᑦᑕᕐᒪᑕ. ᑮᓇᐅᔭᖃᖅᑎᑕᐅᒃᐸᑕ 
ᐱᐅᓂᖅᓴᐅᓇᔭᖅᑐᑦ ᐃᓚᐅᓂᖅᓴᐅᖁᓪᓗᒋᓪᓗ,  
ᓴᓇᕐᕈᑎᖃᑐᐃᓐᓇᕐᓂᐊᓐᖏᒻᒪᑕ 
ᐃᑲᔪᖅᓱᖅᑕᐅᓂᖅᓴᐅᒃᑲᓐᓂᕈᓐᓇᕐᓂᐊᕐᒪᑕ ᒪᑯᐊ 
ᐸᐃᕆᕖᑦ ᐃᓕᓴᕆᐅᖅᓴᕐᕖᓪᓗ ᐃᓄᒃᑎᑐᑦ ᐊᐅᓚᖕᒪᑕ.  
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐅᐱᑦ. ᒥᔅ 
ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ. 
 
ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
(ᑐᓵᔨᑎᒍᑦ) ᑖᓐᓇ ᐋᖅᑭᒋᐊᖁᓯᒪᖕᒥᔭᕗᑦ ᑖᒃᑯᐊ 
ᐸᐃᕆᕕᐅᔪᑦᑕᐅᖅ ᐊᑭᓕᖅᓱᖅᑕᐅᒐᑎᒃ 
ᑲᑎᒪᔨᐅᖃᑦᑕᕐᒪᑕ ᐊᒻᒪᓗ ᑕᐃᒃᑰᓇ ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᑎᒃ 
ᑎᒥᕈᖅᑎᑕᐅᓯᒪᓪᓗᑎᒃ ᐊᑎᓕᐅᖅᑎᒃᑯᑦ ᐊᕐᕌᒍᑕᒫᑦ 
ᓄᑖᕈᖅᑎᑦᑎᖃᑦᑕᕆᐊᖃᓲᖑᖕᒪᑕ. ᑭᓯᐊᓂ ᑕᒪᓐᓇ 
ᐱᔭᕆᐊᑐᔫᖕᒥᖕᒪᑦ. ᐋᖅᑭᒋᐊᖁᓯᒪᖕᒥᔭᕗᑦ ᐃᒻᒪᖄ 
ᐅᖃᐅᓯᓕᕆᓂᖅ ᓴᓐᖏᒃᑎᒋᐊᕐᓂᐊᕈᑦᑎᒍᑦ ᐊᒻᒪᓗ 
ᐱᐅᓯᒃᑲᓐᓂᕐᓂᐊᖅᐸᑦ ᐃᓕᓐᓂᐊᕆᐅᖅᓴᔪᑦ 
ᓴᖅᑭᑦᑎᖔᕈᑦᑕ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓃᑦᑎᐊᒻᒪᕆᒡᓗ 
ᑖᓐᓇ ᐊᑲᐅᓂᖅᓴᐅᒐᔭᖅᑐᖅ ᓄᓇᕗᓕᒫᒧᑦ. 
 
ᐸᐃᕆᕖᑦ ᐊᒥᒐᕐᒪᑕ ᑲᑎᒪᔨᒃᑯᓪᓗ ᑭᓯᐊᓂ ᑲᑎᒪᔨᖏᓪᓗ 
ᐊᑭᓕᖅᓱᖅᑕᐅᒐᑎᒃ ᐊᐅᓚᓲᖑᖕᒪᑕ ᐊᒻᒪᓗ ᐊᕐᕌᒍᑕᒫᑦ 
ᒪᓕᒋᐊᖃᖅᑕᖏᓐᓂᒃ ᑕᐃᑰᓇ ᑎᒥᕈᖅᑎᑕᐅᓯᒪᔪᑦ 
ᒪᓕᒐᖏᑎᒍᑦ ᓴᖅᑭᑦᑎᖃᑦᑕᕆᐊᖃᕐᓂᖏᓐᓄᑦ 
ᐊᖑᒻᒪᑏᓐᓇᕈᓐᓇᖃᑦᑕᓐᖏᒻᒪᑕ ᑕᒪᓐᓇ ᐃᓱᒪᒋᓗᐊᖅᖢᒍ 
ᐃᓕᓐᓂᐊᕆᐅᖅᓴᔪᓂ ᐱᑕᖃᓕᖅᐸᑦ 
ᐊᑲᐅᓂᖅᓴᐅᓪᓚᕆᒐᓱᒋᓪᓗᑎᒍᑦ ᑖᓐᓇᓗ ᐱᖁᔭᑎᒍᑦ 
ᐋᖅᑭᒃᑕᐅᔪᓐᓇᕐᓂᕈᓂ ᐃᓱᒪᒋᓚᐅᕐᔭᕗᑦ. ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑕᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐋᕆᐊᒃ-
ᖁᓪᓗᐊᓕᒃ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᒥᔅᑕ ᖁᐊᓵ, ᑕᐃᒫᖅᐲᑦ? 
ᒥᔅᑕ ᓴᕕᑲᑖᖅ. 
 
 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
ᐅᑎᕐᕕᒋᒍᒪᒐᒃᑯ ᑖᒃᑯᐊ ᐃᓕᓴᐃᓂᖅ, ᐅᖃᐅᓰᑦ 
ᐃᓕᓴᐃᔾᔪᑕᐅᓂᖏᑦ. ᑖᓐᓇ ᑭᐅᔭᐅᓪᓚᕆᕋᑖᖅᑯᓐᖏᒻᒪᑦ 
ᒫᓐᓇᓕ ᐊᑖᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᒪᓕᒐᐃᑦ ᑖᒃᑯᐊ 
ᐊᐅᕖᒃᑯᑦ ᐃᒪᓐ ᐃᓚᐅᑎᑕᐅᓐᖏᒻᒪᑕ 
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language of instruction. I would just like 
to know NTI’s position on that. Thank 
you. 
 
Chairman: Thank you. Mr. Arreak. 
 
Mr. Arreak (interpretation): Thank you. 
The question of Mr. Savikataaq, as I said, 
as the staff, we cannot respond to that, 
but if you would ask the elected officials, 
you could probably get a better response. 
As we’re not the director of this topic, we 
could try to respond through 
correspondence, but we cannot respond 
to you at this time, Mr. Chairman. Thank 
you. 
 
Chairman (interpretation): Thank you. 
Mr. Savikataaq. 
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. Thank you for the response. 
This language of instruction, in all our 
tours that we did to other communities, 
has been talked about a lot.  
 
One of the problems that the Department 
of Education has said is they can’t 
produce enough qualified Inuktitut-
speaking teachers. With NTEP, they can’t 
produce enough to meet the 2019 
deadline. Even some of the beneficiary 
NTEP students are not bilingual. No one 
has any control of who goes… . You 
can’t say, “If you want to be an NTEP 
student, you have to speak Inuktitut.” 
They can’t say that. They could, but they 
don’t do it.  
 
We all want to strive to keep the Inuit 
language. I’m just wondering if there are 
any suggestions from anyone in your 
panel on how the language of instruction 
model can be met. Thank you. 
 
Chairman: Mr. Obed. 

ᐃᓕᓴᕈᑕᐅᒋᐊᖃᖅᑐᓂᒃ ᖃᓄᕐᓕ ᑕᒪᓐᓇ ᐃᓱᒪᒋᔭᐅᕙ 
ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᓐᓄᑦ. ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᐋᕆᐊᒃ. 
 
ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ. ᑖᓐᓇ ᐊᐱᖅᑯᑎᖓ ᓴᕕᑲᑖᑉ, 
ᐅᖃᖅᑲᐅᒐᒪ, ᐅᕙᒍᓪᓕ ᓇᖕᒥᓂᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᑎᓪᓗᑕ, ᑭᐅᓪᓚᕆᒍᓐᓇᓐᖏᓐᓇᑦᑎᒍᑦ, 
ᑭᓯᐊᓂ ᑖᒃᑯᐊ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᑦ ᐊᐱᕆᔭᐅᒃᐸᑕ 
ᓂᕈᐊᖅᑕᐅᓯᒪᔪᒥᒃ ᑭᐅᔭᐅᑦᑎᐊᕈᓐᓇᕋᓱᒋᓪᓗᒍ. ᐅᕙᒍᓪᓕ 
ᑐᑭᒧᐊᒃᑎᑦᑎᔨᐅᖏᓐᓇᖅᑐᑦ ᑖᔅᓱᒧᖓ ᓂᓪᓕᓪᓚᕆᒡᓗᑕ 
ᑭᓯᐊᓂ ᑖᓐᓇ ᑎᑎᖅᑲᒃᑯᑦ ᑭᐅᓇᓱᒍᓐᓇᖅᑕᕗᑦ, ᒫᓐᓇ 
ᑭᐅᔪᓐᓇᓐᖏᓐᓇᑦᑎᒍᑦ, ᐃᒃᓯᕙᐅᑕᖅ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᓇᑯᕐᒦᒃ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ. 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ 
ᑭᐅᒐᕕᑦ ᖁᔭᓐᓇᒦᒃ. ᑕᒪᓐᓇ ᐅᖃᐅᓯᕐᓂᒃ ᐃᓕᓴᐃᓂᖅ 
ᓇᒥᓕᒫᖅ ᐊᓯᖏᓐᓂᓗ ᓄᓇᓕᖕᓂ 
ᐅᖃᐅᓯᐅᓯᒪᓪᓚᕆᖕᒪᑦ.  
 
 
 
ᑕᐃᒪᑦᑕᐅᖅ ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᔫᑉ ᐃᓚᖓᑦ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐱᓕᕆᕕᖓᑕ 
ᓴᖅᑭᑦᓯᒍᓐᓇᓐᖏᒻᒪᑕᒎᖅ ᐃᓄᒃᑎᑐᑦ ᖃᐅᔨᒪᑦᓯᐊᖅᑐᓂᒃ 
ᐊᔪᓐᖏᑦᓯᐊᖅᑐᓂᒃ ᐃᓕᓴᐃᔨᐅᒐᔭᖅᑐᓂᒃ. ᑖᒃᑯᐊ 
ᓄᓇᕗᒻᒥ ᐃᓕᓴᐃᔨᕈᖅᓴᕐᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᑎᓪᓗᒋᑦ 
2019-ᒧᑦ ᐃᓱᓕᕝᕕᒃᓴᖃᖅᑎᓪᓗᑕ ᑕᒪᒃᑯᐊ 
ᐊᑎᖃᖃᑕᐅᔪᑦ ᑕᐃᒃᑯᐊᓗ ᐊᑎᖃᖃᑕᐅᔫᒐᓗᐊᑦ ᑭᓯᐊᓂ 
ᐊᑕᐅᓯᕐᒥᒃ ᐃᒪᓐᓇ ᐅᖃᕈᓐᓇᓐᖏᑦᑐᐃᑦ, 
ᐃᓄᒃᑎᑑᕈᓐᓇᓐᖏᒃᑯᕕᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᓐᖏᑦᑐᑎᑦ 
ᐃᓕᓴᐃᔨᕈᖅᓴᓂᕐᒧᑦ. ᑕᐃᒪᐃᓕᕙᓐᖏᑦᑐᑦ 
ᑕᐃᒪᐃᓕᒍᓐᓇᕋᓗᐊᖅᓱᑎᒃ. 
 
 
ᑖᒃᑯᐊ ᐃᓱᒪᒋᔭᓯ ᑭᓱᑐᐃᓐᓇᐃᑦ ᐃᓕᑦᓯᓐᓂᒃ 
ᓇᓕᖅᓯᑐᐃᓐᓇᕐᓂᒃ ᖃᓄᖅ ᐋᖅᑭᑦᑕᐅᒍᓐᓇᕐᒪᖔᖅ 
ᑕᒪᓐᓇ ᐃᓕᓴᐃᖃᑦᑕᕐᓂᖅ ᐅᖃᐅᓯᕐᓂᒃ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐱᑦ. 
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Mr. Obed: Thank you, Mr. Chairman. In 
our now eight-year-old NSDC report, 
Saqqiqput, we focused on the education 
system of K-12 and teachers were a part 
of that focus. Our recommendations were 
and remain that NTEP is an integral part 
of the infrastructure to create teachers in 
the territory, but it is not going to ever get 
us to the level of teachers, under the 
current method of delivery, that we need 
to ensure that we meet our ambitious 
aspirations for a bilingual education 
system that produces bilingual graduates.  
 
In our report, we laid out a few options 
for moving forward. One was to bring 
back community teacher education 
programs. I know there has been some 
movement in that area over the last few 
years, but if there was a more ambitious 
focus, recruitment, and a sort of 
communications plan around teaching 
and going into teaching education, I think 
that would be an excellent step.  
 
The other part of this is the accreditation 
of teachers and who gets to teach in our 
schools. If we know that language and 
culture are the primary concerns of a lot 
of our parents, then I don’t think that we 
are doing enough to ensure that language 
and culture are in our schools by way of 
the types of teachers that we have in 
them.  
 
Nunavik and the Kativik Regional 
Government have different models to 
ensure that there is more on-the-job 
training that you have actually less 
formal education and post-secondary 
training and more on-the-job learning. It 
wasn’t too long ago in Canada, it was 
only the 1970s, that only one or two 
years were required beyond high school 
before a potential teacher could get in the 

 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ 8-ᓂᒃ 
ᐊᕐᕌᒍᖃᓕᖅᑐᖅ ᐅᖃᓕᒫᒐᖅ, ᓴᖅᑭᑉᐳᖅ. 
ᑕᐅᑐᒐᖃᖅᓯᒪᒐᑦᑕ ᐃᓕᓐᓂᐊᓕᓵᖅᑐᓂᒃ ᖁᑦᑎᓐᓂᓕᓐᓄᑦ 
12-ᒧᑦ. ᐊᑐᓕᖁᔨᓯᒪᒐᑦᑕ ᑖᒃᑯᐊ ᓄᓇᕗᑦ 
ᐃᓕᓴᐃᒋᐅᖅᓴᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕐᕕᖓ ᐃᓚᒋᒻᒪᒍ 
ᓴᖅᑭᑦᑎᔪᒪᓪᓗᑕ ᐃᓕᓴᐃᔨᒃᓴᓂᒃ ᓄᓇᕗᒥ. ᑕᐃᒪ 
ᐋᖅᑭᒃᓯᒪᔾᔪᑎᖃᕆᐊᖃᕐᒪᑦ ᑕᒪᒃᑯᐊ ᓴᖅᑭᒍᒪᔭᕗᑦ 
ᓴᖅᑭᒍᓐᓇᕐᓂᐊᖁᓪᓗᒋᑦ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᖃᕐᓗᓂ 
ᐃᓕᓐᓂᐊᕌᓐᓂᑦᑎᒍᒪᓂᖅ.  
 
 
 
 
 
 
ᑕᕝᕙᓂ ᐅᓂᒃᑳᕆᐊᓯᒪᔭᑦᑎᓐᓂ ᐊᓯᐊᒎᕈᑎᒃᓴᓂᒃ 
ᑎᑎᕋᐅᓯᖃᖅᓯᒪᔪᒍᑦ. ᐃᓚᖓᑦ ᐅᑎᖅᑎᓪᓗᒋᑦ ᑖᒃᑯᐊ 
ᓄᓇᓕᓐᓂ ᐃᓕᓴᐃᔨᕈᖅᓴᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ. ᑖᒃᑯᐊ 
ᐊᑐᖅᑕᐅᕝᕚᓪᓕᖅᓯᒪᓕᖅᑑᒐᓗᐊᑦ ᑕᒪᐅᓇ. 
ᐊᒃᓱᕈᕐᓂᖅᓴᒥᒃ ᑕᐅᑐᒐᖃᕐᓂᖅᓴᒥᒃ ᐱᑕᖃᖅᐸᑦ 
ᑐᓴᐅᒪᖃᑎᒌᒍᑕᐅᔪᒃᓴᓂᓪᓗ ᐃᓕᓴᐃᓂᕐᒧᑦ 
ᐃᓕᓴᐃᔨᕈᖅᓴᓂᐊᕐᓂᕐᒧᓪᓗ. 
 
 
 
 
ᑕᐃᒪᑦᑕᐅᖅ ᐃᓚᒋᔭᖓ ᑕᒪᑐᒪ ᑕᒪᒃᑯᐊ 
ᓈᓴᐅᑎᑖᖃᑦᑕᖅᑐᑦ ᑭᓇᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᓂ 
ᐃᓕᓴᐃᔨᓐᖑᕈᓐᓇᖅᑲᑦ. ᑕᒪᒃᑯᐊ 
ᐃᓱᒫᓘᑕᐅᖃᑦᑕᖅᓯᒪᒻᒪᑕ ᐊᖓᔪᖅᑳᖁᑎᑦᑎᓐᓄᑦ 
ᖃᓄᐃᓘᓐᖏᓗᐊᖅᑰᕋᑦᑕ ᑕᒪᒃᑯᐊ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ 
ᐃᓕᖅᑯᓯᖏᓪᓗ ᐊᑐᖅᑕᐅᓐᖏᓗᐊᕐᒪᑕ ᑕᒪᒃᑯᓄᖓ 
ᐃᓕᓴᐃᔨᓄᑦ. 
 
 
 
 
 
ᑕᐃᑲᓂᓕ ᓄᓇᕕᒃ ᑲᑎᕕᒃ ᒐᕙᒪᒃᑯᖏᑦ 
ᐆᑦᑑᑎᖃᑦᑎᐊᖅᑐᑦ ᑕᐃᒃᑯᓂᖓ ᐊᑐᖅᑕᒥᓂᒃ, ᐃᒫᒃ 
ᐃᖅᑲᓇᐃᔭᖅᑐᓂ ᐃᓕᓐᓂᐊᖅᐸᓪᓕᐊᒍᓐᓇᕐᓂᖏᑦ. 
ᐃᓕᑉᐸᓪᓕᐊᖔᕐᓂᖅᓴᐅᖃᑦᑕᖅᑐᑦ ᐃᖅᑲᓇᐃᔭᕐᓂᕐᒥ. 
1970-ᖑᑎᓪᓗᒍ 70 ᐳᓴᓂᒃ ᑭᓯᐊᓂ ᐊᓂᒍᐃᑉᐸᑦ 
ᐃᓕᓴᐃᔨᕈᖅᐸᓪᓕᐊᒍᓐᓇᖅᓯᓚᐅᖅᑐᐃᑦ.  
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classroom and start learning on the job.  
 
Whenever we bring this up as NTI, we 
usually get chastised for trying to dumb 
down education in the territory, but what 
we’re trying to respond to is what parents 
and what communities want in their 
education, what skills we know that Inuit 
in the territory have and how to match the 
skills that Inuit have now to be teachers, 
educators, and leaders in our schools with 
what parents and students are asking for.  
 
We think that there could be a discussion 
about how to get more Inuit in the 
classroom teaching and how to ensure 
that we can meet our ambitious goals 
while not dumbing down education, 
while ensuring the standard of education 
remains. We think that it’s possible 
because it has been done in other 
jurisdictions and there is nothing magical 
in a four-year degree.  
 
As we stated, and it has been stated many 
times, many of these graduates don’t end 
up being teachers. It would be great to 
ensure that there be more value placed on 
educators and a greater communications 
package or more value placed on teachers 
that are from Nunavut. We think that the 
standards around who teaches in our 
schools should be looked at and revised 
to ensure greater Inuit participation and 
greater language and culture in our 
school system. Thank you, Mr. 
Chairman.  
 
Chairman: Thank you, Mr. Obed. Mr. 
Savikataaq. 
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. Thanks for that response 
there. The comment about dumbing down 
education that you’re not into, that is an 
interesting comment because I have heard 

 
 
ᑐᓐᖓᕕᒃᑯᓐᓄᑦ ᓴᖅᑭᐊᓂᒃᑲᐃᒍᑦᑕ 
ᐃᒪᐃᓘᕋᓱᐊᕋᓗᐊᕋᑦᑕ ᑕᒪᒃᑯᐊ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ 
ᓄᓇᓖᓪᓗ ᑭᓐᖒᒪᒋᔭᖏᓐᓂᒃ. ᑭᓲᕙᑦ ᖃᐅᔨᒪᔭᐅᔪᑦ 
ᐃᓄᓐᓄᑦ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ ᐃᓄᐃᑦ ᖃᐅᔨᒫᓂᒃᑕᖏᑦ 
ᐃᓕᓴᐃᔨᐅᓂᕐᒧᓪᓗ ᖃᐅᔨᒪᒋᐊᖃᖅᑕᖏᑦ ᑕᒪᒃᑯᐊ. 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ  
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᑕᒪᒃᑯᓄᖓ ᐱᔪᒪᒻᒪᑕ. 
 
 
 
 
 
ᐅᖃᐅᓯᐅᒃᑲᓐᓂᕈᓐᓇᖅᑰᖅᑐᖅ ᑕᒪᓐᓇ ᖃᓄᖅ ᐃᓄᐃᑦ 
ᐃᓕᓴᐃᔩᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 
ᐃᒡᓗᕈᓯᖏᓐᓅᒃᑲᓐᓂᕈᓐᓇᕐᒪᖔᑕ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ 
ᐃᒫᒃ ᑲᑕᑦᑎᒐᓱᐊᓐᖏᑕᕗᑦ, ᐊᔪᕐᓇᖅᓱᕆᓐᖏᓐᓇᑦᑎᒍ 
ᑕᐃᒫᒃ ᐊᓯᖏᓐᓂᒃ ᓴᖅᑭᓯᒪᒻᒪᑦ ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᓂ. 
ᓴᖅᑭᑲᐅᑎᒋᒍᓐᓇᖏᑦᑑᒐᓗᐊᖅ ᑕᐃᒫᒃ. ᑕᐃᒪ ᑎᓴᒪᓄᑦ 
ᐅᑭᐅᓄᑦ ᐃᓕᓐᓂᐊᕐᔪᐊᓚᐅᕐᓗᓂ. 
 
 
 
 
ᑕᐃᒃᑯᐊᓗ ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᔪᓕᒫᑦ 
ᐃᓕᓴᐃᔨᕈᖅᑐᐃᓐᓇᐅᖃᑦᑕᖏᒻᒪᑕ. 
ᐱᐅᔪᒻᒪᕆᐅᒐᔭᖅᑑᒐᓗᐊᖅ ᑕᒪᒃᑯᐊ 
ᐊᑑᑎᖃᕐᓂᖅᓴᐅᑉᐸᑕ ᑐᓴᐅᒪᖃᑎᒋᔭᐅᑦᑎᐊᓂᖅᓴᐅᓗᑎᒃ 
ᐱᒍᒥᓴᐅᑎᖃᕐᓂᖅᓴᐅᓗᑎᒃ ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ ᑕᒫᓂ 
ᓄᓇᕗᒥ. ᑕᒪᓐᓇᓗ ᕿᒥᕐᕈᔭᐅᑦᑎᐊᒃᑲᓐᓂᕐᓗᓂ 
ᐋᖅᑭᒋᐊᖅᑕᐅᓗᓂᓗ ᑕᒪᒃᑯᐊ ᐃᓚᐅᒍᒪᔪᑦ 
ᐊᒥᓲᓂᖅᓴᐅᖁᓪᓗᒋᑦ ᐃᓕᓴᐃᔨᕈᖅᐸᓪᓕᐊᓂᕐᒧᑦ. 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐱᑦ. ᒥᔅᑕ 
ᓴᕕᑲᑖᖅ. 
 
 
 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᖁᔭᓐᓇᒦᓪᓗ ᑭᐅᒐᕕᑦ. ᑕᐃᒫᒃ 
ᐊᕝᕙᖅᑕᖅᑎᑦᑎᒐᓱᐊᓐᖏᓐᓇᕕᑦ ᑐᓴᖅᓯᒪᒻᒥᒐᒪ ᐃᓄᓐᓂᒃ 
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from some people, these are not my 
words, that there is a big conspiracy to 
keep the beneficiaries uneducated so that 
they can’t take over. I don’t believe that 
myself, but those are comments that have 
been actually said. We have to produce 
qualified, well-educated beneficiaries to 
take the jobs that we have here. There are 
many jobs in Nunavut, but you have to 
get educated.  
 
Staying on language of instruction, Mr. 
Quassa asked about whether we use one 
model or three models. We have a very 
mobile population now and I believe that 
if someone is going to school in Arviat, 
and if they move to Iqaluit, then the 
schooling should be the same. If they 
move from Igloolik to Kugluktuk, it 
should be the same. If you’re in grade 6, 
you should be taught the very same 
subject at the very same level, exactly the 
same, which is standardized. I believe 
that we have to standardize our education 
to get all of the Nunavummiut and 
beneficiaries properly educated.  
 
I just want to know what your stand is on 
standardized education within Nunavut. 
Thank you. 
 
Chairman: Thank you, Mr. Savikataaq. 
Mr. Arreak. 
 
Mr. Arreak (interpretation): Thank you. 
(interpretation ends) I just want to go 
back to the comments on the lack of Inuit 
teachers qualified, even though the NTEP 
program was the most successful in some 
circles. That NTEP was the most 
successful program in producing 
qualified Inuit teachers, and to the legacy 
of the program, I think there are 
qualitative barriers that had kept Inuit 
from staying as teachers.  
 

ᑕᐃᒫᒃ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖃᕐᒪᒡᒎᖅ ᑕᒪᒃᑯᐊ 
ᓄᓇᖃᖅᑳᖅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᖅᓯᒪᔪᐊᓘᓕᖁᔭᐅᒍᑎᒃ 
ᐊᐅᓚᑦᑎᒍᓐᓇᓐᖏᒻᒪᑕ ᑕᐃᒫᒃ ᑐᓴᖅᓯᒪᒻᒥᒐᑦᑕ.  
ᑕᐃᒪ ᓴᖅᑭᑦᑎᒋᐊᖃᕋᑦᑕ ᖃᐅᔨᒪᑦᑎᐊᖅᑐᓂᒃ  
ᐊᔪᓐᖏᑦᑎᐊᖅᑐᓂᒃ ᐊᑎᖃᖃᑕᐅᔪᓂᒃ 
ᐃᖅᑲᓇᐃᔭᕈᓐᓇᕐᓂᐊᕐᒪᑕ ᑕᒫᓂ. ᑭᓯᐊᓂ 
ᐃᓕᓐᓂᐊᖅᑳᖅᓯᒪᒋᐊᖃᕐᒪᑦ. 
 
 
 
 
 
ᑕᐃᒪ ᐃᓕᓴᐃᔾᔪᑏᑦ ᐅᖃᐅᓰᑦ ᑕᐃᒪ ᖁᐊᓴ 
ᐊᐱᕆᖅᑲᐅᖕᒪᑦ ᑖᒃᑯᐊ ᐱᖓᓱᒃ ᐊᑐᖅᑕᐅᒃᐸᑕ 
ᐱᐅᓂᖅᓴᐅᖕᒪᖔᑦ, ᓅᑦᑕᖃᑦᑕᕋᑦᑕ ᓅᑦᑕᖅᑎᒻᒪᕆᐅᒐᑦᑕ 
ᑕᐃᒪ ᐃᓕᓐᓂᐊᖅᑐᖃᖅᐸ ᐊᕐᕕᐊᓂ ᐃᖃᓗᓐᓄᑦ 
ᓄᒃᑎᕐᓗᓂ ᐃᓕᓐᓂᐊᕐᓂᖓ ᖁᑦᓯᖕᓂᖓᓗ 
ᐊᔾᔨᒌᒃᑐᒃᓴᐅᒐᓗᐊᕐᒪᑎᒃ. ᓲᕐᓗ ᖁᕐᓗᖅᑑᒨᖅᐸᓪᓗᓐᓃᑦ 
ᐊᔾᔨᒌᒋᐊᖃᖅᐸᑦ ᖁᑦᑎᖕᓂᓕᒃ 6-ᒦᑉᐸᑦ ᐊᔾᔨᒌᓂᒃ 
ᑖᒃᑯᓂᖓᑦᓴᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᒃᓴᐅᔫᒐᓗᐊᑦ 
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᓗᓂ ᓇᓕᒧᒌᓕᖅᑎᑕᐅᓗᓂ. ᑕᒪᓐᓇ 
ᐊᔾᔨᒌᓕᕐᔫᒥᒋᐊᖃᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᕗᑦ. ᑕᒪᒃᑯᐊ 
ᓄᓇᕗᒻᒥᐅᑦ ᐊᑎᖃᖃᑕᐅᔪᓪᓗ 
ᐃᓕᓐᓂᐊᖅᓯᒪᑦᓯᐊᖁᓪᓗᒋᑦ. 
 
 
 
 
ᖃᐅᔨᒍᒪᕗᖓᓕ ᖃᓄᐃᓕᖓᔾᔪᑎᖃᕐᒪᖔᑦᓯ ᑖᒃᑯᐊ 
ᐊᑕᐅᓯᕈᖅᑕᐅᓐᓂᖅᐸᑕ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᔪᑦ 
ᓄᓇᕗᒻᒥ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ. 
ᒥᔅᑕ ᐋᕆᐊᒃ. 
 
 
ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) ᐄ, ᑕᐃᓐᓇ 
ᐅᑎᕐᕕᒋᓗᒍ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔪᓂᒃ 
ᐃᓕᓴᐃᔨᖃᓐᖏᓗᐊᕐᓂᖓ ᑖᒃᑯᐊ ᓄᓇᕗᒻᒥ 
ᐃᓕᓴᐃᔨᕈᖅᓴᕐᕕᒃ ᓯᕗᒻᒧᐊᑦᓯᐊᖅᓯᒪᓂᖅᐹᖑᓚᐅᕐᒪᑦ 
ᐃᓚᖏᓐᓂᑦ, ᑕᒪᒃᑯᓂᖓ ᓴᖅᑭᓯᒪᔪᓂᑦ ᑖᓐᓇ 
ᓯᕗᒧᐊᑦᓯᐊᖑᓂᖅᐹᖑᓚᐅᖅᑐᖅ ᐃᒪᓐᓇ 
ᐊᔪᕈᓐᓃᖅᓯᒪᔪᓂᒃ ᐃᓕᓴᐃᔨᓂᒃ ᓴᖅᑭᑦᓯᕙᓪᓕᐊᓪᓗᓂ. 
ᑖᓐᓇ ᑕᐃᒪ ᐊᒡᕕᐊᕈᑕᐅᖃᑦᑕᖅᑰᕐᒪᑕ ᐃᓄᖕᓄᑦ 
ᐃᓚᐅᓐᖏᔾᔪᑎᐅᓪᓗᑎᒃ ᐅᕝᕙᓗᓐᓃᑦ 
ᐃᓕᓴᐃᔨᐅᖏᓐᓇᕈᑕᐅᒐᑎᒃ.  
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There is a combination of reasons. It’s 
largely personal, but just to acknowledge 
that there are sometimes barriers, 
misunderstandings, cross-cultural 
misunderstandings, and confusion that do 
contribute to creating an environment that 
doesn’t help Inuit advance and with some 
of the Article 23 related issues that we 
often have to try and deal with so that we 
create the right environment for Inuit to 
advance.  
 
Perhaps the other parts of the question 
can be commented on by some of the 
panellists.  
 
Chairman: Mr. Obed. 
 
Mr. Obed: Thank you, Mr. Chairman. 
We have been advocating for standards in 
education and in our submission, we did 
talk about the need for the Minister to 
create standards for the education system 
to be met then by the school programs 
run by district education authorities.  
 
We also have had concerns about not 
necessarily knowing where our students 
are, especially when it comes to Inuktitut. 
There are no grade levels that we can 
understand that our children are speaking 
the language or comprehending or 
reading and writing in Inuktitut like there 
are in English. We think that’s a major 
barrier to understanding how successful 
our education system is for our students.  
 
We do believe very strongly that there 
should be standards, but running a local 
system doesn’t mean that there aren’t 
standards in our view. It means that the 
people who are in charge of the education 
program and how it functions, how it 
acts, and how it meets those standards, is 
based on the control that parents have 
over that education.  

 
ᐊᔾᔨᒌᓐᖏᑦᑑᑎᐅᖕᒪᑕ. ᑕᒪᒃᑯᐊ ᐃᓕᓴᕆᓗᒋᑦ 
ᐊᒡᕕᐊᕈᑎᖃᖃᑦᑕᕐᓂᖓ ᑐᑭᓯᐅᒪᑲᒻᒪᐅᑎᖃᑦᑕᕐᓂᖏᑦ 
ᐃᓕᖅᑯᓯᖃᑎᒌᓐᖏᑦᑐᑦ ᐊᒻᒪᓗ ᐃᑲᔫᑎᓪᓗᑎᒃ. 
ᑕᐃᒪᐃᑎᓪᓗᒍ ᐃᓄᐃᑦ ᓯᕗᒧᐊᖅᐸᓪᓕᐊᒍᓐᓇᓐᖏᒻᒪᑕ 
ᑕᒪᒃᑯᐊ ᓲᕐᓗ ᐊᒡᕕᐊᕈᑏᑦ ᐱᓕᕆᒐᓱᐊ, 
ᐊᒡᕕᐊᕈᑕᐅᖃᑦᑕᖅᑐᓂᑦ ᐱᓕᕆᐊᖃᕋᓱᐊᖃᑦᑕᖅᑎᓪᓗᑕ. 
 
 
 
 
 
ᐃᒻᒪᖄ ᑖᓐᓇ ᐊᐱᖅᑯᑕᐅᖅᑲᐅᔪᖅ ᐃᓚᖓ 
ᑭᐅᔭᐅᒍᓐᓇᖅᑐᖅ ᐊᓯᑦᑎᓐᓄᑦ? 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐱᑦ. 
 
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᐃᒪ 
ᐊᔭᐅᖅᑐᐃᔾᔪᑎᖃᖅᓯᒪᒐᑦᑕ ᑕᐃᒪ ᐊᑕᐅᓯᐅᓕᖅᓯᒪᔪᒥᒃ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᖃᖁᔨᓪᓗᑕ ᒥᓂᔅᑕᒧᑦ ᑖᒃᑯᐊ 
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕈᑕᐅᖃᑦᑕᖅᑐᑦ. 
ᑖᒃᑯᐊ ᐊᐅᓚᑕᖏᑦ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ. 
 
 
 
ᐃᓱᒫᓗᑎᖃᖅᓯᒪᖕᒥᒐᑦᑕ ᐃᓕᓐᓂᐊᖅᑏᑦ ᓇᒦᓕᕐᒪᖔᑕ 
ᐃᓕᓯᒪᓂᖏᓐᓂᒃ ᐃᓄᒃᑎᑐᑦ ᐃᒪᓐᓇ ᖁᑦᓯᖕᓂᓕᖕᓂᒃ 
ᓇᓪᓕᐊᓂᒃ ᑐᑭᓯᐅᒪᔭᑦᑎᓐᓄᑦ ᖃᓄᑎᒋ ᐃᓕᓯᒪᓕᕐᒪᖔᑦ 
ᐃᓄᒃᑎᑐᑦ ᑐᑭᓯᐊᓂᖓᓗ ᖃᓪᓗᓈᑎᑐᑦ 
ᑕᐃᒪᐃᓕᔭᐅᓲᖑᖕᒪᑦ ᑕᒪᓐᓇ ᑐᑭᓯᐅᒪᓐᖏᔾᔪᑕᐅᓗᐊᕐᒪᑦ.  
 
 
 
 
 
 
ᐅᒃᐱᕆᑦᑎᐊᖅᑐᒍᓗ, ᐄ ᑕᐃᒪ ᓄᓇᓕᖕᓂ 
ᐊᐅᓚᑦᓯᒐᓗᐊᕐᓗᓂ ᒪᓕᒐᖃᐃᓐᓇᓲᖑᖕᒪᑕ ᑕᐃᒃᑯᐊᓗ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔾᔪᑕᐅᔪᓂᒃ ᑲᒪᔩᑦ ᖃᓄᖅ 
ᑲᒪᒋᐊᖃᕐᓂᖏᑦ ᐊᖓᔪᖅᑳᓄᑦ ᐊᐅᓚᑕᐅᓗᑎᒃ 
ᐊᐅᓚᑦᓯᖃᑦᑕᕐᓗᑎᒃ. 
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I think Jeannie had… . Thank you, Mr. 
Chairman. 
 
Chairman: Ms. Arreak-Kullualik. 
 
Ms. Arreak-Kullualik (interpretation): 
Thank you, Mr. Chairman. (interpretation 
ends) I’m going to go back a little bit into 
history when the Eastern Arctic Teacher 
Education Program was created. You 
needed a language requirement. You had 
to speak Inuktitut in order for you to be 
able to teach in Inuktitut in the 
classroom. This was also for classroom 
assistants. They used to have summer 
programming and they would have 
training two weeks every season. That 
was in, I think, 1979 or in the early ‘80s. 
That was the most successful program, as 
it opened the door to many other 
professions, including government 
bureaucratic positions. It also opened the 
door for many to pursue their Bachelor of 
Education. It also opened the door for 
them to become certified 
interpreter/translators, if they got tired of 
teaching in the school.  
 
With the revamping of NTEP where it is 
no longer a requirement to speak 
Inuktitut to take the program, some of the 
graduates have told us that they don’t 
know how to teach Inuktitut. We think 
that revamping NTEP to enhance or 
create a new curriculum for teachers so 
that they can teach above grade 4 is 
important. We also think that having a 
certificate program for classroom 
assistants, or Inuktitut language 
specialists as they are normally called 
now, for that type of training to continue 
or to be introduced again. 
 
Even before the creation of Nunavut, 
Inuit have been saying that we need more 

 
ᐃᒻᒪᖄ ᔩᓂ ᓂᓪᓕᐅᑎᒃᓴᖃᒃᑲᓐᓂᕈᓐᓇᖅᑐᖅ. ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑕᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ. 
 
ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᑕᐃᒪ 
ᐅᑎᕐᕕᒋᓂᐊᕋᒃᑯ ᖃᓄᐃᓯᒪᓂᖓ ᑕᒫᓂ ᑲᓇᖕᓇᐅᑉ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔾᔪᑎᒋᓯᒪᔭᖏᑦ ᖃᓄᕐᓗ 
ᓴᖅᑭᑎᑕᐅᓚᐅᕐᒪᖔᑕ. ᐃᓄᒃᑎᑑᕈᓐᓇᕆᐊᖃᓚᐅᖅᓯᒪᔪᑦ 
ᐃᓕᓴᐃᒍᓐᓇᕐᓂᐊᖅᐸᑕ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐃᒡᓗᕈᓯᖓᓂ. 
ᑕᒪᒃᑯᐊ ᐃᑲᔪᖅᑎᓄᑦ, ᐃᑲᔪᖅᑎᐅᔪᑦ ᐃᓕᓴᐃᔨᓄᑦ 
ᓴᖅᑭᑎᑕᐅᓚᐅᖅᑐᑦ, ᐱᓇᓱᐊᕈᓰᖕᓂᒃ ᒪᕐᕉᖕᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᓚᐅᖅᑐᑦ ᐊᕐᕌᒍᑕᒫᑦ. ᑕᒫᓂ 
ᓴᖅᑭᓚᐅᖅᓯᒪᔪᖅ 1979-ᐸᓗᒻᒥ 1980-ᖑᔪᓪᓗ 
ᐱᒋᐊᓕᖃᑖᕐᓂᖏᓐᓂ. ᑕᒪᓐᓇ 
ᓯᕗᒧᐊᑦᑎᐊᖅᑐᒪᒻᒪᕆᐊᓘᓚᐅᖅᓯᒪᔪᖅ 
ᒪᑐᐃᖅᓯᔾᔪᑕᐅᓚᐅᖅᓯᒪᒻᒪᑦ ᐊᒥᓱᓄᑦ ᐊᓯᖏᓐᓄᑦ 
ᐱᒻᒪᕆᐅᔪᓄᑦ ᐃᖅᑲᓇᐃᔮᒃᓴᓄᑦ ᐱᓕᕆᐊᒃᓴᓄᑦ 
ᐃᓚᐅᓪᓗᑎᒃ ᒐᕙᒪᒃᑯᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑕ ᐃᓂᖏᓐᓄᑦ, 
ᒪᑐᐃᖅᓯᔾᔪᑕᐅᓚᐅᖅᓯᒪᖕᒪᑦ 
ᐃᓕᓐᓂᐊᖅᐸᓪᓕᐊᔾᔪᑕᐅᓂᖅᓴᐅᓕᖅᖢᓂᓗ 
ᒪᑐᐃᖅᓯᔾᔪᑕᐅᓪᓗᓂ ᐃᓕᓴᕆᔭᐅᓯᒪᓪᓗᑎᒃ 
ᑐᓵᔨᕈᕈᓐᓇᖅᑐᑎᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓐᖑᕈᑎᒃ. 
 
 
 
 
 
ᑖᒃᑯᐊ ᐅᑎᖅᑎᑕᐅᑎᓪᓗᒋᑦ ᓄᓇᕗᒻᒥ 
ᐃᓕᓴᐃᔨᕈᖅᓴᕐᓂᕐᒧᑦ, ᑭᓯᐊᓂ ᑕᒪᓐᓇ 
ᐱᑕᖃᕆᐊᕈᓐᓃᕐᒪᑦ, ᐃᓄᒃᑎᑑᖏᓐᓇᕆᐊᖃᕈᓐᓃᖅᑐᑦ 
ᐃᓕᓴᐃᔨᓐᖑᖅᓴᓂᐅᖅᐸᑦ ᐅᖃᐅᔾᔭᐅᓯᒪᔪᒍᑦ 
ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᔪᓂᒃ ᐃᒫᖅ ᖃᓄᖅ ᐃᓄᒃᑎᑐᑦ 
ᐃᓕᓴᐃᒋᐊᒃᓴᖅ ᖃᐅᔨᒪᓐᖏᓐᓂᕋᖅᑐᑎᒃ. ᐄ, ᑕᐃᒪ 
ᐃᓱᒪᕗᒍᑦ ᑖᒃᑯᐊ ᖁᕝᕙᕆᐊᕆᓂᖅ ᓄᑖᓂᒃ 
ᐃᓕᓴᐃᔾᔪᑎᒃᓴᓂᒃ ᐃᓕᓴᐃᔨᕈᖅᓴᖅᑐᓄᑦ. ᑕᐃᒫᒃ 
ᖁᑦᑎᖕᓂᓕᒃ 4 ᐅᖓᑖᓄᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᒍᓐᓇᓕᕐᓂᐊᕐᒪᑕ ᐅᖃᐅᓯᕐᒥᑎᒍᑦ. 
ᐊᒻᒪᓗ ᐃᓱᒪᒋᕗᒍᑦ ᐃᓕᓴᕆᔭᐅᔾᔪᑎᖃᖅᑐᒥᒃ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖃᖅᐸᑕ ᑕᒪᒃᑯᐊ ᐃᓕᓴᐃᔨᓄᑦ 
ᐃᑲᔪᖅᑎᐅᓲᑦ ᐅᖃᐅᓯᓕᕆᔩᓪᓘᓐᓃᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎᒃ ᑲᔪᓯᐅᒪᔪᒥᒃ 
ᓴᖅᑭᑎᑕᐅᒃᑲᓐᓂᖅᐸᑦ ᑕᒪᓐᓇ. 
 
ᐊᓪᓛᑦ ᓯᕗᓂᐊᒍᑦ ᓄᓇᕘᖃᓚᐅᖅᑎᓐᓇᒍ, ᐃᓄᐃᑦ 
ᐅᖃᖃᑦᑕᔪᔪᑦ  
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Inuit teachers. That really started going 
when we had the divisional boards of 
education. Somehow barriers were 
created and then it stopped. We have 
been saying that we need more Inuit 
teachers. All the doors are open, yet not a 
lot of Inuit are taking advantage of the 
Teacher Education Program.  
 
I believe that we have to somehow make 
it more inviting, more attractive for high 
school students to take it. I think that 
perhaps a campaign to say, “We need 
you. We need you to teach our children. 
We need to you help us keep our 
language and culture.” I think that kind of 
campaign should be [undertaken] to make 
it more attractive for high school students 
and for people that are unemployed. If 
you want to make changes, become a 
teacher. Take the Teacher Education 
Program. I believe that is something that 
we all collectively should be pushing 
towards and not just say that we should 
have… . It’s the government. It’s NTI. 
It’s the DEA. We all share that 
responsibility. (interpretation) Thank 
you, Mr. Chairman. 
 
Chairman: Thank you. Mr. Savikataaq. 
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. Thanks for the response. I 
wholeheartedly agree with you.  
 
Onto another issue about social 
promotion, on our tours too, we haven’t 
heard one positive comment about it. 
There is nothing good about it. We’ve 
had some parents say that their kids are 
graduating, but it doesn’t mean much 
because the paper that the certificate is 
written on doesn’t mean anything. We 
had one parent that said that her kid 
graduated grade 12 and he is reading at 
about a grade 6 level, and that was the 

ᐃᓄᖕᓂᒃ ᐃᓕᓴᐃᔨᑖᒃᑲᓐᓂᕆᐊᖃᖅᑐᒍᑦ. ᑕᕝᕙᓐᖓᑦ 
ᐱᒋᐊᓪᓚᕆᓚᐅᖅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᕐᔪᐊᖏᑦ ᓴᖅᑭᑕᐅᑎᓪᓗᒋᑦ. ᑭᓯᐊᓂᓕ ᖃᓄᑭᐊᖅ 
ᐊᐳᖅᑕᕈᑎᑖᖅᑎᑕᐅᓚᐅᖅᓯᒪᖕᒪᑕ ᓄᖅᑲᑕᖅᑯᑦ. 
ᑕᐃᒪᓐᖓᓪᓗ ᐅᖃᖅᑐᒍᑦ ᐃᓄᖕᓂᒃ 
ᐃᓕᓴᐃᔨᑖᒃᑲᓐᓂᕆᐊᖃᕋᑦᑕ. ᒪᑐᐃᖓᔪᐊᓘᒐᓗᐊᖅ, 
ᑭᓯᐊᓂ ᐊᒥᓱᐊᓗᐃᑦ ᐃᓄᐃᑦ ᑕᒪᑐᒥᖓ 
ᐃᓕᓐᓂᐊᒐᒃᓴᐅᒐᓗᐊᒥᒃ ᐱᒐᓱᐊᖃᑦᑕᖏᑦᑐᑦ 
ᐃᓕᓴᐃᔨᕆᐅᖅᓴᓂᕐᒥᒃ. 
 
ᐃᓱᒪᔪᖓᐃᓛᒃ ᑐᓐᖓᓇᕐᓂᖅᓴᐅᑎᒋᐊᓕᕗᑦ 
ᐱᒍᒪᓇᕐᓂᖅᓴᐅᑎᒋᐊᓕᕗᑦ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ 
ᖁᑦᑎᓂᖅᓴᒥᒃ ᐱᒍᒪᔭᐅᓕᖅᑎᓂᖅᓴᕆᒋᐊᓕᕗᑦ 
ᑕᐃᒃᑯᓄᖓ. ᑕᖅᑲᐅᖓᖃᐃ ᓴᖅᑭᔮᖅᑎᑦᑎᒋᐊᕈᑦᑕ 
ᓂᓪᓕᐊᒋᐊᕈᑦᑕ ᐃᓕᒃᓯᓐᓂᒃ ᐱᒋᐊᖃᖅᑐᒍᑦ 
ᐃᑲᔪᖅᑕᐅᒋᐊᖃᖅᑐᒍᑦ ᕿᑐᕐᖓᕗᑦ 
ᐃᓕᓴᑎᑕᐅᒋᐊᖃᖅᑐᐃᑦ ᐃᓕᒃᓯᓐᓄᑦ. ᑕᐃᒫᖃᐃ 
ᑕᖅᑲᐅᓐᖓ ᓴᖅᑭᔮᖅᑎᑦᑎᒋᐊᕈᑦᑕ ᐱᐅᔪᑯᓘᑎᒋᐊᕐᓗᒍ 
ᐱᒍᒥᓇᖅᑎᒋᐊᕐᓗᒍ ᖁᑦᑎᓂᖅᓴᒥᒃ ᐃᓕᓴᔪᓄᑦ 
ᐃᖅᑲᓇᐃᔭᓐᖏᑦᑐᓄᓪᓗ ᐱᒍᒥᓇᕆᐊᕐᓗᒍ. 
ᐊᓯᔾᔩᒍᒪᓐᓂᕈᕕᑦ ᐃᓕᓴᐃᔨᕆᐅᖅᓴᖃᑕᐅᒋᑦ. ᑕᐃᒫᖃᐃ 
ᑕᖅᑲᐅᓐᖓ ᓂᓪᓕᐊᖃᑦᑕᕈᑦᑕ ᑲᑐᔾᔨᓗᑕ 
ᐊᔭᐅᕆᔭᕆᐊᖃᖅᑐᒍᑦ ᐅᖃᑐᐃᓐᓇᖃᑦᑕᖏᓪᓗᑕ 
ᑕᐃᒪᑦᑐᖃᕆᐊᖃᖅᑐᒋᒐᓗᐊᖅᑐᒍᑦ. ᒐᕙᒪᒃᑯᑦ, 
ᑐᓐᖓᕕᒃᑯᑦ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ 
ᐱᓕᕆᐊᖑᒋᐊᓖᑦ, ᑕᐃᒫᒍᓐᖏᑦᑐᖅ, 
ᐱᓕᕆᖃᑕᐅᔪᐃᓐᓇᐅᔭᕆᐊᖃᕋᑦᑕ. (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ. 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑭᐅᒐᕕᑦ. ᐊᖏᖃᑎᒋᓪᓚᕆᒃᑭᒃᑭᑦ.  
 
 
 
 
ᐊᓯᐊᓂᖔᖅ ᑕᐃᒃᑯᐊ ᐊᕐᕌᒍᖏᓐᓂ 
ᑕᐃᒪᐃᓪᓗᐊᖃᑎᖏᓐᓂ ᒪᓕᒃᓴᖅᑎᑕᐅᖃᑦᑕᖅᑐᐃᑦ. 
ᐊᑕᐅᓯᐊᖅᑐᓂ ᐅᖃᐅᓯᐅᑦᑎᐊᖅᓯᒪᔪᖅ 
ᐱᐅᓪᓚᕆᓐᖏᑦᑑᒻᒥᔫᒐᓗᐊᖅ. ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ 
ᐅᖃᖃᑦᑕᖅᓯᒪᔪᑦ ᕿᑐᕐᖓᖏᑦ ᐱᔭᕇᖅᑐᐊᐱᐅᖃᑦᑕᕐᒪᑕ, 
ᑭᓯᐊᓂ ᑐᑭᖃᑦᑎᐊᕋᓂ ᑖᓐᓇ ᐸᐃᑉᐹᖅᑖᕋᓗᐊᕐᒪᑦ 
ᑐᑭᖃᓐᖏᑦᑐᖅ. ᐊᖓᖅᑳᕆᔭᐅᔪᖅ ᐊᑕᐅᓯᖅ 
ᐅᖃᓚᐅᖅᑐᖅ ᕿᑐᕐᖓᖓᒎᑦ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥᒃ 
ᐱᔭᕇᖅᑐᒥᓂᖅ, ᖁᑦᑎᓐᓂᓕᒃ 6-ᑐᐃᓐᓇᕐᒥᒃ 
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᕋᖅᑐᓂ ᓇᒻᒥᓂᖅ  
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parent talking about their own kid in one 
of the communities.  
 
I think that in the old days, you had to 
write a test to pass the grade. If you were 
in grade 4, to make sure that you learned 
everything that you were supposed to in 
grade 4, you actually did a test and they 
tested you, and then you went on to grade 
5. If you didn’t pass the test, well, you 
stayed in grade 4. I’m not saying that it’s 
right or it’s wrong, but that’s how it was. 
It seems like today, it doesn’t matter if 
you attend, it doesn’t matter if you do the 
work that is required of you, you will be 
passed onto the next grade. That’s how it 
seems to be.  
 
I would just like to know if maybe testing 
should be brought back before a student 
can pass and get promoted to the next 
grade. Thank you, Mr. Chairman. 
 
Chairman: Thank you, Mr. Savikataaq. 
I’ll just ask all Members and witnesses to 
make note of the clock. I do have a very 
tight agenda today, so I’m going to be 
adhering as strictly as possible to it. Mr. 
Arreak. 
 
Mr. Arreak (interpretation): Thank you. 
(interpretation ends) Thank you for that 
comment and question. We share the 
concern around social promotion and the 
concern we have is when our students 
graduate from grade 12, their academic 
skills aren’t up to par with being able to 
enter into college or university.  
 
In the short-, medium-, and long-term 
ways of managing this, I think that in the 
short term, I think Nunavut Sivuniksavut 
has been a strong, successful program 
that facilitates that gap where it allows 
students who have graduated from grade 
12 to go to a setting where they get to 

ᕿᑐᕐᖓᒥᓂ ᐅᖃᐅᓯᓕᒃ ᓄᓇᓕᓐᓂᓐᖔᖅᑐᖅ. 
 
 
ᐃᓱᒪᔪᖓ ᐅᐊᑦᑎᐊᕈᓕ ᑎᑎᕋᖃᑦᑕᕆᐊᖃᔪᒐᑦᑕ 
ᑭᐅᑦᑎᐅᕈᑦᑎᒍᓪᓗ ᑲᔪᓯᑎᑕᐅᓂᐊᖅᑐᑕ, ᖁᑦᑎᖕᓂᓕᒃ 4-
ᒦᒃᑯᑦᑕ ᐃᓕᑕᐃᓐᓇᒥᓂᖅᑎᑦ ᖁᑦᑎᖕᓂᓕᒃ 4-ᒥ 
ᐃᓕᒋᐊᓕᒥᓂᖅᑎᑦ ᐃᓕᑦᑕᐃᓐᓇᕆᓐᓂᕈᕕᒋᑦ  
ᐃᓕᑦᑎᐊᕐᓂᕈᕕᒋᑦ ᖁᑦᑎᖕᓂᓕᒃ 5-ᒨᑦᑕᖅᑯᑎᑦ. ᑕᐃᒪᓕ 
ᑭᐅᑦᑎᐊᕈᓐᓇᓐᖏᒃᑯᕕᒋᑦ ᖃᐅᔨᓴᖅᑕᐅᒍᑎᑎᑦ 
ᖁᑦᑎᖕᓂᓕᒃ 4-ᒥ ᓱᕐᕋᔭᓐᖏᓚᑎᑦ. ᖃᖓᑭᐊᖅ ᐅᓇ 
ᐊᓯᔾᔨᖅᑕᒥᓂᐊᓗᑦᑕᕋᓗᐊᖅᑲ? ᐅᓪᓗᒥᓕ ᐅᓪᓗᒥ 
ᖃᓄᐃᑦᑑᔮᕈᓐᓃᕐᖓᑦ ᐱᓕᕆᓐᓂᕋᓗᐊᕈᕕᑦ 
ᐱᓕᕆᓐᓂᓐᖏᒃᑲᓗᐊᕈᕕᓪᓗᓐᓃᑦ ᐱᓕᕆᐊᕆᒋᐊᓕᓐᓂᒃ 
ᖁᕝᕙᕆᐊᖅᑕᐅᓂᐊᖅᑐᑎᑦ ᖁᑦᑎᖕᓂᓕᖕᓄᑦ. 
 
 
 
 
 
ᖃᐅᔨᓴᕐᓂᐅᖃᑦᑕᑐᖅᑲᐃ ᐃᓕᓴᒪᒐᓗᐊᕐᒪᖔᑕ 
ᐅᑎᖅᑎᑕᐅᔭᕆᐊᓕᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ. 
ᐊᓂᒍᖅᑕᐅᑦᑎᐊᖅᑲᑦ ᑭᓯᐊᓂ 
ᖁᑦᑎᓂᖅᓴᒨᖅᑕᐅᖃᑦᑕᕐᓗᑎᒃ. ᒫᓐᓇ ᓯᕿᓐᖑᑦ 
ᖃᐅᔨᒪᔭᐅᒋᐊᖁᔭᕋ ᐅᓪᓗᒥ ᐱᕕᑭᓐᖑᓱᒃᑲᑦᑕ, 
ᒪᓕᑦᑎᐊᕋᓱᐃᓐᓇᓐᖑᓱᒃᑲᒃᑯ ᓱᕿᕐᖑᔭᖓ 
ᐋᖅᑭᑎᖅᑕᐅᓯᒪᓂᖏᑦ, ᐱᕕᖏᑦ. ᐊᑏᒍᖅ ᒥᔅᑕ ᐋᕆᐊᒃ. 
 
ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ. (ᑐᓵᔨᑎᒍᑦ) ᖁᔭᓐᓇᒦᒃ 
ᑕᐃᒪᐃᓕᕋᑖᕋᕕᑦ. ᐃᓱᒫᓗᒋᔭᓯ ᐊᕐᕌᒍᖃᑎᖏᓐᓂᒃ 
ᒪᓕᔅᓴᑎᑦᑎᑐᐃᓐᓇᕐᓂᐅᖃᑦᑕᖅᑐᖅ ᖁᕝᕙᓯᖕᓂᖏᑎᒍᑦ 
ᐃᓱᒫᓗᒋᒻᒥᒐᑦᑎᒍᑦᑕᐅᖅ, ᖁᑦᑎᖕᓂᓕᒃ 12-ᒥᒃ 
ᐱᔭᕇᖃᑦᑕᖅᑐᐃᑦ ᐃᓕᓐᖓᓂᖏᑦ ᐊᓐᖑᑎᓯᒪᓐᖏᒻᒪᑕ 
ᓯᓚᑦᑐᓴᕐᕕᒡᔪᐊᓅᕈᓐᓇᖃᑦᑕᓐᖏᑦᑐᐃᑦ ᓯᓚᑦᑐᓴᕐᕕᓄᓪᓗ. 
 
 
 
 
ᑕᐃᒪᓕ ᐊᑯᓐᓈᕿᔪᒧᑦ ᓯᕗᓂᑐᖃᑦᑎᓄᓪᓗ 
ᐸᕐᓇᐅᑎᓕᐅᕈᑎᔭᕆᐊᓕᕗᑦ. ᑭᓯᐊᓂᓕ ᒫᓐᓇᑦᑎᐊᒧᑦ 
ᑖᒃᑯᐊ ᓄᓇᕗᑦ ᓯᕗᓂᒃᓴᕗᑦ ᐃᓕᓐᓂᐊᕐᓂᖓᑦ 
ᓴᓐᖏᔪᐊᓗᓪᓗᓂ ᐊᐅᓚᑦᑎᐊᖅᑐᕕᔾᔪᐊᕌᓗᓪᓗᓂ 
ᐃᓕᓐᓂᐊᕐᓂᖅ, ᐃᓕᓐᓂᐊᕐᓂᐅᓯᒪᔪᖅ ᑕᒪᒃᑯᓄᖓ 
ᐊᓪᓗᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᓄᑦ ᐱᕕᐅᒍᓐᓇᖅᓯᒪᔪᖅ. ᑕᐃᒃᑯᐊ 
ᖁᑦᑎᖕᓂᓕᒃ 12-ᒥᒃ ᐱᔭᕇᖅᓯᒪᔪᐃᑦ 
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adjust to a different environment and 
learn. I think that’s a very positive short 
term. 
 
In the medium to long term, I think that if 
this trend of social promotion is going to 
continue and if it’s going to result in 
negative results, in the medium and long 
term, there’s got to be stronger planning 
that needs to take place to ensure that 
students who are graduating are allowed 
to continue developing their academic 
skills so that they can continue to 
advance in education. 
 
Probably other panellists may want to 
comment.  
 
Chairman: Thank you. Ms. Omik. 
 
Ms. Omik: I would like to say that I 
think that’s one of the reasons why 
attendance rates have been declining 
since 2001.  
 
There’s a very measurable decline for a 
period of ten years because, after social 
promotion was introduced in the GNWT, 
it no longer compelled students to work 
harder and there was no more incentive to 
work harder and go to school more. It’s 
unfortunate that this is where we are 
today. In small communities like 
Chesterfield Inlet or Sanikiluaq or 
Kugluktuk, attendance rates can be as 
low as 60 percent because we are not 
pushing our students hard enough. In the 
1980s, we had a pass/fail system and if 
we failed a class, we had to push 
ourselves harder to go to school and 
make up for the lost classes.  
 
I would hope that this is one area that we 
can address, but I think that at the end of 
this session, things will not be solved in 
one day after this session. We would 

ᑕᐃᒪᐃᑦᑐᒨᕈᓐᓇᖃᑦᑕᖅᓯᒪᒻᒪᑕ ᐊᔾᔨᒋᓐᖏᑕᖓᓄᑦ 
ᓄᓇᒧᑦ ᐃᓕᖅᑯᓯᕐᒧᓪᓗ 
ᐱᖃᑕᐅᒋᐊᓕᖅᑲᓕᖃᑦᑕᖅᓯᒪᓪᓗᑎᒃ.  
 
ᑖᓐᓇ ᓯᕗᓂᑦᑎᐊᑎᓐᓄᑦ ᐃᑲᔪᕈᓐᓇᖅᑑᒐᓗᐊᖅ ᑭᓯᐊᓂᓕ 
ᐊᑯᓐᓈᕿᔪᓄᑦ ᐅᖓᓯᑦᑐᒧᓪᓗ ᓯᕗᓂᑐᖃᑦᑎᓐᓄᑦ ᑕᒪᓐᓇ 
ᖁᕝᕙᕆᐊᖅᓯᑐᐃᓐᓇᖃᑦᑕᕐᓂᐅᖃᑦᑕᖅᑐᖅ ᑲᔪᓰᓐᓇᖅᑲᑦ 
ᐱᐅᓐᖏᑦᑐᓂᒃ ᓴᖅᑮᕙᓪᓕᐊᑐᐃᓐᓇᓐᖑᓱᑦᑐᖅ. 
ᐊᑯᓐᓈᕿᔪᒧᑦ ᓯᕗᓂᑐᖃᑦᑎᓄᓪᓗ ᓴᓐᖏᔪᓂᒃ 
ᐸᕐᓇᐅᓯᐅᖅᑐᖃᕆᐊᖃᕐᓂᐊᖅᑐᖅ 
ᖃᐅᔨᒪᑦᑎᐊᕈᑎᒋᔭᐅᒐᓱᓪᓗᑎᒃ ᑕᒪᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ ᐱᔭᕇᖃᑦᑕᖅᑐᐃᑦ. 
ᑕᑉᐸᐅᖓᒃᑲᓐᓂᖅ ᐃᓕᓴᒃᑲᓐᓂᕈᒪᑉᐸᑕ 
ᐃᓕᓴᒃᑲᓐᓂᕈᓐᓇᖁᓪᓗᒋᑦ ᐱᓕᒻᒪᓴᒃᑲᓐᓂᕈᓐᓇᖁᓪᓗᒋᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᒃᑯᑦ ᐃᓕᓴᓂᒃᑯᑦ. 
 
ᐅᖃᒃᑲᓐᓂᕈᒪᒋᕕᓯᖃᐃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐅᒥᒃ. 
 
ᐅᒥᒃ (ᑐᓵᔨᑎᒍᑦ): ᐅᖃᕈᒪᔪᖓᓕ ᑖᓐᓇ ᐃᓚᖓ 
ᐱᔾᔪᑎᒋᔭᐅᕗᖅ ᐅᐸᖃᑦᑕᕐᓃᑦ 
ᖃᑦᑏᓐᓇᕈᕆᐊᖅᐸᓪᓕᐊᑐᐃᓐᓇᖅᓯᕗᑦ 2001-ᒥᓂᑦ.  
 
 
ᑕᑯᔅᓴᓪᓚᕆᒻᒥᒃ ᖃᑦᑏᓐᓇᕈᖅᐹᓪᓕᖅᓯᒪᒻᒪᑕ 
ᐅᐸᖃᑦᑕᖅᑐᑦ. ᑕᐃᒪᓐᖓᓂᑦ ᓄᓇᑦᓯᐊᑉ ᒐᕙᒪᒃᑯᖏᓐᓄᑦ 
ᐊᕐᕌᒍᖏᓐᓂᒃ ᒪᓕᔅᓴᑎᑦᑎᑐᐃᓐᓇᖃᑦᑕᕐᓂᖅ 
ᐱᒋᐊᖅᑕᐅᓚᐅᖅᓯᒪᒻᒪᑦ. ᐊᒻᒪ ᓱᕈᓰᑦ 
ᐊᔅᓱᕈᕆᐊᖃᓐᖏᓐᓂᖅᓴᐅᔫᔮᖅᑐᒋᓕᓚᐅᖅᓯᒪᕙᓪᓚᐃᒻᒪᑕ.  
ᐃᒫᒃ ᐊᔅᓱᕈᕈᕕᑦ ᐊᔅᓱᕈᒪᓂᕐᒥᒃ ᔭᒐᑎᑦᑎᓚᐅᖅᓯᒪᔫᔮᖅᑐᖅ 
ᐃᓕᓴᒍᒪᓂᕐᒥᒃ, ᐃᓕᓴᑦᑎᐊᕈᒪᓂᕐᒥᒃ. ᐅᓪᓗᒥ ᑕᕝᕙ 
ᑕᐃᒪᐃᑦᑐᒦᓕᖅᑯᒍᑦ. ᓄᓇᓕᕋᓛᖑᓂᖅᓴᓂᒃ ᒪᑯᓂᐊ 
ᐃᓪᓗᓕᒑᕐᔪᒻᒥᓗ ᖁᕐᓗᖅᑑᕐᒥᓗ ᒫᓂ 60 ᐳᓴᑐᐃᓐᓇᖏᑦ 
ᐅᐸᖃᑦᑕᖅᑐᑦ. ᐊᔭᐅᓐᖏᓗᐊᕋᑦᑎᒍᖃᐃ 
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ. ᑕᐃᔅᓱᒪᓂ 1980-ᖏᓐᓂᓕ 
ᑲᔪᓯᒍᓐᓇᖅᑐᐃᑦ, ᐃᓚᖏᑦ ᑲᔪᓯᑎᑕᐅᓐᖏᑦᑐᐃᑦ 
ᑕᐃᒪᐃᑉᐸᓚᐅᕐᖓᑕ. ᐊᔅᓱᕈᕐᓗᑕ ᑭᓯᐊᓂ 
ᑲᔪᓯᒋᐊᕈᓐᓇᖅᐸᓚᐅᕋᑦᑕ ᐊᒻᒪᓗᑦᑕᐅᖅ ᐊᐸᓐᖏᒐᐃᒍᑦᑕ 
ᐊᔅᓱᕈᕆᐊᒃᑲᓐᓂᖅᑐᐊᓗᓪᓗᑕ ᑭᓯᐊᓂ 
ᐊᓐᖑᑎᒋᐊᒋᐊᖃᖅᐸᓚᐅᕐᒥᔪᒍᑦ. 
 
 
ᑖᓐᓇ ᑕᐃᒪᐃᖁᓇᖅᑑᒐᓗᐊᕐᓕ ᐃᓛᒃ ᑕᒪᓐᓇ 
ᓱᒋᐊᕈᒥᓇᖅᑑᒐᓗᐊᖅ ᑖᓐᓇ ᑲᑎᒪᓂᖅ ᐃᓱᓕᑉᐸᑦ. 
ᐋᖅᑭᑕᐅᑦᑕᐅᑎᒋᔾᔮᓐᖏᒻᒥᒻᒪᑕ ᐊᑲᐅᓐᖏᓕᐅᕈᑏᑦ 
ᐅᓪᓗᐃᓐᓇᖅ. ᑲᑎᒪᒌᖅᓯᒪᓕᕋᓗᐊᕈᑦᑕ ᐅᕙᓂ. ᑖᒃᑯᐊ 
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hope that you will continue and the 
Department of Education will work with 
us and be willing work with us because 
it’s not just one factor that contributes to 
the decline of quality of education in the 
past 15 years.  
 
If you look at the coalition provisions in 
the Education Act, there is only a 
structured dialogue provision, and the 
coalition can only have two staff. They’re 
bound by legislation on how proactive 
they can be. The divisional boards were 
the ones that used to hire superintendents 
and set curriculum, so they were much 
more authoritative, but they also helped a 
lot with administrative tasks. Those 
administrative tasks are now burdening 
the DEAs so that they’re not able to make 
real decisions on education delivery.  
 
If the Department of Education continues 
to be committed to changing the system, 
we would want to see an implementation 
plan, not just looking at changing 
legislation, but changing budgeting 
priorities because NTEP has been at 
about the same amount of budget for 
more than a decade, and this was after the 
Qalattuq strategy. It was around $2 
million per year, but now it’s at around 
$4 million, but the Government of 
Nunavut spent $18 million to recruit new 
teachers to meet the student population 
rates.  
 
We have to really look at how to 
significantly improve, not just the quality 
of education, but also Inuit language of 
instruction. We can look at other 
jurisdictions where these issues have 
been addressed. In the Yukon and the 
GNWT, they also have social promotion 
and they also have the same struggles and 
challenges. They have come up with 
ideas through initiatives and strategies to 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ ᑲᔪᓯᖁᓇᓪᓚᕆᑦᑑᒐᓗᐊᑦ 
ᑕᒪᑐᒥᖓ ᐅᕙᑦᑎᓐᓂᒃ ᐱᓕᕆᖃᑎᖃᐃᓐᓇᕐᓗᑎᒃ. 
ᐊᑕᐅᓯᑐᐊᒥ ᐱᔾᔪᑎᖃᓐᖏᒻᒪᑕ 
ᐱᐅᒍᓐᓃᐸᓪᓕᐊᓯᒪᓂᕆᔭᖓ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᐊᕐᕌᒍ 15 
ᐊᓂᒍᖅᐸᓪᓕᐊᓯᒪᑎᓪᓗᒋᑦ.  
 
ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥ ᐃᓗᓕᖏᓐᓂ 
ᐅᖃᖃᑎᒌᒋᐊᖃᕐᓂᕐᒥ ᐅᖃᖅᓯᒪᑐᐃᓐᓇᑕᖅᑯ ᐊᒻᒪᓗ 
ᑭᒡᒐᑐᖅᑏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ 
ᒪᕐᕈᐃᓐᓈᓐᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕆᓪᓗᑎᒃ. ᑕᐃᒪ 
ᐃᓱᓕᑦᑕᕐᕕᖃᖃᑦᑕᖅᑐᑦ ᐱᓕᕆᒃᑲᓐᓂᓐᕈᓐᓇᕋᓗᐊᖅᑐᑎᑦ. 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᑦ ᐊᖓᔪᖅᑳᓂ 
ᑐᑭᒧᐊᑎᑦᑎᔨᐅᓂᐊᖅᑐᓂ 
ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᖃᑦᑕᖅᐸᔪᔪᐃᑦ 
ᐱᔪᓐᓇᐅᑎᖃᕐᓂᖅᓴᐅᔪᓂᒃ ᐊᒻᒪᑦᑕᐅᖅ ᐊᓪᓚᕕᒻᒥ 
ᐱᓕᕆᐊᖑᔭᕆᐊᓕᓐᓂ ᐃᑲᔪᕕᐅᑎᑉᐸᓚᐅᖅᓯᒪᔪᐃᑦ. 
ᑕᐃᒃᑯᐊ ᐊᓪᓚᕕᒻᒥ ᐱᓕᕆᐊᖑᔭᕆᐊᓖᑦ 
ᐱᓕᕆᐊᖑᒋᐊᖃᖅᐸᓕᖅᑐᑦ ᐊᔅᓱᕈᕈᑕᐅᓪᓗᑎᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ. ᑕᐃᒫᓪᓗ 
ᐃᒻᒥᓂᒃ ᐃᓱᒪᓕᐅᕐᕕᖃᑦᑎᐊᖅᐸᒍᓐᓃᖅᑐᐃᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ. 
 
ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᑲᔪᓰᓐᓇᓂᐊᖅᑲᑦ ᑕᐃᒫᒃ 
ᐊᖏᖅᓯᒪᓂᖃᐃᓐᓇᕐᓗᑎᑦ ᐊᓯᔾᔨᕈᒪᓂᕐᒥᒃ ᒫᓐᓇ 
ᐊᐅᓚᑦᑎᓂᐅᖃᑦᑕᖅᑐᒥ. ᐊᑐᓕᖅᑎᑎᔾᔪᑎᔅᓴᓂᒃ 
ᐸᕐᓇᐅᑎᓂᒃ ᑕᑯᔪᒪᒐᔭᕐᒥᔪᖓ ᒪᓕᒐᕐᓂ 
ᐊᓯᔾᔨᕐᓂᑐᐃᓐᓇᐅᓐᖏᑦᑐᒥᒃ ᑮᓇᐅᔭᖃᖅᑎᑕᐅᓂᖏᑕᓗ 
ᐊᓯᔾᔨᖅᑕᐅᓂᖏᓐᓂ ᑖᓐᓇ ᐃᓕᓴᐃᔨᕈᕆᐅᖅᓴᔪᑦ 
ᐃᓕᓴᕕᖓ ᑖᒃᑯᓂᖓᔅᓴᐃᓐᓇᖅ ᑮᓇᐅᔭᖃᖅᓯᒪᓕᕐᖓᑕ 
ᐊᕐᕌᒍ ᖁᓖᑦ ᐊᓂᒍᓕᖅᓯᒪᓕᖅᑐᑦ ᑕᒫᓂ $2 
ᒥᓕᐊᓂᒦᓚᐅᖅᓯᒪᔪᑦ ᐊᕐᕌᒍᑕᒫᖅ. ᒫᓐᓇ $4 
ᒥᓕᐊᐸᓗᒻᒦᓕᖅᑑᒐᓗᐊᖏᓛᖅ ᑭᓯᐊᓂᓕ ᓄᓇᕗᑦ 
ᒐᕙᒪᒃᑯᖏᑦ $18 ᒥᓕᐊᓂᒃ ᐊᑐᓚᐅᕐᒥᔪᐃᑦ ᓄᑖᒥᒃ 
ᐃᓕᓴᐃᔨᑖᕋᓱᐊᖅᑐᑎᑦ ᐃᓕᓴᐃᔨᖃᕆᐊᖃᕐᓂᖏᑦ 
ᒪᓕᑦᑐᒋᑦ ᐱᒐᓱᐊᖅᑐᑎᑦ ᓱᕈᓰᑦ ᖃᑦᑎᐅᓂᖏᑦ ᒪᓕᑦᑐᒋᑦ 
ᐃᓕᓐᓂᐊᖅᑏᑦ.  
 
 
 
ᖃᐅᔨᒐᓱᒋᐊᖃᖅᑐᒍᑦ ᖃᓄᖅ ᐋᖅᑭᒋᐊᕆᒍᓐᓇᕐᒪᖔᑦᑕ 
ᐱᐅᓯᒋᐊᕆᒍᓐᓇᕐᒪᖔᑦᑕ ᐃᓕᓐᓂᐊᕐᓂᑐᐊᖑᓐᖏᑦᑐᒥ 
ᐃᓕᓴᑎᑦᑎᓂᕐᒥᒃ. ᐊᓯᖏᓐᓂᒃ ᓂᕈᐊᖅᑕᐅᓯᒪᕕᐅᔪᓂᒃ 
ᑕᑯᒋᐊᕈᓐᓇᕐᒥᔪᒍᑦᑕᐅᖅ ᑕᒪᒃᑯᐊᓕ ᓱᒋᐊᖅᑕᐅᓯᒪᒻᒪᑕ 
ᑖᕙᓂ ᔫᑳᓐ-ᒥ, ᓄᓇᑦᓯᐊᕐᒥᓗ ᑕᐃᒪᐃᑦᑐᖃᕐᒥᒻᒪᑕᑦᑕᐅᖅ 
ᐊᕐᕌᒍᖃᑎᖏᓐᓂ ᒪᓕᔅᓴᑎᑦᑎᑐᐃᓐᓇᖃᑦᑕᖅᑐᓂᒃ. 
ᑕᒪᓐᓇ ᐱᒡᒐᓇᕈᑕᐅᓯᒪᒻᒥᔪᖅ. ᐃᓱᒪᒋᔭᒥᓂᓪᓕ 
ᓴᖅᑮᖃᑦᑕᖅᓯᒪᔪᐃᑦ ᐱᒋᐊᖅᑎᑦᑎᓯᒪᓪᓗᑎᓪᓗ 
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᑕᒪᓐᓇ  
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address those challenges, and that’s 
where we can continue to participate and 
practically to try to resolve all these 
issues. 
 
With respect to daycares and preschool 
programs, I have two children that only 
learnt English because, even though there 
may be Inuit staff at daycares, most of the 
language spoken in Iqaluit is English, 
even if they may be Inuit, they speak 
English to our Inuit children. That’s 
where NTI is suggesting that we have 
compulsory language of instruction in the 
Inuit language because sometimes even I 
have never even attempted to teach my 
child Inuktitut.  
 
We have to collectively work together to 
try to make ourselves remember that the 
Inuit language is important. We hope to 
see another implementation plan where 
we actually tackle every single aspect to 
enhance Inuit language, but also quality 
of education.  
 
Chairman: Thank you, Ms. Omik. Mr. 
Savikataaq, I’m going to ask that it be 
your final question.  
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. Yes, it is my final question.  
 
On page 8 of the opening comments, the 
very last sentence, it says, “The 
Department of Education has to really fix 
social promotion to increase graduation 
rates by 50 percent.” I would think that if 
there is no more social promotion, then 
graduation rates would actually decline 
first and then they would start coming up. 
If you’re not just passing students on, the 
graduation rate has to dip down first. 
That’s what I believe and I don’t agree 
with that line.  
 

ᓱᒋᐊᖅᑕᐅᒐᓱᐊᖅᑐᓂᒃ. ᖃᓄᕐᓕ ᑖᕙᒃᑯᐊ 
ᐱᓕᕆᓯᒪᒻᒪᖔᑕ ᖃᐅᔨᒋᐊᖃᖅᑐᒍᑦ ᐋᖅᑭᒋᐊᕆᒐᓱᑦᑐᑎᑦ 
ᑕᒪᒃᑯᓂᖓ. 
 
 
ᐸᐃᕆᕖᓪᓕ ᐱᓪᓗᒋᑦ ᐊᒻᒪᑦᑕᐅᖅ 
ᐃᓕᓐᓂᐊᕆᐊᕆᐊᖓᖅᑎᑦᑎᕖᑦ. ᒪᕐᕉᓐᓂᒃ 
ᕿᑐᕐᖓᖃᕐᒥᒐᒪ ᖃᓪᓗᓈᑎᑐᑐᐊᖅ ᐃᓕᔅᓯᒪᔫᓐᓂᒃ 
ᐃᓄᓐᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕋᓗᐊᖅᑎᓪᓗᒋᑦ ᐸᐃᕆᕕᓐᓂ.  
ᑕᐃᒪᓕ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᖃᓗᓐᓂᓐ 
ᖃᓪᓗᓕᓈᑎᑐᐃᓐᓇᕈᔪᒃ ᐅᖃᖅᐸᒻᒪᑕ 
ᐃᓄᑦᑕᖃᕋᓗᐊᖅᑐᑎᒃ ᖃᓪᓗᓈᑎᑐᖔᖅ ᕿᑐᕐᖓᑎᓐᓄᑦ 
ᐃᓄᓐᓄᑦ ᓂᓪᓕᐊᕙᑦᑐᑦ. ᑕᐃᒫᒃ ᑕᕝᕙ ᑐᓐᖓᕕᒃᑯᑦ 
ᐅᖃᕋᓱᐊᖅᑯᒍᑦ ᐊᓯᐊᒎᕐᕕᖃᓐᖏᓪᓗᒍ ᐅᖃᐅᓯᕐᒥ 
ᐊᑐᖅᑕᐅᔭᕆᐊᓕᒻᒥᒃ ᑕᐃᓯᓯᒪᒋᐊᖃᖅᑐᒍᑦ ᐃᓄᑦᑎᑐᑦ 
ᐅᖃᐅᓯᕐᒥ. ᐊᓪᓛᒃ ᐅᕙᖓᓗ ᐃᓄᑦᑎᑐᓪᓗ 
ᐃᓕᓴᑎᑦᑎᒐᓱᓚᐅᖅᓯᒪᓐᖏᒻᒥᒐᒪ ᕿᑐᕐᖓᓐᓂ.  
 
ᑲᑐᔾᔨᖃᑎᒌᓪᓗᑕ ᐃᖅᑲᐅᒪᐃᓐᓇᖅᑎᒐᓱᒋᐊᖃᖅᑐᒍᑦ 
ᐃᓄᑦᑎᑐᑦ ᐅᖃᐅᓯᖅ ᐱᒻᒪᕆᐊᓘᒻᒪᑦ. ᑕᑯᔪᒪᔪᒍᓪᓕ 
ᐊᑐᓕᖅᑎᑦᑎᒍᑎᔅᓴᓂᒃ ᐸᕐᓇᐅᑎᓕᐅᒃᑲᓂᖅᑐᓂᒃ. 
ᐃᓛᒃᑯᑦ ᑕᒪᒃᑯᐊ ᐃᓛᒃᑯᑦ ᐅᖃᐅᓯᐅᓯᒪᓗᑎᑦ 
ᐋᖅᑭᒋᐊᖅᑕᐅᒍᑎᔅᓴᖏᓪᓗ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ 
ᐊᑐᖅᑕᐅᓗᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ.  
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐅᒥᒃ. ᒥᔅᑕ 
ᓴᕕᑲᑖᖅ, ᐊᐱᕆᓚᒌᑦ ᑖᓐᓇ ᑭᖑᓪᓕᐹᖑᖁᓗᒍ 
ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᐃᑦ. 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
ᑭᖑᓪᓕᖅᐹᖑᓕᖅᑐᖅ ᐊᐱᖅᑯᑎᓐᓂ. 
 
ᒪᒃᐱᒐᖓᓂ 8 ᑭᖑᓪᓕᐹᑦᑎᐊᖅ ᑎᑎᕋᖅᓯᒪᔪᖅ. 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐋᖅᑮᓚᕆᒋᐊᓖᑦ ᐊᕐᕌᒎᖃᑎᒥᓂᒃ 
ᒪᓕᔅᓴᑎᑦᑎᑐᐃᓐᓇᐅᖃᑦᑕᓂᐊᖅᑐᓂᒃ 
ᐊᒥᓱᕈᕆᐊᓂᐊᖅᑲᑕ ᐱᔭᕇᖅᓯᔪᐃᑦ 50 ᐳᓴᒥᒃ. ᑕᐃᒫᒃ 
ᑕᒪᓐᓇ ᐊᑐᕈᓐᓃᕈᑦᑎᒍ 
ᖃᑦᑏᓐᓇᐅᓂᖅᓴᐅᓕᕋᔭᖅᑑᒐᓗᐊᑦ 
ᐱᔭᕇᓪᓚᕆᖃᑦᑕᖅᑐᐃᑦ ᖁᕝᕙᓯᑉᐸᓪᓕᐊᓕᕐᓗᑎᑦ ᑭᓯᐊᓂ 
ᐊᒥᓱᕈᕆᐊᒃᑲᓐᓂᕋᔭᖅᑐᐃᑦ. ᒫᓐᓇ 
ᐱᔭᕇᓐᖑᐊᖅᑎᑕᐅᖃᑦᑕᖅᑐᐃᑦ ᖃᑦᑏᓐᓇᕈᕆᐊᕆᐊᓖᑦ. 
ᑖᓐᓇ ᐅᒃᐱᕆᑦᑎᐊᖏᓐᓇᒃᑯ ᑎᑎᕋᖅᓯᒪᔭᓯ.  
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I just want an explanation there as to 
how. If social promotion was fixed and 
not used, then graduation rates would 
have to go down first and then they 
would come, and then you would get 
qualified, well-educated graduates. I 
would just like a short explanation on 
that one line. Thank you. 
 
Chairman: Thank you. I’ll ask one 
witness to respond. Mr. Obed. 
 
Mr. Obed: Thank you, Mr. Chairman. 
That was a solution with a long-term goal 
attached to it. We were identifying the 
amount of increase that we feel is 
necessary to be on par with Canada and 
recognizing that doing away with social 
promotion would be the important first 
step in trying to address that long-term 
goal. It was just awkwardly worded. 
Apologies.  
 
Chairman: Thank you, Mr. Obed. Mr. 
Mikkungwak, I’m going to limit you to 
two questions. Pick your top two.  
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman. 
I’m advising my fellow Committee 
Members to choose their questions 
properly too if I can only ask two 
questions. 
 
I would like to ask NTI a question. You 
have researched education and from the 
days of the NWT to present, when we’re 
talking about Inuktitut education being a 
priority, in your opinion, since the days 
of divisional boards… . Today’s DEAs 
can select their language of instruction 
model; Qulliq, inclusive, and dual. Do 
they have the authority and the 
wherewithal to make those decisions? 
That’s my first question. 
 

ᖃᓄᐊᓗᒃ ᑕᒪᓐᓇ ᐋᖅᑭᑦᑕᐅᑉᐹᑦ 
ᒪᓕᔅᓴᑎᑦᑎᑐᐃᓐᓇᖃᑦᑕᕈᓐᓃᕐᓗᑎᑦ, ᑕᐃᒪᓕ 
ᖃᑦᑏᓐᓇᐅᓂᖅᓴᐃᑦ ᐱᔭᕇᖃᑦᑕᓕᕋᔭᖅᑯᑦ ᐊᒻᒪᓗ 
ᑭᖑᓂᐊᒍᑦ ᐃᓕᓐᖓᑎᐊᖅᑐᓂᒃ 
ᐱᔭᕇᖅᑐᖃᖃᑦᑕᓕᕋᔭᕋᓗᕐᓗᓂ. ᑖᓐᓇ 
ᑐᑭᓯᓇᖅᓯᑎᒋᐊᕈᓐᓇᖅᑭᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ.  
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᑕᐅᓯᕐᒥᒃ  
ᑭᐅᑎᑦᑎᒍᓐᓇᖅᑐᖓ. ᒥᔅᑕ ᐅᐱᑦ.  
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ 
ᓯᕗᓂᑐᖃᑦᑎᓐᓄᑦ ᑐᕌᒐᖃᖅᑐᓃᓛᒃ ᐅᐃᒍᓕᒃ. 
ᐃᓕᓴᖅᓯᓚᐅᕋᑦᑕ ᑲᓇᑕᒥᐅᑕᐅᖃᑎᑦᑎᓐᓂ 
ᐊᓐᖑᒻᒪᑎᓂᐊᕈᑦᑕ ᑕᐃᒃᑯᐊ ᐲᔭᐃᒻᒪᑕ ᐊᕐᕌᒎᖃᑎᒥᓂᒃ 
ᒪᓕᔅᓴᑎᑦᑎᑐᐃᓐᓇᐅᖃᑦᑕᖅᑐᑦ ᐲᖅᑕᐅᑉᐸᑦ 
ᓯᕗᓂᑐᖃᑦᑎᓐᓄᑦ ᐸᕐᓇᐅᑎᒧᑦ ᐱᐅᒐᔭᖅᑐᒋᓪᓗᒍ. 
ᑎᑎᕋᑦᑎᐊᖅᓯᒪᓐᖏᒻᒪᑦ ᑖᓐᓇ ᒪᒥᐊᒍᑎᒋᔭᕋ.  
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐱᑦ. ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ ᒪᕐᕈᐃᓈᓐᓂᒃ ᐊᐱᕆᑎᑲᐃᓐᓇᓐᖑᓱᒃᑲᒃᑭᑦ 
ᓂᕈᐊᑦᑎᐊᓕᕆᑦ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑲᑎᒪᔩᒃᑲ 
ᐃᓂᖅᑎᓕᖅᐸᒃᑲ ᐊᐱᖅᑯᑎᒥᓐᓄᑦ 
ᑐᕌᒋᐊᓪᓚᔅᓯᓐᓇᑎᐊᕐᓗᑎᑦ ᒪᓕᕆᑦᓇᓐᓈᓂᐊ 
ᐱᖅᑰᓂᐊᕐᓂᕈᒪ. ᑖᒃᑯᓄᖓ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᓄᓪᓕ 
ᐊᐱᕆᓂᐊᓕᖅᐳᖓ, ᑕᐃᒪ ᖃᐅᔨᓴᕐᓗᐊᖅᓯᒪᔫᑦᑑᒐᑉᓯ 
ᑕᒪᑦᓱᒪ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᒥᔅᓵᓄᑦ ᑕᐃᒪᓐᖓᓂᒃ 
ᐅᐊᓕᓐᓂᕐᒥᒃ ᒫᓐᓇᒧᑦ ᑎᑭᖦᖢᒍ.  
 
ᐊᐱᕆᓕᖅᐸᑉᓯᓕ ᑖᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᐅᖃᐅᓯᕆᑎᓪᓗᑎᒍ ᐃᓄᑦᑎᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᐱᒻᒪᕆᐅᑎᒋᑉᓗᑎᒍ. ᐃᓱᒪᒋᔭᑉᓯᒍᑦ ᑕᐃᒪᓐᖓᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᕐᔪᐊᖅᑕᖃᓚᐅᖅᑎᓪᓗᒍ 
ᒫᓐᓇᐅᓕᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᓄᓇᓕᓐᓂ 
ᑲᑎᒪᔨᓂᒃ ᓂᕈᐊᖅᓴᖅᑑᓪᓗᐊᕐᒪᑕ ᓇᓕᐊᓐᓂᒃ 
ᐃᓕᓐᓂᐊᕐᓂᕐᒥᒃ ᐱᖓᓱᐃᓂᒃ ᑖᒃᑯᓂᖓ ᖁᓪᓕᖅ, 
Inclusive ᐊᒻᒪ Dual. ᐱᔪᓐᓇᐅᑎᒥᒃ 
ᑎᒍᒻᒥᓕᕋᓗᐊᓐᖏᓚᑦ ᓄᓇᓕᓐᓂ? ᓯᕗᓪᓕᖅᐹᖅ 
ᐊᐱᖅᑯᑎᒐ.  
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Chairman: Mr. Obed. 
 
Mr. Obed: Thank you, Mr. Chairman. I 
think that the challenge in selecting the 
models is in trying to select the right one 
and I know that there is often a 
discussion with the Department of 
Education about which model might suit 
the community best. The DEAs don’t 
select the model in a vacuum.  
 
The question of whether or not they have 
too much power in selecting those 
models, I think that the overarching 
structure, when it was decided that these 
were the three models, was that because 
of the different language realities in our 
25 communities, a selection of one of the 
three based on what kind of language 
reality each community had would allow 
for each community to get to the same 
end goal. I think that “overarchingly,” it 
was meant to ensure that all Nunavut 
communities ended up at the same place.  
 
The challenge has been that models have 
not been implemented in a way that has 
allowed each community to achieve that 
overarching goal. That is why we have 
recommended that we have a 
consideration of alternative models that 
are more rooted in the present and 
influenced by the challenges in trying to 
implement the models from 2001. Thank 
you very much, Mr. Chairman.  
 
Chairman: Thank you, Mr. Obed. Mr. 
Mikkungwak.  
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman. 
This is going to be my last comment. 
There needs to be changes made. For 
example, Kugluktuk has the highest 
attendance rate and I just wanted to make 
that comment. If we consider education 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐱᑦ.  
 
ᐅᐱᑦ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᓂᕈᐊᕋᓱᓐᓂᖅ ᑖᓐᓇ ᓈᒻᒪᑦᑐᒥᒃ ᐱᒡᒐᓇᖅᑐᖅ 
ᓇᓖᕌᕋᔅᓴᐃᑦ ᑖᒃᑯᐊ ᐱᖓᓱᐃᑦ. 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐅᖃᐅᓯᐅᑎᓪᓗᒍ ᓇᓕᐊ 
ᓄᓇᓕᒻᒧᑦ ᓈᒻᒪᓈᕐᓂᖅᐹᖑᒐᔭᕐᒪᖔᖅ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᓇᒻᒥᓂᖅ 
ᓂᕈᐊᑐᐃᓐᓇᐸᓐᖏᒻᒪᑕ ᐃᓛᒃ ᖃᐅᔨᒪᒐᑎ 
ᓂᕈᐊᑐᐃᓐᓇᐸᓐᖏᒻᒪᑕ.  
 
 
ᐃᒫᒃ ᐱᔪᓐᓇᐅᑎᖃᓗᐊᖅᑲᖅᑲᐃ ᓂᕈᐊᕈᓐᓇᕐᓗᑎᑦ 
ᑕᐃᒪᐃᑦᑐᐊᓗᓐᓂᒃ. ᑖᓐᓇ ᐊᐅᓚᑦᑎᒍᑎᓕᒫᖅ 
ᑕᑯᓐᓈᖅᑐᒍ ᐱᖓᓱᓐᓂᒃ ᓂᕈᐊᕈᓐᓇᕐᓂᖓ ᑕᑯᓐᓈᖅᑐᒍ, 
ᐊᔾᔨᒌᓐᖏᕕᐅᑎᒻᒪᑕ ᐅᖃᐅᓰᑦ ᐊᑐᖅᑕᐅᓂᖏᑦ 
ᓄᓇᓕᓐᓂ 25-ᓂ. ᐊᑕᐅᓯᕐᒥ ᓂᕈᐊᕐᓂᖅ ᑕᕝᕙᓐᖓᑦ 
ᐱᖓᓱᓂᒃ ᒪᓕᑦᑐᖅ ᖃᓄᐃᑦᑐᓂᒃ ᖃᓄᐃᑦᑑᒻᒪᖔᖅ 
ᓄᓇᖓ. ᖃᓄᐃᑦᑐᓂᒃ ᖃᓄᖅ ᐅᖃᐅᓯᕐᓂ 
ᐊᑐᖅᑎᒋᕙᒻᒪᖔᑕ. ᐊᑕᓐᖏᕐᓗᒍᓕ ᑕᑯᓐᓈᕐᓗᒍ 
ᑕᐃᒪᐃᑎᑕᐅᒐᓱᑉᐸᓪᓚᐃᔪᒥᓂᖅ ᓄᓇᕗᒻᒥ ᓄᓇᓕᓕᒫᑦ 
ᐊᔾᔨᒌᓕᖅᑎᑕᐅᒐᓱᑦᑐᑎᑦ ᑕᐃᒪᐃᑦᑐᓴᐃᓐᓇᕐᒥᒃ 
ᐊᑐᓕᖅᑎᑕᐅᒐᓱᑦᑐᑎᑦ.  
 
 
 
ᑭᓯᐊᓂ ᐊᑐᓕᖅᑎᑕᐅᑦᑎᐊᖅᓯᒪᓐᖏᒻᒪᑕ ᓄᓇᓖᑦ 
ᐱᒍᒪᔭᒥᓂᕋᓗᐊᓐᖏᓐᓂ ᐱᓪᓚᕆᔅᓯᒪᓐᖏᑦᑐᑦ. ᑕᐃᒫᒃ 
ᑕᕝᕙ ᐊᑐᓕᖁᔭᓕᐅᖅᓯᒪᕗᒍᑦ ᐃᓱᒪᔅᓴᖅᓯᐅᖁᔨᓪᓗᑕ 
ᐊᓯᒃᑲᓐᓂᖏᓐᓂᑦᑕᐅᖅ ᓇᓖᕌᕋᔅᓴᓂᒃ ᐅᓪᓗᒥ 
ᐃᓅᓯᐅᓕᖅᑐᒧᑦ ᒪᓕᔅᓴᕆᐊᖅᓯᒪᔫᒥᔪᓂᒃ ᐱᑕᖃᖁᔨᓪᓗᑕ. 
ᖁᔭᓐᓇᒦᕌᓗᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐱᑦ. ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ.  
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᑭᖑᓪᓕᖅᐹᕆᓂᐊᕐᓂᕈᑉᑯᓗ ᐃᒪᓐᓇ ᐅᖃᖅᑑᓪᓗᐊᖅᑐᖓ. 
ᑖᒃᑯᐊ ᑐᓵᖅᑕᑦᑎᓪᓗᒋᑦ ᑭᐅᑎᓪᓗᒋᑦ ᐃᓚᖓᒍᑦ 
ᐋᖅᑭᒋᐊᕐᒫᕐᓗᒋᑦ. ᖁᕐᓗᖅᑑᕐᒥ ᐃᓕᓐᓂᐊᕆᐊᖅᑐᑦ 
ᖁᑦᑎᓂᖅᐹᖑᓪᓗᑎᑦ ᐃᓕᓐᓂᐊᕆᐊᖅᑕᖅᑐᑦ ᓈᓴᐅᑎᖏᑦ 
ᐅᓪᓚᕈᕋᑦᑎᓪᓗᑕ ᖃᐅᔨᓚᐅᕋᑉᑎᒍ ᐊᒻᒪᓗ ᑭᖑᕐᖓᒍᑦ 
ᑖᒻᓇ ᓇᓗᓇᐃᔭᒃᑲᓐᓂᕈᐊᖅᖢᒍ. ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᐊᒃᓱᕉᑎᒋᓪᓚᕆᒃᑯᑦᑎᒍ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᓄᓇᕗᒻᒥ ᑖᓐᓇᓗ ᐊᒃᓱᕉᑎᒋᓪᓚᕆᓂᐊᕈᑦᑎᒍᑦ 
ᐊᖓᔪᖅᑳᖑᔪᑎᒍᑦ, ᑕᒪᓐᓇ ᑎᒍᓪᓚᕆᒋᐊᖃᕋᑦᑎᒍᑦ 
ᑐᑭᓕᐅᕆᒃᑲᓐᓂᕆᐊᖃᒻᒫᖅᖢᑕ 
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as a priority in Nunavut, as parents, we 
have to take that to heart and urge our 
children. As parents, it’s up to us to urge 
our children to go to school. Some are 
gifted learners and some of them are slow 
learners. 
 
My last question to the panel is in regard 
to the Language Acts. It’s of importance 
to the Education Act in 2019 that all 
graduates be bilingual. My last question 
is: if we’re going to revive the Inuktitut 
language, how much importance do you 
place on using Inuktitut as the language 
of choice? Thank you, Mr. Chairman. 
 
Chairman: Thank you. Mr. Arreak. 
 
Mr. Arreak (interpretation): Thank you 
for your excellent question. Yes, that’s 
the foundation and it’s also included in 
the agreement. The culture and language 
were included in the agreement. One of 
the chief negotiators is sitting here right 
in the House. I totally agree with you.  
 
Our language is very important because 
it’s our identity. There are dialectal 
differences depending on where we come 
from. For example, I’m from the High 
Arctic and the dialect of Amittuq is 
similar in nature, but there are dialectal 
differences. It is our identity and it shows 
where we come from originally. 
Language is very important and it’s also 
outlined in the agreement. We’re trying 
to be as frank as possible because we 
have to use the Inuktitut language as a 
language of instruction. We have to 
exercise our rights and to use our own 
language.  
 
I am very pleased that you gave us an 
opportunity to voice our concerns and 
also asked us some questions. It was a 
little astonishing at the beginning when 

ᐃᓕᓐᓂᐊᖅᑐᖁᑎᒋᔭᑦᑎᓐᓂᒃ ᐅᕙᒍᑦ ᐊᖓᔪᖅᑳᖑᔪᒍᑦ 
ᐊᒃᓱᕉᑎᒋᔭᕆᐊᖃᕋᑦᑎᒍ. ᐃᓚᖏᓪᓗ 
ᐃᓕᑦᑎᐊᕆᑦᑐᐊᖅᖢᑎᒃ ᐃᓚᖏᓪᓗ ᐃᓕᑦᓯᐊᓚᐃᒃᖢᑎᒃ. 
ᑖᒃᑯᐊᖑᒐᓗᐊᖅᑎᓪᓗᒋᑦ. 
 
ᑭᓯᐊᓂᓕ ᐅᓇ ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒋᔭᕋ, ᑕᐃᒪ 
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂ ᐱᖁᔭᖅᑕᖃᖅᖢᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒪᓕᒐᖏᓐᓂ ᐱᖁᔭᖏᓐᓂ 
ᑕᒪᓐᓇ ᐊᒃᓱᕉᑎᒋᔭᐅᓪᓗᓂ ᑕᐃᑯᖓ 2019-ᒧᑦ. 
ᑕᒪᒃᑯᐊᓗ ᐃᓕᓐᓂᐊᑎᑦᑎᔪᑦ ᑕᐃᒪᐃᓐᓂᒃ 
ᐅᖃᓗᒍᓐᓇᑦᑎᐊᕐᓗᑎᑦ ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ 
ᐊᒃᓱᕉᑎᒋᔭᐅᓪᓗᑎᑦ ᑕᒪᐃᓐᓂᓪᓗ ᐅᖃᓗᒍᓐᓇᕐᓗᑎᑦ 
ᑕᒪᒃᑯᐊᖑᒻᒪᑕ. ᑭᓯᐊᓂᓕ ᐅᓇ ᑭᖑᓪᓕᖅᐹᖅ 
ᐊᐱᖅᑯᑎᒋᓕᖅᐸᕋ, ᐃᓄᐃᑦ ᐃᓕᓐᓂᐊᕐᓂᖓ ᐅᖃᐅᓯᖓ 
ᐅᖃᐅᓯᖅᐳᓪᓗ ᐆᒪᑦᑎᓂᐊᕈᑦᑎᒍ ᐃᓕᔅᓯᓐᓄᑦ 
ᐊᐱᕆᓕᖅᐳᖓ ᐃᓄᓐᓂᒃ ᑭᒡᒐᑐᖅᑎᐅᑎᓪᓗᓯ ᐃᓄᑦᑎᑐᑦ 
ᐅᖃᓗᒋᐊᒃᑲᓐᓂᖅ ᖃᓄᖅ ᑕᒪᓐᓇ ᐊᒃᓱᕉᑎᒋᕕᓯᐅᒃ? 
ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᐋᕆᐊᒃ.  
 
ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ, ᐄ, 
ᐱᓪᓚᕆᐊᓘᖕᒪᑦ ᑐᓐᖓᕕᒋᒐᑦᑎᒍᑦ ᑖᔅᓱᒪ ᐊᖏᕈᑎᑦᑕ 
ᐃᓗᐊᓂ ᑎᑎᕋᖅᓯᒪᓪᓗᓂ ᐱᔪᓐᓇᐅᑎᕗᑦ 
ᐃᓕᓴᕆᔭᐅᓕᕐᒪᑕ ᖃᓄᐃᑦᑑᓂᕗᑦ ᐅᖃᐅᓯᕗᓪᓗ ᑕᒪᒃᑯᐊ 
ᐃᓗᐊᓃᑐᑦ ᐃᓗᐊᓃᑎᑕᐅᓚᐅᖅᓯᒪᖕᒪᑕ. ᐅᐱᓐᓇᕋᓂ 
ᑖᓐᓇᓗ ᐊᐃᕙᓚᐅᖅᓯᒪᔪᖅ ᑕᕝᕙᓃᑦᑎᐊᖅᖢᓂ 
ᓇᓗᓇᓐᖏᑦᑐᖅ ᐊᒃᓱᕉᑎᖃᓚᐅᖅᓯᒪᖕᒪᑕ ᑕᒪᔅᓱᒥᖓ. 
ᑖᓐᓇᓕ ᐊᖏᖃᑎᒋᑦᑎᐊᖅᑕᕗᑦ. 
 
ᐅᖃᐅᓯᐅᕗᑦ ᐱᓪᓚᕆᐊᓘᒻᒪᑦ ᖃᓄᐃᑦᑑᓂᑦᑎᓐᓂ 
ᑭᓇᐅᓂᑦᑎᓐᓂ ᓇᓗᓇᐃᖅᓯᖃᑦᑕᕐᒪᑦ 
ᓇᑭᓐᖓᖅᓯᒪᒐᓗᐊᕈᑦᑕ ᐅᖃᐅᓯᕗᓪᓗ 
ᐊᔾᔨᒌᓐᖏᒐᓚᒃᑲᓗᐊᖅᐸᑦ ᓲᕐᓗ ᖁᑦᑎᒃᑐᕐᒥᐅᑕᒃᓴᔭᐅᒐᒪ 
ᐊᒥᑦᑐᕐᒥᐅᓪᓗ ᑕᐅᕗᖓ ᐅᐊᓕᓂᕐᒧᑦ ᑕᐃᒪᓐᓇ 
ᐅᖃᐅᓯᖏᑦ ᐊᔾᔨᒌᓐᖏᒃᑲᓗᐊᖅᑎᓪᓗᑎᑦ ᑭᓯᐊᓂ 
ᐅᖃᐅᓯᕗᑦ ᖃᓄᐃᑦᑑᓂᑦᑎᓐᓂ ᑭᓇᐅᓂᑦᑎᓐᓂ ᐊᒃᓱᐋᓗᒃ 
ᓇᓗᓇᐃᖅᓯᖃᑦᑕᕐᒪᑦ. ᑖᓐᓇᓗ ᐅᖃᐅᓯᖅ 
ᐅᐱᒋᑦᑎᐊᕋᑦᑎᒍᑦ ᐊᖏᕈᑎᑦᑕ ᐃᓗᐊᓂ 
ᑎᑎᕋᖅᓯᒪᑦᑎᐊᖅᖢᓂ ᐊᒻᒪᓗ ᑕᕝᕙᓂ 
ᐱᓕᕆᔭᐅᓇᓱᒃᑐᓂᑦ ᐅᖃᐅᓯᕆᑦᑎᐊᕋᓱᒃᖢᑎᒍᑦ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖓ ᐊᑐᖅᑕᐅᑦᑎᐊᕆᐊᖃᕐᒪᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔪᖃᕋᓱᑦᑎᓪᓗᒍ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᐱᓪᓗᒍ. ᐱᔪᓐᓇᐅᑎᕗᑦ ᐊᒻᒪᓗ ᐅᖃᐅᓯᕗᑦ 
ᐊᑐᖅᑕᐅᑦᑎᐊᖁᓪᓗᒍ.  
 
ᖁᕕᐊᓱᓪᓚᕆᑦᑐᖓ ᑕᕝᕙᓂ ᐅᖃᓪᓚᑦᑎᑕᐅᔪᓐᓇᕋᑦᑕ 
ᐊᒻᒪᓗ ᐊᐱᖅᓱᖅᑕᐅᔪᓐᓇᖅᖢᑕ. ᑖᔅᓱᒥᖓᓗ ᑕᐃᒃᑯᐊ 
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we started learning about different 
dialects. My uncle would come in from 
Arviat and I couldn’t understand him at 
all, but talking to him on a daily basis, we 
started understanding each other more. 
We have different points of view when it 
comes to education, but I think that we 
have to put up a united front.  
 
Perhaps someone has additional 
comments. 
 
Chairman: Very briefly, please, Jeannie. 
Go ahead. 
 
Ms. Arreak-Kullualik (interpretation): 
Thank you, Mr. Chairman. Yes, it’s 
something that is very important to us. 
Under education, we also think that we 
don’t talk about dialectal differences 
when the children enter the school. There 
was one time a person from Cape Dorset 
came as a teacher who went to Pond Inlet 
and we noticed the differences right 
away. That’s what got me interested in 
the usage of the Inuktitut language and 
the dialectal differences.  
 
I think that we should set aside 
dialectology and focus on the language 
itself. We should also urge our youth and 
the children to speak in Inuktitut and to 
have Inuktitut as a first language. It also 
identifies that the Inuktitut language is 
our identity and we have to make sure 
that we preserve it. Thank you, Mr. 
Chairman. 
 
Chairman: Thank you, Ms. Arreak-
Kullualik. I would just like to thank NTI 
and all your representatives here for 
coming. Mr. Arreak, I’ll give you an 
opportunity to have a brief closing 
comment. 
 
Mr. Arreak (interpretation): Thank you, 

ᐃᓛᒃ ᖃᐅᔨᕙᓪᓕᐊᓕᓵᖅᖢᑕ ᐅᖃᐅᓯᖃᑎᒌᓐᖏᓐᓂᕗᑦ 
ᐃᒫᒃ ᐅᐊᑲᓪᓚᒋᖃᑦᑕᓚᐅᖅᓯᒪᔭᕋᓗᐊᕗᑦ ᓲᕐᓗ ᐊᒃᑲᒐ 
ᐊᖓᒐ ᑎᑭᖃᑦᑕᓕᕐᒪᑦ ᐊᕐᕕᐊᓃᖔᖅᖢᓂ ᐅᖃᐅᓯᖏᑦ 
ᑐᑭᓯᔪᓐᓇᓚᐅᖅᓯᒪᓐᖏᑦᑎᐊᕋᒃᑭᑦ ᑭᓯᐊᓂ ᖃᐅᑕᒫᑦ 
ᓂᓪᓕᐊᖃᑎᒋ, ᐃᒪᓐᓇ ᐅᖃᕋᓱᒃᑲᓗᐊᖅᑐᖓ ᓲᕐᓗ 
ᑕᐃᒪᐃᓕᐅᖃᑎᒋᓪᓗᒍ. ᐃᒻᒪᖃ 
ᑐᑭᓯᐅᒪᖃᑎᒌᓐᖏᓐᓂᕗᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᓪᓗᒍ 
ᑕᐃᒫᑎᒋ ᑐᑭᓯᐅᒪᖃᑎᒌᑦᑎᐊᕋᓱᒍᑎᒋᒋᐊᖃᖅᑰᓕᕋᑦᑎᒍ 
ᐅᖃᐅᓯᕗᑦ ᐊᑐᑦᑎᐊᕐᓗᒍ.  
 
ᑖᓐᓇ ᓂᓪᓕᐅᑎᒋᑐᐃᓐᓇᓕᖅᐸᕋ ᐊᖓᔪᖅᑳᖅ, ᐃᒻᒪᖃ 
ᐃᓚᔭᐅᔪᒪᑉᐸᑦ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᓇᐃᓈᕐᓛᓗᕐᓗᒍ, ᒥᔅ ᐋᕆᐊᒃ-
ᖁᓪᓗᐊᓕᒃ.  
 
ᐋᕆᐊᒃ-ᖁᓪᓗᐊᓕᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐄ, 
ᐱᒻᒪᕆᐅᒋᔭᕗᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᐃᓗᐊᓂ 
ᐃᓱᒪᒋᔭᕋᓗᐊᕗᑦ ᐃᓄᑦᑎᑐᑦ ᐃᓕᓐᓂᐊᓕᕌᖓᑕ 
ᐅᖃᐅᓯᖃᑎᒌᓐᖏᓐᓂᕆᔭᕗᑦ 
ᓇᓗᓇᐃᔭᖅᑕᐅᖃᑦᑕᕐᒥᓗᓂ. ᐃᓕᓴᐃᔨᔅᓴᒧᑦ 
ᐃᓕᓐᓂᐊᖅᐸᓪᓕᐊᔪᒥᒃ ᑎᑭᑕᐅᓚᐅᖅᓯᒪᒐᑦᑕ 
ᑭᓐᖓᕐᒥᐅᑕᒥᒃ ᒥᑦᑎᒪᑕᓕᒻᒦᑎᓪᓗᖓ, 
ᑐᓴᕆᐅᑦᑎᐊᓚᐅᖅᓯᒪᒐᒪ ᐃᑎᕇᓚᔪᒥᒃ ᐊᒻᒪ ᐃᑎᒐᖅ 
ᐅᕙᒍᑦ ᐃᓯᕆᑦ ᐊᒻᒪ ᐃᓯᒐᖅᑕᖃᑦᑕᑎᓪᓗᑕ. ᐊᒃᓱᐋᓗᒃ 
ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᑕᒪᓐᓇ 
ᐊᓕᐊᓇᐃᒍᓱᐸᓪᓕᐊᔾᔪᑎᒋᓚᐅᕋᒃᑯ.  
 
ᐃᓕᓐᓂᐊᕐᕕᐅᑦᑕᐅᖅ ᐃᓗᐊᓂ ᑖᓐᓇ ᐅᖃᐅᓯᓕᕆᓂᖅ 
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓄᑦᑎᑐᑦ ᐅᖃᓪᓚᓐᓂᖅ Dialectology 
ᐃᓗᐊᓂᐅᖃᓯᐅᑎᖃᑦᑕᖅᐸᑦ ᐊᒃᓱᐋᓗᒃ ᐊᑑᑎᖃᕋᔭᕐᒥᔪᖅ 
ᐊᒻᒪ ᑎᓕᐅᕆᒃᑲᓐᓂᕆᐊᖃᖅᑐᒍᑦ ᑖᒃᑯᐊ ᒪᒃᑯᑦᑐᑦ 
ᐃᓕᓐᓂᐊᖅᑎᐅᔪᓪᓗ ᓱᕈᓰᑦ ᐅᕙᑦᑎᓐᓂ ᑭᖑᕝᕖᓛᕐᒥᒻᒪᑕ 
ᐃᓄᑦᑎᑐᑦ ᐅᖃᓪᓚᖃᑦᑕᖁᓗᒋᑦ. ᐅᖃᕆᐅᖅᑎᖃᑦᑕᕐᓗᒋᑦ 
ᐅᖃᓕᒻᒪᒃᓴᑎᖃᑦᑕᕐᓗᒋᑦ. ᑖᒃᑯᐊ ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᓄᑦ 
ᐅᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᔪᑦ ᐃᓄᐃᑦ ᐃᓅᓯᖓ ᐃᓕᖅᑯᓯᖓᓗ 
ᖃᓄᐃᓕᖓᓕᒪᕐᖔᖅ ᓇᓗᓇᐃᖅᓯᔪᐃᓐᓇᐅᒻᒪᑕ 
ᐃᓄᑦᑎᑐᑦ ᐅᖃᓪᓚᖃᑦᑕᕈᓐᓃᐸᓪᓕᐊᒻᒪᑕ. ᑕᒪᓐᓇ 
ᒧᒥᑦᑎᓐᓇᓱᒋᐊᖃᕋᑦᑎᒍ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᕆᐊᒃ-
ᖁᓪᓗᐊᓕᒃ. ᖁᔭᓐᓇᒦᕈᒪᓪᓗᒋᑦ ᑖᒃᑯᐊ ᓄᓇᕗᑦ 
ᑐᓐᖓᕕᒃᑯᑦ, ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓪᓗ. ᒥᔅᑕ ᐋᕆᐊᒃ 
ᒪᑐᓯᒋᐊᕈᒪᒍᕕᑦ ᐱᕕᖃᖅᑎᑉᐸᒋᑦ.  
 
 
 
ᐋᕆᐊᒃ: ᖁᔭᓐᓇᒦᒃ,  
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Mr. Chairman. I would also like to thank 
the staff and NTI for being here.  
 
I also thank you for including us in your 
review. You are currently reviewing the 
Education Act. We should do a good 
review of the Act and I would also like to 
say again that I would like to work 
closely together with you while we’re 
focusing on a subject that’s this important 
to us.  
 
I’m sure that there are a lot of people who 
have comments to make, but I would just 
like to thank you, Mr. Chairman, the 
Special Committee, the Minister, and the 
Nunavut government. Thank you for 
giving us this opportunity. Thank you. 
 
Chairman: Thank you, Mr. Arreak, for 
those kind words. I look forward to 
working together. Nakurmiik.  
 
We will take, I’m going to say, a four-
minute break. It will give everyone time 
to refresh themselves and we will be back 
here at 11:18 on my clock. Thank you. 
 
>>Committee recessed at 11:12 and 
resumed at 11:22 
 
Chairman: Thank you, everyone. I 
would like to welcome Mr. John Wilson 
to the Committee’s meeting, reviewing 
the Education Act. I really appreciate Mr. 
Wilson’s time that he took to provide a 
submission as an individual to the 
Committee to review. There were some 
strong points in there that I think that the 
Committee felt that it was very 
worthwhile to have you personally attend 
the hearing. We all appreciate you taking 
time out of your schedule to leave your 
community and to come and speak to 
your submission.  
 

ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑏᓪᓗ ᐊᒻᒪᓗ 
ᑲᑎᒪᔩᑦ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᓐᓂ.  
 
ᑭᒡᒐᑐᕐᓗᖓ ᖁᔭᓕᔪᒪᑐᐃᓐᓇᓕᖅᑐᖓ ᑖᒃᑯᓂᖓ 
ᐱᕕᖃᖅᑎᑕᐅᑦᑎᐊᕋᑦᑕ ᑕᑯᓇᑦᑎᓪᓗᓯᓗ ᐃᓕᔅᓯ 
ᒐᕙᒪᒃᑯᓂ ᑭᒡᒐᐅᔪᓯ ᒫᓐᓇ ᑖᔅᓱᒪ ᐃᓕᓐᓂᐊᕐᓂᐅᑉ 
ᒪᓕᒐᖓ ᐱᓪᓗᒍ. ᑕᒪᓐᓇ ᐅᕿᑦᑑᖏᒻᒪᑦ ᐱᓕᕆᐊᓯ ᐊᒻᒪ 
ᐅᐱᒍᓱᒍᒪᑦᑎᐊᑐᐃᓐᓇᖅᑐᖓ ᐱᕕᖃᖅᑎᑕᐅᓂᕐᒥᒃ 
ᐊᒻᒪᓗ ᐃᓕᔅᓯᓐᓂ ᐱᓕᕆᑦᑎᐊᕋᓱᑦᑎᓪᓗᓯ 
ᐅᐱᒋᑦᑎᐊᖅᐸᔅᓯ ᐊᒻᒪᓗ ᑲᑐᔾᔨᖃᑎᒌᒍᒪᑦᑎᐊᖅᑐᒍᑦ 
ᑖᓐᓇ ᐅᕿᑦᑑᖏᒻᒪᑦ ᐊᒃᓱᕈᓐᓇᖅᑐᓗᓂᓗ ᐃᓄᓐᓄᓪᓗ 
ᐱᒻᒪᕆᐅᑎᑖᓘᒻᒪᑦ ᓄᓇᓖᓪᓗ ᑖᒃᑯᐊ 
ᑕᕝᕙᓃᓐᖏᑦᑑᒐᓗᐊᑦ ᑭᒡᒐᑐᖅᑕᐅᔪᑦ ᐃᓘᓐᓇᑎᓐᓂ.  
 
ᓲᕐᓗ ᑕᐃᒃᑯᐊᓗ ᐃᓱᒪᒋᒋᐊᕐᓗᒋᑦ ᓇᓗᓇᓐᖏᑦᑐᖅ 
ᐅᖃᐅᓯᔅᓴᓖᑦ ᐊᒥᓱᐃᑦ. ᑭᓯᐊᓂ 
ᖁᔭᓕᒍᒪᑐᐃᓐᓇᓕᖅᑐᖓ ᐃᓕᓐᓄᑦ ᔪᐊᔾᔨ 
ᐃᒃᓯᕙᐅᑕᐅᓃᑦ ᐃᒃᓯᕙᐅᑕᐅᒐᕕᑦ ᑖᒃᑯᐊᓗ ᑕᑯᓇᒃᑐᐃᑦ, 
ᒪᓕᒐᓕᐅᖅᑏᓪᓗ, ᒥᓂᔅᑕᓗ ᑖᒃᑯᐊᓗ ᒐᕙᒪᒃᑯᑦ 
ᓄᓇᕗᒃᑯᑦ ᖁᔭᒋᑐᐃᓐᓇᓕᖅᐸᕗᑦ 
ᐱᕕᖃᖅᑎᑕᐅᓂᑦᑎᓐᓂ ᑐᓐᖓᕕᒃᑯᑦ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐋᕆᐊᒃ 
ᑖᒃᑯᐊ ᓂᓪᓕᐅᑎᒋᒐᕕᒋᑦ. ᐄ, 
ᐃᖅᑲᓇᐃᔭᖃᑎᒌᓂᐊᕐᓂᕗᑦ ᓂᕆᐅᒋᕙᕋ. ᓇᑯᕐᒦᒃ. 
 
4-ᒥᓂᔅᓯᒥᒃ ᓄᖅᑲᖓᓚᐅᑲᓐᓂᐊᕋᑦᑕ. 
ᑲᐱᑐᕈᒪᓕᖅᑐᓴᐅᒻᒪᑕᐃᒃᑯᐊ. ᐅᑎᕐᓂᐊᖅᐳᒍᑦ 11:18-
ᒧᐊᖅᐸᑦ. ᖁᔭᓐᓇᒦᒃ. 
 
>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᐃᑦ 11:12ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ 
11:22ᒥ 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐅᑎᕋᔅᓯ ᐊᒻᒪᓗ 
ᑐᓐᖓᓱᖁᓪᓗᒍ ᒥᔅᑕ ᔮᓐ ᐅᐃᓪᓴᓐ ᑲᑎᒪᔨᕋᓛᓄᑦ. 
ᕿᒥᕐᕈᑎᓪᓗᑕ ᑖᒃᑯᓇᖓᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐱᖁᔭᕐᓂᒃ ᐱᕕᔅᓴᖃᖅᑎᑎᒻᒪᑦ ᖁᔭᓕᕗᒍᑦ 
ᑐᓂᓯᓚᐅᕐᒪᓪᓗ ᐊᑐᓃᖅᑐᓂᒃ ᑖᒃᑯᓄᖓ ᑲᑎᒪᔨᕋᓛᓄᑦ 
ᕿᒥᕐᕈᔭᐅᔪᔅᓴᓂᒃ ᐊᒻᒪᓗ ᓴᓐᖏᔫᑎᓂᒃ ᐅᖃᐅᓯᖃᕐᒪᑦ 
ᑕᕝᕙᓂ. ᑕᐃᒪᐃᒻᒪᑦ ᑲᑎᒪᔨᕋᓛᓄᑦ ᐃᓕᓐᓂᒃ 
ᑐᓴᒃᑲᓐᓂᕈᒪᓚᐅᕐᒪᑕ ᖁᔭᓕᕗᒍᑦ ᖃᐃᒍᓐᓇᕋᕕᑦ ᐊᒻᒪ 
ᐱᕕᖃᖅᑎᑦᑎᔪᓐᓇᕋᕕᑦ ᓄᓇᓖᑦ ᕿᒪᑲᐃᓐᓇᕐᓗᒍ 
ᕿᒪᑲᐃᓐᓇᖅᑐᒍᐃᓛᒃ ᑖᒃᑯᓄᖓ ᐅᖃᐅᓯᕆᓂᐊᕋᕕᐅᒃ. 
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Mr. Wilson, with that, I would like to 
welcome you and invite you to start with 
your opening comments, please. Thank 
you.  
 
Mr. Wilson (interpretation): Thank you. 
Good day. (interpretation ends) I am 
principal of Sam Pudlat School in Cape 
Dorset. I have been there three years. In 
terms of the submission, what I would 
like to do is tell you a little bit about 
myself so that you can evaluate some of 
the things I say.  
 
I would like to talk about the kids in the 
school and the challenges they face 
because I think that’s fundamental to 
improving education in Nunavut. I would 
like to speak to some of the problems that 
I think are in the structure of delivering 
education in Nunavut that could provide 
some support for those children and then 
some suggestions of what should be 
done, but I am just a single guy. I have 
been three years in a different culture, so 
I’m not going to go anywhere near issues 
around language of instruction and things 
like that. 
 
As I said, this is my third year in Cape 
Dorset. I’ve had really great relationships 
with the community, the staff, the DEA, 
and QSO. That’s all been very positive 
and I have enjoyed it and they really have 
been very supportive of me.  
 
I’m going to start with a little story. In 
my first year, we had and in Nunavut 
now, all schools are being asked to assess 
student reading with Fountas & Pinnell 
and they have been doing this for a 
number of years in Cape Dorset and I had 
the data in October/November when we 
were approaching report cards. We had a 
number of staff meetings with the 
teachers saying we had data on how 

ᑕᐃᒪᐃᒻᒪᑦ ᑐᓐᖓᓱᖁᕙᒋᑦ ᒥᔅᑕ ᐅᐃᓪᓴᓐ ᐊᒻᒪᓗ 
ᐱᒋᐊᖁᓪᓗᒋᑦ ᐱᒋᐊᕈᑎᓂᒃ. ᒥᔅᑕ ᐅᐃᓪᓴᓐ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐅᓪᓗᒃᑯᑦ. 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᖓ ᓵᒻ ᐳᓪᓚᒻᒥ ᐃᓕᓐᓂᐊᕕᒻᒥ 
ᑭᓐᖓᕐᓂ. ᑕᐃᑲᓃᓕᖅᑐᖓ ᐱᖓᓱᓄᑦ ᐊᕐᕌᒍᓄᑦ. ᑖᓐᓇ 
ᐱᔾᔪᑎᒋᓪᓗᒍ ᑐᓂᓯᒪᔭᕋ ᐅᖃᐅᑎᐊᕐᓗᑎᑦ ᑭᓇᐅᓂᕋᓂᒃ.  
ᑖᒃᑯᐊ ᖃᐅᔨᒪᓂᐊᕋᕕᓯᐅᒃ ᐅᖃᐅᓯᕆᔭᒃᑲ 
ᓇᑭᓐᖔᕐᒪᖔᕐᒪ.  
 
 
 
 
ᑕᒪᒃᑯᐊ ᓱᕈᓰᑦ ᐊᒃᓱᕉᑎᒋᖃᑦᑕᖅᑕᖏᑦ 
ᓴᖅᑭᕝᕕᐅᖃᑦᑕᑐᓪᓗ ᑕᒪᒃᑯᓄᖓ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ. 
ᑕᒪᒃᑯᐊ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᐅᔪᑦ ᐃᓚᖏᑦ 
ᐅᖃᐅᓯᕆᒍᒪᒐᒃᑭᑦ. ᐋᖅᑭᓯᒪᔾᔪᑎᖓᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᓄᓇᕗᒻᒥ 
ᐃᑲᔪᖅᓱᐃᔪᓐᓇᓂᖅᓴᐅᖅᑰᕐᒪᑕ ᑕᒪᒃᑯᓄᖓ 
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᒻᒪᓗ ᐃᓱᒪᒋᔭᒃᑲᓂ 
ᑐᓴᖅᑎᑦᑎᓂᐊᖅᑐᖓ ᐊᑕᐅᓯᑑᓪᓗᖓ. ᑕᐃᒪ ᑕᒪᒃᑯᓂᖓ 
ᐅᖃᐅᓯᖃᔾᔮᖏᓐᓇᒪ ᐅᖃᐅᓯᕐᒥ ᐃᓕᓴᐃᔾᔪᑕᐅᔪᓂᒃ.  
 
 
 
 
 
 
ᑕᒫᓂ ᐱᖓᔪᐊᓐᓂ ᑭᓐᖓᕐᓃᓕᕋᒪ ᐊᒻᒪᓗ 
ᐱᓕᕆᖃᑎᖃᑦᑎᐊᑐᒻᒪᕆᐊᓘᓪᓗᖓ ᓄᓇᓖᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓂ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᓪᓗ. ᑕᒪᓐᓇ ᐱᐅᔪᒥ 
ᐃᖏᕐᕋᓯᒪᔪᖅ ᐊᒻᒪᓗ ᐃᑲᔪᖅᓱᖅᑕᐅᖏᓐᓇᖅᓱᖓ. 
 
 
ᐅᓂᒃᑳᕌᕐᔪᓪᓗᖓᖃᐃ ᓯᕗᓪᓕᖅᐹᒥ ᐊᕐᕌᒍᒥ 
ᑕᐃᑲᓃᑎᓪᓗᖓ, ᒫᓐᓇ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᕐᕕᓕᒫᑦ 
ᐊᐱᕆᔭᐅᖃᑦᑕᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᓕᒫᑦ ᓇᒦᓕᕐᒪᖔᑕ 
ᐅᖃᓕᒫᕆᐅᖅᓴᓂᖏᓐᓂ. ᑕᐃᒪ ᑐᑭᓯᒋᐊᕈᑎᒃᓴᓂ 
ᐊᒃᑐᕝᕙᒥ ᐱᓚᐅᕋᒃᑭᑦ ᐊᒻᒪᓗ 
ᑲᑎᒪᖃᑎᒋᖃᑦᑕᓚᐅᖅᑐᒋᑦ ᐃᓕᓴᐃᔨᓕᒫᑦ. 
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children are doing in their reading that 
relates to grade level expectations down 
south.  
 
How will we deal with ethics and the 
reporting to parents of how kids are 
doing? Do we tell them, “Your children 
are reading at a level D,” which is upper 
kindergarten when the child is in grade 3, 
or do we keep that information secret and 
to ourselves? We had a lot of meetings 
about the ethics of that. Is it fair to 
compare kids in Nunavut who are 
English language learners to kids who are 
down south who are growing up in 
English-speaking homes and say that 
they’re not doing as well as those kids 
down south? The parents might have a 
right to know.  
 
I was asking, “Do parents understand 
where their kids are in reading? Do they 
think because they’re in grade 4, they’re 
probably reading in grade 4?” No one 
could tell me. At the end of the day, we 
said, “Let’s be honest. Let’s just tell 
people where it is.” Not all teachers had 
the will to do that, but many teachers sent 
report cards out in the fall of 2012 which 
said things like, “Your child is reading at 
a level…”, and we take the A to Z scale 
in Fountas & Pinnell because they have 
been doing it for years and putting them 
numerical. They use the PM benchmarks, 
so it’s 1 to 35. “Your child is reading at a 
level 12, which is mid-grade 1 by 
southern standards, but in that grade 4 
class, they’re at about the middle of their 
class.”  
 
We gave them those two pieces of 
information. This is how they are 
compared to the kids down south and this 
is how they are relative to their cohort 
group. We waited to see what happened. 
We had nothing but positive feedback. 

 
 
 
 
ᖃᓄᕐᓗ ᐃᓕᖅᑯᓯᐅᔭᕆᐊᓕᓐᓂᒃ ᐱᓕᕆᓂᐊᖅᐱᑕ 
ᐅᓂᒃᑳᖃᑦᑕᓂᕐᒥᓪᓗ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᑦ ᕿᑐᕐᖓᖏᑕ 
ᓇᒦᓕᕐᓂᖏᓐᓂᒃ. ᐅᖃᐅᑎᒐᔭᖅᐱᑎᒎ 
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᕐᓂᖏᓐᓂᖏᑦ D-ᖑᒻᒪᑦ 
ᖁᓪᓕᐅᓂᖅᓴᓂ ᒥᑭᓛᓂ ᖁᑦᑎᓐᓂᓕᒃ 3-ᒦᑦᑎᓪᓗᒋᑦ, 
ᐅᕝᕙᓘᓐᓃᑦ ᑕᒪᓐᓇ ᐃᔨᕋᖅᑑᑎᒋᔭᕆᐊᖃᖅᐸᕗᑦ?  
ᑕᒪᓐᓇ ᑲᑎᒪᔾᔪᑕᐅᒻᒪᕆᖃᑦᑕᓚᐅᕐᒪᑦ ᓈᒻᒪᒻᒪᖔᖅ ᓱᕈᓰᑦ 
ᓄᓇᕗᒻᒥ ᓇᓕᖅᑭᐅᔾᔭᐅᒍᑎᒃ ᖃᓪᓗᓈᑎᑑᕆᐅᖅᓴᔪᖅ 
ᖃᓪᓗᓈᓂᓪᓗ ᐊᖏᕐᕋᒥ ᖃᓪᓗᓈᑎᑐᑦ ᐅᖃᐅᓯᓕᓐᓂ  
ᐱᕈᖅᓴᖅᑕᐅᔪᓂᒃ ᐅᖃᕐᓗᓂᓗ 
ᐊᖑᒻᒪᑎᔪᓐᓇᓐᖏᓐᓇᕋᕐᓗᒋᑦ ᖃᓪᓗᓈᓃᑦᑐᓂᒃ, 
ᐊᖓᔪᖅᑳᕆᔭᐃᑦ ᖃᐅᔨᒪᑎᑕᐅᔭᕆᐊᖃᖅᑰᔨᓐᖏᓛᑦ? 
 
 
 
 
 
ᐊᐱᖅᓱᓚᐅᕋᒪ ᐊᖓᔪᖅᑳᕆᔭᐃᑦ ᑐᑭᓯᐊᒻᒪᖔᑕ 
ᕿᑐᕐᖓᖏᑕ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖏᑦ ᓇᒦᓕᕐᒪᖔᖅ. ᓲᕐᓗ 
ᖁᑦᑎᓐᓂᓕᒃ 4-ᒦᒃᑯᑎᒃ, ᐅᖃᓕᒫᕈᓐᓇᖅᑑᒐᓗᐊᓄᑯᐊ 
ᖁᑦᑎᓐᓂᓕᒃ 4-ᖑᔪᒥ? ᐅᖃᐅᑎᔭᐅᔪᓐᓇᓚᐅᓐᖏᓚᖓ. 
ᑭᖑᓂᐊᒍᑦ ᐅᖃᓚᐅᖅᑐᒍᑦ, “ᐅᖃᑦᑎᐊᓚᐅᖅᑕᑐᖅ 
ᑕᒪᓐᓇ ᖃᓄᐃᓕᖓᓪᓚᕆᒻᒪᖔᖅ. ᐃᓚᐃᓯᔨᓕᒫᑦ 
ᐅᖃᑐᐃᓐᓇᕈᒪᓐᖏᒻᒪᑕ 2012-ᖑᑎᓪᓗᒍ ᐅᑭᐊᔅᓵᖓᓂ 
ᐅᓇᓕ ᐅᖃᓕᒫᖃᑦᑕᖅᑐᖅ ᐅᕙᓂ ᖁᑦᑎᓐᓂᓕᒻᒥ ᑕᐃᒫᒃ 
ᐊᑐᖃᑦᑕᖅᓯᒪᒐᑦᑎᒍ. ᓇᒦᒋᐊᖃᕐᓂᖓᓄᑦ 
ᐋᖅᑭᓯᒪᔾᔪᑎᖃᖅᓱᑎᑦ 1-ᒥᒃ 35-ᒧᑦ. ᖁᑦᑎᓐᓂᓕᒃ 12-
ᒦᑉᐸᑦ ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖓ ᕿᑐᕐᖓᕕᑦ ᑖᓐᓇ ᓲᕐᓗ 
ᖁᕝᕙᓯᓐᓂᓕᓐᓃᑦᑐᖅ 4-ᒦᑦᑐᖅ ᖃᓪᓗᓈᑦ 
ᓄᓇᖏᓐᓃᒐᔭᖅᐸᑦ ᑕᒫᓂ ᕿᑎᐊᓃᕈᔪᒃᑐᑦ 
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖏᑦ.  
 
 
 
 
 
 
 
 
 
ᑖᒃᑯᓂᖓ ᑐᑭᓯᒋᐊᕈᑎᔅᓴᓂ ᑐᓂᓚᐅᖅᑕᕗᑦ. ᐃᒪᓐᓇ 
ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 12-ᓂ ᖃᓪᓗᓈ ᓄᓇᖏᓐᓂ 
ᐃᒪᐃᒐᔭᖅᑐᖅ ᒫᓂᓗ ᐃᒪᐃᑎᓪᓗᒍ. ᑐᓴᕐᓂᖅᑐᒥ 
ᑐᓴᓚᐅᓐᖏᑦᑐᒍᑦ.  
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The parents really like to know those two 
pieces of information. “How is my kid 
doing at school and how are they relative 
to kids down south?” I’m going to try and 
put that kind of honesty in what I tell 
you. Some of the things I’m telling you 
are difficult to talk about. Remember I’m 
just a guy from down south, but I’m 
going to talk with that kind of honesty as 
best I can. Okay?  
 
My history in the south, I was principal at 
a special needs school for children, 
primarily with reading disabilities like 
dyslexia. When I left, we had 104 kids, 
we had 44 staff, we had psychologists on 
call, we had SLPs (Speech Language 
Pathologists), occupational therapists, 
lots of team meetings, and we would 
have children come to the school. It was 
our job as a private school to collect 
money from the parents, teach the kids 
how to read, fundamentally, and then 
send them back to their public school.  
 
The parents would come to see me, they 
had a meeting with me and they would 
have a big thick report from a 
psychologist that said, fundamentally, 
“This child is intelligent, but they really 
are terrible at schoolwork, primarily 
reading, and we have done a number of 
batteries of tests,” and this is why they 
think they’re not being successful in 
school. Sometimes they would come 
straight from the psychologist and they 
would cry and be upset because they 
would have an official report from a 
practitioner that said there’s something 
wrong with your child. Not learning to 
read down south is a major impediment.  
 
I have met with hundreds of parents over 
the six years and it always went the same 
way. They would be there and they 
would be upset because their child is not 

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᑖᒃᑯᓂᖓ ᑐᑭᓯᒋᐊᒍᑎᔅᓴᓂᒃ 
ᑐᓴᕈᒪᔪᑦ ᖃᓄᐃᓕᐅᓕᕐᓂᖏᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐊᒻᒪᓗ 
ᖃᓄᑎᒋ ᐊᔾᔨᒌᓐᖏᓐᓂᖏᑦ ᑕᒫᓂ ᖃᓪᓗᓈᑦ ᓄᓇᖏᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑕᐅᔪᑦ. ᑖᒃᑯᐊ ᐅᖃᐅᓯᕆᓂᐊᖅᑕᒃᑲ 
ᐃᓕᓐᓄᑦ ᐅᖃᐅᓯᐅᖃᑦᑕᖅᑐᑦ 
ᖃᓪᓗᓈᓃᖔᑐᐃᓐᓇᖏᓐᓇᒪ ᐃᒪᓐᓇ ᓱᓕᑦᓯᐊᕐᓗᖓ 
ᐊᔪᓐᖏᓐᓂᓕᒫᕋ ᐊᑐᕐᓗᒍ ᐅᖃᕐᓂᐊᕋᒪ. 
 
 
 
 
 
ᑕᐃᒪ ᖃᓪᓗᓈᓃᖃᑦᑕᖅᓯᒪᓂᕋ ᑕᒪᒃᑯᓂᖓ  
ᐱᒡᒐᕈᑎᓕᓐᓂ ᐃᓕᓐᓂᐊᑎᑦᓯ 
ᐊᖓᔪᖅᑳᕆᔭᐅᖃᑦᑕᓚᐅᕋᒪ ᐃᓕᓐᓂᐊᕕᒻᒥ. 
ᐊᐅᓪᓚᖅᓯᒪᑎᓪᓗᖓ 104-ᖑᓪᓗᑎᑦ 44 ᐃᖅᑲᓇᐃᔭᖅᑏᑦ 
ᐃᓱᒪᓕᕆᔨᖃᐃᓐᓇᖅᑐᑕᓗ ᑕᒪᒃᑯᓂᖓ 
ᐃᖃᐃᓕᓴᐃᔨᓂᓪᓗ ᑭᓱᓕᒫᓂ ᓱᕈᓰᓪᓗ 
ᐃᓕᓐᓂᐊᕆᐊᖅᐸᑕ ᓇᒻᒥᓂᕆᔭᐅᔪᒥ 
ᐃᓕᓐᓂᐊᕐᕕᐅᓚᐅᕐᒪᑦ. 
 
 
 
 
 
 
ᑕᐃᒪ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᖃᐃᖃᑦᑕᓚᐅᕐᒪᑕ ᐃᒪᓐᓇ 
ᐃᓱᒪᓕᕆᔨᒥᒃ ᐅᓂᒃᑳᖅᓯᒪᔪᓂᒃ ᐱᓯᒪᓪᓗᑎᑦ 
ᐅᖃᖅᓯᒪᓪᓗᑎ, “ᐅᓇ ᓱᕈᓯᖅ ᓯᓚᑐᓗᐊᓐᖏᑦᑐᖅ 
ᐃᓕᓐᓂᐊᕈᑎᖏᓪᓗ ᐱᐅᓗᐊᕌᓗᒐᑎᒃ. ᐅᑯᐊ 
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᓯᕗᒧᐊᑦᓯᐊᑐᒋᓐᖏᑕᕗᑦ.” ᑖᒃᑯᐊ 
ᐃᓚᖏᑦ ᑕᒫᓂ ᐃᓱᒪᓕᕆᔨᓂᒃ ᑐᓂᔭᐅᖃᑦᑕᓚᐅᖅᑐᑦ 
ᓱᕈᓰᑦ ᖃᓄᐃᓐᓂᕋᖅᑕᐅᑎᓪᓗᒍ ᑕᐃᒪᓐᓇᐃ ᑕᒪᓐᓇ 
ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᒻᒪᕆᒐᔭᖅᑐᖅ ᐅᓂᒃᑳᓕᐅᖅᑐᖃᕈᓂ 
ᑖᓐᓇᒎᖅ ᕿᑐᕐᖓᕆᔭᖅ ᑭᓱᒥᒃᑭᐊᖅ ᓈᒻᒪᖏᒻᒪᑦ. 
 
 
 
 
 
 
 
 
 
 
ᐊᒥᓱᓂᒃ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᒃ ᑲᑎᑎᔅᓯᓯᒪᓕᕋᒪ. ᐊᕐᕌᒍᓂ 
6-ᓂᒃ. ᑕᐃᑲᓃᓪᓗᑎᑦ ᓈᒻᒪᔅᓴᕈᓐᓃᓲᖑᒻᒪᑕ ᑕᐃᒫᒃ 
ᐅᓂᒃᑳᖅᓯᒪᔪᖅ ᑖᓐᓇ ᐃᓕᔅᓯᒪᓐᖏᓗᐊᕐᒪᑦ ᕿᑐᕐᖓᖓ. 
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learning to read. That’s what the report 
was. The report was about academic 
tasks. We would take about three minutes 
to get past that and we went into a 
discussion about the wellness of their 
child. They wanted to know that their 
child was going to be emotionally okay. 
They had to learn to read to have a job, 
but they had to like themselves. They had 
to have pride in themselves, like 
themselves, and feel that they were a 
good person and that they had a future 
and all of those things. That’s what 
parents wanted from the school. They 
wanted us to teach them to read, but they 
wanted that emotional wellness for the 
kids. 
 
Over six years, I got to look at that as 
kind of the school’s primary function 
whereas to make the kids okay. You can’t 
teach them to read unless they have that, 
if that makes sense. Parents know it 
instinctively. None of the parents said, 
“I’m worried about my child’s emotional 
wellness,” but all the parents knew that 
unless the child had some comfort in who 
they were and understood who they were, 
and felt that they had some hope of being 
a functioning person, it was all wasted 
anyway because they’re headed towards 
whatever kind of a poor life outcome that 
would be. We had to make them whole.  
 
That’s kind of core to what I saw when I 
came up here and when I met with the 
staff the first day, “Social and emotional 
learning, I’m the guy. That’s what I’m 
here for.” The reading and all of that are 
secondary because we have to fix that 
first and, if we get that fixed, then we can 
deal with the reading and the academics. 
What I saw in students at the school was, 
and here again being a special educator, 
I’m looking at the kids in terms of what 
are the challenges, and what I saw first 

ᐃᒫᒃ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖃᓕᖅᑎᓪᓗᒋᑦ 
ᖃᓄᐃᓐᖏᑦᑎᐊᕆᐊᖃᕐᓂᖏᓐᓂ ᓱᕈᓯᖏᑦ. ᓱᕈᓯᖓ 
ᖃᓄᐃᓂᐊᖏᒃᑲᓗᐊᖅᐹ ᐃᓱᒪᒃᑯᑦ ᐃᒻᒥᓂᒃ 
ᐱᐅᔅᓴᖅᑳᕆᐊᖃᕐᒪᑕ ᐅᐱᒍᓱᓪᓗᑎᑦ 
ᓇᓗᖅᑯᑎᓐᖏᓪᓗᑎᑦ ᓯᕗᓂᔅᓴᖃᖅᑑᔮᕐᓗᑎᓪᓗ. ᑖᒃᑯᐊ 
ᑕᒡᒐ ᑕᑯᔭᐅᒍᒪᒻᒪᑕ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ. ᑕᒪᓐᓇᑦᑕᐅᖅ 
ᑎᒍᒥᐊᖅᑕᐅᖁᔭᐅᓚᐅᕐᒪᑦ ᐊᖓᕐᔪᖅᑳᖏᓐᓄᑦ ᑕᒪᒃᑯᐊ  
ᓇᓗᖅᑯᑎᓐᖏᓐᓂᐅᔪᑦ ᐊᐅᓪᓚᑦᑎᐊᕈᓐᓇᕈᑎᒋᓂᐊᕐᖓᒋᑦ.  
ᐅᖃᓕᒫᖅᑎᒋᐅᕋᓱᐊᕈᓐᓇᖏᓐᓇᑦᑎᒍ ᑕᒪᒃᑯᓂᖓ 
ᑎᒍᒥᐊᖅᑎᓪᓗᒍ. ᐊᖓᔪᖅᑳᖑᔪᓕᒫᑦ ᖃᐅᔨᒪᓚᐅᖅᑐᑦ 
ᑖᓐᓇ ᓱᕈᓯᖅ ᑐᑭᓯᐅᒪᑦᑎᐊᖅᑲᑕ ᑭᓇᐅᓂᕐᒥᓂᒃ  
ᓇᑭᓐᖔᓂᕐᒥᓂᒃ ᓲᕐᓗ ᓂᕆᐅᒐᔅᓴᖃᑦᓯᐊᓂᖅᓴᐅᓚᐅᖅᑐᑦ 
ᐊᐅᓚᑦᓯᐊᕈᓐᓇᓂᕐᒥᓂᒃ ᐅᕝᕙᓪᓘᓐᓃᑦ ᐊᑲᐅᓐᖏᑦᑐᓂᒃ 
ᐃᓅᓯᖃᕈᓂ. 
 
 
 
 
 
ᐊᕐᕌᒍᓂᒃ 6-ᓂᒃ ᑕᐃᒪ ᑕᑯᓚᐅᕋᒃᑯ ᐃᓕᓐᓂᐊᖅᑏᑦ 
ᖃᓄᐃᒍᓐᓃᖁᓪᓗᒋᑦ. ᐃᓕᓴᕋᒃᓴᐅᖏᑦᑐᑦ 
ᐅᖃᓕᒫᕈᓐᓇᓂᕐᒥᒃ ᑕᐃᒪᐃᑦᑐᒥᒃ ᑎᒍᒥᐊᓐᖏᒃᑯᑎᒃ. 
ᐊᖓᔪᖅᑳᕆᔭᐃᑦ ᖃᐅᔨᒪᑦᑕᐅᑎᒋᔪᑦ ᑕᒪᑐᒥᖓ, 
ᐅᖃᖅᑐᖃᓚᐅᕋᓂᓗ ᐃᒫᒃ, “ᕿᑐᕐᖓᕋ ᐱᖏᒋᕙᕋ 
ᐃᓱᒪᖓᑕ ᐊᑦᑕᓇᕐᓂᖓ,” ᖃᐅᔨᒪᔪᐃᓐᓇᐅᓚᐅᖅᐳᓪᓕ 
ᕿᑐᓐᖓᕆᔭᖅ ᓴᐃᒪᓐᖏᒃᑯᓂ ᓇᓗᓪᓗᓂᓗ ᑭᓇᐅᓂᕐᒥᓂ 
ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᖓ ᓱᕙᓕᑭᐊᖑᒐᔭᕐᒪᑦ ᐊᔪᖅᓴᓂᕐᒧᑦ 
ᑭᓯᐊᓂ ᑎᑭᐅᑎᑐᐃᓐᓇᕐᓂᐊᕐᒪᑕ ᐃᓅᓯᕐᒥᓂ. 
ᐃᓗᐃᑦᑐᓐᖑᖅᑎᔭᕆᐊᖃᖅᑕᕗᑦ. 
 
 
 
 
 
 
 
 
 
 
 
ᑕᐃᒪᐃᑦᑐᐸᓗᓐᓂᒃ ᑕᑯᕙᓚᐅᖅᐳᖓ ᑕᒪᐅᓐᖓᕋᒪ 
ᑲᑎᖃᑎᒋᓪᓗᒋᓪᓗ ᐃᓕᓴᐃᔩᑦ. ᐅᖃᓚᐅᖅᑐᖓ, 
“ᐃᓅᖃᑎᒌᑦᑐᓕᕆᓂᕐᒧᑦ ᐃᓕᓴᐃᔨᐅᕗᖓ, 
ᑕᒪᐅᓐᖓᕈᑎᒋᓪᓗᒍᓗ.” ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖅ ᐊᓯᖏᓪᓗ 
ᑭᖑᓪᓕᐅᓂᖅᓴᐅᔪᐃᑦ. ᑕᒪᓐᓇᓗ ᐋᖅᑭᒃᑯᑦᑎᒍ 
ᐱᓕᕆᔪᓐᓇᖅᓯᑕᐃᓐᓇᕋᔭᖅᑐᒍᑦ 
ᐅᖃᓕᒫᕈᓐᓇᖅᓯᑎᕙᓪᓕᐊᓗᒋᑦ ᐊᓯᖏᓐᓂᓪᓗ. 
ᑕᑯᓚᐅᕋᒪ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐃᒪᓐᓇ 
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and foremost was poor emotional 
regulation, real challenges with strong 
emotions, and really weak language 
skills. 
 
I could only properly assess English 
language skills and they’re second-
language learners, so you would expect 
that it will be weak, but I had lots staff 
who said that they were also weak in 
Inuktitut, so I took that to be true, and 
very poor executive functions. That is 
kind of being able to focus on something 
and pay attention and control yourself, 
right? Executive functions are those 
things we do; we’re all doing it now. You 
might be bored, but you’re looking at me. 
There’s executive function happening 
there. They were poor at those three 
things, so those are the three things we 
had to address first and foremost before 
we could get to the reading. Does that 
make sense?  
 
If we have time before we leave here, I 
would like to talk about why they have 
those challenges and what schools can do 
about those challenges and how the 
education system can support that. That 
is really my goal for being here and it’s 
because I have so much respect and 
affection for the kids and the people that I 
have worked with since I got here. This is 
not easy for me. I don’t like to stand up 
and say I have answers. I just don’t do 
that. I don’t compete. For me, this is off-
the-charts difficult to do. Okay? Because 
I am retiring, I don’t want to get on a 
plane without passing this along and this 
is the opportunity, maybe, to share some 
of what I have learned while I’m here.  
 
My perspective is there are lots of 
opinions about what we should do and 
there are lots of opinions about what the 
right thing should happen in Nunavut 

ᐱᒡᒐᕈᑎᓕᓐᓂᒃ ᐃᓕᓐᓂᐊᑎᑦᑎᔨᐅᓪᓗᖓ ᑭᓲᕙᑦ ᑕᒪᒃᑯᐊ 
ᐊᒃᓱᕈᕈᑎᐅᒋᐊᓖᑦ? ᒪᓕᒐᒃᓴᖃᓐᖏᓗᐊᕐᒪᑦ ᑖᒃᑯᐊ 
ᐃᓱᒪᒋᒋᐊᖃᖅᑕᖏᓐᓂᒃ ᐅᖃᐅᓯᖃᑦᑎᐊᖅᑎᓐᓇᒍᓗ. 
 
 
ᑕᒪᒃᑯᐊᓗ ᐅᖃᐅᓯᖅᑳᕆᓐᖏᑕᒥᓂᒃ 
ᐃᓕᓐᓂᐊᖅᐸᓪᓕᐊᔪᑦ ᐊᒻᒪᓗ ᐃᓄᑦᑎᑐᑦ 
ᐊᔪᓐᖏᑦᑐᑯᓘᒐᑎᒃ ᓇᓗᓇᕋᓂᓗ 
ᖃᓪᓗᓈᑑᕈᓐᓇᕐᓂᖃᓗᐊᔾᔮᖏᒻᒪᑕ. ᑭᓯᐊᓂ ᐃᓕᓴᐃᔨᓄᑦ 
ᐅᖃᐅᔾᔭᐅᕙᓚᐅᖅᐳᖓ ᐃᓄᒃᑎᑐᑦᑕᐅᕉᖅ ᐊᔪᐸᓗᒻᒪᑕ.  
ᑕᒪᓐᓇ ᓱᓕᓇᓱᕆᓚᐅᖅᑕᕋ ᐱᓕᕆᓂᕐᒧᑦ ᑐᕌᖓᓂᖓᓄᒃ. 
ᐃᒪᐃᓕᖓᒻᒪᑦ ᑐᕌᖓᓂᖃᕈᓐᓇᕐᓂᕐᒧᑦ ᐃᒻᒥᓂᓪᓗ 
ᐊᐅᓚᑦᑎᐊᕈᓐᓇᕐᓂᕐᒧᑦ, ᐄᓛᒃ? ᑕᒪᒃᑯᐊ ᐊᑐᖃᑦᑕᕋᑦᑎᒍ 
ᑕᐅᑐᐃᓐᓇᕈᕕᑦ ᐅᕙᓐᓂᒃ ᐃᕿᐊᒋᓕᕋᔭᕋᕕᓐᖓ. ᑖᒃᑯᐊ 
ᐃᓕᑉᐸᓪᓕᐊᔭᐅᓗᐊᓐᖏᑦᑐᑦ. ᑐᑭᖃᖅᐹ ᑕᐃᒫᒃ? 
 
 
 
 
 
 
 
 
 
 
ᑕᐃᒪᓐᖓᑦ ᐅᕙᖓᑦ ᐊᓂᓚᐅᓐᖏᓂᑦᑎᓐᓂ ᐱᕕᖃᕈᑦᑕ 
ᐅᖃᐅᓯᖃᕈᒪᓂᐊᖅᑐᖓ ᓱᒻᒪᑦ ᑖᒃᑯᓂᖓ 
ᐊᒃᓱᕈᕈᑎᖃᕐᒪᖔᑦᑕ ᐊᒻᒪᓗ ᖃᓄᐃᓕᐅᕈᓐᓇᕐᒪᖔᑦᑕ. 
ᐃᓕᓐᓂᐊᕐᕖᑦ ᑕᒪᒃᑯᓂᖓ ᐊᒃᓱᕈᖅᑐᓂᒃ ᐱᑕᖃᖅᑐᑦ 
ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᖃᓄᖅ 
ᐃᑲᔪᖅᓱᐃᒍᓐᓇᕐᒪᖔᖅ. ᑕᕝᕙ ᑖᒃᑯᐊ ᑕᕝᕙᓃᒍᑎᒃᑲ. 
ᑖᒃᑯᐊ ᐊᒃᓱᕈᕈᑎᒋᒐᒃᑭᑦ ᐱᓕᕆᔾᔪᑎᒃᑲ ᓱᕈᓰᑦ 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓪᓗ ᐅᖃᑐᐃᓐᓇᖃᑦᑕᖏᑦᑐᖓ ᐃᒪᓐᓇ.  
ᖃᖓᑕᔫᒃᑯᑦ ᐃᑭᒍᒪᓐᖏᑦᑐᖓ, 
ᓄᖅᑲᔭᕋᑦᑎᒐᓗᐊᖅᑎᓪᓗᖓ ᑕᒪᓐᓇ ᐅᖃᐅᓯᕆᖅᑳᕐᓇᒍ 
ᑕᒪᓐᓇᓗ ᐱᕕᒃᓴᕆᓪᓗᒍ ᖃᐅᔨᓯᒪᔭᒃᑲ 
ᐅᖃᐅᓯᕆᓂᐊᕐᓗᒋᑦ ᑕᐃᒫᒃ ᐃᓕᓯᒪᔭᒃᑲᓂᒃ 
ᐅᖃᐅᓯᖃᕐᓂᐊᕋᒪ.  
 
 
 
 
 
 
 
 
ᐃᓱᒪᒋᔭᒃᑯᓪᓕ ᐃᓱᒪᒋᔭᐅᔪᑦ ᐊᒥᓲᒻᒪᑕ 
ᖃᓄᐃᓕᐅᖅᑐᔅᓴᐅᒻᒪᖔᑕ ᑕᒫᓂ ᓄᓇᕗᒻᒥ 
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education, but I always looked at the 
science of it. The brains in these kids are 
the same as the brains in the kids in 
Romania, Vancouver, the United States, 
and China. They still have the same 
needs and demands. If we’re looking at 
the challenges of those kids or anywhere 
else in the world, we would say, “Okay, 
what do we need to do about that? How 
can we make that better or make that 
more functional?” 
 
The kids do have really complex 
challenges to being successful in a 
school. I’ll say this now that those 
challenges are not as difficult to 
remediate as the challenges of the kids 
that came to the school where I was 
principal down south. Those kids had 
neurological, biological brain function 
that was really difficult to circumvent if 
you wanted to teach them how to read. If 
they had a phonological processing 
deficit or a visual sequential processing 
deficit or something like that and that 
made the reading process very difficult, 
that was tough, right? We have lots of 
people that kind of find a different way to 
teach them how to read, but these 
challenges are actually easier to 
remediate, I think, than some of those 
fundamental, neurological, the-way-the-
kid-was-born, it’s “in the genes” kind of 
impediments to learning.  
 
Here’s an example of what has happened. 
In my first year, 2012-13, the children we 
sent from our grade 6 school up to the 
high school, we used Fountas & Pinnell 
as an assessment tool for reading, so 
those kids on average, the grade 6 class, 
were reading at about a late grade 2 level, 
30 some-odd kids going up to high 
school reading at about late grade 2 or 
level K, which was the average for the 
school for the grade 6 kids. It was hard to 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐱᓪᓗᒍ ᐊᒻᒪᓗ ᑭᓱᑐᐃᓐᓇᕐᓂᒃ 
ᖃᐅᔨᓴᕐᓂᖅ. ᑕᒪᒃᑯᐊ ᐃᓱᒪᖏᑦ ᓱᕈᓰᑦ ᕚᓐᑰᕙ-ᒦᑦᑐᑦ 
ᐃᓱᒪᖏᑦᑕ, ᓴᐃᓇ, ᐊᒥᐊᓕᒐᐃᑦ, ᐊᔾᔨᑐᐃᓐᓇᖏᑦ. 
ᑖᒃᑯᐊ ᑕᐅᑐᒃᑯᒃᑯ ᐊᒃᓱᕈᕈᑕᐅᖃᑦᑕᖅᑐᑦ 
ᖃᓄᐃᓕᐅᕈᑎᒋᒋᐊᖃᖅᐱᑎᒍ? ᖃᓄᖅ 
ᐋᖅᑭᒋᐊᕈᓐᓇᖅᐱᑎᒍ ᐊᐅᓚᑦᓯᐊᕈᓐᓇᓕᖁᓪᓗᒋᑦ?  
 
 
 
 
 
 
 
ᑭᓯᐊᓂ ᓱᕈᓰᑦ ᐊᒥᓱᓂᒃ ᐊᒃᓱᕉᑎᔅᓴᖃᕐᒪᑕ 
ᓯᕗᒧᐊᑦᓯᐊᓂᐊᖅᐸᑕ ᑖᒃᑯᐊ ᐱᔭᕆᐊᑐᓗᐊᓐᖏᑦᑑᒐᓗᐊᑦ 
ᐋᖅᑭᒋᐊᕐᓗᒋᑦ. ᑭᓯᐊᓂ ᓱᕈᓯᖅ ᐊᔾᔨᒋᓐᖏᑕᖓᓂᓪᓕ 
ᒫᓂ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖃᕐᖓᑕ ᐅᕙᖓ 
ᐃᓕᓴᑎᑦᑎᕕᒋᕙᔪᔭᖓᓂ ᐃᓗᓯᕐᓗᒃᑐᐃᑦ ᐃᓕᓴᕕᖓᓂ. 
ᐃᒫᒃ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖏ ᐊᓂᒍᕆᐊᓕᖏᑦ 
ᐅᖃᓕᒫᕆᐅᖅᓴᑎᑕᐅᒍᓐᓇᓂᐊᖅᑲᑕ ᐊᒻᒪᑦᑕᐅᖅ 
ᑕᑯᔭᒥᓂᒃ ᓱᖅᑯᐃᖅᓯᒍᓐᓇᑎᐊᓐᖏᓐᓂᖏᑦ ᑕᐃᒫᒃ 
ᐅᖃᓕᒫᕆᐅᖅᓴᓂᒃ ᐱᔭᕆᐊᑐᒋᔭᐅᕗᖅ ᑕᐃᒃᑯᓄᖓ 
ᐊᖓᔪᖅᑳᕆᔭᐅᕝᕕᒋᓚᐅᖅᑕᕐᓂᒃ ᖃᓪᓗᓈᓂ. ᑕᐃᒃᑯᐊ 
ᖃᕋᓯᕐᒥᒍᑦ ᐊᐅᓚᑦᑎᐊᓐᖏᔾᔪᑎᖃᓚᐅᖅᑐᑦ 
ᐱᔭᕐᓂᖏᓪᓚᕆᑦᑐᒥᓪᓗ ᑲᒪᒋᒐᓱᒋᐊᖏᑦ 
ᐅᖃᓕᒫᕆᐅᖅᓴᖅᑎᓇᓱᓐᓂᐊᕈᕕᒋᑦ.  ᐊᒥᓲᕗᑦ 
ᑕᐃᒪᐃᖃᑦᑕᖅᑐᑦ ᐊᓯᐊᖑᑦ 
ᐃᓕᓐᓂᐊᖅᑎᓇᓱᒃᑕᐅᔭᕆᐊᖃᖅᑐᑎᒃ, ᑭᓯᐊᓂ ᑕᒪᒃᑯᐊ 
ᐋᖅᑭᒐᕐᓂᓂᖅᓴᐃᑦ ᑕᐃᒃᑯᓇᖓᑦ 
ᐃᓗᓯᕐᓗᓐᓂᐅᓲᓂᓪᓘᓐᓃᑦ ᐃᓕᖅᑯᓯᓪᓗᕐᓂᐅᓲᓂᓪᓘᓐᓃᑦ 
ᐃᓕᑦᑎᕇᕈᑕᐅᓲᓂᑦ. 
 
 
 
 
 
 
 
 
ᐅᓇ ᐆᑦᑑᑎᒋᔪᓐᓇᖅᑕᕋ, ᓯᕗᓪᓕᖅᐹᒥ ᐊᕐᕌᒍᒥ 2012-
13-ᒥ ᑕᒫᓃᑦᑐᖓ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑏᑦ 
ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 6-ᒥ ᖁᑦᑎᓂᖅᓴᒧᑦ 
ᐊᐅᓪᓛᑎᖅᐸᓚᐅᖅᑕᕗᑦ ᑖᒃᑯᐊ ᕙᐅᓐᑕᔅ ᐊᒻᒪ ᐱᓂᐊᓪ 
ᖃᐅᔨᓴᕈᑎᖏᑦ ᒪᓕᑦᑐᒋᑦ ᐅᖃᓕᒫᕆᐅᖅᓴᓂᒃ ᐱᓪᓗᒍ. 
ᑕᐃᒃᑯᐊ ᖁᕝᕙᓯᓐᓂᓕᓐᓃᖔᖅᑐᑦ 6-ᒦᖔᖅᑐᐃᑦ 
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᖅᐸᓚᐅᖅᑐᐃᑦ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 2-ᒥ 
ᐱᔭᕇᐸᓗᓕᖅᑐᓄᑦ ᖃᐅᔨᒪᔭᐅᔪᓂᑦ. 30 ᖁᑦᑎᓂᖅᓴᒧᑦ 
ᐃᓕᓐᓂᐊᕆᐊᖅᑐᑦ ᖁᕝᕙᓯᓐᓂᓕᑦ 6-ᒨᖅᑐᐃᑦ 
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evaluate that because they’re English 
language learners, you know they’re 
starting full instruction in probably for 
them grade 4, but this particular year, we 
had grade 3 English-speaking teachers in 
the classroom, but for them grade 4. 
Maybe that’s okay. You’re starting in 
grade 4, you get to grade 6, and you’ve 
got a lot of catching up to do. Maybe that 
was okay. Grade 12, leaving our school, 
they were reading at late level 2. The 
following year, the kids that went up 
from grade 6 to grade 7 were reading at a 
level S, which was a mid-grade 4. We 
had gone from late grade 2 to mid-grade 
4 in one year and we were thinking that 
was pretty good, right?  
 
This year, and the teachers were just 
assessing this on Monday and Tuesday of 
this week, the grade 6s leaving the school 
and going up to the high school are 
reading at a level V, which is early grade 
6. If you’re going into high school 
reading at early grade 6, you know you 
stand a good chance of being able to 
address that entire curriculum they throw 
at you in high school and they are headed 
on the right path. I think what I want to 
convey to you is that’s not just all literacy 
instruction. It’s not about the Fountas & 
Pinnell and it’s not about the lovely 
resources that the school has. This goes 
back before my time in terms of the 
literacy instruction. It’s trying to address 
some of those other things that I talked 
about earlier. Okay? 
 
The problems in Nunavut, I have heard 
said here since I got here that in 
education in Nunavut, there are five 
priorities and that would be politics, 
politics, politics, employment, and 
education, and I think you would 
probably recognize that quote. The first 
time I heard it, I think, was this year or 

ᑕᐃᒫᓗᑐᐃᓐᓇᖅ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 3-ᖑᓐᖏᒻᒪᕆᑦᑐᓂᒃ 
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᖅᑐᑎᑦ. ᖃᐅᔨᓴᕋᓱᒋᐊᖏᑕ 
ᐱᒡᒐᓇᕕᐅᑎᔪᔪᖅ ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓴᒐᓱᒻᒪᑕ ᐃᒫᒃ 
ᐃᓚᖏᑦ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 3-ᒥ ᖃᓪᓗᓈᑎᑐᑦ 
ᐃᓕᓴᐃᔨᖃᑦᑎᐊᔪᒐᑦᑕ ᐊᒻᒪ 4-ᒥ ᖃᓪᓗᓈᑎᑐᑦ 
ᐃᓕᑉᐸᓪᓕᐊᓕᖅᑐᑎᑦ 6-ᒦᓕᕋᒥ ᖃᓪᓗᓈᑎᑐᑦ 
ᖃᐅᔨᒪᕈᔪᑐᐃᓐᓇᓕᓲᖑᒻᒪᑕ. ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥ  
ᐱᔭᕇᓕᕋᐃᒻᒪᑕ, ᖁᕝᕙᓯᓐᓂᓕᒃ 2-ᒥᑐᐃᓐᓇᖅ 
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᖅᑐᒃ. ᐊᕐᕌᒎᑉ ᑭᖑᓂᐊᓂ, ᑕᐃᒃᑯᐊ 
ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 6-ᒥ 7-ᒨᖅᐸᓪᓕᐊᔪᐃᑦ 
ᐅᖃᓕᒫᕈᓐᓇᕐᓂᖃᖅᑐᑎᒃ S-ᒥᒃ ᒫᓂ ᖁᕝᕙᓯᓐᓂᓕᒃ 4-
ᒦᐸᓗᒃᑐᑦ. ᑕᕝᕘᓇ ᖁᑦᑎᓐᓂᓕᒃ 2-ᒥᒃ ᖁᑦᑎᓐᓂᓕᒃ 4-
ᒧᐊᖅᑐᑎᑦ ᐊᕐᖄᒎᑉ ᐃᓗᐊᓂᑐᐃᓐᓇᖅ 
ᑲᔪᓯᑦᑎᐊᖅᑰᔨᓕᖅᑐᑕᓗ, ᐄᓛᒃ? 
 
 
 
 
 
ᐊᕐᕌᒍᑦᑎᓐᓂ ᐃᓕᓴᐃᔩᓪᓗ ᖃᐅᔨᓴᐃᓂᖃᖃᑖᓚᐅᖅᑐᑦ 
ᑕᐃᒪ ᓇᒡᒐᔾᔭᐅᒥ ᐊᐃᑉᐱᕐᒥᓗ ᑕᐃᒃᑯᐊ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 
6-ᒦᖔᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒨᕐᓂᐅᓴᔪᐃᑦ ᑕᒫᓂ 
ᐅᖃᓕᒫᕈᓐᓇᖅᐸᓕᖅᑐᐃᑦ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 6-ᒥ 
ᐱᒋᐊᓕᕋᑖᖅᑐᐃᑦ ᐅᖃᓕᒫᕈᓐᓇᖅᑕᖏᓐᓂ. ᑕᐃᒫᒃ 
ᖁᕝᕙᓯᓐᓂᓕᓐᓃᓪᓗᑎᑦ 6-ᒥ 6-ᒥᐅᑕᑎᑐᑦ 
ᐅᖃᓕᒫᕈᓐᓇᕈᕕᑦ ᑕᐃᒪ ᐱᔭᕇᕈᑎᒋᔪᓐᓇᖅᑕᑎᑦ 
ᑎᒍᒥᐊᓕᕇᖅᑲᑎᑦ ᐊᒻᒪ ᑕᕝᕗᖓᑦᑎᐊᖅ ᐊᖅᑯᒻᒧᑦ 
ᑐᕌᖓᓕᖅᑐᐃᑦ. ᐅᖃᐅᑎᒍᒪᒋᔅᓯ ᐅᖃᐅᓯᓕᕆᓂᕐᒥ 
ᐃᓕᓴᑎᑦᑎᓂᑐᐊᖑᓐᖏᒻᒪᑦ ᑕᐃᒃᑯᓄᖓ 
ᖃᐅᔨᓴᖅᑎᓄᓪᓗ ᒪᓕᑦᑕᐅᖁᔭᓂᑐᐊᖑᓐᖏᒻᒪᑦ. ᑕᒪᓐᓇᓗ 
ᒪᐅᓐᖓᓚᐅᓐᖏᒻᒪᕆᑦᑎᓪᓗᑕ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᓯᒪᔪᖅ 
ᓱᒋᐊᖅᑕᐅᒐᓱᖃᑦᑕᖅᓯᒪᔪᒥᓂᐅᒐᓗᐊᖅ 
ᐅᖃᐅᓯᕆᖅᑲᐅᔭᓐᓂ.  
 
 
 
 
 
 
 
 
ᐊᑲᐅᓐᖏᓕᐅᕈᑏᑦ ᑐᓴᖃᑦᑕᖅᓯᒪᒐᒃᑭᑦ ᓄᓇᕗᒻᒥᒎᖅ 
ᐊᑲᐅᓐᖏᓕᐅᕈᑏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒎᖅ 
ᑕᓪᓕᒪᐅᒻᒪᑕ ᓯᕗᓪᓕᐅᑎᑕᐅᒐᓱᑦᑐᑦ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᓄᑦ. 
ᓂᕈᐊᖅᑕᐅᓯᒪᔪᓕᕆᓂᖅ, ᓂᕈᐊᖅᑕᐅᓯᒪᔪᓕᕆᓂᖅ, 
ᓂᕈᐊᖅᑕᐅᓯᒪᔪᓕᕆᓂᖅ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ, 
ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᖅ. ᑕᐃᒫᒃ ᖁᓕᕇᑦᑎᑦᑐᒋᑦ. 
ᑐᓴᕆᐅᕋᒫ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᓯᕗᓪᓕᐅᑎᓂᐊᕋᔅᓯᐅᒃ. 
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whatever and I thought, “Whoa, that is so 
great, I just love that quote” because I 
had the first three put down as power and 
control. Okay? Without talking to 
anybody else, I thought power and 
control. I kind of figured that out within 
the first three or four weeks. There’s a lot 
of power and control stuff happening 
here. Employment, yeah, I get that, and 
then there was education. My answer to 
that quote would be, “How many fingers 
do I have to have before I get to 
children?”  
 
We’ve got the education piece, but how 
far down before we hit kids and children 
and the kids that are in the building? Not 
large societal goals which everybody 
supports and we want, but where are the 
kids in this package, right? These are the 
kids that we have in the building. How do 
we address them? That delivery of 
instruction needs leadership. It’s a 
complicated thing that we’re trying to do 
here and we can’t solve it all through 
legislation. It needs leadership and that’s 
tough to nurture and support, but you 
want to come up with a structure that 
supports that.  
 
One of the areas that I have the biggest 
trouble with is the way authority is 
assigned within the delivery of education 
within Nunavut. I have a group of people 
I work with in the DEA. I really like 
meeting with the DEA, right? They’re all 
really good people. They trust me like 
crazy. We do things like they approve the 
financial statements. The financial 
statements that they deliver from the 
bookkeepers are, you know, three 
quarters of an inch of paper in English 
and in order to get more funding for the 
school, the DEA has to approve them. 
We distribute whatever papers we need 
and they all look at me and I nod and 

ᓯᕗᓪᓕᖅᐹᓪᓕ ᐊᐅᓚᑦᑎᒍᓐᓇᕐᓂᖅ ᑖᓐᓇ 
ᓯᕗᓪᓕᐅᑎᒃᑲᔭᕋᒃᑯ ᐱᒍᓐᓇᐅᑎᑖᖅᑎᑦᑎᓂᖅ 
ᐊᐅᓪᓚᑦᑎᒍᓐᓇᕐᓂᖅ ᑕᒫᓃᑦᑕᖅᑲᑦ.  
ᑐᑭᓯᓚᐅᖅᑕᕋ ᑕᒪᓐᓇ ᐱᓇᓱᐊᕈᓰᑦ ᐱᖓᓱᑦ 
ᑎᓴᒪᓪᓗᑭᐊᖅ ᐃᓗᐊᓂ. ᐱᔪᓐᓇᕐᓂᖅ ᐊᐅᓚᑦᑎᓂᕐᓗ 
ᑕᕝᕙᐅᓕᖅᑐᑎ, ᐄ? ᐃᖅᑲᓇᐃᔮᖃᕐᓂᖅ, ᑕᒪᓐᓇ 
ᑐᑭᓯᔭᕋ.  ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᑕᕝᕙᐅᒋᓪᓗᓂ ᐅᓇᓗ 
ᑭᐅᔾᔪᑎᒋᒐᔭᖅᑕᕋ ᑕᒪᑐᒧᖓ ᐅᖃᖅᑲᐅᔪᒧᑦ: 
ᖃᔅᓯᐅᒋᐊᖃᕋᔭᖅᐸᑦ ᑎᒃᑯᐊᑕᒃᑲ ᓱᕈᓯᕐᓄᑦ 
ᑎᑭᐅᑎᓚᐅᓐᖏᓂᕐᓂ? 
 
 
 
 
 
ᐃᒫᒃ ᕿᑐᕐᖓᖃᓚᐅᓐᖏᓂᑦᑎᓐᓂᓘᓐᓃᑦ ᐃᓱᒪᒋᓗᒍ. 
ᐃᒫᒃ ᐃᓄᓕᒫᕌᓗᓐᓄᑦ ᑐᕌᒑᓗᐃᑦ ᓱᕈᓯᕗᑦ 
ᑕᐅᕙᓃᖁᔭᐅᓛᕐᖓᑕ ᐅᑯᓂᖓ ᖃᐅᔨᒪᖁᔭᐅᓛᕐᖓᑕ 
ᐅᖃᐅᓯᐅᖃᑦᑕᖅᑐᐃᑦ. ᖃᓄᖅ ᑕᐃᒪᐃᑦᑎᒍᓐᓇᖅᑭᕗᑦ?  
ᐃᓕᓴᔭᐅᔭᕆᐊᓕᓐᓂᒃ ᐃᓕᓴᑎᑦᑎᓂᖅ ᓯᕗᓕᖅᑎᖃᕐᓂᕐᓗ 
ᐱᔭᕆᐊᑐᒻᒥᔪᖅ ᒪᓕᒐᐃᓐᓇᒃᑯᑦ ᐋᖅᑭᒍᓐᓇᓐᖏᑕᕗᑦ. 
ᓯᕗᓕᖅᑎᖃᑦᑎᐊᓂᒃᑯᑦ ᑭᓯᐊᓂ ᐃᑲᔪᖅᓰᓂᒃᑯᓪᓗ 
ᐃᓕᓴᐃᔨᓂᒃ ᐃᑲᔪᖅᓰᓂᒃᑯᑦ ᐱᔭᔅᓴᐅᔪᖅ. 
 
 
 
 
 
 
 
 
 
 
 
 
ᐃᓚᖓ ᑕᕝᕙ ᐊᑲᐅᒋᓐᖏᓂᖅᐹᕆᓲᕋ ᑕᒪᒃᑯᐊ 
ᐊᖓᔪᖅᑳᒡᒍᑏᑦ ᐋᖅᑭᑎᖅᑕᐅᓂᕆᕙᑦᑕᖏᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ. 
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᑎᖃᖃᑦᑕᐸᑉᐳᖓ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂ ᑕᐃᒃᑯᐊ 
ᐊᒃᓱᕈᑦᑎᐊᖅᑐᐃᑦ ᐃᓄᑦᑎᐊᕙᒡᒍᑎᐋᓗᐃᑦ ᐅᕙᓐᓂᒃ 
ᐅᑉᐱᕈᓱᑦᑎᐊᖅᑐᑦ ᐅᑉᐱᕆᔭᐅᓪᓚᕆᑦᑐᖓᐃᓛᒃ ᐊᒻᒪ 
ᐊᖏᖃᑦᑕᖅᑐᐃᑦ ᑮᓇᐅᔭᓕᕆᔾᔪᑎᑦᑎᓐᓂ. ᑕᒪᒃᑯᐊ 
ᑮᓇᐅᔭᓕᕆᔾᔪᑏᓂᓛᒃ ᑮᓇᐅᔭᓕᕆᔨᑦᑎᓃᖔᖅᑐᐃᑦ 
ᐃᔾᔪᔪᑲᓪᓚᕈᓘᖃᑦᑕᖅᑐᐃᑦ ᖃᓪᓗᓈᑎᑑᖓᓪᓗᑎᓪᓗ. 
ᑕᐃᒫᓪᓗ ᐃᓕᓴᕕᒻᒧᑦ ᑮᓇᐅᔭᖅᑖᑲᓐᓂᕐᓂᐊᕈᑦᑕ 
ᐃᓕᓴᐃᔩᑦ ᑮᓇᐅᔭᖅᑖᑲᓐᓂᓂᐊᖅᑲᑦ ᐊᖏᕆᐊᖃᓲᕗᑦ. 
ᐅᕙᓐᓄᑦ ᓵᓐᖓᓲᑦ ᑕᐃᒫᒃ ᐊᓐᖔᓪᓗᖓ ᐊᖏᕋᐃᒐᒃᑭᓪᓗ 
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they sign the financial statements which 
go back to the Department of Education 
and are approved.  
 
Prior to being in education, I was a 
business guy and probably the original 
user of the software they use at Nasaijiit. 
It used to be Bedford Accounting, and 
then Simply, and now it’s Sage. I have 
taught accounting in high school and that 
is not due process. That is not proper 
management of public funds, right? It’s 
all on the guy in front of you. They trust 
me, which is nice, and I would never 
want to interfere with that and I wouldn’t 
ever want to let them down, but you’ve 
got public funds there and that is not the 
way to mange public funds. It isn’t.  
 
When the Department of Education sends 
the funds down to the DEA, they have to 
know the DEAs are unilingual, most of 
them, and there is a lot of training and 
experience being able to interpret those 
things and monitor those and it just 
simply isn’t there. It passes that 
responsibility off to another body so that 
the fault or the blame or whatever lies 
with another authority, and then the 
Department of Education is kind of 
absolved of whatever mismanagement or 
things that happen there. “It’s the DEA. 
We gave it to them. They do what they 
want.”  
 
Now in my particular case, I’m happy. 
We run a nice thing, I’m happy with our 
books. It took me two years to get them 
in order, but we’re okay. I just think that 
is not a good process to talk about doing 
the same thing with the education of the 
children. I think you’ve got to look to 
where the expertise is and say, “Okay, 
you have the expertise. Here’s the 
authority, but you better deliver.” You 
need both that expertise and the 

ᐊᑎᓕᐅᓲᖑᓪᓗᑎᑦ. ᐅᑎᖅᑎᑕᐅᑕᖅᑯᑦ ᑮᓇᐅᔭᓕᕆᔾᔪᑏᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᒻᒪᓗ ᐊᖏᖅᑕᐅᓪᓗᑎᒃ.  
 
 
ᐃᓕᓴᐃᔨᐅᓚᐅᖅᑎᓐᓇᖓ ᓇᒻᒥᓂᖃᖅᑎᐅᓚᐅᖅᐳᖓ 
ᐊᑐᖅᑳᓚᐅᖅᓯᒪᖅᑰᖅᑐᖓᓗ ᖃᕋᓴᐅᔭᓯᐅᑦ 
ᐊᑐᖅᑕᐅᓚᐅᖅᑐᖅ ᓈᓴᐃᔩᑦ. Bedford Accounting-
ᖑᓇᕋᖅᑕᐅᓪᓗᓂ ᑕᐃᔭᐅᖔᓯᓚᐅᖅᓯᒪᔪᖅ Simply 
ᒫᓐᓇᓗ Sage-ᖑᓕᕆᓪᓗᓂ ᐊᒻᒪ ᑮᓇᐅᔭᓂᑦ 
ᐊᓪᓚᑦᑐᐃᓂᕐᒥᒃ ᐃᓕᓴᐃᕙᓚᐅᖅᑐᖓ 
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ. ᑕᒪᓐᓇᓖ 
ᐊᐅᓚᑦᑎᓂᑦᑎᐊᕙᐅᔾᔭᓐᖏᑦᑑᖅ ᒐᕙᒪᒃᑯᑦ 
ᑮᓇᐅᔭᖏᓐᓃᒃ? ᑕᑎᒋᔭᐅᕙᒃᑐᖓ ᑕᒪᓐᓇᓗ ᖃᓄᐃᒐᓂ, 
ᑭᓯᐊᓂᓕ ᑕᒪᒃᑯᐊ ᒐᕙᒪᒃᑯᑦ ᑮᓇᐅᔭᕆᒻᒪᔾᔪᒃ ᑕᐃᒫᓪᓗ 
ᑲᒪᒋᔭᐅᖃᑦᑕᕆᐊᖃᕋᑎᒃ. 
 
 
 
 
 
ᑕᐃᒪ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑐᓂᓯᒐᒥᒃ ᑮᓇᐅᔭᓂᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᖃᐅᔨᒪᔭᕆᐊᓖᑦ 
ᐊᑕᐅᓰᓐᓇᕐᒥᒃ ᐅᖃᐅᓯᖃᕐᖓᑕ ᐊᒻᒪᓗ 
ᐃᓄᑦᑎᑑᓕᖅᑎᒐᓱᒋᐊᖏᑕ ᑮᓇᐅᔭᓕᕆᔾᔪᑏᑦ 
ᑕᐃᒪᐃᑦᑐᓕᕆᔨᖃᓐᖏᓇᑦᑕ. ᑐᓂᔭᐅᖃᑦᑕᑐᐃᓐᓇᖅᑐᐃᑦ 
ᐃᓄᑦᑎᑑᖅᑕᐅᔭᕆᐊᖃᕐᓂᖏᑦ ᐊᓯᖏᓐᓄᑦ. ᑕᐃᒫᓪᓗ 
ᑕᒪᒃᑯᓄᖓ ᐊᐅᓚᑦᑎᔨᕋᓛᕈᓗᓐᓄᑦ 
ᐃᓄᑦᑎᑑᓕᖅᑕᐅᑎᒋᐊᖃᓕᖅᑎᑕᐅᕙᑦᑐᑎᑦ ᐊᒻᒪᓗ 
ᖃᓄᑐᐃᓐᓇᖅ ᐊᐅᓚᑦᑎᑲᒻᒪᓕᖅᑐᖃᕐᓂᕋᐃᑉᐸᑦ 
ᑲᑎᒪᔨᖏᑦ ᓵᓐᖓᔭᐅᓲᖑᓪᓗᑎᑦ. 
 
 
 
 
 
 
 
 
 
 
ᐅᕙᖓᓕ ᐃᖅᑲᓇᐃᔮᖓᒍᑦ 
ᓈᒻᒪᔅᓴᑐᐃᓐᓇᕆᐊᖃᓲᖑᔪᖓ ᑮᓇᐅᔭᓕᕆᔾᔪᑏᑦ 
ᓈᒻᒪᑦᑑᔮᕋᐃᒻᒪᑕ. ᐊᕐᕌᒎ ᐊᓂᒍᖅᓯᒪᔫᒃ ᒪᕐᕉᒃ 
ᖃᓄᐃᑦᑑᔮᖅᐸᓚᐅᓐᖏᒻᒪᑕ ᑭᓯᐊᓂᓕ 
ᐊᐅᓚᑦᑎᑲᒻᒪᓂᐅᔮᖅᑐᖅ ᑕᒪᓐᓇ. ᓱᕈᓰᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ ᐃᓱᒪᒋᓗᒋᑦ ᑕᐃᒪ 
ᖃᐅᔨᒪᓪᓚᕆᑦᑐᓄᑦ ᓵᓐᖓᒋᐊᖃᖅᑐᒍᑦ. ᑕᐃᒃᑯᐊᓗ 
ᖃᐅᔨᒪᓪᓚᕆᑦᑐᐃᑦ ᐅᖃᐅᔾᔭᐅᔭᕆᐊᓖᑦ 
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authority, so you need to think about how 
you distribute them.  
 
So you’ve got the need to understand the 
nature of the kids. Complex problems 
need formed action, but the leadership to 
me is more important than the legislation. 
The legislation as it is now, I think, 
inhibits the leadership you need. Okay?  
 
Questions? 
 
Chairman: Any questions? Mr. 
Mikkungwak. 
 
Mr. Mikkungwak (interpretation): It’s 
great to have this witness in front of us to 
explain his submission. As you stated, 
you’re the principal of the school and that 
you work with the local DEA.  
 
The first question I have is, because 
education is a priority in Nunavut and 
when we did the community tours, we 
heard many views and the fact that they 
strive hard for their children’s education. 
However, what we always hear is that 
after they complete their education, their 
reading and writing skills are much lower 
than the national standard. As you’re 
working in the department as teachers or 
principals, what is the solution? That’s 
my first question.  
 
Chairman: Mr. Wilson. 
 
Mr. Wilson: Good question, complex 
answer. There are three main challenges 
that I saw with the kids and the first was 
emotion regulation. I did put some notes 
up here.  
 
There’s a body of research out there in 
the world called social and emotional 
learning and it came from a fellow by the 
name of Daniel [Goleman] in the late 

ᓴᖅᑮᑦᑎᐊᖃᑦᑕᕆᐊᖃᖅᑐᓯ ᐊᑐᕋᔅᓴᐅᔪᓂᒃ ᐊᒻᒪ 
ᓯᐊᒻᒪᑦᑕᐅᖃᑦᑕᕐᓗᑎᑦ.  
 
 
ᓱᕈᓰᑦ ᖃᓄᐃᑦᑐᓂᒃ ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖃᕐᒪᖔᑕ 
ᑐᑭᓯᔭᐅᓯᒪᒋᐊᓖᑦ. ᓯᕗᓕᖅᑎᖃᑦᑎᐊᕐᓂᖅ 
ᐱᒻᒪᕆᐅᓂᖅᓴᖅ ᒪᓕᒐᖃᑦᑎᐊᓂᕐᒥᒃ  
ᓯᕗᓕᖅᑎᑦᑎᐊᕙᖃᕆᐊᖃᓪᓚᕆᑦᑐᒍᑦ. 
 
 
ᐊᐱᖅᑯᑎᒃᓴᐃᑦ? 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑏᔅᓴᓕᑦᑕᖃᖅᑳ? ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ.  
 
 
ᒥᑭᓐᖑᐊᖅ: ᐄ, ᑖᓐᓇ ᖃᐃᔪᖅ ᖁᕕᐊᓇᖅᐳᖅ 
ᑐᓂᓯᔫᓗᐊᕐᒪᒻᒪᑦ ᑖᔅᓱᒥᖓ ᐅᖃᐅᓯᔅᓴᒥᓂᒃ. ᑕᐃᒪ 
ᐃᓕᓐᓂᐊᑎᑦᑎᔨ ᐃᓱᒪᑕᐅᓂᕋᖅᖢᓂ ᐅᖃᖅᓯᒪᒻᒪᑦ 
ᐱᓕᕆᖃᑎᖃᖅᓗᓂᓗ ᑖᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓐᓂ 
ᓄᓇᓕᒻᒥ ᐊᐅᓚᑕᒥᓂᒃ ᐃᓕᓐᓂᐊᕕᒻᒥ.  
 
ᑖᒻᓇᓕ ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒋᔭᕋ, ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᑖᒻᓇ ᐊᒃᓱᕉᑎᒋᔭᐅᒻᒪᑦ ᓄᓇᕗᒻᒥ ᐊᒻᒪᓗ 
ᓄᓇᓕᓐᓄᐊᑕᖅᑎᓪᓗᑕ ᐊᒥᓱᓂᒃ ᑐᓵᓪᓗᐊᖅᓯᒪᒐᑉᑕ 
ᓄᑕᖅᑲᖏᑦ ᐊᒃᓱᕉᑎᒋᑉᓗᓂᒋᑦ ᐃᓕᓐᓂᐊᒐᓂᑦᓯᐊᕐᓂᖅ. 
ᑭᓯᐊᓂ ᐃᓕᓐᓂᐊᒐᓂᒃᑳᒐᒥᒃ ᐅᓇ ᑐᓵᖏᓐᓇᕋᑉᑎᒍ 
ᐃᓕᓐᓂᐊᒐᓂᒃᓯᒪᓕᕋᓗᐊᖅᖢᑎᒃ ᑭᓯᐊᓂ 
ᑎᑎᖅᑲᕆᓂᖏᑦ ᐊᒻᒪᓗ ᐅᖃᓗᓐᓂᖏᑦ 
ᐊᔾᔨᓐᓂᖃᑦᓯᐊᒥᐊᖑᑉᓗᓂ. ᑖᒻᓇ 
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᑕᖅᑎᓪᓗᓯ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᑉᓗᓯ 
ᐃᓕᓐᓂᐊᑎᑦᑎᔨᐅᑉᓗᓯ, ᖃᓄᖅ ᐋᖅᑭᒋᐊᖃᖅᐸ? 
ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐃᓪᓴᓐ.  
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᐊᐱᖅᑯᑎᑦᑎᐊᕙᒃ, ᑭᐅᒋᐊᖓ 
ᐱᒡᒐᓇᖅᑐᖅ. ᐱᖓᓱᑦ ᑕᕝᕙ ᐱᒡᒐᓇᓪᓚᕆᑦᑑᒻᒪᑕ 
ᓱᕈᓯᕐᓄᑦ ᓵᓐᖓᔭᐅᔪᑦ. ᓯᕗᓪᓕᖅ ᑖᓐᓇ 
ᓂᓐᖓᑦᑕᐃᓕᒪᓂᖅ ᖃᓄᐃᑦᑕᐃᓕᒪᓂᖅ ᐃᓱᒪᒥᓂᒃ 
ᐊᐅᓚᑦᑎᑦᑎᐊᕈᓐᓇᕐᓂᖃᐃ. 
 
 
 
ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕈᓘᔭᖅᓯᒪᔪᖅ ᓯᓚᕐᔪᐊᒥ 
ᐃᓅᖃᑎᒌᓐᓂᕐᒥ ᐃᑉᐱᓐᓂᐊᓂᕐᒥᓂᓗ ᖃᐅᔨᓴᖅᑐᑦ 
ᑕᐃᒃᑯᐊ ᑖᓂᐅᓪ [ᒎᓪᒪᓐ]  
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1990s. Emotional Intelligence was his 
book. What he was presenting, he wasn’t 
a researcher, but he gathered other data 
that said, “You know, it doesn’t really 
matter how smart you are. It doesn’t 
matter what colour your skin is. It doesn’t 
matter how rich your parents were.”  
 
There are lots of things that we think are 
important in life, but actually it’s your 
emotional intelligence that determines 
what your success is in life. Success isn’t 
always making the most money. It’s 
about having positive relationships, 
caring for your children, feeling good 
about yourself, and balancing work and 
life and all of that. Emotional intelligence 
is the key determinant of life outcomes.  
 
He and others started an organization 
called CASEL (Collaborative for 
Academic, Social and Emotional 
Learning), which is intended to help 
schools move children along that road of 
becoming socially and emotionally 
competent. I’m a big proponent of theirs 
and the first thing I did in October was 
introduce an SEL program into the 
school.  
 
I see in the newspapers that they have the 
anti-bullying program and right in there, 
it says that they want a social and 
emotional learning curriculum delivered 
in all elementary schools. If you go down 
into the States and lots of other 
jurisdictions, they will have programs 
like the one we use in our school and 
they will call it an anti-bullying program. 
To me, it’s kind of like going to church 
on Sunday and calling it “It’s my anti-
sinning program.” Technically, you’re 
right, but you’re kind of missing the 
point, right?  
 
It’s not about how not to hurt someone; 

1990-ᖏᓐᓂ ᖃᐅᔨᓴᖅᑕᐅᓚᐅᖅᓯᒪᔪᖅ. ᐃᒫᒃ 
ᐃᑉᐱᓐᓂᐊᓂᕐᓂ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ ᖃᐅᔨᓴᖅᑐᑎ 
ᐃᑉᐱᓐᓂᐊᓂᖏᓐᓂ. ᐃᒫᒃ ᖃᓄᐋᓗᒃ 
ᓯᓚᑐᔪᐋᓗᒐᓗᐊᕈᕕᑦ ᖃᐅᔨᒪᔪᕐᔪᐊᕌᓘᒐᓗᐊᕈᕕᑦ, 
ᐅᕕᓃᑦ ᖃᓄᐃᑦᑑᒐᓗᐊᖅᑲᑦ, ᐊᓈᓇᒃᑯᑎᑦ 
ᓇᑭᓐᖓᕐᓂᐅᒐᓗᐊᖅᑲᑦ ᑕᒪᒃᑯᐊ ᐃᓱᒪᓇᓐᖏᑎᐊᖅᑐᐃᑦ. 
 
 
 
ᑭᓯᐊᓂ ᑕᕝᕙ ᐃᓱᒪᕕᑦ ᐋᖅᑭᓯᒪᓂᖓ 
ᐋᖅᑭᑦᑎᕆᑦᑎᐊᕈᓐᓇᕐᓂᖓ ᐱᒻᒪᕆᐅᔪᖅ. ᐃᒫᒃ 
ᑮᓇᐅᔭᓕᐅᖅᑐᕐᔪᐊᕌᓗᒃ ᑖᓐᓇ ᐱᒻᒪᕆᐅᓐᖏᑦᑐᖅ. 
ᐃᓅᖃᑎᖃᑦᑎᐊᓂᕐᒥᒃ ᕿᑐᕐᖓᓕᕆᑦᑎᐊᓂᕐᒥᒃ ᐃᒻᒥᓂᒃ 
ᐱᓯᒪᑦᑎᐊᓂᕐᒥ ᐃᓱᒪᒍᓐᓇᑎᐊᕐᓂᖅ ᑖᓐᓇ ᑕᕝᕙ 
ᐃᓅᓯᕐᒧᑦ ᐱᒋᐊᕈᑎᔅᓴᑦᑎᐊᕙᓪᓚᕆᐅᓂᖅᐹᖑᔪᖅ.  
 
 
 
 
 
ᑕᐃᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᒥᒃ ᓴᖅᑮᓚᐅᖅᓯᒪᔪᐃᑦ CASEL-ᒥᒃ 
ᐊᑎᖃᖅᑐᒥᒃ ᑲᑐᔾᔨᖃᑎᒌᖑᔪᐃᑦ ᐃᓱᒪᓕᕆᓂᕐᒥᒃ ᑲᒪᔩᑦ. 
ᐃᑲᔪᕋᓱᑦᑐᐃᑦ ᐃᓕᓴᕕᓐᓂ ᓱᕈᓯᕐᓂᑦ 
ᑲᔪᓯᑦᑎᐊᕈᓐᓇᑎᑦᑎᓂᐊᕐᖓᑕ ᐃᓱᒪᖏᑦ 
ᐋᖅᑭᑎᐊᖅᓯᒪᓗᑎᑦ ᐊᔪᕈᓐᓃᕐᓗᑎᑦ. ᑕᐃᒪᓕ ᐅᑐᕝᕕᕆᒥ 
ᓴᖅᑮᖄᓚᐅᖅᑐᖓ ᐃᓕᓴᕕᒻᒥ ᐱᓕᕆᓂᐅᓂᐊᖅᑐᒥ. 
 
 
 
 
 
ᐱᕙᓪᓕᐊᔪᓂᒃ ᐅᖃᓕᒫᖅᐸᒻᒥᒐᒪ ᐃᓕᓴᕕᒻᒥ 
ᐱᕋᔭᐅᑎᓗᐊᖅᑕᐃᓕᒪᓂᕐᒧᑦ ᐃᑲᔫᑎᐅᒐᓱᑦᑐᓂᒃ 
ᐃᓕᓴᕕᓕᒫᓄᑦ ᐊᒻᒪᑦᑕᐅᖅ ᐊᒥᐊᓕᑲᒃᑯᑦ ᓄᓇᖓᓅᕈᔅᓯ 
ᑕᑯᔅᓴᐅᒻᒥᔪᐃᑦ ᐃᓕᓴᕕᑦᑎᓐᓂ ᐊᑐᖅᐸᒻᒥᔭᕗᑦ 
ᐱᕋᔭᑦᑕᐅᑦᑕᐃᓕᒪᑎᑦᑎᓂᖅ ᐃᓕᓐᓂᐊᖅᑎᐅᖃᑎᒥᓄᑦ 
ᐃᒫᒃ ᐱᑯᑦᑐᑦᑕᐃᓕᒪᑎᑦᑎᓂᖅ. 
 
 
 
 
 
 
 
 
 
 
ᐋᓐᓂᖅᑎᕆᑦᑕᐃᓕᒪᓂᑐᐃᓐᓇᐅᖏᑦᑐᖅ ᐃᒻᒥᓂᒃ 
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it’s about being comfortable in yourself 
and understanding the way your brain 
works and how you think and how to 
control all those things that come from 
the limbic system back there so that this 
prefrontal cortex is in charge. There’s a 
lot of research, huge research around that 
that says, amongst other things, if 
teachers take time in the course of the 
day to teach children about what 
emotions are and how they manage them 
and what good relationships look like, 
and if they take time away from the 
curriculum to teach those things, they 
will do better in the curriculum. They 
will just be better. 
 
If you look at kindergarten teachers 
across North America and you say, 
“What’s the most important thing about 
being successful in kindergarten?” They 
say emotion regulation. It’s true in 
kindergarten. It’s true right up to the 
grave. You have to be able to understand 
what other people are thinking and know 
how to negotiate a way through. You can 
teach that in schools, you should teach 
that in schools, and our kids respond 
really well to it.  
 
Our senior kids, four, five, and six, they 
can go in. There is a chart on the wall, 
it’s divided in colours, and they got this 
little picture and they can place where 
they are in the graph that determines how 
they’re feeling, even if they don’t know 
what that emotion is called. If they go out 
and have a bad recess, they can move it 
over to the red, and the teacher knows 
that they’re having a bad day or 
whatever, and then they can speak, “I’m 
feeling that way because…” and then 
they write about how they’re feeling and 
things like that. They do that and there is 
this explosion of literacy that happens. 
They’re connected somehow. There is 

ᖃᓄᐃᔅᓴᖏᓪᓗᓂ, ᐃᒻᒥᓂᒃ ᓈᒻᒪᒋᓗᓂ, 
ᐃᖅᑲᓴᑦᑎᐊᕈᓐᓇᕐᓗᓂᓗ, ᒪᑯᐊᓗ ᐊᔭᐅᖅᑐᕈᓘᔭᐃᑦ 
ᓄᓱᐊᖅᑐᕈᓘᔭᐃᑦ ᓇᒧᑐᐃᓐᓇᖅ ᐊᐅᓚᒍᓐᓇᕐᓗᒋᑦ. 
ᖃᐅᔨᓴᖅᑕᐅᓯᒪᕐᔪᐊᖅᑐᐊᓗᒃ ᑕᒪᓐᓇ ᑕᐃᒃᑯᐊᓗ  
ᖃᐅᔨᓯᒪᓪᓗᑎᑦ. ᐃᓕᓴᐃᔩᑦ ᐱᕕᖃᖅᑎᖃᑦᑕᖅᑲᑕ 
ᐅᓪᓗᒥ ᐊᑕᐅᓯᕐᒥ ᐃᓕᓴᑎᑦᑎᓗᑎᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᒥᓂᒃ 
ᖃᓄᖅ ᐃᓱᒪᑦᑎᐊᕆᐊᖃᕐᒪᖔᑕ. ᑕᐃᒫᒃ ᑕᕝᕙ 
ᐃᓕᓴᑦᑎᐊᓂᖅᓴᐅᒐᔭᖅᑐᐃᒡᒎᖅ. 
 
 
 
 
 
 
 
 
 
 
ᒥᑭᔫᑕᐅᓂᖅᐹᓂ ᐃᓕᓴᐃᔩᑦ ᑕᑯᒍᔅᓯᐅᒃ ᐊᒥᐊᓕᑲᒃᑯᓐᓂ 
ᑲᓇᑕᒥᓗ ᑭᓱ ᐱᒻᒪᕆᐅᓂᖅᐹᖑᓱᒋᔭᐅᒻᒪᖔᖅ 
ᐅᖃᕋᔭᖅᑐᐃᑦ ᐃᓱᒪᑦᑎᐊᕈᓐᓇᕐᓂᖓ 
ᓂᓐᖓᔅᓴᕋᐃᓐᖏᓪᓗᓂ ᒪᑯᓂᖓᕈᓘᔭᖅ ᐊᒻᒪᑦᑕᐅᖅ 
ᐃᑉᐱᒍᓱᒐᓱᖃᑦᑕᓂᕐᒥᒃ ᖃᓄᖅ ᐊᓯᓯ ᐃᓱᒪᒻᒪᖔᑕ. 
ᐃᓕᓴᕕᒻᒥ ᑕᒪᓐᓇ ᐃᓕᓴᔭᐅᖃᑦᑕᕐᓗᓂᑦᑕᐅᖅ ᓱᕈᓯᕐᓄᑦ 
ᑕᒪᓐᓇ ᑎᒍᔭᐅᑦᑎᐊᓪᓚᕆᖃᑦᑕᓲᖅ.  
 
 
 
 
 
 
 
ᐃᒫᒃ ᒫᓂ ᐊᕙᓗᒥ ᐊᒥᐊᖅᓯᒪᔪᓂᒃ ᐊᔾᔨᓐᖑᐊᓂᒃ 
ᓴᖅᑭᔮᖅᑎᑦᑎᓗᓂ ᓇᒦᑦᑑᔮᓕᕐᒪᖔᑕ ᐃᑉᐱᓐᓂᐊᓂᖓ 
ᑎᒃᑯᐊᕈᓐᓇᕐᓗᓂ ᐊᒻᒪ ᐊᓃᓚᐅᕐᓗᑎᑦ 
ᐱᕋᔭᑦᑕᐅᓂᖅᑲᑕᓘᓐᓃᑦ ᒫᓂ ᐅᓪᓗᑲᒻᒪᖃᕐᓂᖅᓴᐅᔪᖔᒧᑦ 
ᑎᒃᑯᐊᖅᓯᒍᓐᓇᕐᓗᑎᑦ ᐃᒫᒃ ᖃᓄᖅ ᐃᑉᐱᓂᐊᕐᒪᖔᑕ 
ᓇᓗᓇᐃᖅᓯᖃᑦᑕᖅᑎᑕᐅᖃᑦᑕᖅᑐᑎᑦ. 
ᑕᐃᒪᐃᖃᑦᑕᕋᐃᒻᒪᑕ ᖃᐅᔨᓲᑦ ᐅᖃᓕᒫᕆᐅᖅᓴᓂᕐᒥᒃ 
ᐊᑦᑐᐃᔪᖅ ᑕᒪᓐᓇ. ᓇᐅᒃᑯᒃᑭᐊᖅ ᖃᓄᑭᐊᖅ 
ᑲᓱᕐᓂᖃᕐᖓᑦ ᑲᓱᖅᓯᒪᓂᖃᕐᖓᑦ 
ᖃᐅᔨᒪᔭᐅᓪᓚᕆᓐᖏᑦᑑᒐᓗᐊᖅ ᑭᓯᐊᓂ ᑲᓱᖅᓯᒪᓂᓕᒃ.  
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lots of research to support why they’re 
connected. Okay? 
 
The skills of social and emotional 
learning, if you can listen to those, are to 
recognize emotions in self and others and 
understanding emotions. It’s funny how 
often that comes up as the first item listed 
when they talk about success in life. 
Understanding emotions is something 
you’re just supposed to know how to do, 
but kids don’t. These kids really struggle 
with it. Regulating and managing strong 
emotions, recognizing strength and 
needs, listening and communicating, 
taking others’ perspectives, identifying 
problems, setting goals, problem solving, 
making decisions, and things like that, 
you teach that in schools and kids will do 
better for it.  
 
Here is an example. In our school, in 
grade 3, and here again, this is the day 
before I left there, I thought, “I should be 
able to give these guys some data rather 
than just me rambling. Here is some 
data.” In grade 3 this year, it is a 
guesstimate, but I did ask a number of 
people, “How many kids in grade 3 came 
to the attention of the office for hitting?” 
They punched somebody or there was a 
fistfight or they clobbered somebody in 
the head or whatever; they hit them. We 
kind of figured a conservative estimate is 
120. There are maybe 34 kids in grade 3 
or something. 120 times, a lot of the same 
kids coming back over and over again. 
Other kids, you never see at the office, 
but around 120. Really that SEL teaching 
doesn’t really start until grade 4. It’s 
tough to get it into classrooms below 
grade 4.  
 
The number of grade 6 kids that were 
involved in hitting since school started in 
August is two. Two kids were brought to 

 
 
 
ᑕᐃᒪᓕ ᑕᒪᒃᑯᐊ ᖃᐅᔨᒪᓃᑦ ᖃᓄᖅ 
ᐃᓅᖃᑎᒌᑦᑎᐊᓂᕐᒥᓘᓐᓃᑦ ᐊᑐᕈᓐᓇᕐᒪᖔᑕ ᐊᓯᒥᓐᓂᓗ 
ᐃᓅᖃᑎᖃᕈᓐᓇᕐᒪᖔᑕ ᑕᒪᓐᓇ ᑐᑭᓯᓂᖅ ᐃᓱᒪᐅᑉ 
ᐊᐅᓚᓂᖓᓂ ᓯᕗᓪᓕᐹᑦᑎᐊᖑᑎᑕᐅᓲᖅ  
ᐃᑲᔫᑕᐅᔭᕆᐊᓕᒃ ᑲᔪᓯᑦᑎᐊᖅᑐᖃᓐᓂᐊᖅᑲᑦ ᓱᕈᓯᕐᓂ. 
ᐃᓚᖏᑦ ᐊᔅᓱᕉᑎᖃᕕᐅᑎᓲᖑᒻᒪᑕ ᑕᒪᒃᑯᓂᖓ ᐊᔅᓱᐋᓗᒃ 
ᐊᔅᓱᕈᖅᑐᑎᑦ ᐃᑉᐱᓐᓂᐊᓂᐅᖃᑦᑕᖅᑐᓂᒃ ᐊᐅᓚᑦᑎᓂᖅ 
ᐊᒻᒪ ᑐᓴᐅᒪᖃᑎᖃᑦᑎᐊᕋᓱᓐᓂᖅ, ᐊᑲᐅᓐᖏᓕᐅᕈᑎᓂᒃ 
ᓇᓗᓇᐃᖅᑐᐃᓂᖅ, ᑐᕌᒐᓕᐅᕐᓂᖅ, ᐊᑲᐅᓐᖏᓕᐅᕈᑎᓂᒃ 
ᐋᖅᑭᒍᑎᔅᓴᓯᐅᕐᓂᖅ. ᑕᒪᒃᑯᐊ ᐃᓕᓴᔭᐅᖃᑦᑕᕐᓗᑎᑦ 
ᐃᓕᓴᕕᒻᒥ. ᑕᐃᒫᒃ ᓱᕈᓰᑦ 
ᐱᐅᓂᖅᓴᓪᓚᕆᐅᖃᑦᑕᕋᔭᖅᑐᐃᑦ.  
 
 
 
 
 
 
 
ᐃᓕᓴᕕᑦᑎᓐᓂ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 3-ᒥ, ᑕᐃᒪᐃᓛᒃ 
ᐃᑉᐸᔅᓵᓂ ᐊᑐᓚᐅᖅᑕᕗᑦ, ᐅᓂᒃᑳᑐᐃᓐᓇᖏᓪᓗᖓ 
ᖃᐅᔨᓯᒪᔭᓐᓂ. ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 3-ᒥ ᑕᕝᕙᓂ 
ᐊᕐᕌᒎᑦᑎᓐᓂ ᒥᔅᓴᐅᓰᓚᐅᕋᓗᐊᖅᑐᖓᐃᓛᒃ ᖃᑦᑎᑦ 
ᖁᕝᕙᓯᓐᓂᓕᓐᓃᑦᑐᑦ 3-ᒥ ᐊᓪᓚᕝᕕᓕᐊᕐᓂᖅᑲᑦ 
ᐋᓐᓂᓯᓐᓂᕐᖓᑕ. ᐃᒫᒃ ᑎᓪᓗᓯᓐᓂᖅᑲᑕᓘᓐᓃᑦ 
ᐅᕝᕙᓘᓐᓃᑦ ᐊᕚᖅᓯᑲᓪᓚᓂᖅᑲᓘᓐᓃᑦ 
ᐋᓐᓂᖅᓯᔪᒥᓂᐅᑉᐸᑦ. ᑕᐃᒪᓕ ᐃᓱᒪᒋᑐᐃᓐᓇᖅᑐᒍ 120-
ᖃᐃ. ᒫᓂ 30-40 ᓱᕈᓰᑦ. ᐃᓚᖏᑦ 
ᐅᑎᖅᑕᕋᐅᔭᖃᑦᑕᕐᖓᑕᐃᓛᒃ 
ᐋᓐᓂᖅᓯᓕᖅᑭᑦᑖᖃᑦᑕᖅᑐᐃᑦ ᑕᒫᓂ 120−ᐸᓗᐃᖅᑲᐃ.  
ᑕᒪᓐᓇ SEL-ᒥ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 4-ᒥ ᑭᓯᐊᓂ 
ᐱᒋᐊᓲᖑᒻᒪᑕ. ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 4 ᐊᑖᓂ 
ᐱᒋᐊᖅᑎᒋᐊᖓ ᐱᒡᒐᓇᓗᐊᕐᖓᑦ. 
 
 
 
 
 
 
 
 
 
ᑕᐃᒃᑯᐊᓕ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 6-ᒦᑦᑐᐃᑦ ᖃᑦᑎᐅᓂᖏᑦ 
ᐋᓐᓂᖅᓯᖃᑦᑕᖅᑐᐃᑦ ᐱᒋᐊᖅᓯᖃᑦᑕᖅᑐᐃᑦ ᐃᓕᓴᕕᒃ 
ᐱᒋᐊᓚᐅᖅᑎᓪᓗᒍ ᐋᒡᒌᓯᒥ ᒪᕐᕈᐃᓐᓈᒃ ᒪᕐᕈᑐᐊᒃ 
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the office or came to the attention of the 
office for hitting. There is more than 
maturation that takes them from 120 to 2. 
It’s teaching them to understand their 
emotions and other people and the other 
person’s feelings. It’s not like we don’t 
get a kid in grade 6 who is upset because 
we’re in the gym and someone called 
them a sissy and they get upset, but they 
will now go out of the gym and sit down 
at the wall, have a good cry, and tell their 
teacher, “I’m upset. He called me a 
sissy.” We negotiate it through. They 
don’t resort to the violence. Safety in 
school is fundamental. The kids have to 
feel safe at school. When they walk in 
that building, no one can hit them. It’s a 
fundamental rule of our school. In that 
building, you are safe. Because of so 
much of the other struggles that they 
have to deal with, they need that feeling 
of safety.  
 
The language skills, I can’t help with the 
Inuktitut. It’s really frustrating. Next 
year, we will have Inuktitut-speaking 
teachers in K, 1, 1, 2, 2. That will exhaust 
our Inuktitut-speaking teachers in the 
school. We won’t have anymore. They 
just had an NTEP program graduate, 
right? You were at the graduation 
ceremony, Minister, right? Lovely 
people, but we have five teachers and 
then it’s English from that point on. We 
have put a lot of our energy into the 
English-speaking stream. It’s a tragedy 
for the loss of the language, but we do 
what we can.  
 
That thinking in language is more 
important than just being able to 
communicate an idea. If we were playing 
baseball and you threw a ball to me and I 
had to hit it with my arm, how far can I 
hit a baseball? So that’s someone without 
language. If you put a bat in that hand, 

ᐊᓪᓚᕝᕕᓕᐊᖅᑎᑕᐅᓯᒪᔫᒃ ᐱᒋᐊᖅᓯᓂᕐᖓᑎᒃ 
ᐊᑦᑐᖅᓯᑲᓪᓚᓂᕐᖓᑎᒃ. ᑕᐃᒪ ᓯᓚᑦᑐᕈᖅᐸᓪᓕᐊᓯᒪᔪᑦ 
120-ᒪᕆᐊᓘᔪᒐᓗᐊᖅᑐᑎᑦ ᐃᓕᓴᑎᑕᐅᓪᓗᑎᑦ 
ᑐᑭᓯᑎᑕᐅᓪᓗᑎᑦ ᖃᓄᖅ ᐃᑉᐱᓂᐊᕐᒪᖔᑕ ᐊᓯᖏᓪᓗ 
ᖃᓄᖅ ᐃᑉᐱᓐᓂᐊᓲᖑᒻᒪᖔᑕ. ᐃᒫᒃ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 6-
ᒥ ᓂᓐᖓᐅᒪᔪᖅᑕᖃᓲᖑᒐᓗᐊᖏᓛᖅ 
ᐱᕋᔭᑦᑕᒥᓂᖅᑕᖃᕋᐃᒻᒪᑦ. ᑭᓯᐊᓂᓕ ᒫᓐᓇ ᐱᓐᖑᐊᕕᒻᒥ 
ᐊᓂᓪᓗᑎᑦ ᕿᐊᓚᐅᖅᑐᑎᒃ ᐃᓕᓴᐃᔨᒥᓂᒃ 
ᐅᖃᐅᔾᔨᒍᓐᓇᖅᓯᖃᑦᑕᖅᓯᒪᔪᑦ ᓱᒻᒪᖔᕐᒥᓂᒃ. 
ᐊᑭᒋᐊᓐᖏᖔᖅᑐᑎᒃ. ᐃᓕᓴᕕᒻᒥ ᑕᒪᓐᓇ ᐃᓕᓴᕕᓐᓄᑦ 
ᑐᓐᖓᕕᐅᒋᐊᖃᓪᓚᕆᑦᑐᖅ. ᐃᓕᓴᕕᒻᒥ 
ᑲᑉᐱᐊᓱᑦᑐᖃᓐᖏᓪᓗᓂ ᖃᐅᔨᒪᓂᐊᕐᖓᑦ 
ᐃᓕᓴᕕᓕᐊᕐᓂᐊᖅᑐᖓ ᐋᓐᓂᑕᐅᔾᔮᖏᓪᓗᖓ. ᑕᐃᒫᒃ 
ᑲᑉᐱᐊᓇᖅᑐᒨᔾᔮᖏᓐᓇᒪ ᐃᓱᒪᖃᑦᑕᕆᐊᓖᑦ. 
ᐊᓯᖏᓐᓂᑦᑕᐅᖅ ᐊᔅᓱᕈᕈᑎᖃᕕᐅᑎᒃᑲᓗᐊᕐᒥᒻᒪᑕ. 
ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ ᑭᓯᐊᓂ ᐃᓕᓴᕕᒻᒥ 
ᖃᓄᐃᓐᖏᑦᑐᑯᓗᒻᒨᖅᑐᒋᖃᑦᑕᕆᐊᓖᑦ.  
 
 
 
 
 
 
 
ᐅᖃᐅᓯᓕᕆᓂᕐᒥ ᖃᐅᔨᒪᒋᐊᖃᕐᓂᖏᑦ ᑖᓐᓇ 
ᐱᒻᒪᕆᓪᓚᕆᐊᓘᔪᖅ ᖁᓅᕐᒥᕈᓘᔭᕐᓇᒻᒪᕆᓲᖅ. ᑕᐃᒪ 
ᐃᓕᓴᐃᔨᖃᓛᖅᑐᒍᑦ ᒥᑭᔫᑕᐅᓂᖅᐹᓂᒃ, ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 
1, 1, 2, 2-ᒧᑦ ᐊᕐᕌᒎᓛᖅᑐᒥ ᑕᐃᒃᑯᐊᓕ 
ᐊᑕᖏᑦᑎᐊᓛᖅᑐᐃᑦ ᐊᒻᒪ 
ᐱᔭᕇᖅᑐᖃᕋᑖᓚᐅᕐᒥᔫᒐᓗᐊᖅ ᐃᓕᓴᐃᔨᕈᕆᐅᖅᓴᔪᓂᒃ. 
ᑕᐃᑲᓃᓚᐅᖅᑐᑎᓂᓛᒃ ᐱᔭᕇᖅᑐᖃᖅᑎᓪᓗᒍ ᒥᓂᔅᑕ? 
ᑕᓪᓕᒪᐃᓐᓇᕐᓂᒃ ᐃᓕᓴᐃᔨᖁᑎᖃᕋᑦᑕ ᐃᓄᑦᑎᑐᑦ 
ᐃᓕᓴᑎᑦᑎᒍᓐᓇᖅᑐᓂᒃ.  
ᑕᐃᒫᒃ ᑐᕌᖅᓯᓯᓪᓗᐊᕆᖃᑦᑕᖅᑐᒍᑦ ᖃᓪᓗᓈᑎᑐᑦ 
ᐃᓕᓴᑎᑦᑎᓂᕐᒥᒃ ᑕᒪᓐᓇ ᐱᐅᓐᖏᑦᑑᒐᓗᐊᖅ ᐅᖃᐅᓯᖅ 
ᐊᓯᐅᕙᓪᓕᐊᔪᐊᓘᒻᒪᑦ. 
 
 
 
 
 
 
ᑕᒪᓐᓇ ᐅᖃᐅᓯᕐᒥᒃ ᐃᓱᒪᓂᖅ ᐱᒻᒪᕆᐅᓂᖅᐹᖑᔪᖅ 
ᐃᓱᒪᒋᔭᓐᓂᑦ ᐊᓯᓐᓄᑦ ᐅᖃᕐᓂᑐᐃᓐᓇᐅᓐᖏᒻᒪᑦ.  
ᐅᕙᓐᓄᓪᓕ ᐊᓇᐅᓐᖑᐊᕈᑦᑕ ᑕᖅᑳᓂ ᐊᓇᐅᒍᑦᑕᓘᓐᓃᑦ 
ᐅᕙᓐᓄᑦ ᐊᓇᐅᒋᐊᖅᑎᒃᑯᕕᓐᖓ, ᐊᓇᐅᒋᐊᖃᕈᒃᑯ, 
ᖃᓄᑎᒋ ᐅᖓᓯᑦᑐᒧᑦ ᐊᓇᐅᒍᓐᓇᖅᑲᕋ ᑖᓐᓇ 
ᐊᖅᓴᕈᓗᒃ? ᑕᐃᒪᓕ ᐅᖃᕈᓐᓇᓐᖏᑦᑐᖅ ᐊᓇᐅᑦᑎᕈᕕᐅᒃ, 
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it’s a tool, then it’s the same arm and it’s 
the same me, but now I can hit the ball as 
far as you or maybe even farther. If they 
don’t have that tool, there are a lot of 
things about thinking, reasoning, and 
understanding that don’t happen. They’re 
much better with a tool.  
 
We work on the language part and then 
the executive dysfunction, the most 
important thing in school is being able to 
attend. There’s a large body of research 
out there, an amazing body of research 
that’s fairly new that says this: in infancy, 
if… . I’m running out of time here, right? 
Yes, I’m running out of time, so here’s 
the short form: in infancy and young 
childhood, if a child is in an environment 
that is unsafe or chaotic, where they call 
it disorganized parenting, they’re 
stressed, really, because it measures there 
are stress hormones released in the body. 
That brain then goes down a certain path 
and it’s not like it’s one path or the other. 
There’s a range in between. If they are in 
a safe, nurturing, warm, particular 
environment, they go down this path. The 
research behind this is rock solid.  
 
Helen Nebel is someone that I have heard 
speak. She won the top award in 
psychology and worked in the academy 
of science for this work. There is good 
reason to believe that if you’re in a 
dangerous environment, it’s really 
helpful to detect movement on the 
horizon because your life might depend 
on movement on the horizon. It’s a good 
thing if you have that kind of an attention 
range, right? You know everything that’s 
going on around you and that’s healthy. 
You live longer if you’re aware of 
everything.  
 
I’m an old man. If there’s anything I do 
really well, it is tune everything out, 

ᐃᓛᒃ ᑖᓐᓇ ᓴᓇᕐᕈᑎᐅᒍᓐᓇᕐᖓᑦ ᐊᓇᐅᑎᑖᖅᑎᒃᑯᕕᐅᒃ, 
ᑕᓕᖓ ᑖᓐᓇᓴᐃᓐᓇᖅ, ᑭᓯᐊᓂᓕ ᑕᓕᑐᐃᓐᓇᕐᓄᑦ 
ᐊᕗᖔᓘᕈᓐᓇᓐᖏᑕᕋᓗᐊᕋ, ᑭᓯᐊᓂ 
ᐊᓇᐅᑕᑖᖅᑎᑕᐅᒍᒪ ᐊᕗᖓᐅᓂᖅᓴᒻᒪᕆᐊᓗᒃ 
ᑎᒍᒥᐊᒐᖃᕐᓗᖓ ᓴᓇᕐᕈᑎᖃᕐᓗᖓ 
ᐊᕗᖔᓘᓂᖅᓴᐅᑎᒍᓐᓇᕋᒃᑯ. ᑕᕝᕙ ᑖᓐᓇ 
ᑐᑭᑖᖅᑎᒐᓱᑉᐸᕋ ᑐᑭᓯᑉᐸᑕ ᐊᓇᐅᑕᑖᕐᖓᑕ.  
 
 
ᐱᕐᔪᐊᖑᓂᖅᐹᖑᔪᖅ ᐃᓕᓴᖅᑏᑦ ᐅᐸᖃᑦᑕᕐᓂᖏᑦ. 
ᖃᐅᔨᓴᐃᒐᒃᓴᐃᑦ ᑕᒪᒃᑯᐊᕈᓘᔭᕐᒪᑕ ᐱᑕᖃᐅᕐᒪᑦ. 
ᐃᒪᐃᓕᖓᔪᖃᕐᒪᑦ, ᐃᓅᓵᖅᑐᖅ. . . ᐃᓛᒃ 
ᐱᕕᑭᑦᑐᑯᓘᓕᖅᑐᒍᑦ ᖃᐅᔨᒪᔪᖓ, ᑭᓯᐊᓂ ᓇᐃᓈᕐᓗᒍ, 
ᓱᕈᓯᑯᓘᑎᓪᓗᒍ ᐊᑦᑕᓇᖅᑐᒦᓂᖅᑲᑦ ᐅᕝᕙᓘᓐᓃᑦ 
ᐅᐃᒪᓇᖅᑐᒦᓐᓂᖅᐸᑦ, ᐅᖁᒪᐃᓐᓇᖅᑐᖅᓯᐅᖅᐸᑕᓘᓐᓃᑦ 
ᑕᐃᒃᑯᐊ ᐊᖓᔪᖅᑳᖏᑦ, ᐃᓱᒪᖓ ᐊᓯᐊᓄᖔᖅ 
ᓴᖑᓇᔭᖅᑐᖅ. ᐊᑦᑕᓇᓐᖏᑦᑐᒦᑉᐸᑕ ᑕᐃᒃᑯᐊ ᓱᕈᓰᑦ, 
ᓂᕈᒥᒃᑐᒦᑉᐸᑕ ᐃᑯᖓᐅᖔᖦᖤᖅᐳᖅ.  
 
 
 
 
 
 
 
 
 
 
 
 
 
ᕼᐃᓕᓐ ᓂᐳᓪ ᑕᐃᓐᓇ ᐅᖃᓪᓚᒃᑎᓪᓗᒍ ᑕᐃᔅᓱᒥᓐᖓ 
ᑐᓵᓚᐅᖅᓯᒪᒐᒃᑯ ᐃᓱᒪᓕᕆᔨᐅᔪᖅ. ᐃᓱᒪᖃᖅᑐᖓ ᓲᕐᓗ 
ᐅᓗᕆᐊᓇᖅᑐᒦᒃᑯᕕᑦ ᐃᑲᔪᕐᓂᖃᕐᓂᐊᖅᑐᖅ 
ᐅᔾᔨᖅᓱᖅᓴᕋᐃᑦᑑᓕᕋᔭᕋᕕᑦ ᐅᖓᓯᒃᑐᒥᓪᓘᓐᓃᑦ 
ᑕᑯᔪᓐᓇᕐᓗᑎᑦ ᐅᓗᕆᐊᓇᖅᑐᒦᓗᐊᕐᓂᑯᒧᑦ 
ᐊᕙᓗᖕᓃᑦᑐᑦ ᐅᔾᔨᖅᓱᓐᓂᖅᓴᑎᑦ. 
ᐃᑦᑐᐊᓘᓕᕋᓗᐊᖅᖢᖓ. 
 
 
 
 
 
 
 
 
 
ᐃᑦᑐᐊᓘᓕᕋᒪ ᐅᐃᒪᔪᖅᑕᓕᐊᓘᒐᓗᐊᖅᐸᑦ ᐊᕙᓗᖕᓂᑦ 
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right? I have terrible time at a playground 
because if I’m talking to Joanasie, there 
could be all hell breaking loose over here, 
but I just tune it out. I’m paying attention 
to him, right? It’s to step back from kids 
to try and take in a larger view. One of 
those is helpful for learning in school and 
it’s that second one.  
 
It’s really very important in school to be 
able to focus on one particular thing, but 
the poor kid, if they have grown up in a 
chaotic environment, that’s really tough 
for them and the way you support that is 
structure, safe, everything the same 
everyday. You take that executive 
function/task away from them and we do 
it for them. If you do those kinds of 
things, then you start to get the outcomes 
we’re getting in the school. I have 
amazing teachers and we talk about these 
things and we have slides and we talk 
about it. They’re amazing teachers and 
that really helps.  
 
Your question was: how do you bring 
literacy skills up? You don’t just do it by 
teaching reading. You’ve got to look at 
that whole kid, that whole complex kid 
and say, “What do we need to do to make 
it so that they’re able to learn?” I heard 
you speaking earlier and jump in there 
about the social promotion and so on, and 
certainly my history with parents and 
bringing kids who weren’t successful in 
the school, it wouldn’t help to put a gun 
to their head and say, “Learn to read or 
we will do something to you.” More 
motivation was not the answer; you had 
to change the instruction. For these little 
guys, for a lot of them, it’s not about 
more motivation, it’s about changing the 
instruction, and then you get success.  
 
I can tell you that in that cohort group of 
grade 6 students, of the 35 students, there 

ᑕᐃᒃᑯᐊ ᑕᑯᓐᖏᑦᑑᒍᓐᓇᖅᓯᔭᒃᑲ ᐅᕗᖓᑐᐊᖅ ᓵᖓᒐᒪ. 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᒍᓐᓇᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 
ᐃᓗᐊᓂ, ᑕᕝᕗᖓ ᐊᑕᐅᓯᕐᒧᑦ ᓵᖓᔪᓐᓇᖅᖢᓂ. 
 
 
 
 
 
 
 
ᑭᓯᐊᓂ ᐅᓗᕆᐊᓇᖅᑐᒥ ᐱᕈᖅᓴᕐᓂᕈᓂ ᐊᒃᓱᐊᓗᒃ ᑖᓐᓇ 
ᓱᕈᓯᖅ ᐅᖁᒪᐃᒃᓴᕋᔭᖅᑐᖅ. ᑕᐃᒪᐃᑦᑑᒻᒪᓗ 
ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐃᓯᖅᐸᑦ, 
ᐊᑦᑕᓇᓐᖏᑦᑐᒦᑦᑐᑏᓚᑲᐅᑎᒋᓗᒍ 
ᐅᐃᒪᓐᖏᓐᓂᖅᓴᐅᓕᕋᔭᖅᑐᖅ, 
ᐃᖢᕐᕆᔮᕐᓂᖅᓴᐅᓕᕋᔭᖅᖢᓂᓗ. ᐃᓕᓴᐃᔨᖁᑎᕗᓂᒃᑯᐊ 
ᐊᒃᓱᐊᓗᒃ ᐱᐅᒻᒪᑎᒃ ᑕᒪᒃᑯᓂᖓ 
ᐅᖃᐅᓯᖃᕈᓘᔭᖃᑦᑕᖅᑐᒍᑦ. ᐊᒃᓱᐊᓗᒃ ᑕᒪᓐᓇ 
ᐃᑲᔫᑎᒋᔭᕗᑦ, ᐃᓛᒃ ᐃᑲᔫᑎᒋᔭᕋ.  
 
 
 
 
 
 
 
ᐅᖃᓕᒫᕆᐅᖅᓴᖅᑎᑦᑎᑐᐃᓐᓇᓐᖏᓐᓇᑦᑕ ᑖᓐᓇ 
ᐃᓗᐃᒃᑲᐅᓗᒍ ᓱᕈᓯᖅ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᒋᐊᖕᓂᒃ 
ᐃᓕᑉᐸᓪᓕᐊᓂᐊᕐᒪᑦ. ᐅᐊᑦᑎᐊᖅ ᑕᐃᒃᑯᐊ 
ᐅᑭᐅᖃᑎᒥᓄᑦ ᐊᓐᖑᒻᒪᑎᑦᑎᓇᓱᑐᐃᓐᓇᕐᓂᖅ ᑕᒪᓐᓇ 
ᐅᖃᐅᓯᕆᔭᐅᑎᓪᓗᒍ ᓈᓚᖅᑲᐅᒐᒪ ᐊᓯᔾᔨᕆᐊᖃᖅᑕᕗᑦ 
ᐅᓄᖅᑐᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓴᖅᑏᑦ 
ᐱᔪᒥᒃᓱᓐᓂᑐᐃᓐᓇᐅᓐᖏᒻᒪᑦ ᐋᖅᑭᒃᓱᖅᓯᒪᓂᖓ 
ᐊᓯᔾᔨᕐᓗᒍ ᐱᐅᔪᒧᑦ ᓵᒍᓐᓇᖅᑐᒍᑦ.  
 
 
 
 
 
 
 
 
 
 
 
 
 
35-ᖑᑎᓪᓗᒋᑦ ᐃᓕᓴᖅᑏᑦ,  
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are 9 kids reading at grade 7 or above. I 
have seen the tasks that they give those 
kids for what are supposed to be grade 7 
reading and it’s tough. There are words 
like cacophony and blitzkrieg and on 
math and stuff like that. I’m saying, “Are 
you kidding?” Here’s grade 7 and the 
responses from those kids were amazing. 
So they really do comprehend and 
understand the text they’re supposed to 
read and they’re happy at school. 
Attendance is great. Okay? Short-long 
answer for a simple question.  
 
>>Laughter 
 
Chairman: Mr. Mikkungwak. 
 
Mr. Mikkungwak: Thank you, Mr. 
Chairman. Maybe I’ll rephrase my 
question here.  
 
>>Laughter 
 
I did not hear the answer that I was 
seeking. My direct question here is: we 
all understand that as parents, the child 
has to read so that they can get to the next 
grade level, but right now in the 
Education Act, which I am sure you are 
familiar with, with the teachers and the 
principals… . Is there a need for change 
in the Education Act the way it currently 
is happening? Social passing is occurring 
because you as a teacher or the principal 
have to pass this kid to the next grade 
level, yet you still know the child is not at 
the reading level for that particular grade. 
Why is that? Thank you, Mr. Chairman. 
 
Chairman: Mr. Wilson. 
 
Mr. Wilson: Holding a child back from 
grade 3 to grade 4 because they’re not 
reading presumes a standard. If you can 
hit the standard, you are good enough to 

9-ᖑᔪᑦ ᒍᕋᐃᑦ 7 ᖁᕝᕙᓯᖕᓂᖅᓴᓂᒡᓘᓐᓃᑦ 
ᐅᖃᓕᒫᕈᓐᓇᖅᑐᑦ ᐊᒻᒪᓗ ᑕᐃᒃᑯᐊ ᑕᑯᖃᑦᑕᖅᓯᒪᒐᒃᑭᑦ 
ᒍᕋᐃᑦ 7-ᒥ ᐅᖃᓕᒫᕈᓐᓇᕆᐊᓖᑦ ᐱᔭᕐᓂᓐᖏᑦᑐᐊᓘᒻᒪᑦ. 
ᑳᑲᕘᓂ, ᐱᓕᑦᓯᑯᕆᒃ, ᑕᒪᒃᑯᓂᓐᖓᕈᓘᔭᖅ 
ᐅᖃᐅᓯᖅᑕᓂᒃ ᐊᑐᖅᖢᑎᒃ ᖁᕝᕙᓯᓐᓂᓕᓐᓃᑦᑐᑦ 7. 
ᐊᒃᓱᐋᓗᒃ ᑕᐸᐃᕐᓇᖅᑐᑦ. ᑐᑭᓯᐊᑦᑎᐊᖃᑦᑕᕐᒪᑕ 
ᐅᖃᓕᒫᖅᑕᒻᒥᓂᒃ ᐅᖃᓕᒫᕆᐊᖃᖅᑕᒥᓐᓂᓪᓗ. 
ᖁᕕᐊᓱᒃᑐᑎᓪᓗ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐅᐸᑦᑎᐊᖃᑦᑕᖅᖢᑎᒃ. 
ᑭᐅᑯᑖᒐᓗᐊᖅᑐᒍ.  
 
 
 
 
 
>>ᐃᓪᓚᖅᑐᑦ 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.  
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᐃᒻᒪᖃ ᐊᐱᖅᑯᑎᒋᖅᑲᐅᔭᕋ ᐋᖅᑭᒋᐊᕐᓗᒍ 
ᐊᐱᕆᒃᑲᓂᕐᓂᐊᕋᒃᑯ. 
 
>>ᐃᓪᓚᖅᑐᑦ 
 
 
ᑭᐅᔪᑎᑦ ᑐᓴᖅᑲᐅᖏᓐᓇᒪ. ᐅᓇ ᐊᐱᖅᑯᑎᒋᔪᒪᔭᕋ, 
ᑐᑭᓯᐊᑦᑎᐊᖅᑐᒍᑦ ᕿᑐᕐᖓᖃᖅᑐᒍᑦ ᑖᓐᓇ 
ᐅᖃᓕᒫᕈᓐᓇᕆᐊᓕᒃ ᖁᕝᕙᓯᓐᓂᖅᓴᒧᑦ 
ᐃᓕᔭᐅᔪᓐᓇᓂᐊᕐᒪᑕ ᑭᓯᐊᓂ ᐅᓪᓗᒥ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ. ᑕᐃᓐᓇ 
ᖃᐅᔨᒪᔮᓗᒃᓴᕆᔭᓐᓂ ᐅᖃᓕᒫᖅᓯᒪᔭᒃᓴᕆᔭᓐᓂ ᑭᓯᐊᓂ 
ᐃᓕᓴᐃᔩᑦ ᐃᓕᓴᕐᕕᒻᒥ ᐊᖓᔪᖅᑳᖅ 
ᐋᖅᑭᒋᐊᖅᓯᔪᓐᓇᕈᔅᓯ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐱᖁᔭᕐᔪᐊᕐᒥ. ᐃᓕᓴᐃᔨᐅᓪᓗᑎᑦ 
ᐊᖓᔪᖅᑳᖑᓪᓗᑎᓪᓘᓐᓃᑦ ᑕᐃᓐᓇ 
ᐃᓕᓐᓂᐊᕆᐊᖃᖅᑕᕕᓂᕋᓗᐊᕐᒥᓂᒃ ᐱᔭᕇᖅᓯᖏᒃᖢᓂ 
ᖁᕝᕙᓯᓐᓂᖅᓴᓄᐊᖅᑕᐅᑉᐸᑦ ᐃᕝᕕᑦ ᑕᐃᒪᐃᑎᑕᐃᑦ. 
ᖃᓄᐃᒻᒪᑦ ᑕᐃᒪᓐᓇᐃᓕᖓᕙ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐃᓪᓴᓐ.  
 
 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᓱᕈᓯᕐᒥ ᖁᕝᕙᓯᓐᓂᓕᒻᒦᑦᑐᖅ 3-ᒥ 
4-ᒨᖅᑎᑦᑎᖏᒃᑯᑦᑕ ᑕᐃᒪᐃᓕᖓᒍᔪᖅ ᓲᕐᓗᖃᐃ ᐆᒥᖓ 
ᐃᒪᓐᓇᑎᒋ ᐊᔪᓐᖏᑎᒋᑉᐸᑦ  
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go on to grade 4. I think that makes 
sense. It shouldn’t just be arbitrary. It 
should say, “You have to hit the 
standard.” In Nunavut, I don’t believe 
that anyone has wanted to discuss what 
that standard should be. Okay? They 
haven’t wanted to discuss it.  
 
I know that I have three years worth of 
data for reading in our school and the 
grade 6s didn’t happen by accident. I can 
track their progress across and I can see 
what happens with the grade 5s and we 
tried harder. You have to have some kind 
of a decision, and it could be community-
based, as to when the child is going to 
proceed ahead and when they’re not 
before you can decide that we’re going to 
do that. You would have to have, 
presumably, more than one reason or one 
year they fell behind. It’s got to be a lack 
of progress over time.  
 
I have known jurisdictions where they 
have said, “If you can’t pass this test, 
you’re going to be held back.” Texas in 
mathematics, it’s a disaster. They have 
hundreds of thousands of kids who 
couldn’t go to high school because they 
couldn’t pass the grade 8 math test, so 
they’re wandering the streets. Nunavut 
will make their own decision that way, 
but you have to first come up with, say, 
what are our expectations and on a report 
card, it’s meet or exceeding expectations. 
The question is, “What are the 
expectations?” 
 
I think there was an attempt to do that 
where they said, for high schools, they 
were going to produce a final exam, 
pass/fail, and then the community would 
be able to or at least the Department of 
Education would say at least that is the 
standard in Gjoa Haven or Cape Dorset 
or whatever for Science 8 because here is 

ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 4-ᒧᑦ ᐃᓕᔭᐅᒍᓐᓇᖅᑐᖅ. ᐅᓇ ᐅᕗᖓ 
ᑎᑭᑉᐸᑦ. ᓄᓇᕗᒻᒥ ᑕᒪᓐᓇ ᓇᒦᑦᑕᕆᐊᖃᕐᒪᖔᑦ 
ᐅᖃᐅᓯᕆᔭᐅᓚᐅᖅᓯᒪᖅᑰᖏᒻᒪᑦ.  
 
 
 
 
 
 
ᐅᕝᕙᐅᕗᑦ ᐅᖃᓕᒫᑕᐅᓇᔭᖅᑐᑦ ᖁᕝᕙᓯᓐᓂᓕᒃ 6 
ᐱᕙᓪᓕᐊᔾᔪᓯᖏᑦ ᑕᑯᓐᓇᕐᓗᒋᑦ ᑎᑎᖅᑲᑎᒍᑦ 
ᓇᓗᓇᕈᓐᓃᖅᑎᑦᑕᕆᐊᓕᒃ ᖃᓄᑎᒋ 
ᐃᓕᓐᓂᐊᖅᓯᒪᑎᒋᒻᒪᖔᖅ. ᐃᒻᒪᖃ ᓄᓇᓕᓐᓂ ᑕᒪᓐᓇ 
ᐋᖅᑭᓱᖅᑕᐅᓗᓂ. ᐊᑕᐅᓯᕐᒥ ᐊᕐᕌᒍᒥ 
ᑭᖑᕙᖅᓯᒪᒍᓐᓇᖅᑐᑦ.  
 
 
 
 
 
 
 
 
 
ᐊᒻᒪᓗ ᐃᓚᖏᓐᓂ ᒐᕙᒪᖃᕐᕕᒻᒥ ᐅᖃᖅᓯᒪᔪᖅᑕᓕᒃ ᐅᓇ 
ᐊᔪᕈᓐᓃ ᐊᓯᐊᓄᑦ ᓅᑕᐅᔾᔮᖏᑦᑐᑎᑦ ᓲᕐᓗ 
ᓈᓴᐅᓯᕆᓂᒃᑯᑦ. ᐅᓄᖅᑐᐊᓗᐃᑦ ᓱᕈᓰᑦ 
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒨᕈᓐᓇᖏᑦᑐᑦ ᖁᕝᕙᓯᓐᓂᓕᓐᓂ 8-ᒥ 
ᐊᓂᒍᐃᔪᓐᓇᖏᓐᓇᒥ ᐱᓱᕋᔭᑐᐃᓐᓇᓕᖅᑐᑦ. ᓄᓇᕗᒻᒥᐅᑦ 
ᑕᐃᒪᓐᓇ ᐃᓱᒪᓕᐅᓚᐅᖅᓯᒪᔪᑦ ᑭᓯᐊᓂ 
ᐋᖅᑭᓯᕙᒌᒋᐊᖃᖅᑐᒍᑦ ᑭᓱᓂᒃ ᓂᕆᐅᒋᔭᖃᕐᒪᖔᑦᑕ. 
ᑭᓲᕙᑦ ᑕᐃᒪ ᓂᕆᐅᒋᔭᑦ?  
 
 
 
 
 
 
 
 
 
 
 
 
ᑕᐃᒪᐃᓕᐅᕋᓱᖅᑰᓚᐅᖅᓯᒪᔪᓂᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᓐᓂ. 
ᑭᖑᓪᓕᖅᐹᖅᓯᐅᒻᒥᒃ ᖃᐅᔨᓴᐅᒻᒥᒃ 
ᐊᓂᒍᐃᔭᕆᐊᖃᕐᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᐅᖃᖅᖢᑎᑦ Science 8-ᒧᑦ ᐅᓇ 
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the test that says you have to pass. That 
was the first attempt at standards.  
 
If you’re saying, “Why do we pass kids 
ahead?” Because when is it we’re 
supposed to hold them behind? I did have 
and have had children move from 
elementary to high school reading at a 
kindergarten level. Not often, that child, I 
think, had a physiological reason why 
reading was difficult for him and our 
school couldn’t address it. Okay? He had 
a learning disability and if we had the 
resources, we could have taught him how 
to read. We could have taught him how 
to read if we had the resources. It was 
just not there. Thank you. 
 
Chairman: Thank you. Mr. 
Mikkungwak, just make note that we are 
getting close to time.  
 
Mr. Mikkungwak: Thank you, Mr. 
Chairman. It also reflects on the answers 
provided with the time.  
 
When we look at DEAs, as you 
mentioned, you have been working with 
the DEAs and you indicate that some 
responsibilities and powers of allocation 
need to be further looked into, but at the 
same time, bearing in mind that these are 
elected officials that sit on the board that 
you have to work with. Are you 
indicating a number of roles and 
responsibilities that need to be seriously 
considered and adjusted in the Education 
Act? Thank you, Mr. Chairman. 
 
Chairman: Mr. Wilson. 
 
Mr. Wilson: Thank you. Yes. The 
authority should be aligned with the 
ability and not just the will to do the right 
thing, the ability to do the right thing.  
 

ᐊᓂᒍᕆᐊᖃᕐᓂᐊᖅᑕᐃᑦ. ᑖᓐᓇ ᐆᒃᑐᖅᑕᐅᓚᐅᖅᓯᒪᔪᖅ. 
 
 
 
ᑭᓯᐊᓂ ᓱᒻᒪᑦ ᐊᓂᒍᖅᑎᑕᐅᑐᐃᓐᓇᖃᑦᑕᖅᐸᑦ 
ᐃᓕᓐᓂᐊᕌᓂᒃᓯᒪᓐᖏᑎᓪᓗᒋᑦ? ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒧᑦ  
ᐃᓯᖅᑐᖃᖃᑦᑕᖅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᕆᐊᓕᓵᖅᑐᑎᑐᑦ 
ᐅᖃᓕᒫᒡᒐᖅᑐᑦ. ᐃᓛᓐᓂᓚᐅᓱᖓᖅ ᑕᐃᓐᓇ ᐃᓱᒪᒥᒍᑦ 
ᐱᔾᔪᑎᖃᖅᑐᔅᓴᐅᓪᓗᓂ ᐅᖃᓕᒫᒐᓚᐅᖅᓯᒪᔪᖅ 
ᐃᓕᑦᑎᕇᒃᖢᓂ ᓴᓇᕐᕈᑎᖃᐅᑦᑎᐊᕈᑦᑕ 
ᐅᖃᓕᒫᕆᐅᖅᓴᑦᑎᑦᑐᓇᓚᐅᖅᑕᕋᓗᐊᕗᑦ. 
ᓴᓇᕐᕈᑎᖃᓐᖏᓐᓇᑦᑕ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
ᖃᐅᔨᒪᓂᐊᖅᐳᓯ ᓯᕿᓐᖑᔭᕗᑦ ᐃᖏᕐᕋᒻᒪᑦ.  
 
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ ᐊᒻᒪᓗ 
ᑭᐅᔭᖓᒍᑦ ᓇᓗᓇᕈᓐᓃᖅᖢᓂ ᐊᑯᓂᓗᐊᕌᓗᒃ 
ᑭᐅᓇᓱᖃᑦᑕᕐᒪᑦ.  
 
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓂ 
ᐃᖅᑲᓇᐃᔭᖃᑎᖃᖃᑦᑕᕐᓂᕋᕋᕕᑦ ᐊᒻᒪᓗ ᐱᔭᒃᓴᖏᑦ 
ᓴᓐᖏᓐᓂᖏᓪᓗ ᑕᒪᒃᑯᐊ 
ᕿᒥᕐᕈᓇᒃᑕᐅᑲᓐᓂᕆᐊᖃᕐᓂᕋᕋᕕᒋᑦ ᑭᓯᐊᓂ 
ᖃᐅᔨᒪᕗᑎᑦ ᐃᒃᑯᐊ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᑦ ᑕᐃᑲᓂ 
ᐃᒃᓯᕚᖃᑕᐅᔪᑦ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᔭᕆᐊᖃᖅᑕᑐᑦ. ᖃᓄᖅ 
ᓇᓗᓇᐃᖅᓯᓇᓱᑉᐲᑦ? ᑕᐃᒃᑯᐊ ᒪᓕᒐᒃᓴᖏᑦ 
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᒃᑲᓐᓂᕆᐊᖃᕋᓱᒋᕕᒋᑦ ᐅᕝᕙᓘᓐᓃᑦ 
ᐋᖅᑭᒋᐊᖅᑕᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᒪᓕᒐᖅᑎᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐃᓪᓴᓐ. 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐄ, ᐊᔪᓐᖏᓐᓂᖓᓄᑦ 
ᓇᓕᒨᓕᖅᑎᓯᒪᔭᕆᐊᓖᑦ ᐱᓕᕆᔪᓐᓇᑦᑎᐊᕐᓗᓂ. 
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I really value the input from the DEA. I 
take the financial statements that are 
provided by the accountant and I’ll use 
that, as that’s easiest to get your head 
around, and we have Inuktitut translation 
of telephone expense and then the 
amount. Here’s the budget, we have spent 
this much, there’s that much left, and 
then we get onto the next one. Here’s the 
category, there’s the budget, this is how 
much we spent, and that’s how much is 
left. They peruse that and then that gives 
them the ability to say, “John, you know, 
you want to just spend more money on 
elders,” or something, right? I’m okay 
with that and I value that. I should have 
that because I’m a guy from Vancouver. 
What do I know?  
 
They have the right and obligations as 
elected officials to give me that input and 
then I have to respond to it. That part of 
the DEA school relationship, I think, is 
really valuable and I would not want to 
touch that at all. I would hate to see that 
taken away. Where I would say that we 
should take it away is giving them the 
responsibility for the accuracy and 
validity of the data behind that statement, 
right? It’s great to have the input, but 
why make it their responsibility to know 
whether that statement is right or not. 
That’s not their job.  
 
We should give it to them and say, the 
Department of Education or somebody 
said, “We will take the responsibility if 
this is right. You just tell us if you’re 
happy with it.” Okay? Those are the 
kinds and we don’t have time to go 
through every individual one, but I just 
see a matching up of responsibility with 
ability. Don’t make it their responsibility 
for those records being right when 
they’re in English and they’re 
incomprehensible to most people 

ᑕᐃᒃᑯᓄᖓ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐅᖃᐅᓯᖏᑦ 
ᖁᕕᐊᒋᕐᔪᐊᖅᑕᕋ. ᑮᓇᐅᔭᑦ ᐅᓂᒃᑳᓕᐊᕆᔭᐅᓯᒪᔪᑦ 
ᐃᓄᒃᑎᑑᖦᖤᖅᐳᑦ, “ᐅᖄᓚᐅᑎᓯᐅᑎᓄᑦ ᐊᑭᓕᐅᑏᑦ 
ᐅᓄᕐᓂᖏᑦ ᐅᕙᓃᖦᖤᖅᐳᑦ, ᐅᕝᕙ ᐊᑐᕈᒫᕐᓂᐊᖅᑐᑦ 
ᐃᒪᐃᑦᑑᑎᒋᔪᓂᒃ ᐊᑐᓚᐅᖅᑐᒍᑦ, ᐅᕝᕙ ᐊᒥᐊᒃᑯᑎᑦ.”  
ᑕᐃᒪᓐᓇ ᐋᖅᑭᒃᓱᖅᓯᒪᒻᒪᑦ ᑭᓱᒧᑦ ᐊᑐᓚᐅᕐᒪᖔᑦ, 
ᖃᔅᓯᕌᓚᐅᕐᒪᖔᑦ, ᐃᒻᒪᓐᓇᑎᒋ ᐊᒥᐊᒃᑯᖃᓕᖅᐳᑎᑦ. 
ᑕᐃᒪᓐᓇ ᑎᑎᕋᖅᓯᒪᖃᑦᑕᕐᒪᑕᐃᒃᑯᐊ. ᑕᐃᒪ 
ᐅᖃᐅᔾᔭᐅᓕᕈᓐᓇᓕᕋᔭᖅᑐᖓ  
“ᐊᒥᐊᒃᑯᖃᓗᐊᕋᑦᑕ ᐃᓐᓇᕐᓄᓄᑯᐊ ᐊᑐᖔᓚᐅᒃᑭᑦ,” 
ᑕᐃᒪᐃᓕᐅᕈᓐᓇᕆᐊᓖᑦ. ᕚᓐᑰᕙᒥᐅᑕᑦᓴᔭᐅᒐᒪ ᑭᓱᒥᒃ 
ᖃᐅᔨᒪᕗᖓ? 
 
 
 
 
 
 
 
 
ᓂᕈᐊᖅᑕᐅᓯᒪᓪᓗᑎᒃ ᐅᖃᐅᔾᔭᐅᔪᓐᓇᖅᐳᖓ 
ᑭᐅᔭᕆᐊᖃᖅᑐᒋᓪᓗ. ᑕᐃᒫᒃ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐱᓕᕆᔾᔪᓯᖃᖅᐳᑦ 
ᐊᑑᑎᖃᓪᓚᕆᑦᑐᓂᓗ, ᑕᒪᓐᓇᓕ ᐊᒃᑐᕈᒪᓐᖏᑕᕋ. 
ᐊᖅᓵᖅᑕᐅᖁᓐᖏᑕᒃᑲᐃᒃᑯᐊ ᑕᐃᒃᑯᐊ ᑲᑎᒪᔩᑦ. 
ᓇᐅᒃᑯᓪᓕ ᐅᖃᕋᔭᖅᐳᖓ ᐋᖅᓵᖅᑕᐅᖁᓪᓗᒋᑦ 
ᒪᐅᓇᐅᒐᔭᖅᑐᖅ ᑎᑎᕋᖅᑕᐅᓯᒪᔪᐃᑦ 
ᑕᒻᒪᖅᓯᒪᓐᖏᓐᓂᖏᓐᓂᒃ ᓱᓕᓂᖏᓂᓪᓗ ᐸᓯᔭᒃᓴᐅᓗᑎᒃ, 
ᐄᓛᒃ? ᓂᓪᓕᕈᓐᓇᕐᓂᖅ ᐱᐅᔫᒐᓗᐊᖅ, ᑭᓯᐊᓂᓕ 
ᖃᓄᐃᒻᒪᑦ ᐸᓯᔭᒃᓴᐅᔭᕆᐊᖃᖅᐸᑦ ᑎᑎᖅᑲᖏᑦ 
ᑕᐃᒫᖑᑉᐸᑕ ᐋᒡᒐᓘᓐᓃᑦ. ᑕᒪᓐᓇ ᐱᔭᒃᓴᕆᓐᖏᑕᖓᑦ. 
 
 
 
 
ᑐᓂᔭᕆᐊᖃᖅᑕᕗᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᐊᓯᐊᖏᓪᓘᓐᓃᑦ ᐅᖃᕐᓗᑎᒃ, “ᑲᒪᖔᕐᓂᐊᖅᐳᒍᑦ 
ᑕᐃᒫᖑᑉᐸᑦ. ᐅᖃᐅᑎᑐᐃᓐᓇᕐᓂᐊᖅᐸᑎᒍᑦ ᑕᒪᓐᓇ 
ᓈᒻᒪᒋᒍᑦᑎᐅᒃ.” ᑐᑭᓕᐊᖁᑐᐃᓐᓇᖅᑕᒃᑲ ᐱᔭᒃᓴᐃᑦ 
ᐱᔪᓐᓇᕐᓂᖏᓐᓄᑦ. ᑲᒪᑎᑕᐅᔭᕆᐊᖃᓐᖏᑦᑐᑦ 
ᑎᑎᕋᖅᑕᐅᖃᑦᑕᕆᐊᓖᑦ ᖃᓪᓗᓈᑎᑑᖓᑎᓪᓗᒋᑦ 
ᑐᑭᓯᓇᕋᑎᓪᓗ ᐊᒥᓱᓄᑦ ᐃᓄᓐᓄᒃ. 
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anyway.  
 
It’s the same thing for the delivery of 
education in the school. Yes, we need 
their input, but they shouldn’t be given 
the responsibility of determining what we 
should do next. Thank you. 
 
Chairman: Mr. Mikkungwak. 
 
Mr. Mikkungwak: Thank you, Mr. 
Chairman. My last question to the 
individual is: when he looks at his 
statement number one, language of 
instruction, and earlier in your oral 
presentation, you indicated some of these 
other things that are imposed by the 
Department of Education, for example, 
Fountas & Pinnell or some other things 
that may be imposed, do you feel, in your 
opinion, they are affecting the level of 
literacy in language arts, Inuktitut, 
English, or comprehension of 
mathematics and social responsibility and 
areas of the curriculum? Thank you, Mr. 
Chairman. 
 
Chairman: Thank you, Mr. 
Mikkungwak. Mr. Wilson, I’ll just ask 
you to try and keep your responses a little 
bit shorter. I do have a couple of more 
names on my list. Mr. Wilson. 
 
Mr. Wilson: The first one was about 
Fountas & Pinnell as an assessment tool. 
I think all of those things should be 
assessed. Fountas & Pinnell is assessing 
literacy. I think you should have a tool 
for assessing social responsibility and 
mathematics competence and things like 
that. If that information should then 
become public, I think it needs to be that 
we can all talk about it and know where 
we are. I do think that Fountas & Pinnell 
supports literacy only because it makes it 
public and it makes it okay to talk about.  

 
 
 
ᑕᐃᒪᐃᑦᑐᓴᐃᓐᓇᐅᒻᒥᔪᖅ ᐃᓕᓴᐃᔪᓕᕆᓂᖅ 
ᐃᓕᓐᓂᐊᕕᒻᒥ. ᐄ, ᐅᖃᐅᓯᒃᓴᖃᕈᓐᓇᕆᐊᓖᑦ, ᑭᓯᐊᓂ 
ᐋᖅᑮᑎᑕᐅᔭᕆᐊᖃᓐᖏᑦᑐᑦ ᑭᓱᓕᕆᔪᒃᓴᐅᒻᒪᖔᑦᑕ.  
ᖁᔭᓐᓇᒦᒃ. 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓇ 
ᑭᖑᓪᓕᖅᐹᕆᓂᐊᕋᒃᑯ. ᐅᓇ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᖓ 
ᓯᕗᓪᓕᖅ ᓇᓕᐊᒃ ᐅᖃᐅᓯᖅ ᐊᑐᕐᓗᒍ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔭᕆᐊᖃᕐᒪᖔᑦ ᐅᖃᐅᓯᒃᑯᓪᓗ 
ᐅᖃᓪᓚᒃᖢᑎᒃ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 
ᐊᑐᓕᖅᑎᑕᐅᓯᒪᖕᒪᑕ, ᐆᒃᑑᑎᒋᓗᒍ ᕙᐅᓐᑕᔅ ᐊᒻᒪᓗ 
ᐱᓂᐅᓪ ᐅᕝᕙᓘᓐᓃᑦ ᑭᓱᕈᓘᔭᐃᑦ ᑕᐃᒃᑯᐊ 
ᐊᑐᕈᓘᔭᖅᑎᑕᐅᖃᑦᑕᕐᒪᑕ. ᐃᒡᕕᑦ ᐃᓱᒪᒋᔭᖓᒍᑦ ᖃᓄᖅ 
ᐅᖃᓕᒫᕆᐅᖅᓴᕐᓂᖏᓐᓄᑦ ᐊᒃᑐᐃᓂᖃᖃᑦᑕᖅᐸ 
ᖃᓪᓗᓈᑎᑑᕐᓂᖏᑦ, ᓈᓴᐅᓯᕆᓂᕐᒥᒃ, ᐃᓄᒃᑎᑐᑦ 
ᐅᖃᓕᒫᕆᐅᖅᓴᕐᓂᕐᒥᒃ, ᑕᒪᒃᑯᓂᖓ 
ᐊᒃᑐᐃᓂᖃᕋᓱᒋᖃᑦᑕᖅᐱᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
ᒥᔅᑕ ᐅᐃᓪᓴᓐ, ᑭᐅᔾᔪᑎᒋᔭᑎᑦ ᓇᐃᓈᕆᐊᕐᔫᒥᖃᑦᑕᕐᓗᒋᑦ 
ᐊᑎᖁᑎᖃᐅᕋᒪ ᓱᓕ. ᒥᔅᑕ ᐅᐃᓪᓴᓐ.  
 
 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᓯᕗᓪᓕᖅᐹᖅ ᕙᐅᓐᑕᔅ ᐊᒻᒪ 
ᐱᓂᐊᓪ ᖃᐅᔨᓴᕈᑎᕕᓂᖏᓐᓂᖑᑯᐊ ᐊᑐᖅᓯᒪᖕᒪᑕ. 
ᖃᐅᔨᓴᐃᔾᔪᑎᓂᒃ ᐱᑕᖃᕆᐊᖃᕋᓱᒋᔭᕋ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ 
ᑐᑭᓯᔪᓐᓇᕐᓂᖏᑦ, ᓈᓴᐅᓯᕆᔪᓐᓇᕐᓂᖏᑦ. ᕙᐅᓐᑕᔅ ᐊᒻᒪ 
ᐱᓂᐊᓪ ᖃᐅᔨᓴᕈᑎᕕᓃᑦ ᐃᑲᔪᕐᓂᖃᖃᑦᑕᖅᑐᑦ 
ᐅᖃᓕᒫᕆᐅᖅᓴᕐᓂᕐᒧᑦ ᑎᑎᕋᕆᐅᖅᓴᕐᓂᕐᒧᓪᓗ 
ᑕᖅᑲᑯᓄᖓ ᑕᑯᒃᓴᐅᑎᑦᑎᖃᑦᑕᕐᒪᑕ 
ᐅᖃᐅᓯᐅᔪᓐᓇᓕᖃᑦᑕᕐᒪᑕᓗ.  
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Chairman: Thank you, Mr. Wilson. Mr. 
Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. (interpretation 
ends) Just one question. You were 
mentioning about high school, for 
example, grade 6 reading at a level of 
grade 2 and so forth. As you know, there 
are three models that are used in the 
Education Act that can be selected by 
each individual DEA for language of 
instruction.  
 
Do you believe that it may have 
something to do with the language of 
instruction that is chosen by the DEA? 
They are mandated to teach Inuktitut, but 
in three different ways. Do you think that 
may be one of the reasons for having our 
high school or any of our grades reading 
at a much lower level is because they’re 
trying to deal with two languages? That’s 
the question I have. (interpretation) 
Thank you. 
 
Chairman: Mr. Wilson. 
 
Mr. Wilson: Anything I can say about 
that is just my theories and I only have 
experience with the one model, so I don’t 
know. I know that if we’re going to be 
measuring success or failure based on 
English competencies like what the 
English follow for their graduation act 
and it just seems to move in English at 
the end of it, there isn’t anything in the 
structure that would prevent transition 
from one language to another at some 
point in schooling.  
 
In Vancouver, when I went to school, 
there was one Chinese kid in my high 
school and it was a big deal. Now it’s 28 
percent of the population, so there’s lots 

 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᐅᐃᓪᓴᓐ. 
ᒥᔅᑕ ᖁᐊᓴ. 
 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
(ᑐᓵᔨᑎᒍᑦ) ᐊᑕᐅᓯᕐᒥᒃ ᐊᐱᖅᑯᑎᒃᓴᖃᖅᑐᖓ. 
ᑕᐃᓯᖅᑲᐅᒐᕕᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒥ ᑕᐃᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑑᒐᓗᐊᑦ ᒍᕋᐃᑦ 6-ᑎᑐᑦ 
ᐅᖃᓕᒫᓲᖑᓂᕋᖅᖢᒋᑦ ᖁᑦᑎᓐᓂᓕᒃ 2-ᑎᑐᓪᓘᓐᓃᑦ. 
ᐱᖓᓱᐃᓕᖓᒻᒪᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ 
ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐅᑯᑎᒎᓇᖅ ᓂᕈᐊᖅᑕᐅᓪᓗᑎᒃ 
ᑕᐃᒃᑯᓄᖓ ᑲᑎᒪᔨᓄᑦ ᓇᓕᐊᓐᓂᒃ ᐅᖃᐅᓯᕐᓂᒃ 
ᐊᑐᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᓂᐊᕐᒪᖔᖅ. 
 
 
ᖃᓄᕐᓕ ᐃᓱᒪᒋᕕᐅᒃ ᑕᒪᓐᓇ, ᓇᓕᐊᓐᓂᒃ ᐅᖃᐅᓯᕐᒥᒃ 
ᐊᑐᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ ᐱᔾᔪᑕᐅᓪᓗᓂ 
ᑕᐃᒪᓐᓇᒃ ᐅᖃᓕᒫᖅ ᐲᕈᓐᓇᓐᓇᓐᖏᓛᖅ? 
ᐱᖓᓱᐃᓕᖓᔪᓂᒃ ᐊᑐᕐᓗᑎᒃ ᐃᓄᒃᑎᑐᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕆᐊᖃᕐᓂᖓ ᑕᒪᓐᓇ 
ᐱᔾᔪᑕᐅᓇᓱᒋᕕᐅᒃ? ᓇᓕᐊᑐᐃᓐᓇᕐᓂᒃ ᖁᕝᕙᓯᓐᓂᓕᓐᓂᒃ 
ᐊᓐᖑᑎᓯᒪᓐᖏᒻᒪᑕ ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᖅᑐᑎᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ ᐱᔾᔪᑕᐅᓇᓱᒋᕕᐅᒃ? 
(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐃᓪᓴᓐ. 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᐅᑯᐊ ᐃᓱᒪᒋᑐᐃᓐᓇᖅᑕᒃᑲ. 
ᖃᐅᔨᒪᔪᖓ ᑕᒪᒃᑯᐊ ᑲᔪᓯᑦᑎᐊᕐᓂᖏᑦ 
ᐊᓐᖑᑎᓯᒪᓐᖏᓗᐊᕐᓂᖏᓪᓗ ᖃᐅᔨᓴᕐᓂᐊᕈᑦᑎᒃᑯ 
ᖃᓪᓗᓈᑦ ᐅᖃᐅᓯᖓᑦ ᐊᑐᕐᓗᒍ ᐃᓱᓕᑦᑎᓕᕌᖓᒥᓂᒃᑯᐊ 
ᖃᓪᓗᓈᑎᑐᑐᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓕᖃᑦᑕᕐᒪᑕ. 
ᐋᖅᑭᒋᐊᖅᑕᐅᔭᕆᐊᓖᑦ ᓄᑦᑎᑦᑎᐊᕈᓐᓇᕐᓂᐊᕐᒪᑕ 
ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᕐᓗᑎᒃ 
ᖃᓪᓗᓈᑎᑑᓕᕐᓗᒋᑦ. ᓲᕐᓗ ᓴᐃᓂᓯᑯᓗᑦᑕᖃᓚᐅᖅᓯᒪᒻᒪᑦ 
ᐅᓄᖅᑐᐊᓘᒻᒪᑕᐃᒃᑯᐊ ᖃᓪᓗᓇᐅᔭᖅᑐᑦ.  
 
 
 
 
 
 
ᑕᐃᑲᓂ ᕚᓐᑰᕙᒥ ᐃᓕᓐᓂᐊᖅᑎᓪᓗᖓ 
ᓴᐃᓃᓯᑕᖃᓚᐅᖅᓯᒪᒻᒪ ᑲᒪᓇᕆᔭᐅᒻᒪᕆᓚᐅᖅᓯᒪᓪᓗᓂ. 
ᒫᓐᓇᓕ ᐃᓄᒋᐊᑦ 28 ᐳᓴᕆᓕᖅᑕᖏᑦ ᐊᒥᓲᓪᓗᑎᓪᓗ 
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of English language learners where I 
came from and where I was teaching, and 
they managed that transition well, but 
their language skills, whether they’re 
from Korea or China, were very strong 
coming in, so they had at least one 
language that was very strong.  
 
The success of the language model in 
Inuktitut, I think, depends not so much on 
which model is used, but is the first 
language or whatever language they are 
using at home developed strongly enough 
in those kids. If there’s doubt about 
whether that can happen at home, then I 
would support primary or some other 
intervention to help those language skills 
improve before they get to school.  
 
I don’t know if that answers your 
question. 
 
Chairman (interpretation): Are you 
done? Mr. Savikataaq. 
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. This is not in your submission, 
but you’re a principal, so I’ll ask you. In 
our tours here, a lot of people were 
concerned about either discipline or 
disrespectful students. Like the teachers 
talk and [kids] have got their coat on, 
they’ve got headsets on and some of 
them are even listening to music, eating, 
and we’re dealing with the Act. I’m not 
sure how we can deal with that, but do 
you have any suggestions on how to fix 
that? If a student is doing that, then 
obviously they’re not learning. Thank 
you. 
 
Chairman: Thank you. Mr. Wilson. 
 
Mr. Wilson: It’s difficult to keep short.  
 
This is talking about the behaviour. 

ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᓯᒪᔪᑦ ᐊᒻᒪᓗ 
ᐃᓕᓴᐃᕕᒋᓚᐅᖅᓯᒪᔭᕐᓂ ᐊᓯᔾᔨᑦᑎᐊᕐᓂᖃᓚᐅᖅᑐᑎᓪᓗ 
ᑯᕇᐊᒥᐅᑕᐅᒍᑎᒃ ᓴᐃᓇᒥᐅᑕᐅᒍᑎᓪᓘᓐᓃᑦ ᐅᖃᐅᓯᖏᑦ  
ᓴᓐᖏᔪᐊᓘᓂᖓᓄᑦ ᐅᖃᐅᓯᕐᖓᐅᑎᒋᒐᓗᐊᕈᓂᓘᓐᓃᑦ 
ᓴᓐᖏᔫᑉᐸᑦ ᒪᓕᒃᓯᒪᑐᐃᓐᓇᕋᔭᖅᑐᑦ. 
 
 
 
 
ᐃᓄᒃᑎᑐᑦ ᐅᖃᐅᓯᖓᑕ ᐋᖅᑭᓱᖅᓯᒪᓂᖓ 
ᑲᔪᓯᑦᑎᐊᕐᓂᐊᕈᓂ ᓯᕗᓪᓕᐅᓗᓂ ᐅᖃᐅᓯᐅᔭᕆᐊᓕᒃ 
ᐊᖏᕐᕋᒥᓂ. ᑕᒪᓐᓇ ᓇᓗᓇᕐᓂᕈᓂ ᐃᑲᔪᖅᑐᕋᔭᖅᑐᖓ 
ᐊᓯᐊᑎᒍᑦ ᐃᑲᔫᑎᖃᖅᑎᑕᖃᖅᐸᑦ ᐅᖃᐅᓯᕐᒥᓂ 
ᑕᒪᒃᑯᓂᖓ ᐃᓕᒍᓐᓇᑦᑎᐊᖁᓪᓗᒋᑦ 
ᐃᓕᓐᓂᐊᕆᐊᓚᐅᓐᖏᓐᓂᖏᓐᓂ. 
 
 
 
 
ᑭᐅᑦᑎᐊᓐᖏᓚᒋᓪᓕᖃᐃ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᑕᐃᒫ? ᒥᔅᑕ ᓴᕕᑲᑖᖅ. 
 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. 
ᑎᑎᕋᖅᓯᒪᔪᖁᑎᓐᓃᖏᑦᑑᒐᓗᐊᖅ ᐃᓕᓴᐃᔨᓄᑦ 
ᐊᖓᔪᖅᑳᖑᒐᕕᑦ ᐊᐱᕆᓂᐊᕋᒃᑭᑦ. ᑕᐃᒪ ᐊᒥᓱᑦ 
ᐃᓱᒫᓘᑎᖃᕐᒪᑕ ᐃᓂᖅᑎᕆᖃᑦᑕᕐᓂᕐᒥᒃ ᐊᒻᒪᓗ 
ᐃᑉᐱᒋᓱᑦᑎᐊᖏᓐᓂᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ, 
ᑐᓴᕐᓂᕋᖅᐸᑕᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᒋᐊᖃᕋᓗᐊᕐᓗᑎᒃ 
ᓂᕆᑐᐃᓐᓇᕐᓗᑎᓪᓘᓐᓃᑦ. ᖃᓄᑭᐊᖅ ᑕᒪᓐᓇ 
ᑲᒪᒋᑦᑎᐊᕈᓐᓇᖅᑕᕋᓗᐊᕗᑦ? ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑎ 
ᑕᐃᒪᐃᑉᐸᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᔾᔮᖏᒻᒪᑦ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᐅᐃᓪᓴᓐ. 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᐱᔭᕆᐊᑐᒻᒪᑦ ᓇᐃᓪᓕᑎᒐᓱᒋᐊᖓ.  
 
 
ᑖᒃᑯᐊ ᐅᖃᐅᓯᖃᖅᑐᑦ  
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We’re using both RULER training that 
we received in Yale, plus restitution, 
which is used here in Nunavut, plus a 
bunch of other things. When it comes to 
that behaviour that you’re talking about, 
we’re going to say that it starts with a 
need and the need could be “I need 
power” or “I need control of my life,” 
especially if kids have no control 
someplace else. They want to have 
control. They want to decide if they want 
to sit in this chair or that chair. “When do 
I put on my coat?” That starts with a need 
and that generates an emotion.  
 
The training we took at Yale University 
was all about that emotion piece. 
Inevitably, that triggers an emotional 
response and that’s where the emotional 
intelligence comes in and how you would 
deal with that because the next thing you 
have to do is make a decision. Can you 
make a decision that’s good for you when 
you were burdened by that emotional 
response? The kid has to learn and that’s 
what we try and teach. When you have 
that emotion, you have to make a 
response that’s in your long-term best 
interest, then they make a decision, and 
then we have the behaviour.  
 
If all school is doing is intersecting at that 
behaviour point, “You’re being bad; you 
have to go to the office,” if that’s all 
they’re doing, they’re not going to be 
successful because they haven’t dealt 
with the need and they haven’t dealt with 
helping the child negotiate through that 
emotional whatever. All they’re dealing 
with is the punishment. We do 
punishment stuff at the school. I send 
kids home for fighting. You have to do 
that. You have to have a bottom line. The 
other kids need to know that you can’t 
throw a chair across the room and then 
just continue on with the class.  

ᓄᓇᕗᒻᒥ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐊᑐᕋᑦᑎᒍ. ᑕᐃᒪᓐᓇᒃ 
ᐱᑦᑎᐊᖏᑦᑐᖃᓕᕌᖓᑦ ᐃᑲᔪᖅᑕᐅᔾᔪᑎᒋᒋᐊᖃᖅᑕᖏᑦ 
ᖃᓄᖅ ᐱᔪᒪᒍᑎᒃ ᐃᓂᖅᑎᖅᑕᐅᖃᑦᑕᖏᑦᑐᑦ 
ᐱᔪᒪᔭᑐᐃᓐᓇᕐᒥᓂᒃ ᐱᔪᒪᔪᑦ ᑕᐃᒪᐃᑦᑑᒥᒻᒪᑕ ᓱᕈᓰᑦ. 
ᑕᒪᓐᓇ ᐃᑉᐱᓐᓂᐊᓂᖓ ᑲᒪᒋᔭᐅᒋᐊᓕᒃ ᖃᓄᖅ 
ᐃᑉᐱᒍᓱᓐᓂᖓ ᐊᐅᓚᔾᔭᐃᒃᑯᑎᒋᖃᑦᑕᕐᒪᒍ 
ᐃᑉᐱᓐᓂᐊᓂᕐᒥᓂᒃ.  
 
 
 
 
 
 
 
 
 
ᑕᐃᒫᒃ ᐃᓱᒪᓕᐅᕈᑎᒋᓕᕐᒥᓗᒍ, ᐃᓱᒪᓕᐅᕈᕕᓪᓗ 
ᐃᓕᓐᓄᑦ ᐱᐅᔫᒐᓗᐊᖅ ᑖᒃᑯᓄᖓ ᐃᓱᒪᒃᑯᑦ 
ᐊᑲᐅᓐᖏᓕᐅᖅᑐᓄᑦ. ᓈᒻᒪᒃᑐᒥᒃ 
ᑭᐅᔾᔪᑎᖃᕋᓱᐊᕆᐊᖃᕐᒪᑕ ᑕᒪᒃᑯᐊ ᐊᑲᐅᓯᔾᔪᑎᒃᓴᓂᒃ. 
ᐄ, ᑖᓐᓇ ᐃᓕᓐᓂᐊᕕᒃ ᐱᑦᑎᐊᖏᓐᓂᖓᓄᑦ 
ᓄᖅᑲᖅᑎᑦᑎᑐᐃᓐᓇᖃᑦᑕᕐᒪᑕ ᐃᑲᔪᕆᐊᖅᑕᐅᔾᔪᑎᖃᕋᑎᒃ 
ᑖᓐᓇ ᓯᕗᒧᐊᑦᑎᐊᔾᔮᖏᑦᑐᖅ 
ᐃᓂᖅᑎᕈᑎᑐᐃᓐᓇᐅᕈᓗᒻᒥᒃ ᐃᑲᔪᕋᓱᐊᓐᓂᕐᒥᒃ ᓱᕈᓯᕐᒧᑦ 
ᓴᖅᑭᑦᑎᖏᑦᑎᐊᕐᒪᑦ.  
 
 
 
 
 
 
 
ᐃᓱᓕᑦᑕᕐᕕᖃᕆᐊᖃᕐᒪᑕ ᐃᒃᓯᕙᐅᑕᕐᒥᒃ 
ᐃᒋᑦᑎᑐᐃᓐᓇᕈᓐᓇᖏᓐᓇᕕᑦ ᑲᔪᓰᓐᓇᕐᓂᐊᕐᓗᑎᒃ 
ᖃᓄᐃᑦᑐᒥᒃ ᓴᖅᑭᑦᑐᖃᕈᓐᓇᕐᒪᑦ. ᐃᓕᓐᓂᐊᕕᒻᒥᓕ 
ᐃᓕᖅᑯᓯᕐᒧᑦ ᐱᒍᑎᒃ ᐱᐅᓐᖏᓐᓇᕋᐃᓗᑎᒃ 
ᑲᔪᓯᓂᖃᑦᑎᐊᔾᔮᖏᑦᑐᑦ ᐱᔭᕆᐊᓕᒻᒥᒃ ᑲᒪᓐᖏᒻᒪᑕ. 
ᐊᓄᓪᓚᓯᕆᑐᐃᓐᓇᖅᐳᓪᓕ ᑕᐃᒪᐃᒍᑎᒃ. 
ᐊᓄᓪᓚᑦᑎᕆᕙᒃᑲᓗᐊᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕕᓐᓂ 
ᐊᖏᕐᕋᖅᑎᑦᑎᖃᑦᑕᖅᓯᒪᓪᓗ ᓂᓐᖓᐅᑎᔪᒥᓂᕐᓂᒃ. ᑕᐃᒫᒃ 
ᑭᓯᐅᓂᐅᓲᖑᒻᒪᑦ. ᐃᓕᓐᓂᐊᖅᑏᑦ ᖃᐅᔨᒪᔭᕆᐊᓖᑦ 
ᓂᓐᖓᐅᒪᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕕᒃᓴᐅᖏᒻᒪᑦ. 
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Something is going to happen, but you 
have to teach these other three, not just 
what you can see. In terms of your 
question, when they have behaviours in 
class, what can you do about that? You 
have to stop looking at it as just the thing 
you see, but all of the things behind it and 
this takes time and the whole school, the 
whole curriculum, working with kids and 
recognizing when they do positive things 
and teaching them about this, direct 
instruction on those other things. Okay? 
 
Chairman: Thank you. Nakurmiik. Mr. 
Savikataaq. 
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. On a different matter, the Act 
clearly states that students will get a 
bilingual education. I’ll just ask for your 
opinion on whether you think, at the 
current rate that education is being 
“dished out” to the students, if their 
chance is better if the curriculum is in 
Inuktitut or if they have an actual English 
arts/Inuktitut class. In your opinion, 
which would give the student the best 
chance of getting a bilingual education, if 
the English/Inuktitut language arts would 
be provided in every grade right through 
to grade 12? Thank you. 
 
Chairman: Mr. Wilson. 
 
Mr. Wilson: I would love to see Inuktitut 
language arts delivered correctly. I think 
that the problem is that no one in my 
school has any place to go to and say, 
“How do I teach Inuktitut language arts?” 
There are lots about how to teach 
English, especially reading, tonnes of 
research. I could fill this room with 
research, “This is how to teach English 
reading in school.” How to teach 
Inuktitut is a mystery.  

 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᒋᐊᖃᖅᑕᑎᑦ 
ᑕᐃᒪᐃᓕᐅᖃᑦᑕᕆᐊᖃᓐᖏᔾᔪᑎᖏᓐᓂᒃ. ᐊᒻᒪᓗ  
ᑕᑯᓐᓇᑐᐃᓐᓇᖏᓪᓗᒍ ᑭᓯᐊᓂ ᐱᔾᔪᑎᖏᑦ 
ᑕᑯᓇᓱᖔᕐᓗᒋᐅᔭᕆᐊᓕᒃ. ᑭᓯᐊᓂ ᑕᒪᓐᓇ 
ᐱᔭᕆᐊᑭᑦᑐᑯᓘᓐᖏᒻᒪᑦ ᑕᒪᒃᑯᐊᓕᒫᑦ ᐊᑲᐅᓐᖏᔾᔪᑎᖏᑦ 
ᕿᒥᕐᕈᔭᐅᒋᐊᖃᕐᒪᑕ ᐱᐅᒋᔭᖏᓐᓂᒃ ᑐᓴᕈᒥᓇᖅᑐᓂᑦ 
ᑲᔪᖏᓇᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓪᓗᒍ.  
 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᓴᕕᑲᑖᖅ. 
 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. 
ᐊᓯᐊᓅᕐᓗᖓ. ᑖᓐᓇ ᒪᓕᒐᖅ ᐅᖃᖅᓯᒪᑦᑎᐊᕐᒪᑦ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑎᓕᒫᑦ ᐃᓕᓐᓂᐊᖃᑦᑕᕐᓂᐊᕐᓂᖏᓐᓂᒃ 
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᑎᒃ. ᖃᓄᕐᓕ ᐃᓱᒪᕕᑦ 
ᒫᓐᓇ ᑖᒃᑯᐊ ᐅᓄᕐᓂᖏᑦ ᐃᓕᓂᐊᒐᒃᓴᐃᑦ 
ᐃᓕᓐᓂᐊᖅᑎᓅᑦᑕᐅᕙᒃᑯᑦ ᐅᕝᕙᓘᓐᓃᑦ ᓇᓪᓕᐊᑦ 
ᐱᐅᒋᓂᓴᖅᕆᕕᐅᒃ ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 
ᐃᓗᐊᓂᓘᓐᓃᑦ ᓇᒻᒥᓂᕐᓘᓐᓃᑦ ᐃᒻᒥᒃᑰᖅᑐᒥᓪᓘᓐᓃᑦ 
ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᕕᑕᖃᕐᓗᓂ? ᑕᐃᒫᒃ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖃᕋᔭᕐᓗᑎᒃ ᑕᑉᐸᐅᓐᖓᓕᒫᖅ ᖁᑦᑎᓂᓕᒃ 
12-ᒧᑦ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐃᓪᓴᓐ. 
 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᑕᑯᔪᒪᒐᔭᖅᑐᖓᓕ ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖓᑦ ᐃᓕᓐᓂᐊᕈᑕᐅᑦᑎᐊᕐᓂᖓ. 
ᖃᐅᔨᒪᔪᖃᖅᑰᖏᒻᒪᑦ ᐃᓕᓐᓂᐊᕕᑦᑎᓐᓂᓪᓖᓛᒃ 
ᓇᒧᓐᖓᐅᒍᓐᓇᖅᐳᖓ, ᖃᓄᖅ ᐃᓕᓴᐃᒍᓐᓇᖅᐳᖓ, 
ᐃᓛᒃ ᐊᔾᔨᒌᖏᑦᑑᑎᐊᓘᒻᒪᑕ ᖃᓪᓗᓈᑎᑐᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑕᐅᒍᓐᓇᖅᑐᑦ ᖃᓪᓗᓈᕆᐅᖅᓴᓂᕐᒧᑦ. 
ᐃᒫᒃ ᑕᕝᕙ ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓲᖑᕗᑦ, 
ᖃᓄᕐᓕ ᐃᓄᒃᑎᑐᑦ ᑕᐃᒫᒃ ᐃᓕᓴᐃᒍᓐᓇᖅᑭᑕ? 
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We have an NTEP teacher who teaches 
grade 4. Someone takes their class to 
teach math and she goes up to the grade 
teachers and teaches Inuktitut. I have 
heard so many times from other teachers 
how fabulous that class is, right? Kids are 
engaged, they’re learning, they’re doing 
things they have never done before 
because she is really good at it. She really 
is good at it. Everybody who has come to 
that school has said, “You’ve got to go 
down to her room and watch her teach.” I 
don’t care whether it’s English or you 
watch her teach Inuktitut. Trudy was 
there and I said, “Trudy, get yourself into 
that class and watch,” because she knows 
what she’s doing.  
 
What your question is: would that have 
value? Absolutely, but what I see in 
Inuktitut in our school, that have great 
teachers, they want to do the best thing, 
they really do, they’re all good teachers, 
but it’s a lot of word searches and things 
like that. That’s the best they can do in 
terms of how to teach Inuktitut. They go 
through the syllabics and the kids chant 
them and so on, but it’s not sinking in; 
they’re not getting it. At the end of grade 
6 or so on, they just don’t have Inuktitut. 
I am not the guy to ask why not, but other 
than my opinion, my opinion is because 
they don’t know how to teach it. They 
just have the best intentions, but they 
don’t know how to teach it. Okay?  
 
Chairman: Thank you. Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Yes, I have the clock in mind.  
 
I have one question. I was very interested 
to hear you speak about the various 
things that were going on in your school 
and what you recognized. The 

 
 
ᑖᒃᑯᐊ ᐃᓕᓴᐃᔨᕈᖅᓴᖅᑐᑦ ᖁᑦᑎᓐᓂᓕᒃ 4-ᓂᒃ 
ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑦᑕᕐᒪᑕ ᓈᓴᐅᓯᕆᓂᕐᒥᓪᓗ ᐊᒻᒪᓗ  
ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᖅᓱᑎᒃ, ᖃᓄᖅ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᑦᑎᐊᖅᑐᒻᒪᕆᐊᓘᒻᒪᑕ ᖃᓄᖅ 
ᐃᓚᐅᑎᕈᓘᔭᖃᑦᑕᕐᓇᒋᑦ ᖃᓄᑐᐃᓐᓇᖅ. ᖃᐅᔨᒪᑦᑎᐊᕐᒪᑦ 
ᑲᔪᖏᖅᓴᐃᒍᓐᓇᑦᑎᐊᖅᑐᓂᓗ ᑕᐃᒪ ᐃᓕᓐᓂᐊᕕᒻᒥᓄᑦ 
ᐅᐸᑐᐃᓐᓇᑦᑎᐊᖃᑦᑕᖅᑐᑦ ᑕᐅᑐᓪᓗᒍ ᖃᓄᖅ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᕐᒪᖔᑦ ᐃᓄᒃᑎᑐᓪᓗ ᖃᓄᖅ 
ᐃᓕᓴᐃᖃᑦᑕᕐᒪᖔᖅ. 
 
 
 
 
 
 
 
 
 
ᑕᐃᒫᒃ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᖁᕕᐊᒋᔭᒻᒪᕆᐊᓘᖃᑦᑕᖅᑐᖅ 
ᑖᓐᓇ ᐃᓕᓴᐃᓂᖓ ᖁᕕᐊᓇᕐᒪᑦ. ᑭᓯᐊᓂ 
ᑕᑯᖃᑦᑕᖅᓯᒪᒐᒪ ᐃᓄᒃᑎᑐᑦ ᐃᓕᓴᐃᔨᖃᑦᑎᐊᖅᑑᒐᓗᐊᑦ 
ᐱᑦᑎᐊᕈᒪᑦᑎᐊᖅᑑᒐᓗᐊᑦ ᖃᐅᔨᓴᖃᑦᑕᕆᐊᖃᕐᒪᑕ 
ᐅᖃᐅᓯᑦᑎᐊᕙᓐᓂᒃ ᖃᓄᐃᓐᓂᖏᓐᓂᓪᓗ. ᑭᓯᐊᓂ 
ᑐᑭᓯᔭᐅᕙᓪᓕᐊᖏᒻᒪᑦ ᖁᑦᑎᓐᓂᓕᒃ 6-ᒥ ᓱᓕ ᐃᓄᒃᑎᑐᑦ 
ᖃᐅᔨᒪᓐᖏᓗᐊᕐᒪᑕ. ᑭᓯᐊᓂ ᐊᐱᕆᔭᒃᓴᐅᖏᓐᓇᒪ 
ᑕᒪᑐᒥᖓ, ᐃᓕᓴᐃᒋᐊᒃᓴᖅ ᖃᐅᔨᒪᓐᖏᓐᓂᖓ 
ᑕᕝᕙᐅᒻᒪᑦ ᐅᖃᕈᓐᓇᑦᑎᐊᖅᑑᒐᓗᐊᑦ.  
 
 
 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ 
ᓯᕿᓐᖑᔭᕗᑦ ᐃᓱᒪᒋᒋᐊᕐᓂᐊᖅᐸᕋ. 
 
 
 
 
ᑖᓐᓇ ᑐᓴᕈᒥᓇᑦᑎᐊᖃᑖᕐᒪᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ 
ᐃᓕᓐᓂᐊᕕᒻᒥ ᐃᓕᓴᕆᖃᑦᑕᖅᓯᒪᔭᑎᑦ. ᑖᒃᑯᐊ 
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social/emotional learning curriculum 
caught my attention. I think you’re 
absolutely right. I think, in Nunavut, we 
are dealing with a lot of emotional type 
issues of not just children but adults too 
and that goes way back because a lot of 
these things haven’t been addressed. 
We’re still dealing with things of the past 
that really haven’t been looked at.  
 
With that in mind, you suggested that if 
that curriculum was part of the regular, 
main curriculum, we would come a long 
way. I’m wondering if you can tell us 
how you see that happening. What is it 
that we need to do to make that happen? 
Thank you, Mr. Chairman. 
 
Chairman: Mr. Wilson. 
 
Mr. Wilson: As I meant to quote here, I 
could open this book anywhere. I 
happened to pick a particular sentence in 
there, but I think it was the first one I 
came across. This is on emotional 
development in young children. You can 
look up any book like this and you will 
find something in there. It says, “In 
summary, living in an effectively 
disordered family environment is very 
likely to engender both quantitative and 
qualitative disturbances in preschoolers 
developing emotional competence.”  
 
What that means is that if you’re living in 
a home that is emotionally disaffected or 
emotionally traumatic, that’s what you’re 
going to get in the kid. That’s what the 
kid is going to get. It’s nothing to do with 
their genes or whatever. Both the quality 
of emotion and the quantity of emotional 
disturbances are going to be unhealthy 
for the kid and they will grow up to be an 
adult like that and they will pass that 
along to their kids, right? That’s exactly 
what you’re talking about.  

ᐃᑉᐱᓐᓂᐊᓂᖏᓐᓄᑦ ᐃᓕᑉᐸᓪᓕᐊᓂᖓᓄᑦ ᐊᑕᓂᖓ 
ᐊᒃᓱᐊᓗᒃ ᑐᓴᖃᑖᕋᒃᑯ. ᓱᓕᑦᑎᐊᖅᑰᕋᕕᑦ ᑕᕝᕙᓂ 
ᓄᓇᕗᒥ ᐊᑲᐅᓐᖏᓕᐅᕐᓂᕐᒧᑦ ᐃᑉᐱᓂᐊᓂᖃᖅᑐᓄᑦ  
ᐊᒥᓱᓂᒃ ᓱᕈᓯᑐᐃᓐᓇᐅᖏᑦᑐᑦ, ᐃᓐᓇᐃᓪᓗ 
ᐊᕙᓐᖔᓘᖅᓯᒪᒻᒪᑕ. ᐅᖃᐅᓯᐅᖃᑦᑕᖅᓯᒪᓐᖏᒻᒪᑕ 
ᑕᒪᒃᑯᐊ ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᖃᑦᑕᖅᓯᒪᔫᒐᓗᐊᑦ 
ᑭᖑᓂᑦᑎᓐᓂ ᒪᐅᓐᖓ ᐋᖅᑭᑦᑕᐅᓪᓚᕆᓚᐅᖅᓯᒪᒐᑎᒃ. 
 
 
 
ᑕᒪᓐᓇ ᐃᓱᒪᒋᓪᓗᒍ ᐃᓱᒪᖅᑲᐅᒐᕕᑦ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᒃᓴᐃᑦ ᐃᓚᒋᔭᐅᑉᐸᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑕᐅᔪᓄᑦ ᑕᒪᓐᓇ ᐃᑲᔫᑎᒐᔭᕐᓂᖓᓂᒃ. 
ᐅᖃᕈᓐᓇᖅᑐᒃᓴᐅᔪᑎᑦ ᖃᓄᕐᓕ ᑕᒪᓐᓇ 
ᓴᖅᑭᑦᑎᐊᕈᓐᓇᖅᑖᓗᒋᒐᔭᖅᐱᑎᒍ ᖃᓄᐃᓕᐅᕐᓗᑕ? 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐃᓪᓴᓐ. 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᐅᖃᐅᓯᖃᕐᓂᐊᖅᑲᐅᒐᒪ 
ᐅᖃᐅᓯᐅᓯᒪᔪᒥᒃ. ᓇᒥᑐᐃᓐᓇᖅ ᑖᓐᓇ 
ᒪᑐᐃᕈᓐᓇᑦᓯᐊᖅᑕᕋ ᐅᖃᓕᒫᒐᖅ. ᑖᒃᑯᐊ ᐱᔾᔪᑎᖃᖅᑐᑦ 
ᓱᕈᓰᑦ ᐃᑉᐱᓐᓂᐊᓂᖏᓐᓂᒃ. ᓇᓪᓕᐊᑐᐃᓐᓇᖅ 
ᓇᓂᒍᓐᓇᖅᑕᓯ. ᓇᐃᓪᓕᑎᖅᓯᒪᓗᒍ, ᐃᒪᓐᓇ 
ᖃᑕᓐᖑᑎᖃᑎᒌᓐᓂᖅ ᐱᖃᑎᒌᑦᑎᐊᖅᓱᓂ, ᓱᕈᓯᓛᒡᒎᖅ 
ᐃᓕᑦᑎᐊᕈᓐᓇᓐᖏᒻᒪᑕ ᐊᖏᕐᕋᒥ 
ᐊᒃᓱᕉᓗᐊᖅᑎᑕᐅᖃᑦᑕᖅᑲᑕ. 
 
 
 
 
 
 
 
ᐃᒫᒃ ᑐᑭᓕᒃ ᐊᖏᕐᕋᖃᕈᕕᑦ ᓴᐃᒪᓇᓐᖏᑦᑐᒥ ᑕᒪᓐᓇ 
ᐃᓕᓐᓂᐊᕆᒋᒐᔭᖅᐸᐃᑦ ᓱᕈᓯᐅᓗᑎᒃ. ᑭᒃᑯᓐᓂᒃ 
ᓯᕗᓕᖃᕐᓂᕐᒪᖔᖅ ᐱᔾᔪᑕᐅᖏᑦᑐᖅ. ᑕᒪᓐᓇ 
ᐱᐅᔾᔮᖏᒻᒪᑦ ᓱᕈᓯᕐᒧᑦ ᑕᐃᒪᐃᓕᖓᐃᓐᓇᕐᓗᑎᒃ 
ᐃᓐᓇᓐᖑᕐᓂᐅᓴᑐᐃᓐᓇᖅᑐᑦ. 
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The same is true with executive function. 
If I open this up almost anywhere, 
“weaknesses in the language speaking 
system and the regulation and behaviour 
system make each other worse.” Okay? 
All of this is connected, whether we talk 
about emotion regulation or language or 
executive function. It’s all connected. 
The simplest route is that SEL piece, 
teach them about emotions, that’s going 
to allow them to calm themselves down, 
to manage themselves better, and then 
you can make progress on the other stuff. 
You have to get them feeling safe and 
secure and understand those emotions. 
An SEL is a really nice piece for that. 
 
When I didn’t know what to do in 
October of my first year, I got a hold of 
Shelly Hamill at the University of British 
Columbia. She would be Canada’s expert 
on bullying. Okay? She spent 30 years 
studying bullying. She was, at the time, 
running a cohort group, the first one in 
Canada, of master students in social and 
emotional learning. She might still be the 
only one in Canada; I don’t have a clue.  
 
She used to consult with me in North 
Vancouver and I explained where we 
were and what I saw in the school and I 
said, “What can we do?” I wanted an 
SEL curriculum. Before, it had been sort 
of piecemeal and little bits of this and 
little bits of that. “I need the curriculum 
because this is overwhelming.” She 
suggested a Yale program called RULER 
started by the current president of Yale. 
Because it’s Yale, it was to help people 
do better in business, but they turned that 
lab into how to functionally help 
elementary students do better and get 
them off started right.  
 
That is one of the programs that I would 

 
 
ᑕᐃᒪᐃᒻᒥᔪᖅ ᐋᖅᑮᓂᕐᒧᑦ ᐃᓅᓯᕐᒥ. ᑕᒪᓐᓇ ᒪᑐᐃᕈᒃᑯ 
ᓇᒥᑐᐃᓐᓇᖅ, ᐊᒥᒐᖅᑐᑦ ᐅᖃᐅᓯᕆᔭᐅᔪᒥ ᒪᓕᒐᕐᓂᓪᓗ 
ᐃᓕᖅᑯᓯᕐᓂᓪᓗ ᐱᐅᒍᓐᓃᕈᑕᐅᑐᐃᓐᓇᓚᖓᔪᖅ. 
ᑕᒪᒃᑯᐊᓕᒫ ᑲᓲᑎᓯᒪᒻᒪᑕ ᑕᐃᑰᐊ SEL ᐊᖅᑯᑎᒋᓗᒍ 
ᐃᓕᓐᓂᐊᕈᑕᐅᔪᓐᓇᖅᑐᖅ ᓴᐃᒻᒪᕈᑕᐅᓗᓂ ᐃᒻᒥᓂᓪᓗ 
ᐱᐅᒋᓂᖅᓴᐅᓗᑎᒃ. 
 
 
 
 
 
 
 
 
 
 
 
ᖃᓄᐃᓕᐅᕆᐊᒃᓴᖅ ᓇᓗᓕᕋᒪ ᐅᑐᐱᕆᒥ ᓯᕗᓪᓕᖅᐹᒥᒃ 
ᐊᕐᕌᒍᒥᒃ, ᓯᐊᓕ ᕼᐋᒧᓪ ᐅᖃᖃᑎᒋᓕᓚᐅᖅᑕᕋ 
ᓯᓚᑦᑐᖅᓴᕐᕕᔾᔪᐊᕐᒦᑦᑐᖅ, ᑖᓐᓇ ᖃᐅᔨᒪᑦᑎᐊᖅᑐᖅ 
ᐃᒪᓐᓇ ᓲᖑᓯᖃᑦᑕᕐᓂᕐᒥᒃ ᑕᐃᒪᓐᓇ ᖃᐅᔨᓵᕆᓯᒪᖕᒪᒍ 
30-ᓄᑦ ᐊᕐᕌᒍᓄᑦ. ᑲᑎᓐᖓᓗᑎᒃ ᑕᒡᕙᓂ ᓯᕗᓪᓕᖅᐹᖅ 
ᑲᓇᑕᒥ ᐃᒪᓐᓇ ᐃᒃᐱᓐᓂᐊᕆᔭᖏᓐᓂᒃ ᓱᕈᓯᕐᓂᒃ 
ᖃᐅᔨᓴᕈᑎᖃᖅᓯᒪᑦᓯᐊᖅᑐᖅ. 
 
 
 
 
 
ᐅᖃᖃᑎᒋᖃᑦᑕᓚᐅᖅᓯᒪᒐᒃᑯ ᕚᓐᑰᕙᒦᑦᑐᖅ, 
ᐅᓂᒃᑳᓚᐅᕋᒪ ᑕᐃᑯᖓ ᑕᑯᓯᒪᔭᒃᑲᓐᓂᒃ 
ᖃᓄᐃᓕᐅᕈᓐᓇᕐᒪᖔᑦᑕ ᐃᒪᓐᓇ ᑎᒍᓚᑐᐃᓐᓇᓐᖏᓪᓗᓂ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ. ᐃᒪᓐᓇ ᐅᖃᓚᐅᕐᒪᑦ, RULER-ᒥᒃ 
ᐊᑎᖃᖅᑐᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑕᐅᔪᑦ ᔭᐃᐅᓪ 
ᓯᓚᑦᑐᖅᓴᕐᕕᔾᔪᐊᒧᑦ ᐱᒋᐊᖅᑎᑕᐅᓯᒪᔪᑦ. ᐃᒪᓐᓇ 
ᓇᒻᒥᓂᖃᖅᑐᓂᒃ ᐃᑲᔫᑎᒋᒐᓱᐊᖅᑕᕋᓗᐊᖓ, ᑭᓯᐊᓂ 
ᐊᑐᖅᑕᐅᓕᖅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᓕᕋᑖᖅᑐᓄᑦ ᖃᓄᖅ 
ᐊᐅᓚᒍᑕᐅᒍᓐᓇᕐᒪᖔᑦ. 
 
 
 
 
 
 
 
ᑕᒪᓐᓇᓕ ᐃᓕᑦᓯᓐᓄᑦ ᑕᑯᔭᐅᖁᒐᔭᖅᐸᕋ 
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recommend for Nunavut in terms of 
social and emotional learning. It is about 
understanding emotions and you would 
be paid tenfold and Nunavut would be 
paid tenfold if they brought that in to 
schools in Nunavut. Thank you. 
 
Chairman: Thank you. Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for that. It’s very 
interesting. I think we will definitely 
have to look at that because just when 
you look at some of our statistics, 
graduation rates, suicide rates, and other 
things like poverty, to me, I think in my 
opinion, those kinds of problems happen 
because things were not addressed at a 
very early age and, like you say, it passes 
on.  
 
I don’t want to put you on the spot or 
anything, but suicide rates in Nunavut are 
very high. I’m wondering if this could be 
a contributing factor about the emotional 
part of a young person’s life. Thank you, 
Mr. Chairman. 
 
Chairman: Mr. Wilson. 
 
Mr. Wilson: SEL (Social and Emotional 
Learning) is all about managing those 
strong emotions and understanding them. 
Anti-suicide always seems to be about 
helping someone 20 years old cope with 
wanting to kill themselves, finding other 
alternatives, getting help, telling 
someone, and all those things. It’s a last 
ditch resort, “Just before you kill 
yourself, here’s what you can do,” and 
that ignores all of those years of trauma 
before that and all of the other kids who 
never get to the point of trying to kill 
themselves, right?  
 
I’m not saying that we shouldn’t have 

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᓪᓗᒍ ᑐᑭᓯᐅᒪᓂᕐᒧᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᒻᒪᑦ ᑕᐃᒫᒃ ᐱᐅᓂᖅᓴᕐᔪᐊᒥᒃ  
ᐅᑎᕐᕕᐅᒐᔭᖅᑐᖅ ᓄᓇᕗᑦ ᑕᒪᓐᓇ ᐊᑐᖅᑕᐅᑦᓯᐊᖅᐸᑦ. 
ᖁᔭᓐᓇᒦᒃ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᖁᔭᓐᓇᒦᒃ. ᑕᒪᓐᓇ ᓱᓕᑦᑎᐊᕐᒪᑦ, ᐄ, ᑕᒪᓐᓇ 
ᕿᒥᕐᕈᒋᐊᖃᓪᓚᕆᓐᓂᐊᖅᑰᖅᑕᕗᑦ. ᑖᒃᑯᐊ ᑕᑯᓪᓗᒋᑦ 
ᓈᓴᐅᑎᖁᑎᕗᑦ ᐃᓕᓐᓂᐊᕌᓂᒃᐸᓪᓕᐊᔪᓪᓗ, 
ᐃᒻᒥᓃᖃᑦᑕᖅᑐᑦ, ᐊᓯᖏᓪᓗᐃᓛᒃ ᐊᔪᖅᓴᕐᓂᕐᓗ, 
ᐅᕙᖓᓕ ᐃᓱᒪᒋᔭᖓᒍᑦ ᑕᒪᒃᑯᐊ ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᔪᑦ 
ᓴᖅᑭᖃᑦᑕᕐᒪᑕ. ᐃᒪᓐᓇ ᐱᒋᐊᕐᓂᖏᓐᓂᒃ 
ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᔪᑦ ᐅᖃᐅᓯᐅᓚᐅᓐᖏᓐᓂᖏᓐᓄᑦ 
ᑕᐃᒫᒃ ᓯᐊᒻᒪᓕᑐᐃᓐᓇᖃᑦᑕᖅᑐᑦ. 
 
 
 
 
ᑕᐃᒫᒃ ᐃᒻᒥᓃᖃᑦᑕᖅᑐᑦ ᓄᓇᕗᒥ ᐅᓄᖅᑐᒻᒪᕆᐊᓘᒻᒪᑕ, 
ᐃᓱᒪᓕᕋᒪ ᐃᑲᔫᑎᓯᒪᒻᒪᖔᑦ, ᑕᒪᓐᓇ ᓱᕈᓰᑦ 
ᐃᒃᐱᓐᓂᐊᓂᖏᑦ ᑲᒪᒋᔭᐅᓐᖏᓗᐊᖃᑦᑕᕐᓂᖏᓐᓄᑦ 
ᑕᒪᓐᓇ ᐃᑲᔫᑎᓯᒪᒻᒪᖔᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᐅᐃᓪᓴᓐ. 
 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᑖᒃᑯᐊ ᓱᕈᓰᑦ ᐃᑉᐱᓐᓂᐊᕐᓂᖏᑦ 
ᒪᓕᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᖅ, ᑖᒃᑯᐊ 
ᐃᒻᒥᓃᖅᑎᑦᓯᑦᑕᐃᓕᒪᑎᑦᓯᔩᑦ ᐃᑲᔪᕈᕕᐅᒃ, ᐊᓯᐊᒍᑦ 
ᐃᑲᔪᖅᑕᐅᔾᔪᑎᒃᓴᖃᕈᓐᓇᕋᓗᐊᕐᒪᑦ. ᐃᒪᓐᓇ 
ᓴᐱᓕᓪᓗᐊᕕᓕᖅᓱᓂ ᑕᐃᒫᒃ ᐃᒻᒥᓃᖃᑦᑕᕐᒪᑕ. ᑕᐃᒪ 
ᐅᖃᐅᑎᖃᑦᑕᕐᓗᒋᑦ “ᐃᒪᐃᓕᐅᕈᓐᓇᖅᑐᑎᑦ.”ᑕᐃᒃᑯᐊ 
ᐊᒃᓱᕉᑎᒋᓚᐅᖅᑕᖏᑦ ᐊᓯᖏᓪᓗ ᑕᒪᒃᑯᐊ 
ᐊᑲᐅᓐᖏᔾᔪᑕᐅᔪᑦ.  
 
 
 
 
 
 
 
 
ᐃᒪᓐᓇ ᐅᖃᓐᖏᑦᑐᖓ, 
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that any more than we should not treat 
people with lung cancer in their final 
stages of death, but more about “Let’s not 
have them start smoking.” SEL is about 
how to get kids not to start smoking.  
You need that understanding of emotions 
in order to resist temptations, to make a 
decision, stick with it, and all of those 
kinds of things that lead you to having 
the kind of life where at the end of the 
day, you don’t want to kill yourself.  
 
Suicides we’ve had in Cape Dorset that I 
knew about were tragic things where 
something happens and some kid that no 
one thought had any problems at all went 
home and shot himself or a young man 
that’s out playing street hockey and tells 
a kid, “I’m going to the washroom,” and 
he goes in and hangs himself. It’s 
impulse, you know, last minute, no 
warning.  
 
I know at least in one case, you have to 
question whether it was literacy. You 
have a kid in high school reading at a 
kindergarten level. How did that make 
them feel? Sometimes it’s literacy. 
Sometimes it’s home life. Teaching them 
about managing their emotions, 
understanding emotional states, 
managing themselves, and making good 
decisions is fundamental, absolutely.  
 
Chairman: Ms. Angnakak 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. I guess my last question 
would be, when we talk about the social 
and emotional learning curriculum, this is 
the first I have heard of it and it interests 
me a great deal. I’m wondering where 
else in Canada they have this. Thank you, 
Mr. Chairman.  
 
Chairman: Thank you. Mr. Wilson, 

ᑕᐃᒪᓐᓇᐃᑦᑐᖃᖅᑐᑦᓴᐅᓐᖏᓚᒍᑦ. ᐄ, ᑖᓐᓇ SEL-
ᖑᑎᑕᕗᑦ ᐃᓕᑉᐸᓪᓕᐊᓂᖅ ᐃᓛᒃ ᐃᓅᖃᑎᒌᓐᓂᕐᒥᒃ 
ᖃᓄᐃᓐᖏᑦᑎᐊᕋᓱᓪᓗᓂ ᐋᖅᑮᓂᕐᒥᒃ ᐃᒫᒃ 
ᐱᒋᐊᕐᓂᕐᒥᓂᒃ ᐅᐊᑦᑎᐊᕈᐊᓗᒃ 
ᐃᒻᒥᓃᕐᓂᐅᓴᒐᓱᓚᐅᓐᖏᑎᓪᓗᒋᓪᓕ ᑕᐃᒪ ᑭᓐᖓᕐᓂ 
ᐃᒻᒥᓃᖃᑦᑕᖅᓯᒪᔪᐃᑦ ᖃᐅᔨᓯᒪᔭᕗᓪᓕ. 
 
 
 
 
 
 
 
ᐃᓛᒃ ᐅᒡᒍᓇᕕᐅᑎᓚᐅᖅᑑᒐᓗᐊᑦ ᖃᓄᐃᓐᓂᕐᖓᑕᑭᐊᖅ 
ᐃᓅᓱᑦᑐᑦ. ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖃᖅᑑᔮᓐᖏᑎᐊᖅᑐᖅ 
ᖁᑭᓚᐅᖅᓯᒪᒻᒪᑦ. ᐅᕝᕙᓗᓐᓃᑦ ᐃᓅᓱᑦᑐᖅ 
ᕼᐋᑭᓐᖑᐊᖃᑦᑕᖅᑐᖅ ᐊᖅᑯᒻᒥ ᑕᖅᑳᓂ 
ᖁᐃᔭᖅᑐᕐᓂᕋᖅᑐᓂ ᕿᒥᑦᑕᖅᑯᖅ. ᑕᕝᕙᑲᓪᓛᓗᒃ, 
ᑕᕝᕙᓴᐃᓐᓇᑲᓪᓚᒃ. ᑕᐃᒪᐃᖃᑦᑕᓲᑦ. 
ᐅᖃᖅᑳᓐᖏᑦᑎᐊᖅᑐᑎᒃ ᖃᐅᔨᒃᑲᐃᖅᑳᖏᑦᑎᐊᖅᑐᑎᒃ.  
 
 
 
 
ᐊᑕᐅᓯᐊᖅᑐᓂᒃ ᖃᐅᔨᓯᒪᔪᖓ 
ᐅᖃᕈᓐᓇᓐᖏᓐᓂᕐᒥᓂᒡᓗᓐᓃᑦ 
ᐅᖃᓕᒫᕈᓐᓇᓐᖏᓐᓂᕐᒥᓂᓪᓗᓐᓃᑦ ᖁᑦᑎᓂᖅᓴᒥᒃ 
ᐃᓕᓴᒐᓗᐊᖅᑐᓂ ᒥᑭᔫᑕᐅᓂᖅᐹᑎᑐᑦ 
ᐅᖃᓕᒫᕈᓐᓇᖅᑐᓂ. ᖃᓄᑭᐊᖅ ᐃᑉᐱᓐᓂᐊᓕᕐᓂᖅᑲ? 
ᐃᓛᓐᓂᒃᑯᑦ ᐅᖃᓕᒫᕈᓐᓇᓐᖏᓐᓂᕐᒥᒃ ᐱᔾᔪᑎᖃᓲᖅ, 
ᐊᖏᕐᕋᒥᓗ ᖃᓄᐃᓐᓂᖏᓐᓂᒃ ᐱᔾᔪᑎᖃᓲᖅ ᖃᓄᕐᓗ 
ᐃᓱᒪᓕᕋᐃᒍᑎᒃ ᐊᐅᓚᒋᐊᖃᕐᒪᖔᕐᒥᓂᒃ 
ᖃᐅᔨᒪᖃᑦᑕᖏᒻᒪᑕ. ᐄᓛᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᐄ, 
ᐊᐱᖅᑯᑎᒐᓕ ᑭᖑᓪᓕᖅᐹᖑᓂᐊᓕᖅᑐᖅ. 
ᐅᖃᐅᓯᖃᕋᐃᒐᑦᑕ ᖃᓄᖅ ᐃᑉᐱᓐᓂᐊᓂᕐᒥᑦ 
ᐃᓅᖃᑎᒌᓐᓂᕐᒥᓪᓗ ᐃᓕᓴᑎᑦᑎᓂᕐᒥᒃ. ᑐᓴᕆᐅᕋᒃᑯ. 
ᑐᓴᒃᑲᓐᓂᕈᒪᓪᓗᒍᓗ. ᓇᒥᒃᑲᓐᓂᕐᓗ ᑲᓇᑕᒥ ᑕᒪᓐᓇ 
ᐊᑐᖅᑕᐅᒋᕙ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅᑕ ᐅᐃᓪᓴᓐ, 
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briefly, we’ve got research staff that can 
check into some of this stuff too, but I’m 
sure you are very aware. 
 
Mr. Wilson: It’s not huge in Canada. We 
were considered breakthrough at my last 
school with Shelly and things like that, 
but when you’re graduating a whole 
cohort team of master students in SEL, 
somebody is taking attention somewhere. 
Restitution is more about the managing 
behaviour side. It’s related, but straight 
SEL, I can’t point you anywhere. Okay? 
 
Chairman: Interesting. Ms. Angnakak. 
 
Ms. Angnakak: He can’t point us 
anywhere, but maybe we can be the first 
ones. Maybe we could break ground. I 
don’t know. Thank you. That’s all. 
 
Chairman: Thank you, Ms Angnakak. I 
would like to thank the Committee 
Members for their questions and Mr. 
Wilson, obviously, for attending and very 
interesting discussions. It’s going to be a 
bit of a challenge linking it to the 
legislation, but I think it was educational 
from us understanding some of the 
challenges that our youth are going 
through and hopefully we can find some 
way of participating in the solution.  
 
I would just like to invite you at this time 
for any closing comments. 
 
Mr. Wilson: No, just I am aware it’s a 
big leap between anything I might have 
had to say and legislation, but that’s not 
my job. That’s your job. 
 
Chairman: Thank you. We will be back 
here at 1:30 with Margaret Joyce in the 
witness chair. Thank you, everyone. 
 
>>Committee recessed at 12:24 and 

ᑕᒪᓐᓇᑦᑕᐅᖅ ᖃᐅᔨᓴᖅᑎᑦᑎᓄᑦ 
ᖃᐅᔨᒋᐊᖅᑕᐅᒍᓐᓇᕋᓗᐊᕐᒥᒻᒪᑦ ᑭᐅᒍᓐᓇᖅᑕᐃᑦ. 
 
 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᑳᓇᑕᒥ ᐊᖏᔪᐊᓗᓐᖏᑦᑐᖅ. 
ᐱᒋᐊᕋᑦᑕᓕ ᓯᕗᓪᓕᖅᐹᕌᓗᑎᑕᐅᓂᕋᖅᑕᐅᓚᐅᖅᓯᒪᔪᒍᑦ.  
ᑕᐃᒪ ᐱᔭᕇᖅᑐᐃᑦ ᖃᓄᖅ ᓇᒥ ᐊᑐᖅᑕᐅᒻᒪᖔᑦ 
ᖃᐅᔨᒪᓐᖏᑦᑎᐊᖅᑐᖓ. ᑕᒪᓐᓇ. 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᑐᓴᕈᒥᓇᖅᑐᖅ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᐅᕙᒍᖅᑲᐃ ᓯᕗᓪᓕᐅᔪᓐᓇᖅᑭᑕ 
ᑎᒃᑯᐊᖅᓯᒍᓐᓇᓐᖏᒃᑯᕕᑦ 
ᐊᑐᖅᑕᐅᓚᐅᖅᓯᒪᓐᖏᑦᑐᒥᖅᑲᐃ ᐊᖅᑯᓯᐅᕈᓐᓇᖅᑭᑕ? 
ᖁᔭᓐᓇᒦᒃ. ᑕᕝᕙᑐᐊᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ 
ᐊᒻᒪᓗ ᑲᑎᒪᔨᕋᓛᑦ ᑖᒃᑯᐊ ᖁᔭᓐᓇᒦᕈᒪᔭᒃᑲ 
ᐊᐱᖅᓱᖃᑦᑕᕋᑖᕐᖓᑕ ᐊᒻᒪᑦᑕᐅᖅ ᐅᐃᓪᓴᓐ 
ᑕᕝᕙᓃᒍᓐᓇᕐᖓᑦ. ᐄ, ᑐᓴᕈᒥᓇᓪᓚᕆᑦᑐᐊᓗᖕᓂᒃ 
ᑐᓴᕋᑖᖅᐳᒍᑦ ᒪᓕᒐᕐᓄᑦ ᐱᖁᔭᕐᓄᑦ 
ᐃᓕᐅᖅᑲᕋᓱᒋᐊᕐᓂᐊᕋᐃᖏᑕ ᓇᓗᓇᕈᔪᑦᑑᒐᓗᐊᖅ. 
ᑭᓯᐊᓂ ᐱᒡᒐᓇᖅᑐᐃᑦ ᐃᓅᓱᑦᑐᓄᑦ 
ᐊᑐᖅᑕᐅᒋᐊᖃᖅᐸᑦᑐᑦ ᑐᑭᓯᕚᓪᓕᖅᑲᕗᑦ, ᑕᐃᒫᒃ 
ᐋᖅᑭᒍᑎᔅᓴᓯᐅᖅᑎᓪᓗᓯ ᐃᓚᐅᒍᒪᓇᓪᓚᕆᑦᑑᒐᓗᐊᖅ.  
 
 
 
ᒪᑐᒍᑎᔅᓴᓂᒃ ᐅᖃᐅᓯᒃᓴᖃᕈᕕᑦ ᒫᓐᓇ ᑐᓐᖓᓱᑉᐳᑎᑦ. 
ᒥᔅᑕ ᐅᐃᓪᓴᓐ. 
 
ᐅᐃᓪᓴᓐ (ᑐᓵᔨᑎᒍᑦ): ᖃᐅᔨᒪᔪᖓ 
ᐊᓪᓗᕆᐊᓪᓗᐊᑲᓪᓚᓐᓂᐊᓗᒐᔭᕐᖓᑦ ᑕᒪᓐᓇ ᒪᓕᒐᖓ 
ᐊᓯᔾᔨᖅᑕᐅᓗᓂ. ᐃᓕᔅᓯ ᐃᖅᑲᓇᐃᔮᕆᒐᔅᓯᐅᓪᓕ 
ᐃᖅᑲᓇᐃᔮᕆᓐᖏᓇᒃᑯ. ᖁᔭᓐᓇᒦᒃ. 
 
ᐅᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 1:30-ᒥ ᑕᕝᕗᖓ 
ᐅᑎᕐᓂᐊᕆᕗᒍᑦ. ᒫᒍᕆᑦ ᔪᐃᔅ ᑕᕝᕙᓃᓐᓂᐊᓕᖅᑐᖅ 
ᐅᖃᕆᐊᖅᑐᖅᓯᒪᕕᒻᒥ. ᖁᔭᓐᓇᒦᖑᕗᓯ. 
 
 
>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᑦ 12:24ᒥ  
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resumed at 13:31 
 
Chairman: Thank you, everyone. I 
would like to thank everyone for their 
returning with the Special Committee’s 
review of the Education Act in Nunavut.  
 
This morning, we had a couple very good 
presenters and we’ve got another busy 
afternoon ahead of us. We have three 
more presenters. 
 
We will be starting this afternoon with 
Margaret Joyce. Welcome back to 
Nunavut, I guess I should say, and we 
really appreciate the time that you put in 
and the work that was involved and all 
the comments you made very specific to 
the legislation. It was a well-thought-out 
analysis of the Education Act and there 
are a number of points that I’m sure the 
Committee Members will like to get 
some clarifications from you on. At this 
time, I would like to invite you to 
introduce yourself to the public and to 
open your comments. Thank you. 
 
Ms. Joyce: Do I see a light come on? Oh, 
it is. Okay.  
 
I would like to thank the Education Act 
review Committee for giving me this 
opportunity to express my thoughts and 
concerns about the Education Act. I was 
involved in Bill 21’s development in 
some small ways with its 
implementation, in assisting with policies 
and regulations that arose from it, to a 
degree in interpreting it, in implementing 
it in the schools in the Kitikmeot, and to a 
greater extent at Quqshuun Ilihakvik in 
Gjoa Haven.  
 
I was part of the education system prior 
to Nunavut’s inception. I witnessed how 
things were done when the NWT 1995 

ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ 13:31ᒥ 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. 
ᐅᑎᖅᑐᐃᓐᓇᐅᒥᒐᔅᓯ ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᑦ 
ᕿᒥᕐᕈᓂᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᒃ 
ᓄᓇᕘᒧᑦ.  
 
ᐅᓪᓛᒥ ᒪᕐᕉᓐᓄᒃ ᐅᓂᒃᑳᕐᕕᐅᑦᑎᐊᖅᑐᐊᓘᖅᑲᐅᒐᑦᑕ, 
ᓱᓕᓗ ᐱᔭᒃᓴᓕᒻᒪᕆᐊᓘᓂᐊᖅᑐᑕ ᐅᓐᓄᓴᒥ ᓱᓕ 
ᐱᖓᓲᒻᒪᑕ ᐅᓂᒃᑳᕐᓂᐊᖅᑐᑦ. 
 
 
 
ᐱᒋᐊᕈᑎᒋᓂᐊᖅᑕᕗᑦ ᒫᒍᕆᑦ ᔪᐃᔅ, ᑐᓐᖓᓱᒋᑦ 
ᐅᑎᕐᒥᒐᕕᑦ ᓄᓇᕗᒻᒧᑦ. ᖁᔭᓕᕙᑦᑎᒋᑦ 
ᐱᓕᕆᓯᒪᓂᕆᔭᕐᓂᒃ ᐅᖃᐅᓯᕆᓯᒪᔭᕐᓂᓪᓗ ᒪᓕᒐᕐᒧᑦ. 
ᑕᒪᓐᓇ ᐃᓱᒪᒋᑦᑎᐊᖅᑎᒪᓚᐅᕋᕕᒋᑦ ᕿᒥᕐᕈᓂᕆᔭᑎᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᒃ. ᓇᓗᓇᓐᖏᑦᑐᖅ 
ᑲᑎᒪᔨᕋᓛᑦ ᑐᑭᓯᒋᐊᒃᑲᓐᓂᖅᑎᑕᐅᔪᒪᓂᐊᖅᑐᐃᑦ. ᒫᓐᓇ 
ᖃᐃᖁᓕᖅᐸᒋᑦ ᑭᓇᐅᓂᕆᔭᕐᓂᒃ ᑕᖅᑲᒃᑯᓄᖓ 
ᒪᑐᐃᕈᑎᑎᓪᓗ ᐅᖃᐅᓯᕆᓗᒋᑦ. ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᔪᐃᔅ. 
 
 
 
 
 
 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᐃᑭᑦᑐᕐᖑᓈ? ᐄ. ᓈᒻᒪᒃᑐᖅ. 
 
 
ᖁᔭᓐᓇᒦᕈᒪᔪᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᒪᓕᒐᕐᔪᐊᖓᓂ 
ᕿᒥᕐᕈᔩᑦ ᑲᑎᒪᔨᕋᓛᑦ ᐅᖃᕆᐊᖅᑐᕈᓐᓇᖅᑎᑕᐅᓯᒪᒐᒪ 
ᐃᓱᒫᓗᒋᔭᕐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒪᓕᒐᖓᓂᒃ. 
ᑖᓐᓇ ᒪᓕᒐᒃᓴᖅ 21 ᓴᓇᔭᐅᕙᓪᓕᐊᑎᓪᓗᒍ 
ᐃᓚᐅᖃᑕᐅᓚᐅᖅᓯᒪᔪᖓ ᐊᒻᒪ ᐊᑐᓕᖅᑎᑕᐅᓂᖓᓗ 
ᐃᓚᐅᕕᒋᐊᕐᔪᒃᑐᒍ. ᑕᒪᒃᑯᐊ ᐊᑐᐊᒐᐃᑦ ᒪᓕᒐᕋᓛᖏᑦ 
ᐃᓗᐊᓂ ᓴᖅᑭᓚᐅᖅᓯᒪᔪᐃᑦ ᐱᓪᓗᒋᑦ ᐊᒻᒪᓗ 
ᑐᑭᑖᖅᑎᑦᑎᖃᑕᐅᓪᓗᖓ ᑕᐃᑲᓂ ᕿᑎᕐᒥᐅᓂ ᐊᒻᒪ 
ᖁᖅᓲᓐ ᐃᓕᕼᐊᒃᕕᒃ ᐃᓕᓐᓂᐊᕐᕕᖓᓂ ᐅᖅᓱᖅᑑᒥ. 
 
 
 
 
 
 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐃᓚᒋᔭᐅᓚᐅᖅᓯᒪᔪᖓ ᓄᓇᕗᑦ 
ᓴᖅᑭᓚᐅᖅᑎᓐᓇᒍ ᓄᓇᑦᑎᐊᒦᑦᑎᓪᓗᑕ 1995-ᒥ 
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Education Act came down from 
Yellowknife. Prior to 1995, some 
changes were already being put into 
place, supported by the Act, when it 
became official. At that point, I was in 
the Baffin at Inuksuk High School where 
I taught grade 10, a grade 10 general 
course, a new program for the school 
which replaced the Career Opportunity 
Program, otherwise known as COP. The 
general program allowed students who 
were successful to graduate, which COP 
had not.  
 
Following my year at Inuksuk, I worked 
at the Baffin Divisional Board of 
Education. I was tasked with helping our 
schools grow to include high school. I 
saw the work the board had been doing in 
creating the Piniaqtavut process, which 
focused on northern issues and content 
where teachers were taught to offer 
relevant, critically constructed content 
and skills to their students.  
 
The document, Inuuqatigiit, was 
introduced at that time. This document 
was seen by many of us as a crucial link 
to understanding what needed to be 
taught at the various ages and stages. 
This key document was sometimes 
viewed differently by staff, some 
southerners thinking it was an Inuit 
curriculum that was only to be taught by 
Inuit. It was and still is so much more. It 
allowed us a chance to understand the 
concepts and see the place for elders in 
our schools.  
  
Prior to 1999, I had a chance to see the 
politics behind the 1995 Education Act as 
well. While with BDBE, I saw the work 
and effort spent by the district education 
chairs when they came in to our office 
twice yearly to the DEC meetings to 
discuss, develop, and debate how policies 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᔭᓗᓇᐃᒥᒃ 
ᑕᒪᐅᓐᖓᓚᐅᖅᓯᒪᒻᒪᑦ. 1995, ᓯᕗᓂᐊᒍᓪᓕ 
ᐊᓯᔾᔩᔪᖃᓕᕇᔪᔪᖅ ᒪᓕᒐᖅ ᑖᓐᓇ ᒪᓕᒃᓴᖅᑕᐅᒋᐊᖅᑐᓂ 
ᐊᑐᓕᖅᑎᑕᐅᒻᒪᑦ. ᑕᐃᔅᓯᒪᓂᓗ ᕿᑭᖅᑖᓗᒻᒦᓚᐅᖅᓯᒪᔪᖓ 
ᐃᓄᒃᓱᒃ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒥ ᖁᑦᑎᓐᓂᓕᒃ 10-ᒥ  
ᐃᓕᓴᐃᔨᐅᓪᓗᖓ. ᓄᑖᖑᓚᐅᖅᓯᒪᔪᖅ ᑖᓐᓇ 
ᐃᖅᑲᓇᐃᔮᕐᓄᑦ ᑐᕌᖓᔪᓄᑦ ᐃᓕᓴᔪᓄᑦ ᐃᓇᖐᓪᓗᑕ. 
ᑕᕝᕙᓂᓕ ᐃᓕᓐᓂᐊᖅᑎᐊᖅᑐᐃᑦ 
ᐱᔭᕇᕈᓐᓇᖅᐸᓚᐅᖅᑐᐃᑦ ᓯᕗᓂᐊᒍᑦ 
ᐱᔭᕇᕈᓐᓇᖅᐸᓚᐅᓐᖏᒃᑲᓗᐊᖅᑎᓪᓗᒋᑦ. 
 
 
 
 
 
ᐃᓄᒃᓱᒻᒦᓚᐅᖅᑐᖓ ᕿᑭᖅᑖᓗᒻᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᓐᓂ ᐃᖅᑲᓇᐃᔭᖅᐸᓚᐅᕐᒥᔪᖓ 
ᐃᓕᓴᕕᓐᓂᒃ ᐃᑲᔪᖅᑐᖓ ᖁᑦᑎᓂᖅᓴᒥᒃ 
ᐃᓕᓴᕕᑦᑖᖅᑎᑦᑎᖃᑕᐅᓪᓗᖓ. ᑖᒃᑯᐊ ᑲᑎᒪᔩᑦ 
ᐱᓂᐊᖅᑕᕗᒥᒃ ᓴᖅᑮᓚᐅᖅᓯᒪᒻᒪᑕ, ᐅᑭᐅᖅᑕᖅᑐᒥ 
ᐃᓱᒫᓗᓐᓇᖅᑐᐃᑦ ᐃᓕᑕᐅᔭᕆᐊᓖᓪᓗ ᓴᖅᑭᑕᐅᓪᓗᑎᒃ 
ᐃᓕᓴᐃᔨᓄᑦ ᐃᓕᓴᒐᒃᓴᓐᖑᖅᑎᑕᐅᓪᓗᑎᒃ ᐅᑭᐅᖅᑕᖅᑐᒥ 
ᐱᔾᔪᑎᓖᑦ. 
 
 
 
ᐃᓅᖃᑎᒌᑦ ᑕᐃᔅᓱᒪᓂ ᐱᒋᐊᓚᐅᖅᓯᒪᒻᒥᔪᑦ. ᑖᓐᓇ 
ᑲᓱᕈᑎᑦᑎᐊᕙᓪᓚᕆᐅᓱᒋᓚᐅᖅᑕᕗᑦ ᖃᐅᔨᒍᑎᒋᓪᓗᑎᒍ 
ᑭᓱᓂᒃ ᐃᓕᒋᐊᖃᕐᒪᖔᑕ ᐱᒋᐊᓐᖓᕐᓂᖓᓂ ᑕᒫᓂ. 
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᓐᓄᑦ ᐊᖏᖃᑎᒌᒍᑕᐅᕙᓚᐅᓐᖏᑦᑐᖅ 
ᖃᓪᓗᓈᓂᒥᐅᑕᕐᓄᑦ ᐃᓱᒪᒋᔭᐅᕙᓚᐅᖅᑐᖅ ᐃᓄᓐᓄᑦ 
ᐃᓕᓴᔭᐅᔭᕆᐊᖓ ᐃᓄᓐᓂᑐᐊᖅ 
ᐃᓕᓴᐃᔨᖃᕆᐊᖃᕐᓗᓂ. ᑭᓯᐊᓂ ᑕᒪᑐᒪᓐᖓᑦ 
ᐊᖏᓂᖅᓴᒻᒪᕆᐊᓗᒃ. ᑐᑭᓯᒍᓐᓇᖅᓯᓚᐅᖅᑐᒍᑦ ᑕᒪᑐᒥᖓ 
ᐊᒻᒪ ᐃᓐᓇᑐᖃᐃᑦ ᐃᓂᖃᕐᓂᖏᓐᓂᒃ ᐃᓕᓴᕕᒻᒥ. 
 
 
 
 
 
 
1999 ᓯᕗᓂᐊᒍᑦ 1995-ᒥ ᖃᓄᖅ ᒪᓕᒐᓕᐅᖅᑎᓄᑦ 
ᐋᖅᑭᑦᑕᐅᓂᕐᒪᖔᖅ ᑐᑭᓯᒍᓐᓇᓚᐅᖅᑕᕋ ᐊᒻᒪ 
ᐱᓕᕆᐊᖑᓯᒪᓂᖓ ᑕᑯᓚᐅᖅᑕᕗᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑲᑎᒪᔨᖏᑦ 
ᑎᑎᕋᕐᕕᑦᑎᓐᓅᕋᐃᒻᒪᑕ ᐊᕐᕌᒍᒥ ᒪᕐᕈᐊᑎᖅᑐᑎᒃ 
ᐅᖃᐅᓯᖃᕆᐊᖅᑐᖅᑐᑎᒃ ᐊᐃᕙᐅᑎᖃᕆᐊᖅᑐᖅᑐᑎᓪᓗ 
ᖃᓄᖅ ᐊᑐᐊᒐᐃᑦ  
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could evolve from the Act. The directors 
spent a great deal of time preparing for 
these sessions and DEC created sample 
policies which they took back to their 
communities.  
 
I also saw how this played out when the 
chair came back to the community when I 
was a co-principal at Inuksuit School in 
Qikiqtarjuaq. The DEA took these 
samples and the members discussed and 
reworked the policies to suit our students. 
It became my job and my co-principal’s 
job, Malaya Audlakiak, to help 
implement it.  
 
Turning the clock forward, I was in 
Arviat working at the early childhood and 
school services office when Nunavut 
began. Those were challenging and 
exciting times for us all. In Arviat, we 
had to think big what needed to be put in 
place to ground the new territory’s school 
system.  
 
Calls for research were put out for two 
major studies on language and 
curriculum. The language research was 
conducted by two researchers. Their 
results drove what we did. We knew from 
the land claims that bilingual graduates 
were expected, but we weren’t sure what 
Nunavut’s communities would need to do 
to get there. A consultation process was 
required to get their input and for 
communities to decide what model of 
language implementation was needed. 
The models were based on how strong 
the community’s language was for their 
young.  
 
Meanwhile, at what became known as 
C&SS (Curriculum and School Services), 
we worked on high school materials. The 
curriculum was organized into four 
strands: Nunavusiutit, Uqausiliriniq, 

ᑕᕝᕙᓐᖓᑦ ᒪᓕᒐᕐᒦᖔᖅᑐᐃᑦ ᐋᖅᑭᑦᑕᐅᒍᓐᓇᕐᒪᖔᑕ. 
ᐸᕐᓇᑉᐸᔪᔪᒍᑦ ᐊᑯᓂ ᐊᒻᒪᑦᑕᐅᖅ ᐊᑐᐊᒐᔅᓴᓂᒃ 
ᒪᓕᑦᑕᐅᒍᓐᓇᖅᑐᓂᒃ ᑐᓂᓯᕙᑦᑐᑕ ᓄᓇᓕᓐᓄᑦ 
ᓇᔅᓴᖅᑕᐅᓂᐊᖅᑐᓂᒃ ᐃᔅᓯᕙᐅᑕᓄᑦ. 
 
 
ᐊᒻᒪ ᐃᔅᓯᕙᐅᑕᖅ ᓄᓇᒥᓐᓄᑦ ᐅᑎᕋᐃᒻᒪᑦ, ᐃᓕᓴᕕᒻᒥ  
ᐊᖓᔪᖅᑳᖑᖃᑕᐅᓪᓗᖓ ᐃᓄᒃᓱᐃᑦ ᐃᓕᓴᕕᖓᓂ 
ᕿᑭᖅᑕᕐᔪᐊᒥ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᕿᒥᕐᕈᐊᖅᐸᓚᐅᖅᑐᑦ ᐃᔅᓯᕙᐅᑕᐅᑉ ᓇᔅᓴᖅᑕᒥᓂᖏᑦ 
ᓈᒻᒪᓈᖅᑎᒋᐊᖅᑐᒋᓪᓗ ᐋᖅᑭᑦᑐᑎᒍ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓐᓄᑦ. ᐊᖓᔪᖅᑳᖑᖃᑕᐅᓪᓗᖓ ᒪᓚᐃᔭ 
ᐊᐅᓚᕿᐊᕐᓗ, ᐊᖓᔪᖅᑳᖑᔪᒐᓐᓄᒃ 
ᐊᑐᓕᖅᑎᒋᐊᖃᖅᐸᔪᔭᕗᑦ.  
 
 
 
ᐊᒻᒪ ᓯᕗᒧᐊᕆᐊᕐᒥᓗᑕ, ᐊᕐᕕᐊᒦᑦᑕᓕᔪᒋᕗᖓ 
ᐃᓕᓐᓂᐊᕆᐊᕆᐊᓐᖓᖅᑐᐃᑦ ᐊᓚᕝᕕᖓᓂ 
ᐃᖅᑲᓇᐃᔭᖅᑐᖓ ᓄᓇᕗᑦ ᐱᒋᐊᕋᑖᖅᑎᓪᓗᒍ 
ᐊᓕᐊᓇᐃᕕᐅᑎᔪᔪᖅ. ᐊᕐᕕᐊᓂ ᐃᖅᑲᖅᓴᕆᐊᖃᔪᔪᒍᑦ 
ᐊᕗᖔᓗᒃ ᑭᓱᓂᒃ ᐃᓕᐅᖅᑲᐃᒋᐊᖃᕐᒪᖔᑦᑕ ᓄᓇᕘᑉ 
ᑐᓐᖓᕕᒋᓂᐊᖅᑕᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ. 
 
 
 
ᖃᐅᔨᓴᖅᑕᐅᔭᕆᐊᓖᒃ ᒪᕐᕉᒃ ᓴᖅᑭᖅᑕᐅᓚᐅᖅᑑᒃ 
ᐅᖃᐅᓯᕐᒥᒃ ᐃᓕᓐᓂᐊᕈᑎᓄᓪᓗ ᖃᐅᔨᓴᖁᔨᓃᑦ ᒪᕐᕉᓐᓄᒃ 
ᖃᐅᔨᓴᖅᑏᓐᓄᒃ ᑲᒪᒋᔭᐅᓚᐅᖅᑐᖅ ᑕᐃᒃᑯᐊᓗ 
ᖃᐅᔨᔭᖏᓐᓂᑦ ᐱᒋᐊᕈᑎᖃᓚᐅᖅᑐᒍᑦ. ᑕᐃᒫᓪᓗ 
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᓕᓐᓂᒃ 
ᐱᔭᕇᖅᑐᖃᕐᓂᐊᖅᑐᒋᑦᓯᕙᓕᓚᐅᖅᑐᒍᑦ. ᑕᐃᒪᓕ 
ᖃᓄᐃᓕᐅᕆᐊᖃᕐᒪᖔᑕ ᑕᒪᐅᖓ ᑎᑭᐅᑎᒐᓱᓪᓗᑕ 
ᖃᐅᔨᒪᓚᐅᓐᖏᑦᑐᒍᑦ, ᖃᐅᔨᒋᐊᕆᐊᖃᓚᐅᖅᑐᒍᑦ 
ᑕᖅᑲᐅᖓ ᓄᓇᓕᓐᓂ ᐋᖅᑮᓂᐊᕐᖓᑕᓕ ᖃᓄᐃᑦᑐᒥᒃ 
ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᖅᑎᑦᑎᓗᑎᒃ ᐋᖅᑮᓂᐊᕐᒪᖔᑕ, ᑕᐃᒫᒃ 
ᖃᓄᑎᒋ ᓴᓐᖏᑎᒋᒻᒪᖔᑦ ᓄᓇᓕᓐᓂ ᐅᖃᐅᓯᖏᑦ 
ᐃᓅᓱᑦᑐᖏᑕ ᖃᐅᔨᒋᐊᖃᓚᐅᖅᑕᕗᑦ. 
 
 
 
 
 
 
ᑭᖑᓂᐊᒍᑦ ᓴᖅᑭᖅᑐᖃᖅᑕᖅᑯᖅ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᕈᑎᓕᐅᖅᑏᑦ ᓴᖅᑭᖅᑕᐅᓚᐅᖅᓯᒪᔪᑦ 
ᖁᑦᑎᓐᓂᖅᓴᓄᑦ ᐃᓕᓴᐃᔪᓄᑦ ᑎᓴᒪᐃᓕᖅᑲᖓᓪᓗᓂ: 
ᓄᓇᕗᓯᐅᑎᑦ, ᐅᖃᐅᓯᓕᕆᓂᖅ,  
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[Iqqaqqaukkarinniq], and Aulajaaqtut. 
Teams worked on the high school 
Inuktitut curriculum and general science 
programs for 10 to 12 and on revising 
and extending Aulajaaqtut. I was working 
as a student support for inclusive 
schooling coordinator with an advisory 
committee made up of school community 
counsellors, student support teachers, and 
consultants from across the territory.  
 
We analyzed what was happening, held a 
major northern chairing conference, and 
had discussions with experts from the 
south. The curriculum branch had five 
elders on staff, who were the soul of our 
office, our touchstones. Their sage advice 
was often sought. They spent hours 
creating resource materials for programs 
they knew needed teaching. Our office 
grappled over what that would mean for 
our schools. It was a time of change and 
our connection in schools was not a close 
one; it could have been closer.  
 
For our work, we needed to know what a 
Nunavut system would look like. 
Drawing on the work that Greenland had 
done in their good school project, a 
template for consultation was devised. It 
included elders’ meetings with elders 
brought from across the territory, people 
who had wise advice to give on the topic 
under discussion. Those elders’ meetings, 
some of which the coordinators had the 
honour of attending, were magical and 
very insightful. This model of 
consultation grew to include teams of 
educators in various areas brought in to 
discuss what was needed.  
 
As well, Nunavut was part of the Western 
and Northern Canadian Protocol and so it 
gleaned advice and ideas from the other 
western provinces and territories. Our 
documents were developed and drafts 

ᐃᖅᑲᖅᑲᐅᒃᑲᕆᓐᓂᖅ, ᐊᒻᒪᓗ ᐊᐅᓚᔮᖅᑐᑦ. ᑕᐃᒃᑯᐊ 
ᖃᐅᔨᓴᕐᓂᑐᐃᓐᓇᕐᓂᓪᓗ ᖁᑦᑎᓐᓂᓖᑦ 10-ᒥᒃ 12-ᒧᑦ 
ᓴᖅᑮᓪᓗᑕ ᐊᒻᒪᓗᑦᑕᐅᖅ ᐊᐅᓚᔮᖅᑐᓂᒃ 
ᐊᖏᓪᓕᒋᐊᕆᒋᓪᓗᑕ. ᐃᓕᓴᕕᒻᒥ ᐃᑲᔪᖅᑎᐅᓚᐅᖅᑐᖓ 
ᐃᓚᐅᑎᑦᑎᓂᕐᒧᑦ ᐱᓕᕆᔨᐅᔪᓂᒃ, ᐃᓕᓴᕕᒻᒥ 
ᐅᖃᖃᑎᖃᖅᑎᐅᔪᓂᒃ, ᐃᓱᒪᓕᕆᔨᐅᔪᓂᒃ, ᐃᓕᓴᕕᒻᒥ 
ᐃᑲᔪᖅᑎᐅᔪᓂᒃ ᐃᓕᓴᐃᔨᓄᑦ ᓄᓇᕗᒻᒦᖔᖅᑐᓂᒃ.  
 
 
 
 
 
ᖃᓄᐃᑉᐸᓪᓕᐊᔪᓂᒃ ᖃᐅᔨᓴᓚᐅᖅᑐᒍᑦ ᐅᑭᐅᖅᑕᖅᑐᒥ 
ᓈᓚᓐᓂᖃᖅᑎᑦᑎᓪᓗᑕ, ᑲᑎᒪᔾᔪᐊᖅᑎᑦᑎᓪᓗᑕ 
ᖃᓪᓗᓈᓂ ᖃᐅᔨᒪᔨᑕᓂᑦ ᐃᓚᖃᖅᑐᑕ. ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᕈᑎᓕᐅᖅᑏᑦ ᑕᓪᓕᒪᓂᒃ 
ᐃᓐᓇᑐᖃᖁᑎᖃᓚᐅᖅᑐᒍᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᑦᑎᓐᓂᒃ 
ᑐᓐᖓᕕᒋᓪᓚᕆᑦᑕᑦᑎᓐᓂᒃ ᐊᒻᒪ ᓯᓚᑐᔪᐊᓗᓐᓂᒃ 
ᐅᖃᐅᓯᖏᓐᓂᒃ ᒪᓕᔅᓴᕆᐊᖅᐸᓚᐅᖅᑐᒍᑦ. ᑖᒃᑯᐊ 
ᐃᓕᑦᑕᐅᔭᕆᐊᖃᖅᑐᒋᔭᒥᓂᒃ ᐅᖃᐅᓯᖃᖅᐸᓚᐅᖅᑐᑦ. 
ᑕᐃᒫᓪᓕ ᖃᓄᖅ ᐃᓕᓴᕕᑦᑎᓐᓄᑦ ᑐᑭᖃᕐᓂᐊᕐᒪᖔᑦ 
ᐋᖅᑮᒋᐊᖃᓚᐅᖅᑐᒍᑦ ᐊᓯᔾᔨᖅᐸᓪᓕᐊᓂᒃᑰᓚᐅᕋᑦᑕ, 
ᐃᓕᓴᕕᕗᓪᓗ ᖃᓂᒌᑦᑐᑯᓘᓚᐅᕐᒥᓇᓂ 
ᖃᓂᒌᓐᓂᖅᓴᐅᔭᕆᐊᖃᓚᐅᖅᑑᒐᓗᐊᑦ. 
 
 
ᓄᓇᕗᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᖃᓄᐃᑦᑑᔭᕆᐊᖃᕐᒪᖔᑦ 
ᐃᓱᒪᒋᐊᖃᓚᐅᖅᑐᒍᑦ. ᐊᑯᑭᑦᑐᓄᑦ ᐋᖅᑭᒃᑕᐅᓯᒪᔪᐃᑦ 
ᐃᓕᓴᕕᖏᓐᓂᒃ ᑕᑯᓐᓈᓚᐅᖅᑕᕗᑦ ᐊᔾᔨᐸᓗᖏᓐᓂᓪᓗ 
ᐋᖅᑮᒐᓱᑦᑐᑕ. ᐃᓐᓇᑐᖃᐃᑦ ᑲᑎᒪᑎᑕᐅᖃᑦᑕᖅᑐᑎᒃ 
ᓄᓇᕗᒥ ᓇᑭᕈᓘᔮᖅᑐᐃᑦ ᐊᒻᒪ ᓯᓚᑐᔪᓪᓚᕆᐊᓘᓪᓗᑎᒃ 
ᐅᖃᐅᔾᔩᒋᐊᖃᑦᑕᖅᐸᓚᐅᖅᑐᑦ, ᐃᓐᓇᑐᖃᐃᑦ 
ᑲᑎᒪᑎᑕᐅᓪᓗᑎᒃ ᑐᑭᒧᐊᖅᑎᑦᑎᔨᓄᑦ 
ᐃᓚᐅᕕᐅᖃᑦᑕᓚᐅᕐᖓᑕ, ᐊᒃᓱᕕᔾᔪᐊᕌᓗᖏᓛᒃ 
ᐃᓕᓐᓇᖅᐸᓚᐅᖅᑐᑦ. ᖃᐅᔨᒋᐊᕐᓂᕆᔭᕗᓪᓗ 
ᑲᑐᔾᔨᖃᑎᒌᓂᒃ ᓴᖅᑮᒍᓐᓇᖅᐸᓚᐅᖅᑐᒍᑦ ᐃᓕᓴᑎᑦᑎᔨᓂᒃ 
ᐅᖃᐅᓯᖃᖅᑐᑎᒃ ᑭᓱᒃᑲᓐᓃᑦ ᓴᖅᑭᕆᐊᖃᕐᒪᖔᑕ.  
 
 
 
 
 
 
 
 
ᐊᒻᒪᓗᑦᑕᐅᖅ ᓄᓇᕗᑦ ᐃᓚᒋᔭᐅᓚᐅᖅᑐᖅ ᐅᐊᓕᓂᕐᒥ 
ᐅᑭᐅᖅᑕᖅᑐᒥᓗ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᓱᒪᖃᕐᓂᐅᔪᔪᓂᒃ. 
ᑖᒃᑯᐊ ᑎᑎᖅᑲᕗᑦ ᓴᓇᔭᐅᑦᑕᖅᐸᓚᐅᖅᑯᑦ 
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were sent out with focused conversation 
questions for input from schools and 
communities. A major such process 
resulted in two such documents, both 
named Sivuniksamut Ilinniarniq.  
 
The larger report was a compilation from 
various types of consultations. Lynn 
Aylward, formerly from Nunavut and 
now at Acadia University, analyzed the 
results and created the compiled 
document. Joanne Tompkins, also a 
former northern educator, was sent the 
creative students input, which she 
analyzed and put the student version 
together. These gave directions to the 
curriculum division on where to go with 
curriculum development and I have 
copies of them that I will leave with you.  
 
Other key documents were developed 
through this process. The government’s 
mandate clearly stated our directions 
were to be grounded in Inuit 
Qaujimajatuqangit. The foundation 
documents were worked through. The 
Inuit Qaujimajatuqangit education 
framework for Nunavut schools was 
created through wide consultations with 
elders, by government staff from 
different departments and from NTI, ITK, 
and the RSOs. Experts from the south 
were also consulted. For the input for the 
inclusion foundation document, 
Inuglugijaittuq, and the assessment 
foundation document, Ilitaunnikuliriniq, 
a similar process was conducted. Elders’ 
meetings were also held to develop 
principals that ground the documents. 
 
A large in-service piece was developed to 
address informing staff about the 
document on assessment. The in-service 
was produced in the four languages, 
Inuktitut, Inuinnaqtun, English, and 
French. This workshop involved different 

ᐊᐅᓪᓚᖅᑎᑕᐅᖃᑦᑕᖅᑐᑎᓪᓗ ᐅᖃᐅᓯᐅᖁᔭᑦᑎᓐᓂᒃ, 
ᑲᑎᒪᐅᑕᐅᖁᔭᑦᑎᓐᓂᒃ ᐃᓕᓴᕕᓐᓂ ᓄᓇᓕᓐᓂᓗ. 
ᓴᖅᑭᓚᕿᑦᑎᒐᓚᐅᖅᓯᒪᒻᒪᑦ ᒪᕐᕉᓐᓂᒃ ᑎᑎᕋᖅᓯᒪᔫᓐᓂᒃ 
ᓯᕗᓂᒃᓴᒧᑦ ᐃᓕᓐᓂᐊᕐᓂᕐᒥᒃ ᐊᑎᓕᒃ. 
 
 
 
ᐊᖏᓂᖅᓴᖅ ᐅᓂᒃᑳᓕᐊᒥᓂᖅ ᐊᔾᔨᒌᓐᖏᑦᑐᕈᓘᔭᕐᓂᒃ  
ᖃᐅᔨᒋᐊᕐᓂᓐᓃᓐᖔᓚᐅᖅᑐᖅ. ᓕᓐ ᐃᐊᓪᕗᑦ, 
ᓄᓇᕗᒥᐅᑕᐅᓚᐅᖅᓯᒪᔪᖅ ᐊᑲᐃᑎᐊᓐ 
ᓯᓚᑦᑐᖅᓴᕐᕕᔾᔪᐊᖓᓃᓕᖅᑐᖅ, ᖃᐅᔨᓴᖅᑕᒥᓂᕐᓂᑦ 
ᕿᒥᕐᕈᐊᓚᐅᖅᑐᖅ ᐅᖃᓕᒫᒐᓕᐅᖅᑐᓂᓗ. ᔫᐋᓐ ᑖᒻᑭᓐᔅ, 
ᐅᑭᐅᖅᑕᖅᑐᒥᑦᑕᐅᖅ ᐃᓕᓴᐃᔨᐅᓚᐅᖅᓯᒪᒻᒥᔪᖅ, 
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᓕᐅᖅᑲᖅᑕᐅᓯᒪᔪᓂᒃ 
ᕿᒥᕐᕈᐊᓚᐅᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑎᓃᓐᖔᖅᑐᐃᑦ, 
ᐋᖅᑭᑎᖅᑐᓂᒋᑦ. ᑕᐃᒫᓪᓕ 
ᐃᓕᓐᓂᐊᕈᑎᓕᐅᖅᑎᓅᖅᑕᐅᑦᑕᓕᖅᑯᑦ ᖃᓄᖅ 
ᐃᓕᓐᓂᐊᕈᑎᓕᐅᕆᐊᖃᕐᒪᖔᑕ ᐋᖅᑭᑕᐅᑦᑕᓕᓚᐅᖅᑯᑦ. 
ᐊᔾᔨᖓᓂᒃ ᐅᕗᖓ ᕿᒪᐃᒍᓐᓇᖅᑐᖓ.  
 
 
ᑕᐃᒃᑯᐊ ᐊᓯᖏᑦ ᑕᒡᕙᓂ ᐊᑐᖅᑕᐅᑎᓪᓗᒋᑦ ᒐᕙᒪᒃᑯᑦ 
ᐱᓕᕆᐊᒃᓴᑎᑕᖏᑦ ᐅᖃᖅᓯᒪᓚᐅᖅᑐᑦ ᑖᒃᑯᐊ ᐃᓄᐃᑦ 
ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ, ᐱᓕᕆᐊᕗᑦ ᑐᓐᖓᕕᖃᖁᔨᔪᑦ. 
ᑖᒃᑯᐊ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓄᑦ 
ᐃᓕᓐᓂᐊᑎᑦᓯᔾᔪᑕᐅᔪᒃᓴᑦ ᓴᖅᑭᑎᑕᐅᓚᐅᖅᑐᑦ 
ᐋᔩᖃᑎᖃᑦᓯᐊᓚᐅᖅᓱᑎᒃ ᐃᓐᓇᑐᖃᕐᓂᒃ ᒐᕙᒪᒃᑯᓐᓂ. 
ᐊᒻᒪ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᒐᕙᒪᒃᑯᑦ ᐱᓕᕆᕕᖏᓐᓂᒃ 
ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᑦ, ᐃᓄᐃᑦ ᑕᐱᕇᒃᑯᓪᓗ 
ᐊᕕᒃᑐᖅᓯᒪᔪᓂᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ. ᑕᒪᒃᑯᐊ 
ᖃᐅᔨᒪᔨᑕᐃᑦ ᖃᓪᓗᓈᑦ ᓄᓇᖏᓐᓂ ᐅᖃᕐᕕᐅᓚᐅᕐᒥᔪᑦ, 
ᑖᒃᑯᓄᖓ ᐃᓚᐅᑎᑦᓯᒐᔭᕐᓂᕐᒧᑦ ᓴᓇᔭᐅᔪᒧᑦ, 
ᐃᓄᒡᓗᒋᔭᐃᑦᑐᖅ, ᑖᒃᑯᐊᓗ ᕿᒥᕐᕈᔾᔪᑕᐅᔪᑦ, 
ᐃᓕᑕᐅᓂᑯᓕᕆᓂᖅ. ᐊᔾᔨᐸᓗᖏᓐᓂᒃ 
ᕿᒥᕐᕈᔾᔪᑎᖃᓚᐅᕐᒥᔪᑦ ᐃᓐᓇᑐᖃᐃᑦ ᑲᑎᒪᓚᐅᕐᒥᔪᑦ 
ᑐᓐᖓᕕᐅᓂᐊᖅᑐᓂᑦ ᑖᒃᑯᓄᖓ. 
 
 
 
 
 
 
 
ᐊᒥᓱᓂᒃ ᐱᓕᕆᔨᐅᖃᑎᒌᑦ ᑖᒃᑯᐊ ᕿᒥᕐᕈᔾᔪᑎᖃᓚᐅᖅᑐᑦ 
ᓴᖅᑭᑎᑕᐅᓗᑎᒡᓗ ᑎᓴᒪᓄᑦ ᐅᖃᐅᓯᕐᓂᒃ ᐊᑐᖅᖢᑎᒃ; 
ᐃᓄᒃᑎᑐᑦ, ᐃᓄᐃᓐᓇᖅᑐᑦ, ᖃᓪᓗᓈᑎᑐᑦ ᐊᒻᒪᓗ 
ᐅᐃᕖᑎᑐᑦ. ᑕᒪᒃᑯᐊ ᐃᓚᐅᑎᑦᓯᓚᐅᖅᑐᑦ 
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ  
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means to help staff understand what 
needed doing and how to do it. A similar 
development consultation process was 
used for the three foundation documents 
that were implemented and those are the 
ones that are in blue covers that we have.  
 
Drafts of these documents, critical ones 
for this department, do exist for the two 
that were not completed. The first is, and 
I’m probably not going to pronounce it 
properly because it’s a rather long title, 
Atausiunngittumut Uqausirmut: 
Foundation for Languages of Instruction 
for Nunavut Schools, this one, which 
outlines the research, the accompanying 
examples from elders’ stories, and 
descriptions of the models. The other 
foundation document that went through 
the process is Inunnguiniq: Critical 
Pedagogy for Nunavut Educators. I will 
also leave you copies of those just in case 
you’ve not seen them.  
 
As stated in the document, Inunnguiniq is 
about the development of capacity and 
competence and is critical to the 
[maligait] of continually planning and 
preparing for the future. It focused on 
developing habits for living a good life 
and to rise above hardships through 
continual solution seeking, building a 
strong moral character and being heart-
centred, showing compassion, serving 
others and paying attention to 
relationship building, recognizing the 
uniqueness of each individual, and 
continually making improvements until 
one becomes able.  
 
These two foundation documents need to 
be implemented. In addition, the program 
document needed finalization. It was to 
outline the steps that needed to be taken 
along with print advice of how to create 
that and implement new resources.  

ᑐᓂᓯᐅᒪᖁᓪᓗᑕ ᑭᓱᐃᑦ ᐱᓕᕆᐊᖑᒋᐊᖃᕐᒪᖔᑕ 
ᖃᓄᕐᓗ ᑕᐃᒫᐸᓗᒃᑕᐅᖅ ᐋᔩᖃᑎᒌᓕᓚᐅᕐᒥᔪᑦ. 
ᐱᖓᓱᓄᑦ ᑎᑎᕋᖅᓯᒪᔪᓄᑦ ᐊᑐᓕᖅᑎᑕᐅᓯᒪᔪᓄᑦ 
ᑖᒃᑯᐊᖑᔪᑦ, ᑖᒃᑯᐊ ᑐᖑᔪᖅᑐᒦᑦᑐᑦ. ᑖᒃᑯᐊ ᐱᓯᒪᔭᕗᑦ. 
ᑖᒃᑯᐊ ᑎᑎᕋᖅᑕᐅᓂᖏᑦ ᐱᒻᒪᕆᐅᔪᑦ ᐱᓕᕆᕕᐅᔪᓄᑦ 
ᑭᓯᐊᓂ ᒪᕐᕉᒃ ᐱᐊᓂᒃᑕᐅᓯᒪᓐᖏᒻᒪᑎᒃ.  
 
ᑖᓐᓇ ᓯᕗᓪᓕᖅ ᑕᐃᑦᓯᐊᕐᓂᐊᖅᑐᑦᓴᐅᓐᖏᓚᕋ 
ᑕᑭᔪᑲᓪᓚᕈᓘᒻᒪᑦ ᐊᑎᓕᒃ ᐊᑕᐅᓯᐅᖏᑦᑐᒧᑦ ᐅᖃᐅᓯᕐᒥᒃ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖅ ᓄᓇᕗᒥ ᐃᓕᓐᓂᐊᕐᕕᖕᓄᑦ. ᑖᒃᑯᐊ 
ᓇᓗᓇᐃᔭᐃᔪᑦ ᐆᒃᑑᑎᒃᓴᓂᒃ, ᐃᓐᓇᐃᑦ ᐅᓂᒃᑳᖏᓐᓂᒃ, 
ᓇᓗᓇᔭᐃᔪᓂᓪᓗ ᑭᓱᑐᐃᓐᓇᕐᓂᒃ ᐊᒻᒪᓗ ᑖᒃᑯᐊ 
ᑐᓐᖓᕕᐅᓂᐊᖅᑐᖅ ᐃᓄᓐᖑᐃᓂᖅ ᐃᓕᓐᓂᐊᕈᑎᓪᓚᕆᒃ 
ᓄᓇᕗᑦ ᐃᓕᓴᐃᔨᖏᓐᓄᑦ. ᐊᔾᔨᖏᓐᓂᒃ 
ᕿᒪᐃᕕᒋᓂᐊᖅᐸᔅᓯ ᑕᑯᓚᐅᕐᓂᖏᒃᑯᔅᓯᐅᒃ.  
 
 
 
 
 
 
 
 
 
 
ᑕᐃᒫᒃ ᐅᖃᖅᓯᒪᔪᖃᕐᒪᑦ ᑖᒃᑯᓂᖓ, ᐃᓄᓐᖑᐃᓂᕐᒥᒃ 
ᑖᒃᑯᐊ ᐱᕙᓪᓕᐊᑎᑕᐅᔾᔪᑎᖏᑦ 
ᓇᓗᖅᑯᑎᒍᓐᓃᕈᑎᒃᓴᖏᑦ ᐱᒻᒪᕆᐅᒋᐊᖃᕐᒪᑦ 
ᐃᓚᒋᔭᐅᖏᓐᓇᕐᓗᓂ ᑖᒃᑯᓂᖓ ᐸᕐᓇᐅᑎᖏᓐᓄᑦ 
ᐃᓕᓴᐃᔩᑦ. ᐃᓅᑦᑎᐊᕐᓂᐊᖁᔨᓪᓗᑎᒃ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 
ᐊᒃᓱᕉᑎᖃᐃᓐᓇᓕᓚᐅᖅᑐᑦ. ᓇᒡᓕᖕᓂᕐᒥᒃ 
ᑕᑯᒃᓴᐅᑎᑦᓯᓗᓯ ᐱᔨᑦᓯᐊᕐᓗᑎᒡᓗ ᐊᓯᒥᓂᒃ ᐃᓕᑕᕆᓗᒋᑦ 
ᐊᔾᔨᐅᓐᖏᓐᓂᖏᑦ ᑖᒃᑯᐊ ᐊᔾᔨᒌᓐᖏᓐᓂᖏᓐᓂᒃ 
ᐊᑐᓃᖅᑐᑦ ᐱᐅᓯᕚᓪᓕᖅᑎᒐᓱᐊᕐᓗᒋᑦ ᖃᓄᖅ 
ᐅᓄᓐᖑᐃᔭᐅᔪᓐᓇᕐᒪᖔᑕ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᑐᓐᖓᕕᐅᔪᑦ 
ᐊᑐᓕᖅᑎᑕᐅᓪᓗᑎᒃ. 
 
 
 
 
 
ᐃᓚᓗᒍ, ᑖᒃᑯᐊ ᑎᑎᕋᖅᓯᒪᔫᒃ 
ᐊᑐᓕᖅᑎᑕᐅᔭᕆᐊᖃᖅᑑᒃ. ᐱᐊᓂᒃᑕᐅᒋᐊᖃᓚᐅᕐᒪᑕ 
ᓇᓗᓇᐃᔭᐃᔾᔪᑏᑦ ᖃᓄᖅ ᓴᖅᑭᑦᑎᓂᐊᕐᒪᖔᑕ 
ᐊᑐᓕᖅᑎᑕᐅᓗᑎᒃ ᑖᒃᑯᐊ ᓯᕗᒧᐊᒍᑎᒃᓴᐃᑦ.  
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The Sivuniksamut Ilinniarniq studies and 
consultations gave a strong message that 
the students did not want an Alberta 
curriculum, but a curriculum grounded in 
IQ. They wanted various ways they could 
engage in school so as to ready them for 
the future; college, the workforce, 
etcetera, that they wanted to join after 
graduation.  
 
Because the Department of Education is 
spread across the territory with CLCs, 
C&SS, RSOs, and schools in various 
locations, it is important to have an 
agreed-upon process for how the business 
of curriculum development is to happen. 
It needs to be developed in an IQ way, 
not layered in bureaucracy, but through 
consensus and wisdom of the elders, the 
needs of the students, and what it 
prepares schools for, for the future.  
 
After I was with C&SS, I went to 
Kugluktuk and became the 
superintendent of schools with Millie 
Kuliktana and worked with the five 
communities in the Kitikmeot. Language 
is a passion of Millie’s and so it became 
something we focused on a great deal, 
along with ensuring that our schools 
developed the best programs and means 
of delivering them that they could.  
 
I retired the first time in 2009, but I had 
to go up. Millie was ill and I went up to 
help in the Kitikmeot over the course of a 
few years. I developed curriculum 
materials for high school during that time 
and I wrote a document on 
[Iqqaqqaukkarinniq], which was not put 
into place.  
 
During the 2012-14 school years, I 
returned north as principal of Quqshuun 
Ilihakvik. I brought with me my 

 
ᓯᕗᓂᒃᓴᕗᑦ ᐊᑎᓕᒃ ᓯᕗᓂᒃᓴᒧᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᖃᐅᔨᓴᐅᑏᑦ ᐋᔩᖃᒌᒍᑕᐅᑎᓪᓗᒍ 
ᑐᓴᖅᑎᑕᐅᑦᓯᐊᓚᐅᖅᑕᕗᑦ ᐊᓪᐴᑕᒥᑦ ᐃᓕᓐᓂᐊᕈᑎᓂᒃ 
ᐊᑐᕈᒪᓐᖏᑦᑐᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᑎᒍᑦ ᐃᓚᐅᓂᖃᕈᒪᔪᑦ 
ᐃᓕᓐᓂᐊᕕᖕᓂ ᐸᕐᓇᒃᐸᓪᓕᐊᓯᒪᒍᒪᓪᓗᑎᒃ ᓯᕗᓂᒃᓴᒧᑦ. 
ᐃᓕᓐᓂᐊᕌᓂᒃᑯᑎᒃ ᐊᓯᐊᓄᑦ−ᕈᒪᓐᓂᕈᑎᒃ. 
 
 
 
 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᓕᒫᓂ 
ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᒃᓴᓕᐅᖅᑏᓪᓗ, 
ᐊᖏᖃᑎᒌᒍᑕᐅᔪᓂᒃ ᐱᑕᖃᕆᐊᖃᕐᒪᑦ ᖃᓄᖅ ᑕᒪᒃᑯᐊ 
ᐱᓕᕆᐊᒃᓴᐃᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᒃᓴᓂᒃ ᐋᖅᑭᒃᓱᐃᓂᖅ 
ᐋᖅᑭᒋᐊᖃᕐᒪᖔᑦ. ᐃᒪᓐᓇ ᒐᕙᒪᒃᑯᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑎᒎᑐᐃᓐᓇᓐᖏᓪᓗᓂ. 
ᐃᓐᓇᒻᒪᕆᒃᑎᒎᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑏᓪᓗ 
ᑭᓐᖑᒪᒋᔭᖏᑎᒍᑦ.  
 
 
 
 
 
ᑖᒃᑯᓇᓃᓚᐅᖅᑎᓪᓗᒍ C&SS ᖁᕐᓗᖅᑐᒦᓕᓚᐅᕐᒥᒐᒪ 
ᐊᖓᔪᖅᑳᕆᔭᐅᓪᓗᖓ ᐱᖃᑎᒋᓪᓗᒍ ᒥᓕ ᖁᓕᒃᑕᓇ 
ᐊᒻᒪ ᐱᓕᕆᖃᑎᒋᓪᓗᒋᑦ ᑕᓪᓕᒪᐃᑦ ᓄᓇᓖᑦ ᕿᑎᕐᒥᐅᓂ. 
ᐅᖃᐅᓯᖅ ᐱᒻᒪᕆᐊᓗᒋᒻᒪᒍ ᒥᓕᐅᑉ ᑕᐃᒪᐃᓐᓂᖓᓄᑦ 
ᑐᕌᖓᕕᒋᒻᒪᕆᓚᐅᖅᐸᕗᑦ ᐃᓕᓐᓂᐊᕐᕕᕗᑦ ᐱᐅᓂᖅᐹᓂᒃ 
ᐃᓕᓐᓂᐊᕈᑎᓕᐅᖁᓪᓗᒋᑦ ᓴᖅᑭᑕᐅᖁᓪᓗᒋᓪᓗ. 
 
 
 
 
 
ᓄᖅᑲᖅᑳᓚᐅᖅᓯᒪᔪᖓ ᐃᓱᓕᔾᔪᑎᓪᓗᖓ 2009-ᒥ, 
ᑭᓯᐊᓂ ᐅᕋᒍᑎᔭᕆᐊᖃᓚᐅᖅᑐᖓ. ᒥᓕ ᐋᓐᓂᐊᖕᒪᑦ 
ᐃᑲᔪᕆᐊᓚᐅᖅᓯᒪᖕᒥᔪᖓ ᐊᕐᕌᒍ ᐊᒥᓲᓗᐊᓐᖏᑦᑐᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᒃᓴᓂᒃ ᐋᖅᑭᒃᓱᐃᓪᓗᖓ. 
ᖁᑦᓯᖕᓂᖅᐹᓄᑦ ᐃᓕᓐᓂᐊᕈᑎᓂᒃ ᐊᑎᓕᒃ 
ᐃᖅᑲᖅᑲᐅᒃᑲᕆᓐᓂᖅ, ᑖᓐᓇ ᐊᑐᓕᖅᑎᑕᐅᓚᐅᓐᖏᒻᒪᑦ 
ᑭᓯᐊᓂ. 
 
 
 
2012-14-ᒧᑦ ᐃᓕᓐᓂᐊᕐᓂᖓᓂ, ᐅᑭᐅᖅᑕᖅᑐᒧᑦ 
ᐅᑎᓕᓚᐅᕐᒥᔪᖓ ᑯᒃᓱᓐ ᐃᓕᓐᓂᐊᕐᕕᐊᓂ 
ᐊᖓᔪᖅᑳᕈᕆᐊᖅᓱᖓ. ᑕᒪᓐᓇ  
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experience as a teacher, a consultant, a 
PST, a co-principal, an inclusive 
schooling coordinator, and a 
superintendent to my new position in 
Gjoa Haven as the principal of the 
elementary school. I had worked on the 
implementation of the Act at KSO and 
worked with the policy folks on the 
regulations, but as principal, I was tasked 
with reporting on what we were doing. 
There were forms to fill out that outlined 
what we were trying and what we 
planned to do.  
 
I had an active DEA and we had different 
DEA committees for 
[Iqqaqqaukkarinniq], language, early 
childhood, and attendance. We held 
kitchen-table conversations or 
consultations with invited community 
members that resulted in excellent input. 
Time was certainly a factor. Most of our 
DEA worked, so meetings each month by 
these committees had to be planned based 
on availability. After school became a 
favourite time, but this cut into after-
school activities, so we had to work 
around all of these. 
 
I find the Act either explicitly or 
implicitly very heavy on the principal. 
Back in the NWT days, much of this fell 
to the DEAs and the DEA chairs, who 
received bi-yearly training at the DEC 
meetings. The language of the Act is 
legalese. The DEA chairs need more 
training, not just on the DEA/EDO’s 
school visits, but scheduled three- to five-
day meetings to go over what is expected. 
The department required reports that are 
long and time-consuming and perhaps the 
Committee could review these.  
 
Using language such as “incompliant” is 
not appropriate. Perhaps the schools are 
doing the best they can or need someone 

ᖃᐅᔨᒪᓂᕋ ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ ᓇᑦᓴᖅᓱᒍ, ᐃᒪᓐᓇ 
ᐃᓕᓐᓂᐊᕐᕕᐅᔫᑉ ᐊᖓᔪᖅᑳᖓᓄᑦ ᑐᒡᓕᐅᓯᒪᓪᓗᖓ 
ᐊᓯᖏᓐᓂᒡᓗ ᐊᖓᔪᖅᑳᖑᓯᒪᓪᓗᖓ 
ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᓄᑦ. ᐅᖅᓱᖅᑑᒥ 
ᐊᖓᔪᖅᑳᕆᔭᐅᓕᓚᐅᕋᒪ ᐱᓕᕆᐊᖃᓚᐅᖅᑐᖓ 
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᓂᖓᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐱᖁᔭᑦ. ᐊᑐᐊᒐᑦᓴᐃᓪᓗ. ᐊᖓᔪᖅᑳᖑᓪᓗᖓ 
ᐱᓕᕆᐊᒃᓴᖃᖅᑎᑕᐅᓚᐅᕋᒪ ᐅᓂᒃᑳᕆᐊᖃᖅᑎᑕᐅᓪᓗᖓ 
ᖃᓄᐃᓕᐅᕐᓂᑦᑎᓐᓂᒃ ᖃᓄᐃᓕᐅᕋᓱᐊᕐᓂᑦᑎᓐᓂᓗ. 
ᖃᓄᐃᓕᐅᕐᓂᐊᕐᓂᑦᑎᓐᓂᓗ ᑖᒃᑯᐊᓗ  
 
 
 
 
 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕗᑦ ᑲᑎᒪᔨᕋᓛᓪᓗ ᐊᔾᔨᒌᓐᖏᑦᑐᑦ 
ᑖᔅᓱᒧᖓ ᐃᖅᑲᖅᑲᐅᒃᑲᕆᓐᓂᖅ, ᐅᖃᐅᓯᓕᕆᓚᐅᖅᑐᑦ, 
ᐃᓕᓐᓂᐊᕐᓂᐊᓕᕋᑖᖅᑐᓄᓪᓗ. ᑕᐃᒪ ᑲᑎᒪᕈᓘᔭᖅᓱᑕ 
ᐃᒪᓐᓇ ᐅᖃᓕᒪᔮᖃᑎᒌᖃᑦᑕᓚᐅᖅᑐᒍᑦ ᖃᐃᖁᔨᓯᒪᓪᓗᑕ 
ᓄᓇᓕᖕᒥᐅᓂᒃ ᑕᒪᓐᓇ ᐱᐅᔪᒻᓚᕆᐅᓚᐅᖅᑐᖅ, ᑕᒪᓐᓇ 
ᑖᒃᑯᐊ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕗᑦ 
ᑲᑎᒪᐃᓐᓇᖃᑦᑕᖅᑐᑦ ᐃᒪᓐᓇ 
ᐸᕐᓇᒍᑎᒋᒋᐊᖃᓚᐅᕋᑦᑎᒍᑦ. ᑕᒪᒃᑯᐊᓗ 
ᐱᓕᕆᐊᕆᒋᐊᖃᓕᓚᐅᖅᑕᕗᑦ ᐃᓕᓐᓂᐊᕌᓂᒃᑳᖓᑕ. 
 
 
 
 
 
 
ᑖᒃᑯᐊ ᒪᓕᒐᐃᑦ ᐃᒪᓐᓇ 
ᐱᓕᕆᐊᒃᓴᖃᖅᑎᑦᓯᓗᐊᖅᑐᒻᒪᕆᐊᓗᖕᒪᑕ ᐃᓕᓐᓂᐊᕐᕖᑦ 
ᐊᖓᔪᖅᑳᖏᓐᓂᒃ ᐊᒻᒪᓗ ᐃᒃᓯᕙᐅᑕᖏᓐᓂᒃ ᑕᒪᒃᑯᐊ 
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦᑕ. ᑖᒃᑯᐊ 
ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᐃᑦ ᐃᒃᓯᕙᐅᑕᐃᑦ 
ᐃᓕᓐᓂᐊᒃᑲᓐᓂᕆᐊᓖᑦ. ᐃᓕᓐᓂᐊᕐᕕᖕᒧᓗ 
ᐳᓛᕆᐊᖅᑕᐅᒃᑲᓐᓂᕐᓗᑎᒃ ᐅᖃᐅᓯᖃᕐᓂᐊᕐᓗᑎᒃ ᑭᓯᐃᑦ 
ᓂᕆᐅᒋᔭᐅᖕᒪᖔᑕ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 
ᐱᕕᒃᓴᖃᓕᕆᐊᓕᒻᒪᕆᐊᓗᖕᒪᑕ. 
 
 
 
 
 
 
 
ᐅᖃᐅᓯᕐᓂᒃ ᒪᓕᓐᖏᓐᓂᖅ ᓈᒻᒪᓐᖏᒻᒪᑦ. 
ᐊᔪᓐᖏᓐᓂᓕᒫᒥᓂᒃ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐱᓕᕆᒐᓱᒃᑑᒐᓗᐊᑦ 
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to guide them through it. The Act would 
require some revisions. To suggest a new 
Act would result in a period of 
uncertainty in schools that our schools 
don’t deserve. I believe the work is not 
finished yet. The two foundation 
documents and the program documents 
need consideration, as does the 
elementary curriculum.  
 
The language issues need to be fully 
considered. The possible switch to 
Roman orthography may seem an 
obvious move and may be the way to the 
future, but for the elders around today 
that we need to support our programs, 
that would cut them off, as they don’t 
know Roman orthography. Talk of one 
dialect may sound simple, but it isn’t. I 
have experienced the different dialects, 
living in five different regions with five 
different dialects, and even the word 
“Hello” has five different ways of saying 
it depending on which community you go 
into. It’s not just an easy thing to make a 
decision on that.  
 
Since Nunavut came into being, three 
different Education Acts were worked on. 
The first was an Inuktitut one, the 
second, a universal one that promoted 
doing it the southern way, just changing 
pigs to polar bears, and the final Act, Bill 
21 that was passed. The first faded away, 
the second didn’t pass and cost people 
their positions, and the third did. We 
celebrated. It is now time for processes to 
be developed to make sure it is 
implemented and supported and that it 
continues to be reviewed for new staff or 
DEA. Thank you. 
 
Chairman: Thank you, Ms. Joyce. 
Maybe just at the end of any responses, if 
you just acknowledge the Chair so our IT 
staff will know to switch the 

ᑭᓯᐊᓂ ᐃᑲᔪᖅᑕᐅᒋᐊᖃᕐᒪᑕ ᐃᓚᖏᑎᒍᑦ. ᑕᐃᒫᒃ 
ᓇᓗᓇᕆᓂᐊᖁᓇᒍ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ. 
ᐅᒃᐱᕈᓱᒃᑲᒪ ᑖᒃᑯᐊ ᐱᐊᓂᒃᑕᐅᓯᒪᓐᖏᓐᓂᖏᓐᓂᒃ ᒪᕐᕉᒃ 
ᑖᒃᑯᐊ ᑐᓐᖓᕕᓂᐊᓚᐅᖅᑑᒃ ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᒃᓴᓄᑦ 
ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᒃᑲᓐᓂᕆᐊᓖᑦ. ᐊᒻᒪᓗ ᑕᒪᒃᑯᓄᖓ 
ᐅᑭᐅᑭᓐᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ. 
 
 
 
ᐅᖃᐅᓯᓕᕆᓂᖅ ᑕᒪᕐᒥᑦᓯᐊᖅ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑕᐅᒋᐊᓕᒃ.  
ᖃᓪᓗᓇᐅᔨᖓᔪᓂᓪᓗ ᐊᑐᕐᓂᐊᕐᒪᖔᑕ ᓯᕗᓂᒃᓴᒧᑦ 
ᑭᓯᐊᓂ ᐃᓐᓇᕐᓄᑦ ᐅᓪᓗᒥ ᑖᒃᑯᐊ ᐃᑲᔪᖅᓱᕆᐊᖃᖅᑕᕗᑦ. 
ᓄᖅᑲᖅᑎᑕᐅᑦᓯᐊᕋᔭᖅᑐᑦ ᑖᒃᑯᐊ ᖃᐅᔨᒪᓐᖏᒻᒪᑕ 
ᖃᓪᓗᓈᑎᑐᑦ ᑎᑎᕋᕆᐊᒃᓴᖅ. ᓲᕐᓗ 
ᐅᖃᐅᓯᖃᑎᒌᓐᖏᒃᑲᓗᐊᖅᑎᓪᓗᑕ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ 
ᖃᐅᔨᓯᒪᒐᒪ ᐊᕕᒃᑐᖅᓯᔪᓂ ᐊᔾᔨᒌᓐᖏᒻᒪᑕ ᐅᖃᐅᓯᖏᑦ. 
ᕼᐊᓗᑐᐃᓐᓇᕐᓂᖅ ᐊᔾᔨᒌᓐᖏᑦᑐᑎᒍᑦ ᐅᖃᐅᓯᐅᒍᓐᓇᕐᒪᑦ 
ᒪᓕᒡᓗᒍ ᓇᓪᓕᐊᖕᓄᑦ ᓄᓇᓕᖕᒨᕐᓃᑦ. ᑕᒪᓐᓇ 
ᐃᓱᒪᓕᐅᕈᑕᐅᒋᐊᖃᕐᒥᔪᖅ. 
 
 
 
 
 
 
 
 
ᓄᓇᕗᑦ ᓴᖅᑭᐅᒪᓕᖅᑎᓪᓗᒍ ᐱᖓᓱᐃᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᐃᑦ ᐱᓕᕆᐊᕆᔭᐅᓯᒪᔪᖅ 
ᓯᕗᓪᓕᖅᐹᖅ ᐃᓄᒃᑎᑐᑦ. ᑭᒃᑯᓕᒫᓄᖓᔪᕐᓗ 
ᓴᖅᑭᔮᖅᑎᑦᓯᔾᔪᑕᐅᔪᖅ ᖃᓪᓗᓈᓂ 
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᒌᓄᑦ ᑖᓐᓇᓗ ᑭᖑᓪᓕᖅᐹᖅ 
ᒪᓕᒐᒃᓴᖅ 21 ᐊᖏᕈᑕᐅᓚᐅᖅᑐᖅ. ᑕᐃᓐᓇ 
ᓯᕗᓪᓕᖅᐹᖅ ᔭᒐᑐᐃᓐᓇᓚᐅᖅᑐᖅ ᑐᒡᓕᐊ 
ᐊᖏᕈᑕᐅᓚᐅᓐᖏᒻᒪᑦ ᐃᓕᓴᕆᔭᐅᓚᐅᓐᖏᒻᒪᑦ ᑖᓐᓇᓗ 
ᐱᖓᔪᐊᑦ ᖁᕕᐊᓲᑎᒋᓚᐅᖅᑕᕗᑦ. ᑭᓯᐊᓂ ᒫᓐᓇ 
ᐱᕕᒃᓴᐅᓕᖅᐳᖅ ᑖᒃᑯᐊ ᐋᖅᑭᓱᖅᑕᐅᓗᑎᒃ 
ᐊᑐᓕᖅᑎᑕᐅᓗᑎᓪᓗ ᑐᓐᖓᕕᒃᓴᐃᑦ 
ᐃᑲᔪᖅᓱᖅᑕᐅᖏᓐᓇᕐᓗᑎᒃ 
ᕿᒥᕐᕈᔭᐅᖏᓐᓇᖃᑦᑕᕐᓗᑎᓪᓗ ᓄᑖᓄᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. 
ᓂᓪᓕᕇᑐᐊᕋᐃᒍᕕᖅᑲᐃ ᐃᓕᓴᕆᖃᑦᑕᕈᓐᓇᕈᕕᐅᒃ 
ᐃᒃᓯᕙᐅᑕᖅ ᑖᒃᑯᐊ ᓂᓪᓕᐊᔾᔪᑏᑦ 
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microphones.  
 
I keep using the word “educational.” I 
guess it’s appropriate under the 
conditions that we’re in right now. I think 
the experience that you’ve had in 
Nunavut and the differences in the 
different communities and different 
regions is very helpful for us to 
understand because the Education Act 
isn’t for one community or for one 
region; it is for all of Nunavut. I for one 
appreciate the different perspectives that 
you’re bringing to the table.  
 
I would like to open up for questions 
from Committee Members at this time. 
Ms. Angnakak. 
 
Ms. Angnakak: Usually I don’t get to go 
first.  
 
Thank you, Mr. Chairman. Thank you for 
your response. That was very good. I 
think I want to talk a little bit about 
DEAs because that has been the topic of 
conversation with our community visits 
and also during our time in the House 
over the last day and a half. I have heard 
from one extreme to the other, meaning 
DEAs should have a lot more 
responsibility to DEAs shouldn’t.  
 
I’m just wondering what your thoughts 
are about that when we look at the 
current capacity of the DEAs. All of them 
are volunteers. When you start talking 
about determining school programs and 
that, it’s a lot of hours and you sort of 
need to know what you’re talking about. 
In your mind, how do you feel DEAs fit 
in that scenario? Thank you, Mr. 
Chairman. 
 
Chairman: Thank you. Ms. Joyce. 
 

ᓇᕿᑕᐅᔪᓐᓇᖃᑦᑕᓂᕐᒪᑕ. 
 
ᐅᖃᐃᓐᓇᓲᕆᒐᒃᑯ “ᐃᓕᒍᒥᓇᖅᑐᖅ.” ᖃᓄᐃᖅᑰᖏᑦᑐᖅ 
ᐊᑐᖅᑕᕗᑦ ᒫᓐᓇ ᑕᒪᒃᑯᐊ ᐱᓕᕆᐊᕆᓯᒪᔭᑎᑦ ᓄᓇᕗᒥ 
ᐊᔾᔨᒌᓐᖏᓐᓂᖏᓪᓗ ᓄᓇᓕᓐᓂ ᐊᕕᑦᑐᖅᓯᒪᔪᓂᓪᓗ 
ᐊᑐᖅᓯᒪᔭᑎᑦ ᐃᑲᔫᑎᒋᑦᑎᐊᕐᓂᐊᖅᑕᕗᑦ ᑐᑭᓯᐅᒪᖁᓪᓗᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐊᑕᐅᓯᕐᒨᖓᓐᖏᒻᒪᑦ  
ᓄᓇᓕᒻᒧᑦ ᓄᓇᕘᓕᒫᒧᐊᖓᒻᒪᑦ. ᐱᐅᒋᔭᒃᑲᓕ 
ᐊᔾᔨᒌᓐᖏᑦᑐᑦ ᑕᑯᓐᓇᖅᑕᑎᑦ ᑕᕝᕗᖓᐅᑎᒐᕕᒋᑦ.  
 
 
 
 
 
 
ᑕᐃᒪ ᒪᑐᐃᕈᒪᒐᒃᑯ ᐊᐱᖅᑯᑎᖃᕈᒪᓐᓂᖅᐸᑕ 
ᑲᑎᒪᔨᕋᓛᑦ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᓯᕗᓪᓕᐅᓗᖓ 
ᐱᓲᖑᓐᖏᒃᑲᓗᐊᖅᑐᖓ. 
 
 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᖁᔭᓐᓇᒦᓪᓗ 
ᐅᓂᒃᑳᑦᑎᐊᖃᑖᕋᕕᑦ. ᐅᖃᐅᓯᖄᕐᔪᒍᒪᒐᒪ 
ᐅᖃᐅᓯᕆᖃᑦᑕᖅᓱᑎᒍᓗ ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ 
ᐳᓚᕋᖅᑎᓪᓗᑕ ᒪᓕᒐᓕᐅᕐᕕᒻᒥᓗ ᑐᓴᖅᓯᒪᒐᒪ 
ᐊᔾᔨᒌᓐᖏᑦᑑᓐᓂᒃ ᐃᑲᓐᖓᑦ ᐅᕗᖓ 
ᐱᓕᕆᐊᒃᓴᖃᒃᑲᓐᓂᖁᔨᔪᓂᒃ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᒃ, ᐃᓚᖏᓪᓗ ᐋᒡᒑᖅᑐᑦ. 
 
 
 
 
ᖃᓄᕐᓕ ᑕᒪᓐᓇ ᐃᓱᒪᒋᕕᐅᒃ ᑕᒪᒃᑯᐊ 
ᐃᖅᑲᓇᐃᔭᖅᑎᐅᔭᕆᐊᓖᑦ ᖃᐅᔨᒪᒋᐊᓖᓪᓗ 
ᐊᑭᖃᓐᖏᑦᑐᒥᓪᓗ ᐱᓕᕆᖃᑦᑕᖅᑐᑦ? 
ᐃᓱᒪᖅᓴᖅᓯᐅᕈᑎᖃᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕈᑕᐅᓂᐊᖅᑐᓂᒃ 
ᐃᑲᕐᕋᓂᒃ ᐊᒥᓱᐊᓗᓐᓂᒃ ᐱᓕᕆᖃᑦᑕᕆᐊᖃᕐᒪᑕ. 
ᖃᓄᕐᓗ ᐃᓱᒪᒋᔭᖃᖅᐱᑦ ᑖᒃᑯᓄᖓ ᐊᑕᓂᖃᑦᑎᐊᖅᐸᑦ 
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᔪᐃᔅ. 
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Ms. Joyce: I think that the DEAs from 
pre-Nunavut, NWT days to today, prior 
to that, they felt more in charge. They 
had a very important role to play even in 
the regional offices in who became the 
directors and then the directors worked 
very hard with the DEA chairs to help 
them understand what it was that they 
needed to be working on as far as the 
Education Act. That could have come 
from them as well from what they were 
wanting from, but it also was if there 
were different regulations or policies that 
needed to be implemented.  
 
There was a lot more support at that point 
in the structure and organization for the 
directors to give that to the DEAs. That 
doesn’t happen as much now. We have a 
DEA DO, which is a DEA development 
officer, who is to go in and help the 
DEAs with what they are to do. I think 
that has been challenging for them to do. 
They do some training. Sometimes the 
training depends on whether they get in 
on the plane, which didn’t always 
happen. 
 
Our DEA in Gjoa Haven tended to be 
people who had been with the DEA. We 
had members that had been long-term 
DEA members, so they had a very good 
idea of what they were to do. Financially 
for us, we had a DEA member who 
knows how to read the books. We also 
had our auditor come right in to the 
school and sit down with us with our 
DEA secretary and with myself and with 
our DEA chair at the time and went 
through what the audit was and we could 
ask questions. In that case, our DEA 
chair knew more than I did about how a 
budget like that goes through and how an 
audit is done.  
 
I find now there are so many things that 

ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᑕᒪᒃᑯᐊ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᓄᓇᕗᕈᓚᐅᖅᑎᓐᓇᒍ, 
ᓄᓇᑦᑎᐊᖑᑎᓪᓗᒍ ᐅᓪᓗᒥᒧᑦ 
ᐊᐅᓚᑦᑎᓂᖅᓴᐅᓱᕆᓚᐅᖅᑑᒐᓗᐊᓪᓕ ᑕᐃᔅᓱᒪᓂ 
ᐱᒻᒪᕆᐅᔪᐊᓗᒻᒥᒃ ᐱᓕᕆᐊᖃᖅᑎᑕᐅᓚᐅᕐᒪᑕ 
ᐊᕕᑦᑐᖅᓯᒪᓂᐅᔪᑎᒍᑦ, ᑭᓇᒃᑯᑦ 
ᑐᑭᒧᐊᖅᑎᑦᑎᔨᐅᓂᐊᕐᒪᖔᑕ ᐊᒻᒪᓗ ᑐᑭᒧᐊᖅᑎᑦᑎᔩᑦ 
ᐃᒃᓯᕙᐅᑕᖓᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᐱᓕᕆᖃᑎᖃᒻᒪᕆᖃᑦᑕᐅᓚᕐᒪᑕ ᑭᓱᓂᒃ 
ᐱᓕᕆᐊᖃᕆᐊᖃᕐᒪᖔᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ 
ᐱᓗᐊᕐᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ. ᓲᕐᓗ,  
ᐊᑐᐊᒐᖅᑕᖃᖅᐸᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ. 
 
 
 
 
ᐃᑲᔪᖅᓱᖅᑕᐅᓂᖅᓴᒻᒪᕆᐅᓚᐅᕐᒪᑕ ᐊᐅᓚᔾᔪᑎᖏᓐᓄᑦ 
ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ ᑕᒪᒃᑯᐊ ᑐᑭᒧᐊᖅᑎᑦᑎᔩᑦ 
ᑐᓂᓯᖃᑦᑕᕐᓂᖏᑦ. ᑕᐃᒪᐃᓕᖓᓗᐊᕈᓐᓃᕐᒪᓪᓕ 
ᐱᓕᕆᖃᑎᒌᓗᐊᕈᓐᓃᕐᒪᑕ ᑖᒃᑯᐊ 
ᐱᕙᓪᓕᐊᔪᓕᕆᔨᖃᓕᕐᒪᑕ ᐃᑲᔪᖃᑦᑕᕆᐊᓕᓐᓂᒃ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᒃ ᖃᓄᐃᓘᖅᑐᒃᓴᐅᒻᒪᖔᑕ. 
ᑕᒪᓐᓇ ᐊᒃᓱᕈᕐᓇᖅᑰᖅᓯᒪᒻᒪᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᖅᑐᑦ, 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖓ ᒪᓕᖃᑦᑕᕐᒪᒥᒻᒪᑦ ᖃᓄᑎᒋ 
ᐱᖃᑎᒌᒍᓐᓇᕐᓂᖏᓐᓂᒃ. ᑭᓯᐊᓂ ᓴᖅᑮᓐᓇᖃᑦᑕᖏᒻᒥᔪᖅ. 
 
 
 
 
ᑕᐃᒃᑯᐊ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐅᖅᓱᖅᑑᒥ 
ᐊᑯᓂ ᑲᑎᒪᔨᐅᓯᒪᓕᖅᑐᑦ. ᑐᑭᓯᐅᒪᓂᖃᑦᑎᐊᓚᐅᖅᑐᑦ 
ᖃᓄᐃᓘᕆᐊᖃᕐᓂᑦᑎᓐᓂᓪᓗ. ᑮᓇᐅᔭᑎᒍᑦ, 
ᑲᑎᒪᔨᖁᑎᖃᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᖃᐅᔨᒪᔭᓕᓐᓂᒃ. ᑕᐃᒪ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᖁᑎᕗᑦ 
ᐃᓕᓐᓂᐊᕕᑦᑎᓐᓄᐊᖅᐸᔪᔪᐃᑦ ᐅᕙᖓᓗ ᐱᖃᑎᒋᓪᓗᒍ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᒃᓯᕙᐅᑕᖓᑦ ᑭᓲᓚᐅᕐᒪᖔᖅ 
ᑕᒪᓐᓇ ᑭᓪᓕᓯᓂᐊᕈᑕᐅᔪᖅ ᐊᐱᖅᓱᕈᓘᔭᕈᓐᓇᖅᑐᑕ. 
ᐃᒃᓯᕙᐅᑕᖅ ᐊᐱᖅᓱᕐᓂᖅᓴᒻᒪᕆᐅᓚᐅᖅᑐᖅ ᐅᕙᓂ 
ᖃᓄᖅ ᑮᓇᐅᔭᐃᑦ ᐊᖏᖅᑕᐅᖃᑦᑕᕐᒪᖔᑕ.  
 
 
 
 
 
 
 
 
ᑭᓯᐊᓂ ᑐᓂᐅᖅᑲᖅᑕᐅᔪᒻᒪᕆᐊᓘᓕᕐᒪᑕ ᐱᓕᕆᐊᒃᓴᐃᑦ 
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come down and they come down very 
quickly to be done so that your DEA 
might not have the time to really analyze 
it enough to take it on. Timing is a huge 
thing. We got documents and we’re 
expected to have forms filled out. It took 
a lot of time, consultations, and meeting 
with people. We had good ways of doing 
that in our system, but it was timely.  
 
A lot of that fell to the principal or 
principals, because we had two in our 
community, to help out with, which I 
think it’s good for us to help out, but I 
think that there needed to be a better 
understanding with the DEA themselves 
through meetings at the RSO level where 
they could get training at that point.  
 
I don’t know whether that’s clear, but… . 
 
Chairman: Thank you, Ms. Joyce. Ms. 
Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for your response. 
I think you’re very lucky that you had 
somebody on the DEA that can look at 
the books and do that because I think, in 
many cases, there’s not that luxury and I 
think a lot of the responsibility does fall 
on the, from what I’m hearing, staff of 
the school.  
 
What are your thoughts…  In going to 
some of the communities, we often hear 
that parents want to have the old 
educational boards back, the regional 
educational boards. In your work history 
that you have just gone over, you must 
have had some experience with some of 
the educational boards. What’s your 
feeling about that? Thank you, Mr. 
Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 

ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐃᒪᓐᓇ 
ᐱᕕᒃᓴᖃᑦᓯᐊᓐᖏᓪᓗᑎᒃ ᕿᒥᕐᕈᖃᑦᑕᕆᐊᖃᖅᑕᖏᑦ. 
ᑎᑎᖅᑲᖅᑖᕋᑦᑕ ᓂᕆᐅᒋᔭᐅᓪᓗᑕᓗ 
ᑕᑕᑎᖅᓯᒪᓕᕇᕆᐊᖃᖅᑐᑎᒃ ᐋᔩᖃᑎᖃᕆᐊᖃᖅᓱᑕᓗ 
ᑲᑎᒪᖃᑎᖃᕆᐊᖃᖅᓱᑕᓗ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐃᓄᖕᓂᒃ. 
ᐋᖅᑭᒃᓯᒪᑦᑎᐊᕈᓘᔭᓚᐅᕋᑦᑕ ᑕᐃᒫᒃ ᐊᐅᓚᔾᔪᑎᑦᑎᓐᓂᒃ, 
ᑭᓯᐊᓂ ᐱᕕᒃᓴᖃᕆᐊᓕᒻᒪᕆᐊᓘᓚᐅᖅᑐᖅ. 
 
 
 
 
ᑕᐃᒫᒃ ᐊᒥᓱᑦ ᐃᓕᓴᐃᔩᑦ ᐊᖓᔪᖅᑳᖏᑦ 
ᐃᓚᐅᒻᒪᕆᓕᓚᐅᖅᑐᑦ, ᐃᓛᒃ ᐃᓚᐅᓂᕗᑦ ᐱᐅᔫᒐᓗᐊᖅ 
ᑐᑭᓯᐅᒪᒋᐊᖃᕋᑦᑕ ᑕᐃᒃᑯᐊ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ 
ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᑎᒍᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᓗᑎᒃ. 
 
 
 
 
ᑖᓐᓇ ᑐᑭᓯᓇᕋᓗᐊᕐᒪᖔᑦ ᓇᓗᔪᖓ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅ 
ᐊᕐᓇᒃᑲᖅ. 
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᐄ, ᖁᕕᐊᓇᖅ ᓄᓇᓕᖕᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓃᑦᑐᖃᕐᒪᑦ 
ᑮᓇᐅᔭᓕᕆᔪᓐᓇᖅᑐᒥᒃ ᐅᓄᖅᑐᑦ ᑕᐃᒪᐃᑦᑐᖃᓐᖏᒻᒪᑕ. 
ᑕᐃᒃᑯᐊ ᐱᔭᒃᓴᖅᑖᕆᓯᒪᔭᓕᒫᕌᓗᖏᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ 
ᑐᓐᓂᖅᑯᑕᐅᓯᒪᖃᑦᑕᕐᒪᑕ, ᐃᓛᒃ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ 
ᐃᖅᑲᓇᐃᔭᖅᑐᑦ ᑐᓐᓂᖅᑯᑕᐅᖃᑦᑕᖅᓯᒪᖕᒪᑕ 
ᐃᓚᖏᓐᓂᒃ. 
 
 
 
ᓄᓇᓕᖕᓅᕌᖓᑦᑕ ᑐᓴᖃᑦᑕᖅᑐᒍᑦ ᑕᐃᒃᑯᐊ 
ᐃᓕᓴᖅᑐᖁᑎᓖᑦ ᑕᐃᒃᑯᓂᖓ ᑲᑎᒪᔨᑐᖃᕕᓂᕐᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᐅᓚᐅᖅᓯᒪᔪᓂᒃ 
ᐅᑎᖅᑎᑦᑎᔪᒪᔪᑦ. ᐊᒻᒪ ᐃᖅᑲᓇᐃᔭᓕᒻᒪᒃᓯᒪᒐᕕᑦ ᑕᒫᓂ 
ᐊᑯᓂᐅᓕᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᑦ ᑕᐃᒃᑯᐊ 
ᐃᖅᑲᓇᐃᔭᖃᑎᒋᖃᑦᑕᖅᑕᒃᓴᕆᓚᐅᖅᐸᑎᑦ. 
ᖃᓄᐃᓚᐅᖅᐸ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  
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Ms. Joyce. 
 
Ms. Joyce: When I worked at the Baffin 
divisional board, we were very aware 
when board meetings happened. There 
were times when the chairs would come 
in and they would get a lot of discussion 
and they had a lot of power so that they 
could really request that certain things be 
explained to them and they didn’t have to 
go back sort of saying, “I don’t know 
what’s going on.” They had the chance of 
finding things out where they would get 
generic training at this point.  
 
I’m not sure that I heard our parents talk 
about wanting to have the boards back. I 
certainly can see the benefits of having 
the board, having worked in the system 
with the boards. I have worked on both 
systems and tried to make it work both 
ways, but I certainly can see the 
advantage of having the boards.  
 
Chairman: Thank you, Ms. Joyce. If you 
could just acknowledge the Chair when 
you’re done so that we don’t… . Ms. 
Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. I asked this question earlier on 
and I would like to ask you the same 
question. We all have seen the realities of 
our educational system where poor 
results have been of a great concern by 
many Nunavummiut. How should the 
department, the community, and the 
schools go about getting communities 
and parents more involved and sharing 
that responsibility? That has been the big 
question. We talk about low attendance 
and we’re trying to get people interested 
in going to school and the value of it. I 
wonder if you can give us some of your 
thoughts on that. Thank you, Mr. 
Chairman. 

ᒥᔅ ᔪᐃᔅ. 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᕿᑭᖅᑖᓗᖕᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᓐᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓪᓗᖓ, 
ᖃᐅᔨᒪᑦᑎᐊᖃᑦᑕᓚᐅᖅᑐᒍᑦ ᑲᑎᒪᓕᑐᐊᕌᖓᑕ. ᐄ, 
ᖁᕕᐊᓇᖅᑐᕐᔪᐊᒻᒪᕆᐊᓘᓚᐅᖅᑐᖅ 
ᖃᐅᔨᒪᐃᓐᓇᐅᔭᓚᐅᕋᑦᑕ ᖃᓄᐃᓕᐅᖅᐸᓪᓕᐊᓕᕐᒪᖔᑦ 
ᑕᖅᑲᖕᓇ. ᐃᒃᓯᕙᐅᑕᐃᓂᒃᑯᐊ ᑎᑭᑎᑕᐅᕙᓚᐅᖅᓯᒪᖕᒪᑕ 
ᑲᑎᒪᑎᑕᐅᓪᓗᑎᒡᓗ, ᐅᖃᐅᓯᒃᓴᖃᕈᓘᔭᖃᑦᑕᓚᐅᖅᓯᒪᔪᑦ  
ᓴᓐᖏᓂᓪᓚᕆᒻᒥᒡᓗ ᑎᒍᒥᐊᓚᐅᖅᓯᒪᓪᓗᑎᒃ, ᐊᒻᒪᓗ 
ᑐᒃᓯᕌᖃᕈᓐᓇᖅᖢᑎᒃ ᐱᔪᒪᔭᕐᒥᖕᓂᒃ. 
ᐅᓂᒃᑲᐅᑎᑦᑎᐊᖃᑦᑕᓚᐅᖅᓯᒪᔭᕗᑦ ᐊᒻᒪᓗ 
ᑐᓴᐅᒪᑦᑏᓐᓇᖃᑦᑕᕈᓐᓇᓚᐅᖅᓯᒪᔪᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓯᓐᓈᖃᑦᑕᖅᖢᑎᒡᓗ.  
 
 
ᓇᓗᔪᖓ ᐃᓕᓴᖅᑐᖁᑎᓖᑦ ᐅᑎᖅᑎᑦᑎᔪᒪᖕᒪᖔᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ. ᐄ, 
ᐃᑲᔫᑎᖃᕐᓂᐊᕐᓂᖓ ᖃᐅᔨᒪᑦᓴᐅᑎᒋᔭᕋ ᑕᐃᒃᑯᐊ 
ᐃᖅᑲᓇᐃᔭᖃᑎᒋᔭᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕇᑦ 
ᑲᑎᒪᔨᖏᑦ. ᐄ, ᑕᒪᒃᑮᒃ ᐃᖅᑲᓇᐃᔭᕐᕕᒋᓯᒪᒐᒃᑭᒃ 
ᐃᖏᕐᕋᑦᑎᐊᕋᓱᒃᑏᓐᓈᖃᑦᑕᖅᓯᒪᔭᒃᑲ, ᑭᓯᐊᓂ 
ᐅᑎᖅᑎᑕᐅᑉᐸᑕ ᐃᑲᔪᕐᓂᓕᓪᓚᕆᐊᓘᓂᐊᖅᑐᖅ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. 
ᐅᖃᓪᓚᕇᕌᖓᕕᑦ ᐃᒃᓯᕙᐅᑕᖅ ᐊᖅᑯᑎᒋᖃᑦᑕᓚᐅᕈᒃ 
ᓄᖅᑲᕈᓗᑐᐃᓐᓇᓐᖏᓪᓗᑎᑦ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᓇ 
ᐊᐱᖅᑯᑎᒋᖅᑲᐅᒻᒥᔭᕋ ᐃᓕᓐᓄᑦ ᐊᐱᖅᑯᑎᒋᔪᒪᓂᐊᕐᒥᔭᕋ. 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐅᓪᓗᒥ ᐊᑐᖅᑕᕗᑦ 
ᐃᓱᒫᓘᑎᒋᔭᐅᓪᓚᕆᖕᒪᑦ ᐅᓄᖅᑐᓄᑦ ᓄᓇᕗᒻᒥᐅᓄᑦ. 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ, ᓄᓇᖅᑲᑎᒌᑦ, ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᕐᕖᑦ ᖃᓄᖅ ᐃᓚᐅᑎᑦᑎᓂᖅᓴᐅᔪᓐᓇᖅᐸᑦ 
ᓄᓇᖅᑲᑎᒌᓂᒃ ᐊᒻᒪᓗ ᐃᓕᓴᖅᑐᖁᓕᖕᓂᒃ 
ᐱᓕᕆᖃᑕᐅᓂᐊᕐᒪᑕ. ᑖᓐᓇ ᐊᐱᖅᑯᑕᐅᖏᓐᓇᐅᔭᕐᖓᑦ 
ᐅᖃᐅᓯᖃᖃᑦᑕᖅᖢᑕᓗ ᐅᐸᓐᖏᓗᐊᖃᑦᑕᕐᓂᖏᑦ 
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᑯᓗᐃᑦ, ᐃᓕᓐᓂᐊᕆᐊᖅ 
ᐱᔪᒥᒃᓱᕈᒥᓇᕐᓂᖅᓴᐅᓂᕐᒥᒃ ᑕᑯᒃᑲᓐᓂᕈᒪᒐᓗᐊᕋᑦᑕ. 
ᑕᒪᑐᒥᖓ ᐃᕝᕕᑦ ᐃᓱᒪᒋᔭᖏᓐᓂᒃ ᑐᓴᕈᒪᒐᓗᐊᖅᑐᖓ. 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
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Chairman: Thank you, Ms. Angnakak. 
Ms. Joyce. 
 
Ms. Joyce: Thank you. We needed to 
have our parents coming into the school. 
They would come for report card days 
and for assemblies and Christmas 
concerts, but I knew before I went into 
Gjoa Haven that that was something that 
the school and the DEA wanted was for 
parents to feel more comfortable coming 
into the school.  
 
We set up sessions with elders and 
parents to make things for their children 
and we provided the materials. They 
came in and they spent any number of 
evenings and after school. In the evening 
where parents could come in, one year 
they made kamiik for their students and 
the next year they made mitts for their 
children. That changed a lot of the tone 
because they felt very comfortable in the 
school. They would talk about things 
amongst themselves and with me or with 
any of the other staff that were there. 
Making opportunities for parents to feel 
like they can come in and they can be 
heard is really important. We could have 
even done a lot more than we did.  
 
A few years ago, I co-wrote with Shirley 
Tagalik the parenting curriculum that is 
now being looked at by the family 
services department that was put out by 
the Qaujigiartiit Health Research Centre. 
That parenting program is all based on 
elders at the meetings that were held in 
Arviat. To me, having those kinds of 
parenting programs which actually help 
them understand IQ in ways that fit with 
what the school is trying to do, I think, is 
very helpful. There’s a whole section on 
Inuit, on language, on having discussions 
in your home about what language you 

 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ 
ᔪᐃᔅ. 
 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐃᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᖁᑎᓖᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐅᐸᖃᑦᑕᕆᐊᓖᑦ, 
ᓲᕐᓗ ᖃᐅᔨᓴᖅᑕᐅᕌᓂᓚᐅᖅᑎᓪᓗᒋᑦ, ᖁᕕᐊᓱᒃᕕᖕᒥᓗ 
ᐱᓐᖑᐊᖅᑎᑦᑎᑎᓪᓗᑕ, ᑕᐃᒪᐃᑦᑐᒥᒃ ᑕᑯᔪᒪᓚᐅᖅᓯᒪᔪᒍᑦ  
ᐊᒻᒪᓗ ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᑕᑯᔪᒪᔾᔫᒥᖃᑦᑕᓚᐅᖅᑐᑦ. 
 
 
 
ᐃᓐᓇᕐᓂᒃ ᕿᑐᕐᖓᓕᖕᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ 
ᐳᓛᕆᐊᖃᑦᑕᕐᓗᑎᒃ. ᐃᓐᓇᐃᑦ ᐃᒃᑯᐊ 
ᑲᑎᒪᖃᑎᒋᖃᑦᑕᓚᐅᖅᑕᕗᑦ ᐊᒻᒪᓗ ᕿᑐᕐᖓᓖᑦ, 
ᐃᓕᓐᓂᐊᖅᑐᖁᑎᓖᑦ ᓴᓇᑎᕈᓗᔭᖅᖢᑎᒃᑯᒃ ᓲᕐᓗ 
ᒪᑯᓂᖓ ᖃᓪᓗᓈᖅᑕᓂᒃ ᐊᑐᐃᓐᓇᕈᐃᕕᒋᓪᓗᑎᒃᑯᒃ 
ᐃᓕᓐᓂᐊᕌᓂᒃᑳᖓᑕ ᐅᓐᓄᒃᑯᓪᓗᓐᓃᑦ 
ᖃᐃᖁᔨᕙᓚᐅᖅᓯᒪᔪᒍᑦ ᐃᓕᓐᓂᐊᖅᑐᖁᑎᓕᖕᓂᒃ. ᐊᕐᕌᒍ 
ᐊᑕᐅᓯᕐᒥᒃ ᑲᒻᒥᐅᖦᖤᖅᐳᑦ ᐊᐃᑉᐸᖓᓂ 
ᐳᐊᓗᓕᐅᕆᐅᖅᓴᖦᖤᖅᐳᑦ, ᑕᐃᒪᓐᓇᐃᓕᐅᖃᑦᑕᓕᕋᖓᑕ 
ᐃᖢᕐᕆᔮᓕᓚᐅᖅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᒥᑦ ᐃᓯᕆᐊᒃᓴᖅ. 
ᐊᒻᒪᓗ ᐅᖃᐅᓯᖃᕈᓐᓇᖅᓯᖃᑦᑕᖅᖢᑎᒃ ᐅᕝᕙᓗᓐᓃᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᒥᒃ ᑕᐃᑲᓃᑦᑐᒥᒃ 
ᐅᖃᓪᓚᖃᑎᖃᕈᓗᔭᖃᑦᑕᓕᓚᐅᖅᓯᒪᔪᑦ. ᑕᐃᒫᒃ 
ᑐᓐᖓᓵᖃᑦᑕᕐᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ ᐊᒃᓱᕐᔪᐊᒻᒪᕆᐊᓗᒃ 
ᐱᒻᒪᕆᐅᖃᑕᐅᔪᖅ. ᐅᓄᒃᑲᓐᓂᖅᑐᓂᒃ ᐄ, 
ᐱᓕᕆᔪᓐᓇᓚᐅᖅᓯᒪᒐᓗᐊᖅᑐᒍᑦ ᑭᓯᐊᓂ ᑕᒪᒃᑯᐊ 
ᐃᖅᑲᓇᐃᔮᕆᖃᑦᑕᓚᐅᖅᓯᒪᔭᕗᑦ. 
 
 
 
 
 
 
 
ᐊᕐᕌᒎᓚᐅᖅᑐᓂᒃ, ᓲᓕ ᑕᕐᕋᓕᒃ ᐱᖃᑎᒋᓪᓗᒍ 
ᑎᑎᕋᓚᐅᖅᓯᒪᔪᒍᑦ ᕿᑐᕐᖏᕆᓂᐅᑉ ᒥᒃᓵᓄᑦ ᑕᐃᒃᑯᐊᓗ 
ᖃᐅᔨᒋᐊᖅᑎᓄᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᓯᒪᓪᓗᑎᒃ. 
ᕿᑐᕐᖏᕆᓂᖅ ᑕᒪᓐᓇ ᑎᑎᕋᓚᐅᖅᓯᒪᔭᕗᑦ 
ᑲᑎᒪᖃᑎᒌᖃᑦᑕᓚᐅᖅᖢᑎᒃᑯᒃ ᑕᐃᒃᑯᐊ ᐃᓄᐃᑦ. 
ᐅᕙᓐᓄᓪᓕ ᑕᐃᒪᐃᑦᑐᓂᒃ ᕿᑐᕐᖏᕆᓂᕐᒥᒃ ᑎᑎᕋᕋᑦᑕ 
ᑐᑭᓯᒃᑲᓐᓂᓚᐅᖅᑐᑦ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ 
ᑎᑎᕋᖅᑕᐅᓯᒪᓐᖏᑦᑐᓂᒃ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕕᖕᒧᑦ 
ᐃᓕᖅᑭᑎᖦᖢᑎᒃᑯᒃ ᐊᒻᒪᓗ ᐅᖃᐅᓯᓕᕆᓂᕐᒥᒃ 
ᑎᑎᕋᐅᓯᖃᓚᐅᖅᓯᒪᖕᒥᔪᒍ ᓇᓕᐊᒃ ᐅᖃᐅᓯᖅ 
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want to speak in the home and what you 
want for your children. We offered that in 
our community a number of times and I 
think that’s something that needs to go on 
in schools as well. 
 
Chairman: Thank you, Ms. Joyce. 
(interpretation) Are you done? Mr. 
Mikkungwak. 
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman. I 
would also like to thank Ms. Joyce for 
her presentation. In Nunavut 
communities, you have lived in the 
Kivalliq, Kitikmeot, and Baffin regions. 
My question is in regard to the students. 
You have been a principal and a teacher. 
Is there enough support provided so that 
they are properly educated? Thank you, 
Mr. Chairman.  
 
Chairman: Ms. Joyce. 
 
Ms. Joyce: Thanks for that question. I 
think there is curriculum being developed 
and there is a real need for more curricula 
to be developed. I have heard that some 
of the curriculum that has been developed 
is no longer being used in our schools; 
curriculum that I believe was very 
valuable. I’m not quite sure why the 
decision was made, but it stopped being 
used. A lot of that was high school 
material.  
 
As I said, when Nunavut first started, we 
put our focus on curriculum development 
into the high school because we knew 
that we had to have that ready for the 
students to come through, but we were 
waiting until the models were decided 
upon to start creating the materials with 
the elementary.  
 
There isn’t as much curriculum at the 

ᐊᖏᕐᕋᔅᓯᓐᓂ ᐊᑐᖅᑕᐅᓂᐊᕐᒪᖔᑦ ᕿᑐᕐᖓᕕᒃ 
ᐅᖃᕈᓐᓇᕐᓂᐊᖅᑕᖏᑦ ᑕᐃᒃᑯᐊ ᐃᓱᒪᒋᓪᓗᒋᑦ. 
ᐊᑕᐅᓯᐊᕐᓇᑕ ᓄᓇᓕᖕᓂ ᑕᐃᒪᐃᓕᐅᖃᑦᑕᖅᓯᒪᔪᒍᑦ. 
ᐊᑐᖅᑕᐅᒃᑲᓐᓂᕆᐊᓕᒃ ᐃᓕᓐᓂᐊᕐᕕᖕᓂ.  
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. 
(ᑐᓵᔨᑎᒎᕈᓐᓃᖅᑐᖅ) ᐱᔭᕇᖅᐱᑦ? ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
 
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐊᒻᒪᓗ ᑖᒻᓇ 
ᑎᑎᕋᖅᓯᒪᔪᖅ, ᓴᖅᑭᒃᑎᓯᒪᔪᖅ ᑎᑎᖅᑲᕐᒥᓂᒃ 
ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒐ. ᑕᐃᒪ ᓄᓇᕗᒻᒥ ᑖᑉᑯᓇᓂ 
ᓄᓇᕗᑦ ᐃᓗᐊᓂ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ ᐱᖓᓱᐃᓂᒃ 
ᐅᕐᓂᕈᑎᑦᑕᖅᓯᒪᑉᓗᑎᒃ. ᕿᑭᖅᑖᓗᖕᒥ, ᑭᕙᓪᓕᕐᒥ, 
ᕿᑎᕐᒥᐅᓂ. ᑖᑉᑯᓇᓂ ᓄᓇᕗᑦ ᐃᓗᐊᓂ ᑭᓯᐊᓂ ᑖᓐᓇ 
ᑐᑭᓯᒍᐊᖅᑐᖓᓂ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᐃᑦ, 
ᐃᓕᓐᓂᐊᖅᑎᒃᓯᔨᐅᑦᑕᖅᓯᒪᑉᓗᑎᒡᓗ ᐃᓕᓐᓂᐊᑎᑦ 
ᐃᓱᒪᑕᐅᓯᒪᑉᓗᑎᓪᓗ ᐃᑲᔪᒐᓪᓚᕆᑦᓯᐊᕋᓗᐊᖅᐸᑦ 
ᐃᓕᓐᓂᐊᑦᓯᐊᕈᓐᓇᖁᑉᓗᒋᑦ. ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᔪᐃᔅ. 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᑕᐃᒪᓐᓇ ᐊᐱᖅᑯᑎᒋᒐᖕᓂ. 
ᐄ, ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᒫᓐᓇᐃᒃᑯᐊ ᓴᓇᕙᓪᓕᐊᔪᑦ. 
ᐅᓄᒃᑲᓐᓂᖅᑐᓂᒡᓗ ᑕᑯᔪᒪᔪᒍᑦ ᑐᓴᖅᓯᒪᓪᓗᖓᓗ 
ᑕᐃᒃᑯᐊ ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐊᕆᔭᐅᔪᕕᓃᑦ 
ᐊᑐᖅᑕᐅᔪᓐᓃᖅᑐᒡᒎᖅ ᐃᓕᓐᓂᐊᕐᕕᑦᑎᓐᓂ. ᑕᐃᒃᑯᐊ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᖅᑕᐅᓚᐅᖅᓯᒪᔪᑦ ᐊᒃᓱᐊᓗᒃ 
ᐊᑑᑎᖃᓈᕆᓚᐅᖅᓯᒪᒐᒃᑭᑦ ᓱᖕᒪᑦᑕᐅᑭᐊᖅ ᐅᓪᓗᒥ 
ᐊᑐᖅᑕᐅᔪᓐᓃᖅᐸᑦ. ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒧᑦ ᑐᕌᖓᓚᐅᖅᑐᑦ 
ᐃᒃᑯᐊ ᐅᓄᖅᑐᑦ.  
 
 
 
ᐃᖅᑯᓪᓕᖅᑲᐅᒐᒪᐃᓛᒃ, ᓄᓇᕗᑦ ᓴᖅᑭᑕᐅᖅᑲᐅᓪᓗᒍ, 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᕈᒪᓚᐅᖅᓯᒪᔪᒍᑦ 
ᐃᓕᓐᓂᐊᕐᕕᐊᓗᖕᒧᑦ ᓄᓇᕗᑦ ᓴᖅᑭᑕᐅᓚᐅᓐᖏᓐᓂᖓᓂ 
ᓴᓇᕙᒌᕋᓱᓚᐅᖅᓯᒪᔪᒍᑦ. ᑕᐃᔅᓱᒪᓂ ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᕆᓪᓗᑕ ᐊᑦᑎᖕᓂᖅᓴᓄᑦ 
ᐃᓕᓐᓂᐊᕐᕕᖕᓂ ᐊᑐᖅᑕᐅᓂᐊᖅᑐᓂᒃ. 
 
 
 
ᑕᐃᒃᑯᐊ ᐃᓚᖏᑦ ᐃᓚᖏᓐᓂᒃ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᓚᐅᕋᓗᐊᖅᑎᓪᓗᑕ  
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elementary level. There are some 
outcomes that are there, but there are 
more that need to be done. The Inuktitut 
outcomes may be out now; they weren’t 
out by the time I left a year ago. We used 
the old Baffin outcomes. They didn’t 
necessarily fit because, of course, they 
were created for first language Inuit users 
and in Gjoa Haven, we were an 
immersion school. Our children did not 
come to school, for the most part, 
speaking Inuktitut. Resources and 
material at the elementary level is much 
needed.  
 
I know that they have moved towards 
having the balanced literacy. Gjoa Haven 
has done balanced literacy for a long time 
for English. Our children are taught in 
Inuktitut according to where they are 
supposed to be, which is up to grade 5, so 
they get classes or a class a day in 
English. We run a very well organized 
English program so that our students are 
successful in the English program. We do 
need resources and material in Inuktitut.  
 
Chairman: Thank you, Ms. Joyce. Mr. 
Mikkungwak. 
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman. I 
thank her for that response. In your 
opening comments, you showed us some 
materials that were used and some of 
them are still being used, but those 
documents that you waved in front of us, 
they decided not to use them. These two 
documents were never implemented in 
the schools. Would it be helpful if these 
documents you showed us were being 
used in the schools? Thank you, Mr. 
Chairman. 
 
Chairman: Ms. Joyce. 
 

ᓱᓖᓛᒃ ᐅᓄᒃᑲᓐᓂᖅᑐᓂᒃ ᐃᓄᒃᑎᑑᖓᔪᓂᒃ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ ᑕᑯᔪᒪᔪᒍᑦ. ᐊᕐᕌᒍᓪᓗᐊᖅ ᑕᐃᑲᓂ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒦᑎᓪᓗᖓ ᐃᑕᒃᑯᐊ ᓄᑕᐅᖏᑦᑐᑦ 
ᐊᑐᖃᑦᑕᓚᐅᖅᓯᒪᔭᕗᑦ. ᑕᐃᒃᑯᐊ ᓴᓇᔭᐅᓚᐅᖅᓯᒪᔪᑦ 
ᐃᓄᖕᓄᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᓐᓂᑦ ᐅᖃᐅᓯᕐᖓᐅᑎᓕᓐᓂᑦ 
ᐅᖅᓱᖅᑑᒥᓕ ᐃᓄᑦᑎᑑᖏᓂᖅᓴᐅᒻᒪᑕ, ᑕᐃᒃᑯᐊ  
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᓴᓇᕐᕈᑏᓪᓗ ᐊᑦᑎᓂᖅᓴᓂᑦ 
ᐱᑕᖃᒃᑲᓐᓂᕆᐊᖃᓪᓚᕆᑦᑐᑦ,. 
 
 
 
 
 
 
 
 
ᐅᖃᓪᓚᒍᓐᓇᑎᐊᕐᓂᖅ ᑎᑎᕋᕆᐅᖅᓴᕈᓐᓇᑎᐊᕐᓂᖅ 
ᑕᒪᓐᓇ ᐊᑐᖅᑕᐅᔪᖅ ᐅᖅᓱᖅᑑᒥ. ᐃᓄᑦᑎᑐᓪᓗ ᐊᑐᖅᖢᒍ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖅᑐᑦ ᖁᑦᑎᓐᓂᓕᒃ 5-ᒧᑦ ᑎᑭᒃᖢᒍ, 
ᐅᓪᓗ ᐊᑕᐅᓯᐊᖅᖢᒍ ᖃᓪᓗᓈᑎᑐᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᕐᒥᔪᑦ. ᑕᐃᒪ 
ᐋᖅᑭᓱᖅᓯᒪᑦᑎᐊᖅᑐᓂᑦ ᖃᓪᓗᓈᑎᑐᑦ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᑦ ᐋᖅᑭᔅᓱᐃᓯᒪᔪᒍᑦ. ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᑦ ᐃᓄᑦᑎᑑᖓᔪᓂᑦ ᐅᓄᒃᑲᓂᖅᑐᓂᑦ 
ᐱᔭᕆᐊᖃᖅᑐᒍᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ. 
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ 
ᒪᑦᓈᒫᖅᑐᒍ ᑭᐅᔾᔪᑎᒋᔮᓄᑦ. ᑭᐊᓯᓂᓕ ᐅᐊᑦᑎᐊᖅ 
ᐅᖃᓗᑦᑎᓪᓗᑎᑦ ᑕᐃᒪ ᐃᓵᖓᑦᑕᓚᐅᕋᕕᑦ ᒪᑉᐱᕌᓂᑦ 
ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ ᐊᑐᒐᐅᑦᑕᓚᐅᖅᑐᓂᑦ, 
ᐃᓚᖏᓪᓗ ᐊᑐᒐᐅᓂᒋᐊᖅᑐᑎᑦ. ᑭᓯᐊᓂ ᑕᐃᒃᑯᐊ ᒪᕐᕉᒃ 
ᐃᓵᖓᒪᐅᖅᑕᑎᑦ ᖄᖏᖅᑎᑕᐅᒥᓚᐅᒪᓂᒃ ᑖᒃᑯᐊ ᒪᕐᕉᒃ 
ᖄᖏᖅᑎᑕᐅᖏᒪᐅᑐᑦ ᐊᑐᒐᐅᓕᖏᑕᐃᓐᓇᖅᑐᑎᑦ 
ᐃᓕᓐᓂᐊᕕᒻᒥ. ᐃᑲᔪᕐᓂᖃᕋᔭᖅᐸᑦ ᐃᓱᒪᒋᔭᒃᑯᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓄᑦ ᒫᓐᓇᐅᔪᖅ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᔪᐃᔅ. 
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Ms. Joyce: The two documents that 
haven’t been implemented did go through 
the same process that the ones that we 
have, these foundation documents went 
through, but they never were finally 
approved at the end, the critical pedagogy 
and the language ones. It’s rather ironic 
that the foundation document for 
language is the one that wasn’t approved. 
I think it would help new teachers.  
 
I used to use these documents in my 
orientation for new staff. I might have 
used these two, but most principals 
wouldn’t have had them. I had them 
because I was part of the process to 
develop them. I do believe that they need 
to complete the process to go through 
because that is what Nunavut education 
should be grounded on, language, 
whether it be English or Inuktitut or 
Inuinnaqtun or French. The language is a 
really vital part of our curriculum 
program.  
 
Chairman: Thank you, Ms. Joyce. Mr. 
Mikkungwak. 
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman. 
Since you have been a teacher and 
principal in a lot of the Inuit 
communities, do you think that we’re 
using enough Inuit Qaujimajatuqangit, or 
Inuit traditional knowledge, in the 
schools? Thank you, Mr. Chairman.  
 
Chairman: Thank you. Ms. Joyce. 
 
Ms. Joyce: In my time at Inuksuit School 
in Qikiqtarjuaq, we used a lot of IQ. That 
was pre-Nunavut. We had a lot of elders 
in our school. Our students learned how 
to make kayaks, kamiik, and sleds as part 
of their program. They were well taught 
in what the culture was. We created CTS 

ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᐅᑯᐊ ᒪᕐᕉᒃ ᐊᑐᓕᖅᑎᑕᐅᓯᒪᖏᑦᑑᒃ 
ᑕᐃᒫᑐᐃᓐᓇᖅ ᐱᐅᓯᕆᔭᕗᑦ ᒪᓕᒃᖢᑎᒃᑯᑦ 
ᐊᑐᓚᐅᖅᓯᒪᔭᕗᑦ. ᑭᓯᐊᓂ ᐊᖏᖅᑕᐅᒪᐅᖅᓯᒪᖏᑦᑐᑦ 
ᐱᔭᕇᖅᓯᒪᓕᕋᓗᐊᖅᑎᓪᓗᒋᑦ. ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᓕᕆᔪᖅ 
ᐱᖃᑖ, ᐱᕈᖅᐸᓪᓕᐊᔪᓄᓪᓗ ᐊᓐᖑᑎᒋᐊᕈᑏᑦ. ᑖᒃᑯᐊ 
ᐊᖏᖅᑕᐅᓚᐅᖅᓯᒪᖏᑦᑐᑦ, ᐄ, ᐃᑲᔫᑎᖃᕋᔭᖅᑐᑦ 
ᑕᐃᒃᑯᓄᖓ ᐃᓕᓴᐃᔨᓐᖑᓵᖅᑐᓄᑦ. 
 
 
 
 
 
ᐊᑐᖃᑦᑕᓚᐅᖅᓯᒪᒐᒃᑭᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᑎᑦᑎᓕᕌᖓᒪ 
ᐃᓕᓴᐃᔨᑖᓵᓂᑦ. ᐱᓯᒪᔭᐅᔪᔅᓴᐅᖏᑦᑐᑦ ᐃᓕᓴᐃᔩᑦ 
ᐊᖓᔪᖅᑳᖏᓐᓄᑦ ᑭᓯᐊᓂ ᐄ, ᑖᒃᑯᐊ 
ᐊᖏᖅᑕᐅᔭᕿᐊᖃᖅᑰᕆᔭᕗᑦ - ᖂᒋᔭᕗᑦ 
ᑐᓐᖓᕕᒋᔭᐅᔭᕿᐊᖃᕐᒪᑦ ᑕᒪᓐᓇ ᐅᖃᐅᓯᓕᕆᓂᖅ 
ᖃᓪᓗᓴᐅᔭᕐᓂᐊᕋᓗᐊᖅᐸᑕ ᐃᓄᑦᑎᑑᑑᓐᓂᐊᕋᓗᐊᖅᐸᑕ 
ᐅᐃᕖᖅᑎᑑᓐᓂᐊᕋᓗᐊᖅᐸᑕ 
ᐃᓄᐃᓐᓇᖅᑑᕐᓂᐊᕋᓗᐊᖅᐸᑕ. ᐅᖃᐅᓯᓕᕆᓂᖅ ᑕᒪᓐᓇ 
ᐊᒃᓱᐊᓗᒃ ᐃᒪᒋᔭᐅᖃᑕᐅᒻᒪᕆᑦᑐᖅ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓕᐅᓂᕐᒧᑦ.  
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ. 
 
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᕐᕕᖕᓄᑦ ᐊᒥᓱᐃᓄᑦ ᐃᓕᓐᓂᐊᑎᑉᑎᔨᐅᖑᓪᓗᑎ 
ᐃᓱᒪᑕᐅᓯᒪᓪᓗᑎᓪᓗ. ᑖᓐᓇᓕ ᐊᐱᕆᕈᐊᓕᖅᐳᖓ 
ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖓ, ᐃᓕᓐᓂᐊᕈᑎᓂᑦ 
ᐊᑐᒐᐅᓪᓚᕆᑦᑎᐊᕋᓗᐊᖅᐹ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᐃᓄᒃᓱᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᖓᓃᑦᑎᓪᓗᖓ 
ᕿᑭᕐᑕᕐᔪᐊᕐᒥ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂ 
ᐊᑐᖅᑐᕐᔪᐊᒻᒪᕆᐊᓘᓚᐅᖅᓯᒪᔪᑦ ᓄᓇᕗᓐᖑᒪᐅᖏᑎᓪᓗᒍ 
ᓱᓕ, ᐃᓐᓇᐃᑦ ᐃᓕᓐᓂᐊᕐᕕᓕᐊᕋᔪᑦᑐᑎᑦ 
ᖃᔭᓕᐅᕆᐅᖅᓴᖅᑐᑎ, ᑲᒻᒥᐅᕿᐅᖅᓴᖅᑐᑎᑦ, 
ᖃᒧᑎᓕᐅᕿᐅᖅᓴᖅᑐᑎᑦ ᐊᒻᒪᓗ ᐃᓚᖓᑦ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓕᐊᕕᓂᖅ ᐊᑐᖅᖢᓂᔾᔪᒃ, ᐄ, 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᕐᔪᐊᒻᒪᕆᐊᓘᓚᐅᖅᑐᑦ ᐃᓄᐃᑦ 
ᐱᖅᑯᓯᑐᖃᕕᓂᖏᓐᓂᑦ ᓴᓇᕐᕈᑎᖏᓐᓂᓪᓗ ᐊᒻᒪᓗ 
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courses for high school so that they could 
graduate. We met with staff and elders 
from Clyde River and from Pangnirtung 
to put those CTS courses together and 
those courses still are on the books for 
Igloo building, kamik making, skin 
preparation, and a number of other 
things.  
 
At that point, our school developed a 
CTS course for them to build a qammaq 
on Baffin Island. It turned out that it was 
chosen by the elders. That was the place 
they wanted it built, but it was on park 
land. I don’t know how many years, but 
we used it for a number of years and it 
became a classroom where we could take 
the students. The whole development of 
that was an incredible experience for 
everybody to really learn more about the 
culture and what it had been like in the 
past.  
 
Today, I think that, especially when 
you’re in a community where the elders 
speak Inuktitut and the children don’t, 
it’s a little harder for our elders to come 
in and talk about topics and issues. We 
did a lot of activities where they 
demonstrated things and the children 
went from room to room and saw a lot of 
different things happening. There needs 
to be more, but we didn’t have enough 
people who could translate for them.  
 
Chairman: Thank you, Ms. Joyce. Mr. 
Mikkungwak.  
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman. 
Thank you for the response. I have 
another question. You have been working 
in a number of schools. Who should be 
the actual person running everything in 
terms of attendance and discipline in the 
schools? Thank you, Mr. Chairman. 

ᐃᓕᓐᓂᐊᕐᕕᐊᓗᒻᒧᑦ ᐊᑐᖅᑕᐅᔪᔅᓴᐅᑕᐅᔪᓂᑦ 
ᐋᖅᑭᔅᓱᐃᕙᓚᐅᖅᓯᒪᒻᒥᔪᒍᑦ, ᑲᑎᒪᖃᑎᒋᓪᓗᑎᒃᑯᑦ 
ᐃᓐᓇᐃᑦ ᐃᖅᑲᓇᐃᔭᖅᑎ ᐸᓐᓂᖅᑑᕐᒥᐅᖅ, ᑕᐃᒃᑯᐊ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ ᐋᖅᑭᒃᓱᖅᑕᐅᔪᓐᓇᕐᓂᐊᕐᒪᑕ. ᐄ, 
ᑕᐃᒃᑯᐊ ᐅᖃᓕᒫᖑᔪᑦ ᓱᓕ, ᓲᕐᓗ ᐃᒡᓗᓕᐅᕐᓂᕐᒧᑦ, 
ᑲᒻᒥᐅᕐᓂᖅ, ᕿᓯᓕᕆᓂᖅ. 
 
 
 
 
ᑕᐃᔅᓱᒪᓂ ᐃᓕᓐᓂᐊᕐᕕᒃᐳᑦ ᑕᐃᒃᑯᓂᖓ 
ᐋᖅᑭᒃᓱᐃᓕᓚᐅᖅᓯᒪᔪᑦ ᐊᒻᒪᓗ ᐃᓚᖓᓂᒃ 
ᖃᒻᒪᓕᐅᕆᐅᖅᓴᓚᐅᖅᓯᒪᒋᓪᓗᑎᒃ. ᐃᓐᓇᐃᑦ 
ᖃᒻᒪᓕᐅᕆᐅᖅᓴᖁᔨᖕᒪᑕ ᑕᐃᒪᐃᑦᑐᒥᒃ 
ᐋᖅᑭᒃᓯᓚᐅᖅᓯᒪᔪᒍᑦ, ᑭᓯᐊᓂ ᒥᕐᖑᐃᖅᓯᕐᕕᐊᓗᖕᒥ 
ᓴᓇᓚᐅᖅᓯᒪᒐᑦᑎᒃᑯᑦ ᐊᕐᕌᒍᒐᓴᖕᓄᑦ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᓄᑦ 
ᐊᑐᖃᑦᑕᓚᐅᖅᓯᒪᔭᕗᑦ ᐃᓕᓐᓂᐊᖅᑐᑯᓗᐃᑦ 
ᑕᐅᕙᓐᖓᐅᑎᕙᒃᖢᑎᒃᑯᑦ. ᐊᒃᓱᐊᓗᒃ ᑕᒪᓐᓇ 
ᐱᓕᒻᒪᒃᓴᐅᑎᓪᓚᕆᐊᓘᓚᐅᖅᑐᖅ ᑭᒃᑯᓕᒫᓄᑦ 
ᐃᓕᒃᑲᓐᓂᕐᓂᐊᕐᒪᑕ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖏᓐᓂᒃ 
ᖃᓄᐃᓕᖓᓚᐅᖅᓯᒪᖕᒪᖔᓪᓗ ᐃᒻᒪᒃᑲᓐᓂᖅ.  
 
 
 
ᐅᓪᓗᒥ ᐱᓗᐊᕐᓗᒍ ᐃᓐᓇᐃᑦ ᐃᓄᒃᑎᑑᖃᑦᑕᖅᑎᓪᓗᒋᑦ 
ᓱᕈᓰᑦ ᖃᓪᓗᓇᐅᔭᑐᐃᓐᓇᓕᖅᑎᓪᓗᒋᑦ 
ᐊᔪᕐᓇᕐᓂᖅᓴᐅᔪᒃᓴᐅᓕᖅᑐᖅ. ᐃᓐᓇᐃᑦ 
ᐅᓂᒃᑳᖅᑎᑦᑕᖅᑐᕐᓗᒋᑦ ᑐᑭᓯᐊᓐᖏᓗᐊᓕᕐᓂᖏᑦ 
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ, ᑭᓯᐊᓂ ᒪᑯᓂᖓ ᑕᑯᓐᓇᖅᑕᐅᓗᑎᒃ 
ᖃᓄᐃᓕᐅᕆᐅᖅᓴᕐᓂᕐᒥᒃ ᑕᒪᓐᓇ ᓱᓕ ᐊᑐᖅᑐᖅ. 
ᐅᓄᒃᑲᓐᓂᖅᑐᓂᒃ ᑕᐃᒪᐃᑦᑐᓂᒃ ᑕᑯᒋᐊᖃᖅᑐᒍᑦ, ᑭᓯᐊᓂ 
ᐃᓄᒃᑎᑐᑦ-ᖃᓪᓗᓈᑎᑑᓕᕆᔨᓂᒃ ᑐᓵᔨᓂᒃ 
ᐱᑕᖃᓐᖏᓐᓂᕐᒧᑦ ᐱᔭᕐᓂᕈᓐᓃᖅᑐᖅ.  
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ. 
 
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᒪ’ᓇᓗ 
ᑭᐅᔫᓪᓗᐊᕋᕕᑦ. ᑖᓐᓇᓕ ᐊᐱᖅᑯᑎᒋᓂᐊᓕᒐᕋ: ᑕᐃᒪ 
ᐊᓪᓚᒌᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓃᑦᑕᖅᓯᒪᑎᓪᓗᑎᑦ, ᑭᓇ 
ᑎᒍᒻᒥᔨᓪᓚᕆᐅᔭᕆᐊᖃᖅᐸ, 
ᐊᐅᓚᑦᓯᔨᓪᓚᕆᐅᔭᕆᐊᖃᖅᐸ ᐃᓕᓐᓂᐊᕆᐊᑦᓯᐊᕐᓂᖅ 
ᐊᒻᒪᓗ ᐃᓂᖅᑎᕆᓂᖅ ᐃᓕᓐᓂᐊᕐᕕᖕᒥ? ᒪ’ᓇ, 
ᐃᒃᓯᕙᐅᑖᖅ. 
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Chairman: Thank you. Ms. Joyce. 
 
Ms. Joyce: I worked very closely in both 
the elementary schools, Inuksuit went all 
the way up, with the school community 
counsellors, and I worked very closely 
with our school community counsellor at 
Quqshuun. She looked after the 
Maplewood, so she was well versed in 
knowing what the results were for our 
students as far as attendance and other 
issues. She would look after bullying 
programs and worked with our 
community. We had a community worker 
who would come into the school three 
times a week and they worked together.  
 
With discipline, I really honestly feel that 
you need to have the whole school 
coming together, understanding, and 
agreeing on what it is that you want to 
say and do for your students. We worked 
together as a staff. We came up with 
expectations that we had for various areas 
or various things in the school; using the 
washroom, what they were to be like in 
the hallway, what was expected in the 
gym, that kind of thing, and the kitchen 
area. The staff worked on developing 
what those expectations were over many 
meetings until we came to an agreement 
and a consensus that this is what we 
believed in. We had them translated and 
made into large posters that are placed in 
our school in both languages. 
 
When we found out that the bus was an 
issue, which I really have white hair 
because of the bus in our school, but the 
bus is a huge issue. We had a very small 
bus and a lot of kids that wanted to take 
the bus. If we had to run it so that they 
were all picked up by the bus, you 
couldn’t have done it and have the school 
day happen efficiently. In order to make 

 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᔪᐃᔅ.  
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᐃᖅᑲᓇᐃᔭᖅᓯᒪᒐᒪᓕ  
ᖃᓂᔅᓴᕕᐅᑎᑦᑐᖓ ᑕᒪᒃᑮᓐᓂᒃ ᐃᓕᓴᕖᓐᓂᒃ. 
ᒥᑭᔫᑕᐅᓂᖅᓴᓂᒃ ᐃᓕᓴᕕᖓᓂ ᐊᒻᒪ ᐃᓄᒃᓱᐃᑦ 
ᐃᓕᓴᕕᖓᓂ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒨᖓᓚᐅᖅᓯᒪᔪᕐᓕ. 
ᐃᓕᓴᕕᒻᒥ ᐃᓱᒪᓕᕆᔨᓂᒃ ᐃᑲᔪᖅᑎᓂᒃ, ᐃᓕᓴᕕᒻᒥ 
ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐃᑲᔪᖅᑎᓂᒃ ᖁᖅᓲᓐᒥ. 
ᖃᓂᒃᓴᕕᐅᑎᑦᑐᖓ ᐱᓕᕆᖃᑎᖃᔪᒻᒥᔪᖓ, ᑕᐃᓐᓇ 
ᖃᐅᔨᒪᑦᑎᐊᓪᓚᕆᔪᒻᒪᓪᓕ ᑭᓱᓂᑦ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᖏᑦ 
ᖃᓄᐃᓕᐅᖅᐸᒻᒪᖔᑕ ᐅᐸᖃᑦᑕᕐᓂᖏᓐᓂᓪᓗ. 
ᑕᐃᓐᓇ ᖃᐅᔨᒪᕙᔪᔪᖅ ᑕᒪᒃᑯᓂᖓ ᐱᕋᔭᐅᑎᖃᑦᑕᖅᑐᓂᒃ 
ᐱᕋᔭᑦᑕᐅᖃᑦᑕᖅᑐᓂᓪᓗ. ᓄᓇᓕᒻᒦᖔᖅᑐᒥᒃ 
ᐃᖅᑲᓇᐃᔭᕆᐊᖅᑐᖃᖅᐸᔪᒻᒥᔪᖅ ᐱᖓᓱᐊᖅᑎᖅᑐᓂ 
ᐱᓇᓱᐊᕈᓯᖅ ᐱᓕᕆᖃᑎᒋᕙᔪᔭᖓ ᑕᐃᔅᓱᒪ.  
 
 
 
ᑕᒪᓐᓇᓕ ᐅᖃᐅᔾᔨᒋᐊᕐᓂᖅ ᐱᑦᑎᐊᓐᖏᑦᑐᓂᓪᓘᓐᓃᑦ 
ᐃᓕᓴᕕᓕᒫᖅ ᑲᑎᒋᐊᓕᒃ ᐊᖏᖃᑎᒌᓪᓗᑎᒃ ᑭᓲᒻᒪᖔᑕ 
ᐅᖃᕈᒪᔭᓯ, ᓱᒍᒪᔭᓯ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐱᓪᓗᒋᑦ. 
ᑲᑐᔾᔨᖃᑎᒌᔪᔪᒍᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓪᓗᑕ ᐊᒻᒪ 
ᓴᖅᑮᓪᓗᑕ ᖃᓄᖅ ᓂᕆᐅᓐᓂᖅᑕᖃᓐᓂᐊᕐᒪᖔᖅ, ᑭᓱᐃᑦ 
ᓂᕆᐅᒋᔭᐅᓂᐊᕐᒪᖔᑕ, ᖃᓄᐃᑦᑐᕈᓘᔭᐃᑦ, 
ᖃᓄᐃᓐᓂᕈᓘᔭᐃᑦ ᐃᓕᓴᕕᒻᒥ ᐃᓱᒪᒋᓪᓗᒋᑦ, ᐊᓇᕐᕕᒻᒥ 
ᖁᐃᔭᖅᑐᕕᒻᒥᓘᓐᓃᑦ ᑭᓱᒥᒃ ᓂᕆᐅᒻᒪᖔᑦᑕ, 
ᓱᕐᓗᑯᑖᖃᕆᐊᖓᓂᓘᓐᓃᑦ, ᐊᒻᒪ ᐱᓐᖑᐊᕐᕕᖓᓂᓘᓐᓃᑦ, 
ᖃᓄᑐᐃᓐᓇᖅ ᓂᕆᐅᒋᔭᐅᒻᒪᖔᑕ. ᐃᖅᑲᓇᐃᔭᖅᑏᑦ 
ᓴᓇᕙᓪᓕᐊᔪᔪᑦ ᖃᓄᖅ ᐃᓕᓐᓂᐊᖅᑏᑦ 
ᖃᓄᐃᓕᐅᕐᓂᐊᖅᑐᒋᔭᐅᓗᑎᒃ ᓂᕆᐅᒋᔭᐅᓂᐊᕐᒪᖔᑕ, 
ᐊᖏᖃᑎᒌᓕᓚᐅᖅᓯᒪᔪᒍᑦ ᑕᐃᒃᑯᐊ 
ᐋᖅᑭᑎᖅᑕᐅᓚᐅᖅᑐᑎᒃ. ᐃᓄᒃᑎᑑᓕᖅᑕᐅᓯᒪᔪᐃᑦ 
ᐊᖏᔪᐊᓘᓗᑎᒃ ᐊᑭᓐᓇᖅᑐᒦᑦᑐᖅᓯᐅᑏᑦ, 
ᐅᖃᓕᒫᒐᔅᓴᐅᓪᓗᑎᒃ, ᐋᖅᑭᒐᔅᓴᐅᓪᓗᑎᒃ ᓴᓇᔭᐅᓯᒪᔪᑦ. 
 
 
 
 
 
 
ᑕᐃᒪᓕ ᖃᐅᔨᒐᑦᑕ ᐹᓯ ᐃᓱᒫᓘᑕᐅᓂᖓᓂᒃ, 
ᖀᖅᑖᕈᑎᒋᓪᓚᕆᑦᑐᒍ ᑕᐃᓐᓇ ᐹᓯᖁᑎᕗᑦ ᐱᔾᔪᑎᒋᓪᓗᒍ. 
ᑕᐃᓐᓇ ᐹᓯ ᒥᑭᑦᑐᒻᒪᕆᑯᓘᒻᒪᑦ ᓱᕈᓰᓪᓗ ᐊᒥᓱᑦ 
ᐹᓯᖃᑕᐅᔪᒪᑉᐸᒃᑐᑎᒃ. 
ᐃᑭᐅᕋᖅᑕᐅᔪᐃᓐᓇᐅᕆᐊᖃᓚᐅᖅᐸᑕ 
ᐊᔪᕐᓇᒐᔭᓚᐅᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᓇᐅᑉ ᐅᓪᓗᖓ 
ᓇᐃᓗᐊᓕᒑᒻᒪᑦ. ᑕᐃᒫᓪᓕ  
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the decision about the bus, I talked to the 
older students about it because we made 
the bus then available for the younger 
students and not for the older ones. The 
older ones came together and laid the 
expectations for what they thought the 
children needed to do on the bus to show 
proper behaviour so that everybody was 
safe on the bus. I think that the kind of 
approach that I have used is to 
collaborate with people and come to 
consensus and put that out there.  
 
I did problem solving in both schools that 
I was principal in so that if children had 
little arguments, they would come to me 
and we would sit down and go through a 
process of hearing each other and come 
to resolution of what should happen. In 
the two years that I was there, we only 
had two suspensions. I believed in a one-
day suspension with the belief that the 
parents and the child needed to come in 
the next day and we would come to an 
agreement of what it was that we could 
do better so that the student could then 
know what they needed to do in school. 
Now, did the students come back the next 
day? No, it took the students a few days 
to calm down and be ready to come back 
in, but in both cases, the parents came in 
with the students and we had a good 
conversation of what was expected and 
what was limited.  
 
Those kinds of processes, I think, may be 
looked after by the principals, but they 
are agreed upon by everybody and that is 
much needed. George.  
 
Chairman: Thank you, Ms. Joyce. Mr. 
Mikkungwak.  
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman. 
My question is, getting a good education 

ᐋᖅᑮᒋᐊᖃᓕᓚᐅᖅᓯᒪᒐᑦᑕ ᓇᓕᐊᓐᓄᑦ ᐸᔅ 
ᐊᑐᖅᑕᐅᖃᑦᑕᕐᓂᐊᕐᒪᖔᖅ. ᑕᐃᒪᓕ ᒥᑭᔫᑕᐅᓂᖅᓴᖔᓄᑦ 
ᑐᕌᖓᑎᓕᓚᐅᖅᓯᒪᔭᕗᑦ ᑖᓐᓇ ᓱᕈᓯᖅᑕᐅᑦ. ᑕᐃᒃᑯᐊᓕ 
ᐊᖏᔫᑕᐅᓂᖅᓴᐃᑦ ᑲᑎᑦᑐᑎᒃ ᐋᖅᑮᓚᐅᖅᑐᑦ ᓱᕈᓯᓛᑦ 
ᖃᓄᖅ ᐊᐅᓚᒋᐊᖃᕐᒪᖔᑕ ᓱᕈᓯᖅᑕᐅᑎᐅᑉ ᐃᓗᐊᓂ 
ᖃᓄᖅ ᐱᑦᑎᐊᕋᓱᒋᐊᖃᕐᒪᖔᑕ 
ᐊᑦᑕᓇᖅᑐᒦᑦᑐᖃᕐᓂᐊᓐᖏᒻᒪᑦ. ᑕᐃᒪᐃᑦᑐᓂᒃ ᑕᕝᕙ 
ᐱᒋᐊᕐᓂᐅᓯᒪᔪᓂᒃ ᑕᑯᓯᒪᔭᑦᑎᓐᓂ. ᑲᑐᔾᔨᖃᑎᖃᕐᓂᖅ 
ᐅᖃᖃᑎᖃᕐᓂᖅ ᐊᖏᖃᑎᖃᕐᓂᖅ ᐊᒻᒪ ᓴᖅᑭᓕᕐᓗᒍ. 
 
 
 
 
 
ᐊᑲᐅᓐᖏᑦᑐᓂᒃ ᐋᖅᑭᒍᑎᒃᓴᖅᓯᐅᕈᑎᖃᖅᐸᓚᐅᖅᑐᖓ 
ᐊᖓᔪᖅᑳᖑᓪᓗᖓ. ᑕᐃᒃᑯᐊ ᓱᕈᓰᑦ 
ᐊᐃᕙᖃᑎᒌᒐᐃᑉᐸᑕᓗᓐᓃᑦ ᖃᐃᑎᑦᑕᖃᒃᑲ ᓈᓚᑦᑐᒋᑦ 
ᑕᒪᒃᑭᒃ ᐊᒻᒪᓗ ᐋᖅᑮᖃᑎᒌᑦᑕᓕᖅᑳᒃᑲ. 
ᖃᓄᐃᓕᐅᕆᐊᖃᕐᓂᖏᑦ ᐅᖃᐅᑎᓪᓗᒋᑦ. ᐊᕐᕌᒎᓐᓂᒃ 
ᒪᕐᕉᓐᓂᒃ ᑕᐃᑲᓃᑎᓪᓗᖓᓕ ᒪᕐᕉᐊᖅᑎᑐᐃᓐᓇᖅᑐᑕ 
ᓄᖅᑲᖓᑎᒋᐊᖃᔪᔪᒍᑦ ᐱᑦᑎᐊᓐᖏᓐᓂᑯᓂᒃ. ᐅᓪᓗᒥ 
ᐊᑕᐅᓯᕐᒥᑦ ᓄᖅᑲᖓᑎᑦᑎᑲᐃᓐᓇᕐᓂᖅ. ᐃᓛᒃ 
ᐊᓈᓇᒃᑯᒋᔭᐅᔪᐃᑦ ᖃᐃᑉᐸᕈᕐᖓᑦ ᖃᐃᒋᐊᖃᔪᔪᑦ 
ᐊᖏᖃᑎᒌᒋᐊᖃᔪᔭᕗᑦ ᖃᓄᒃᑲᓐᓂᖅ 
ᐱᑦᑎᕐᓂᖅᓴᐅᒍᓐᓇᕐᒪᖔᑦᑕ. ᑕᐃᓐᓇᓗ ᐃᓕᓐᓂᐊᖅᑎ 
ᖃᐃᔨᒪᓕᕐᓗᓂᓗ ᓱᒋᐊᖃᕐᒪᖔᕐᒥᓂ ᐃᓕᓴᕕᐅᑉ 
ᐃᓗᐊᓂ. ᑕᐃᓐᓇᓕ ᖃᐅᕐᒪᑦ ᐅᑎᕐᓂᖅᑲ? ᐋᒡᒐᐃ. 
ᐅᑎᑦᑕᐅᑎᒋᔪᓐᖏᑦᑐᖅ ᐅᓪᓗᓂᒃ ᑭᓯᐊᓂ ᐊᓂᒍᖅᑎᓪᓗᒍ 
ᐅᑎᕈᓐᓇᖅᓯᔪᔪᖅ ᓴᐃᓕᔫᒥᓕᕋᒥ. ᐊᓈᓇᒃᑯᖏᓐᓂᓪᓕ 
ᑕᕝᕗᓐᖓᖃᑎᖃᖅᑐᓂ ᐅᖃᖃᑎᒋᑦᑎᐊᓕᔪᔭᕗᑦ 
ᐅᖃᔾᔭᐅᕈᓐᓇᖅᑐᓂᓗ ᖃᓄᖅ ᓂᕆᐅᒋᔭᐅᒻᒪᖔᑦ.  
 
 
 
 
 
ᑕᐃᒪᐃᓕᐅᕐᓃᑦ ᑕᕝᕙ ᐃᒫᒃ ᐃᓕᓴᕕᐅᑉ ᐊᖓᔪᖅᑳᖓᓄᑦ 
ᑲᒪᒋᔭᐅᒍᓐᓇᑕᖅᑯᖅ ᐊᒻᒪᓗ ᑭᒃᑯᓕᒫᓄᑦ ᐱᖃᑕᐅᔪᓄᑦ 
ᐊᖏᖃᑎᒌᒍᑕᐅᓗᓂ ᑕᕝᕙ ᑖᓐᓇ. ᔪᐊᔾ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ. 
 
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐅᓇᓕ 
ᐊᐱᖅᑯᑎᒋᓂᐊᓕᒐᕋ. ᑕᐃᒪ ᒫᓐᓇᐅᔪᖅ ᑖᒻᓇ 
ᐃᓕᓐᓂᐊᑦᓯᐊᕆᐊᕐᓂᖅ  
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is a priority and we have heard that the 
start of school in the morning is around 9 
a.m. consistently across the territory. If 
we opened the schools later, would we 
get better student attendance? Thank you, 
Mr. Chairman.  
 
Chairman: Ms. Joyce.  
 
Ms. Joyce: We ran our breakfast program 
in the morning and we had some students 
who had never gone home the night 
before and then came to school after 
being up all night for breakfast. They 
stayed at school and after that, usually 
until they fell asleep sometimes on the 
floor. Some teachers were okay with 
letting them sleep there because they 
were there and they weren’t going to 
wake them. Others wanted them to be 
sent home at that point, so we called 
parents.  
 
For elementary students, I think the times 
that we have are probably okay. High 
school students, I think that there is 
research out that would say that they need 
more sleep and we know that many of 
them are up later hours. At the high 
school, there may need to be some 
variation there where you could have 
some later start-up times. It’s not an easy 
answer to that because there are different 
circumstances depending on the age of 
the student. Thank you.  
 
Chairman: Thank you, Ms Joyce. Mr. 
Mikkungwak. 
 
Mr. Mikkungwak: Thank you, Mr. 
Chairman. I’ll ask this question in 
English. In your view, what needs to 
change so that students are placed in 
appropriate grades? Thank you, Mr. 
Chairman.  
 

ᐊᒃᓱᕉᑎᒋᔭᐅᑦᑕᕐᒪᑦ ᑐᓵᑦᑕᖅᓯᒪᑉᓗᑎᒍᓗ. ᑖᒻᓇ 
ᖃᐅᔨᓴᐅᑉ ᐃᓕᓐᓂᐊᕆᐊᕐᓇᕐᓂᖓ ᐅᑉᓛᒃᑯᑦ 
ᓱᑲᑎᕐᕕᖕᒧᐊᓚᕿᔭᕌᖓᑦ ᐊᑐᒐᐅᓗᒃᑖᖅᑑᔮᕐᒪᑦ 
ᓄᓇᕗᓗᒃᑖᒥ, ᑖᓐᓇ ᑭᖑᕙᕆᐊᖅᐸᑦ 
ᐃᓕᓐᓂᐊᕆᐊᑦᓯᐊᕐᓂᖅᓴᐅᓇᔭᖅᑰᖅᐸᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ? 
ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑕᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᔪᐃᔅ. 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᐅᓪᓛᕈᒻᒥᑕᖅᑎᑦᑎᖃᑦᑕᕋᑦᑕ ᐅᓪᓛᒃᑯᑦ 
ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ ᐊᖏᕐᕋᓚᐅᕐᓂᖏᑦᑐᐃᑦ 
ᐅᓐᓄᐊᓕᒫᖅ ᒪᑭᑕᓚᐅᖅᑐᑎᒃ 
ᐅᓪᓛᕈᒻᒥᑕᕆᐊᖅᑐᖃᑦᑕᖅᓯᒪᒻᒥᔪᑦ. 
ᐃᓕᓴᕕᒻᒦᖏᓐᓇᑕᖅᑯᑦ. ᓯᓂᓕᕋᓱᓐᓂᖏᓐᓂ ᐃᓛᓐᓂᒃᑯᑦ 
ᓇᑎᕐᒥ. ᐃᓚᖏᑦ ᐃᓕᓴᐃᔩᑦ ᖃᓄᐃᔅᓴᖅᐸᔪᓐᖏᒻᒥᔪᑦ 
ᑕᕝᕙᓂ ᐃᓚᖏᑦ ᓯᓂᑎᑦᑎᑎᑦᑎᐊᒻᒪᕆᑉᐸᑦᑐᑎᒃ ᐃᓚᖏᑦ 
ᐊᓈᓇᒃᑯᖏᓐᓄᑦ ᐊᐃᔭᐅᑎᑦᑎᕙᔪᔪᑦ. 
 
 
 
 
 
 
 
ᑕᐃᒫᓕ ᑕᕝᕙ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ, ᐱᓯᒪᑦᑎᓂᑦᑎᓐᓃᓛᒃ 
ᐱᕕᒋᕙᑦᑕᕗᑦ ᓈᒻᒪᑉᐸᓪᓚᐃᔪᖅ. ᖁᑦᑎᓂᖅᓴᒥᓕ 
ᐃᓕᓴᔪᐃᑦ ᐃᓕᓐᓂᐊᕕᔾᔪᐊᕐᒥ ᐃᓕᓴᔪᐃᑦ ᖃᐃᔨᓴᕐᓂ 
ᐅᖃᖃᑦᑕᖅᓯᒪᔫᒐᓗᐊᑦ ᓯᓂᒃᑲᓐᓂᖃᑦᑕᕆᐊᓕᐅᒐᓗᐊᒡᒎᖅ 
ᒪᑯᐊ ᐃᓅᓱᑦᑐᐃᑦ ᐊᒻᒪ ᐱᒑᓗᐊᖃᑦᑕᖏᓪᓗᑎᒃ. ᑕᐃᒃᑯᐊ 
ᖁᑦᑎᓂᖅᓴᒥ ᐃᓕᓴᔪᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᑎᒍᑦ 
ᐊᐅᓚᑕᐅᒋᐊᖃᖅᐸᓪᓚᐃᔪᑦ. ᐃᒫᒃ ᐃᓚᖏᑦ 
ᐅᓪᓛᖑᓐᖏᓂᖅᓴᒃᑯᑦ ᐱᒋᐊᖃᑦᑕᕐᓗᑎᒃ ᑭᓯᐊᓂ ᑖᓐᓇ 
ᐋᖅᑭᒐᕐᓂᖏᑦᑐᖅ, ᑭᐅᒐᕐᓂᖏᑦᑐᖅ. ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ 
ᐊᑐᖅᐸᒻᒪᑕ ᐊᕐᕌᒍᖏᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᐃᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ. 
ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ. 
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᐅᓇ 
ᐊᐱᖅᑯᑎᒋᓐᖑᓱᓕᕐᒥᔭᕋ ᖃᓪᓗᓈᑎᑐᑦ. ᐃᕝᕕᑦ 
ᑕᑯᓐᓈᖅᑕᖓᒍᑦ ᑭᓱᑦ ᐊᓯᔾᔨᕆᐊᖃᖅᑲᑦ? ᑕᒪᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑏᑦ ᐃᓕᔭᐅᖃᑦᑕᓂᐊᕐᖓᑕ ᓈᒻᒪᑦᑐᓄᑦ 
ᖁᑦᑎᓐᓂᓕᒻᒧᑦ ᓈᓴᐅᑎᒧᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
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Chairman: Ms. Joyce. 
 
Ms Joyce: I think that what the presenter 
this morning talked about is there needs 
to be standards and assessment tools. We 
can assess for reading and we can assess 
for reading in Inuktitut and in English as 
far as the reading ability. We created 
reading inventories in both languages, 
actually using the old Arctic Reading 
Series and had it translated into Inuktitut 
and created these resources so that we 
can tell where the students are. 
Assessment is going to be what’s going 
to have to at least be in place for you to 
know whether or not a student is 
successful or not.  
 
At the present time, I have been working 
with the school in St. Vincent in the 
Caribbean. It’s an elementary school as 
well. The children go from that school to 
any number of high schools based on 
how well they do in their schooling. The 
pressure is very high on them that their 
grade 6 exam and the folder and binder 
that they put together of the resources 
that they present to the department, in 
their case, to look at takes a lot of work. 
 
I looked at it and I thought, “You know, 
there is a system that has some 
advantages to it.” Because not all 
children do well on a test per se, but to 
create things and to be able to show 
themselves going through a process, I 
think that that is something that would be 
good to have. We do need to have 
assessment tools developed, especially in 
Inuktitut.  
 
Chairman: Thank you, Ms. Joyce. One 
more question, Mr. Mikkungwak. 
 
Mr. Mikkungwak: Thank you, Mr. 
Chairman. The documents that you were 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᔪᐃᔅ. 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᐃᓱᒪᔪᖓ ᐃᓛᒃ ᐅᓪᓛᖅ  
ᐅᓂᒃᑳᖅᑲᐅᔪᖅ ᐱᓪᓗᒍ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᖏᑦ. 
ᐋᖅᑭᔅᓯᒪᔪᖅᑕᖃᕆᐊᓕᒃ ᑎᑭᐅᑎᔭᐅᒐᓱᒋᐊᓕᓐᓂᒃ. 
ᖃᐅᔨᓴᖃᑦᑕᕈᓐᓇᖅᑐᒍᓪᓕ 
ᐅᖃᓕᒫᕈᓐᓇᖅᓯᕙᓪᓕᐊᒻᒪᖔᑦ ᐃᓄᑦᑎᑐᓪᓗ 
ᖃᓪᓗᓈᑎᑐᓪᓗ ᓴᓇᓚᐅᖅᓯᒪᒐᑦᑕ 
ᐅᖃᓕᒫᖅᑕᐅᖃᑦᑕᕆᐊᓕᓐᓂᒃ ᑕᒪᒡᒌᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ. 
ᐊᓪᓛᑦ ᖃᓪᓗᓈᑎᑐᑦ ᐅᖃᓕᒫᒐᕐᒥᒃ 
ᐃᓄᒃᑎᑑᓕᖅᑕᐅᑎᑦᑎᓚᐅᖅᓯᒪᒻᒥᔪᒍᑦ 
ᐊᑐᐃᓐᓇᐅᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐊᕆᔭᐅᓪᓗᑎᒃ 
ᖃᐅᔨᒍᓐᓇᕐᓂᐊᕋᑦᑕ ᓇᒦᓕᕐᒪᖔᑕ ᐃᓕᑉᐸᓪᓕᐊᓂᖏᑦ 
ᐃᓕᓐᓂᐊᖅᑏᑦ. ᑕᐃᒪᐃᑦᑐᓂᒃ 
ᐋᖅᑭᒃᓯᒪᔪᖅᑕᖃᕆᐊᖃᕋᔭᖅᑐᖅ 
ᖃᐅᔨᒪᔾᔪᑎᖃᕋᓱᓐᓂᐊᕈᑦᑕ ᐃᓕᓐᓂᐊᖅᑏᑦ 
ᐃᓕᑉᐸᓪᓕᐊᒪᖔᑕ. 
 
ᒫᓐᓇᓕ, ᐃᓕᓴᕕᒻᒥ ᕕᓐᓴᒻᒥ ᐅᓇᓂ ᐅᖅᑰᔪᓃᑦᑐᓂ 
ᕿᑭᖅᑕᓂ ᐱᓕᕆᖃᑎᖃᖅᓯᒪᒐᒪ ᑕᐃᒃᑯᐅ 
ᒥᑭᔫᑕᐅᓂᖅᐹᓄᑦᑕᐅᖅ ᐃᓕᓴᕕᖃᕐᒥᒻᒪᑕ ᐊᒻᒪ ᓱᕈᓯᖏᑦ 
ᐃᓕᓐᓂᐊᕆᐊᓲᖑᓪᓗᑎᒃ ᑕᕝᕙᖔᖅᑐᑎᒃ 
ᓇᓕᐊᓄᑐᐃᓐᓇᖅ ᖁᑦᑎᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᕕᔾᔪᐊᓄᑦ 
ᒪᓕᑦᑐᒍ ᖃᓄᑎᒋ ᐱᑦᑎᐊᕐᓂᖓ ᑕᕝᕙᓂ ᐃᓕᓴᕕᖓᓂ. 
ᑕᐃᒫᒃ ᑕᕝᕙ ᐊᒃᓱᕕᔾᔪᐊᕌᓗᒃ ᐊᒃᓱᕈᖅᑎᑕᐅᖃᑦᑕᖅᑐᐃᑦ 
ᖁᑦᑎᓐᓂᓕᒃ 6-ᒦᑦᑐᑦ ᖃᐅᔨᓴᖅᑕᐅᓂᖏᑦ ᐊᒻᒪᓗ 
ᑕᐃᒃᑯᐊ ᐸᐃᑉᐹᖁᑎᖏᑦ ᑲᑎᖅᓱᖅᑕᐅᖃᑦᑕᖅᑐᐃᑦ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᖏᑦ ᐱᔭᕇᖅᓯᒪᔭᖏᑦ ᑐᓂᓲᖏᑦ 
ᐃᓕᓐᓂᐊᕐᓂᕆᔨᒃᑯᓐᓄᑦ ᕿᒥᕐᕈᐊᖅᑕᐅᓂᐊᕐᒪᑕ 
ᐊᑯᓂᐊᓗᒃ ᐱᓕᕆᐊᖑᔭᕆᐊᖃᖅᐸᒃᑐᑦ.  
 
ᕿᒥᕐᕈᐊᓚᐅᖅᓯᒪᒐᒃᑭᑦ ᖃᐅᔨᔪᓪᓗᖓᓗ ᐋᖅᑭᑦᑕᐅᓯᒪᔪᒥᒃ 
ᐱᐅᓂᓕᒻᒥᒃ ᐃᓚᖓᒍᑦ. ᐃᓕᓐᓂᐊᖅᑎᓕᒫᑦ 
ᖃᐅᔨᓴᖅᑕᐅᒐᐃᒻᒪᑕ ᐃᓕᑉᐸᓪᓕᐊᒻᒪᖔᑕ 
ᐊᓂᒍᐃᑦᑎᐊᕈᓐᓇᓲᒍᓐᖏᒻᒪᑕ. ᑕᐃᒫᓪᓗ 
ᐃᓕᑉᐸᓪᓕᐊᓂᕆᓯᒪᔭᖏᓐᓂᒃ ᒪᓕᑦᑐᐊᕈᑎᒃᓴᓂᖏᑦ 
ᐱᑕᖃᖅᑲᑦ ᐱᐅᒐᔭᖅᑐᖅ. ᑕᐃᒫᒃ ᖃᐅᔨᓴᕈᑎᓂᒃ 
ᐋᖅᑭᑦᑎᕆᒋᐊᖃᖅᑐᒍᑦ, ᐱᓗᐊᖅᑐᒥ ᐃᓄᒃᑎᑐᑦ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. 
ᐊᑕᐅᓯᒃᑲᓐᓂᖅ ᐊᐱᖅᑯᑎᒃᓴᖅ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
 
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒃᑯᐊ 
ᐅᖃᐅᓯᕆᔭᕗᑦ ᑎᒃᑯᐊᖃᑦᑕᖅᑲᐅᔭᑎᑦ ᐅᖃᓕᒫᒐᐃᑦ 
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referencing earlier, were they meeting the 
bilingual education snapshot as the 
bilingual education is a model in Nunavut 
to work towards 2019? Thank you, Mr. 
Chairman. 
 
Chairman: Ms. Joyce. 
 
Ms. Joyce: The language document does 
talk about the models and it was put in 
place because of the requirement that our 
students graduate by 2019 in being 
bilingual.  
 
Chairman: Thank you, Ms. Joyce. Mr. 
Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. (interpretation 
ends) I’m just going back to the DEA 
issues. We have heard quite a bit on the 
DEA issues in the communities that we 
have been to and throughout the 
consultation.  
 
Under the present Education Act, the 
DEAs have responsibilities that are 
outlined very clearly as to what they are 
expected to do at the community level. 
Do you feel that there are some 
responsibilities that might be better to be 
dealt with by the department or another 
rather than a DEA? I’m asking this 
because we have heard both sides where 
some of the DEAs are not able to do 
some of the responsibilities because they 
may not be familiar with it or don’t have 
knowledge on it.  
 
Maybe you can tell us: since you have 
been in the three regions of the territory, 
what do you think are some of the 
responsibilities that could be carried out 
either by the department or the RSO 
rather than the DEA to ensure that the 
DEA is functioning as they are supposed 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᑕᐃᒪᐃᒋᐊᖃᕐᒪᑦ, ᑕᐃᒪᐃᑉᐹ 
ᑕᐃᓐᓇ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᓂ ᓄᓇᕗᒻᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ 
ᖃᐅᔨᒪᓗᑎᒃ ᐱᔭᕇᖃᑦᑕᓛᕐᒪᑕ 2019-ᒧᒎᖅ 
ᑕᐃᒪᐃᓐᓂᐊᖅᑑᔮᖅᑲ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᔪᐃᔅ. 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᑖᓐᓇ ᐅᖃᐅᓯᓕᑦᑖᖅᑐᖅ ᑎᑎᖅᑲᖅ 
ᐃᒪᐃᓕᖓᔪᖅ ᖃᓄᐃᓕᖓᔪᓐᓇᕐᒪᖔᖅ ᐋᖅᑭᒃᑕᐅᓯᒪᔪᖅ 
ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ 2019-ᒥ ᒪᕐᕉᓐᓂᒃ 
ᐅᖃᐅᓰᓐᓂᒃ ᖃᐅᔨᒪᓗᑎᒃ ᐱᔭᕇᖃᑦᑕᕆᐊᖃᓛᕐᒪᑕᒎᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅᑕ 
ᖁᐊᓴ. 
 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. 
(ᑐᓵᔨᑎᒍᑦ) ᐅᑎᕐᕕᖃᑐᐃᓐᓇᕐᓗᖓ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᐊᖓᔪᒧᑦ. ᑐᓴᓪᓗᐊᑲᓪᓚᒃᓯᒪᒐᑦᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐃᓱᒫᓗᒋᔭᖏᓐᓂᒃ 
ᓄᓇᓕᓐᓂ ᐳᓚᕋᖅᓯᒪᔭᑦᑎᓐᓂ ᐊᒻᒪᓗ 
ᖃᐅᔨᒋᐊᕐᓂᑎᓐᓂ.  
 
 
ᒫᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ, 
ᑕᐃᒪᐃᓕᖓᓂᖓ ᒪᓕᒃᑐᒍᑦ, ᓄᓇᓕᓐᓂ ᑲᑎᒪᔩᑦ 
ᐱᓕᕆᐊᒃᓴᖃᕐᒪᑕ ᓇᓗᓇᐃᖅᑐᖅᓯᒪᑦᑎᐊᖅᑐᓂᒃ ᖃᓄᖅ 
ᓂᕆᐅᒋᔭᐅᒻᒪᖔᑕ ᑭᓱᓕᕆᖃᑦᑕᕐᓂᐊᖅᑐᒋᔭᐅᓗᑎᒃ 
ᓄᓇᓕᓐᓂ. ᖃᓄᕐᓕ ᐃᓱᒪᕕᑦ ᐃᓚᖏᑦ ᑕᒪᒃᑯᐊ 
ᐱᓕᕆᐊᕆᔭᐅᔭᕆᐊᓖᑦ ᐱᐅᓂᖅᓴᐅᒐᔭᕐᒪᖔᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐊᓯᐊᓄᓪᓘᓐᓃᑦ 
ᐊᐅᓚᑕᐅᑉᐸᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᖏᓐᓅᖏᖔᖅᑐᒃᑯᑦ? ᐊᐱᕆᔪᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ 
ᑕᒪᒡᒌᓐᓂᒃ ᑐᓵᓯᒪᒐᑦᑕ, ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᖏᑦ ᐃᓚᖏᓐᓂᒃ ᐱᓕᕆᐊᕆᒋᐊᓕᒥᓂᒃ 
ᐱᒍᓐᓇᐸᓐᖏᒻᒪᑕᒎᖅ ᖃᐅᔨᒪᑦᑎᐊᓐᖏᓗᐊᕐᓂᑯᒧᑦ. 
 
 
 
 
 
ᐅᖃᕈᓐᓇᖅᐲᑦ ᐱᖓᓱᓂᒃ ᓄᓇᕘᑦ 
ᐊᕕᑦᑐᖅᓯᒪᓂᖓᓃᑦᑎᒪᓕᕋᕕᑦ, ᑭᓱᐃᑦ 
ᐱᓕᕆᐊᖑᔭᕆᐊᓖᑦ ᑲᒪᒋᔭᐅᔭᕆᐊᖃᖅᐸᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐊᐅᓚᑦᑎᐊᖁᓪᓗᒋᑦ 
ᑕᐃᒫᒃ ᐊᐅᓚᒋᐊᖃᕐᒪᑕ?  
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to? (interpretation) Thank you. 
 
Chairman: Thank you, Mr. Quassa. Ms. 
Joyce. 
 
Ms. Joyce: I’m not so sure that it’s 
taking responsibilities or roles away from 
the DEA that’s needed. I do believe 
training might be needed because you get 
new DEA members in, especially now 
when, every so many years, you can have 
different, new members on the DEA. I do 
believe there needs to be better training 
methods done.  
 
I can’t honestly come up with anything 
off the top of my head that would say that 
we could take certain responsibilities 
away from the DEA. I think that I was 
very fortunate in the communities that I 
actually was a principal in that we had 
strong DEAs. I felt that the one in 
Qikiqtarjuaq, because they had more 
power, you definitely knew they were in 
charge because they were very 
comfortable with what it was they had to 
do.  
 
Now, that was back in the Baffin days 
when all of the financial recording and 
everything was done at the board office, 
so they didn’t have to do that. There was 
real advantage in many ways to that. That 
system where I would want to order 
something or have to send, I just got on 
the computer and I would put it in so that 
the DEA chair knew what we were doing 
and it was looked after by a team of 
finance people at the board office in 
Iqaluit. …(inaudible)…only because that 
could be a bit of a headache.  
 
Chairman: Thank you, Ms. Joyce. Mr. 
Quassa. 
 
Hon. Paul Quassa (interpretation): 

(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᖁᐊᓴ. ᒥᔅ  
ᔪᐃᔅ. 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᓇᓗᕈᔪᑦᑐᖓᓕ ᒪᑯᐊ ᐱᔪᓐᓇᐅᑎᓂᑦ 
ᐱᓕᕆᐊᖑᒋᐊᓕᓐᓂᓪᓗ ᐊᖅᓵᖅᑎᕆᓂᖅ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᐅᖏᖔᕐᓗᓂ. 
ᐃᓕᓐᓂᐊᑎᑦᑎᒋᐊᒃᑲᓐᓂᖔᕐᓗᓯ 
ᐱᓕᒻᒪᓴᖅᑎᑦᑎᒋᐊᖔᒃᑲᓂᖅᑲᑕ, ᐃᒫᒃ ᐊᕐᕌᒍᑦ 
ᐊᓂᒍᖅᖃᑕᓘᓐᓃᑦ ᐊᓯᔾᔨᑕᕐᓂᐊᕋᓗᐊᕐᒥᒻᒪᑕᐃᓛᒃ 
ᑲᑎᒪᔩᑦ.  ᐱᓕᒻᒪᓴᑦᑎᐊᖅᑎᑕᐅᓂᖅᓴᖃᑦᑕᕆᐊᓖᑦ 
ᑲᑎᒪᔩᑦ, ᐱᐅᓂᖅᓴᒃᑯᑦ ᐃᓕᓴᑎᑕᐅᖃᑦᑕᕆᐊᓖᑦ. 
 
 
 
ᒫᓐᓇ ᐃᖅᑲᐃᑦᑕᐅᑎᒋᔪᓐᓇᖏᑦᑎᐊᕐᒥᒐᒪ 
ᐱᓕᕆᐊᕆᔭᕆᐊᓕᖏᓐᓂᑦ ᐃᓚᖏᑦ ᐊᖅᓵᑐᕐᓗᒋᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᑕᒪᓐᓇ ᐃᓱᒪᒋᓗᒍ, 
ᓄᓇᓕᓐᓂ ᐊᖓᔪᖅᑳᖑᕕᒋᓯᒪᔭᓐᓂᓪᓕ 
ᐊᑲᐅᓈᖅᓯᒪᕕᐅᑎᒻᒪᑦ ᓴᓐᖏᔪᑯᓗᓐᓂᑦ 
ᑲᑎᒪᔨᖃᖅᐸᔪᒻᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. ᑕᐃᑲᓂᓗ 
ᕿᑭᕐᑕᕐᔪᐊᒥᑦ ᓴᓐᖏᓂᖃᓂᖅᓴᐅᒐᒥ 
ᖃᐅᔨᒪᓪᓚᕆᑉᐸᔪᔪᒍᑦ ᑕᐃᒃᑯᐊᓕ ᐊᐅᓚᑦᑎᒻᒪᑕ, 
ᑕᐃᒫᓪᓗ ᓱᒋᐊᖃᓂᕐᒥᓂᑦ ᖃᓄᐃᔅᓴᖏᑦᑎᐊᖅᑑᔮᔪᒻᒪᑕ. 
 
 
 
 
ᒫᓐᓇᓕ, ᑕᐃᔅᓱᒪᓂ ᕿᑭᖅᑖᓗᒻᒦᑎᓪᓗᑕ 
ᑮᓇᐅᔭᓕᕆᔾᔪᑎᓕᒫᕌᓗᐃᑦ, ᑮᓇᐅᔭᓂᑦ 
ᑎᑎᖅᑐᐃᒋᐊᖃᕐᓂᓕᒫᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᑦ 
ᐊᓪᓚᕕᖓᓂ ᐱᓕᕆᐊᖑᕙᔪᒻᒪᑕ 
ᐱᓕᕆᐊᕆᒋᐊᖃᖅᐸᔪᖏᓇᑦᑎᒍ. ᐃᓚᖓᒍᑦ ᑕᒪᓐᓇ 
ᐱᐅᓂᖅᓴᓪᓚᕿᐅᓯᔪᖅ, ᐃᒫᒃ ᑎᑭᓴᐃᒍᒪᒐᐃᒐᒪ 
ᑐᐱᖅᓱᕈᒪᒐᐃᒍᒪᓘᓐᓃᑦ ᖃᕋᓴᐅᔭᒧᑦ ᑎᑎᕋᑐᐃᓐᓇᕐᓗᒍ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᖃᐅᔨᒪᓂᐊᕐᖓᑕ 
ᓱᒻᒪᖔᕐᒪ, ᑕᐃᒪᓕ ᑲᒪᒋᔭᐅᑦᑕᓕᖅᑯᖅ ᑲᒪᔨᐅᔪᓄᑦ 
ᑮᓇᐅᔭᓕᕆᔨᕆᔨᐅᔪᓄᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᑦ 
ᐊᓪᓚᕕᖓᓂ ᐃᖃᓗᓐᓂ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕐᔪᐊᒃᑯᑦ 
ᐊᓪᓚᕕᖓᓂ 
ᐃᖃᓗᓐᓂ...(ᑐᓴᖅᓴᐅᑦᑎᐊᓐᖏᑦᑐᖅ)...ᑭᓯᐊᓂᑐᐊᑦᑎᐊᖅ 
ᓂᐊᖁᒻᖑᓇᕐᒪᑦ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅᑕ 
ᖁᐊᓴ. 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ:  
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Thank you, Mr. Chairman. (interpretation 
ends) Just on that again, I do know that 
you were there when the Baffin 
divisional board and all the divisional 
boards were in operation before 2000 or 
1999. If those boards did come back, do 
you feel that it could make a difference as 
to how we see it now? Comparing it from 
the day the board was in existence and 
now, do you feel that if those boards 
were ever brought back, they would make 
a difference? (interpretation) Thank you. 
 
Chairman: Thank you, Mr. Quassa. Mr. 
Mikkungwak asked a very similar 
question, but I’ll allow maybe Ms. Joyce 
if she wants to just give a quick 
summary. 
 
Ms. Joyce: I definitely do feel that 
having the boards back might be an 
advantage, but I think that maybe there 
needs to be more of a study of it. I was an 
observer; I wasn’t directly involved with 
the board when they would come in. I 
just knew how much energy was put 
forward when they came in and I knew 
how they came back to schools with 
much more of an understanding of what 
they needed to do than might be the case 
now. I’ll leave it at that. 
 
Chairman: Thank you, Ms. Joyce. My 
apologies. It was Ms. Angnakak that 
brought up that question earlier. Mr. 
Quassa. 
 
Hon. Paul Quassa: Thank you, Mr. 
Chairman. Just one more question. 
Another issue that we have been hearing 
a lot about is language of instruction and 
as you mentioned earlier, you were part 
of the process when it switched over to 
Bill 21, which is the Education Act now. 
How do you feel about… . Again, 
looking at the three regions, there’s a 

ᖁᔭᓐᓇᒦᒃ ᐃᒃᓯᕙᐅᑖᖅ. (ᑐᓵᔨᑎᒍᑦ) ᑕᕝᕗᖓ 
ᑕᐃᑲᓃᒪᐅᕋᕕᑦ ᑖᒃᑯᐊ ᕿᑭᖅᑖᓗᒻᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ  
ᑕᐃᒃᑯᖓ 2000 ᐅᕝᕙᓘᓐᓃᑦ 1999 ᓯᕗᓂᐊᓂ, ᖃᓄᕐᓕ 
ᐃᓱᒪᕕᑦ ᑕᒪᒃᑯᐊ ᑲᑎᒪᔩᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓄᑦ 
ᐅᑎᖅᑎᔭᐅᒐᔭᖅᐸᑕ ᐃᑲᔫᑎᒐᔭᖅᑰᖅᐹ ᑕᐃᒫᒃ 
ᑕᐅᑐᒃᑲᑦᑎᒍᑦ. ᐃᓛᒃ, ᑕᐃᒃᑯᐊ ᐃᓱᒪᒋᓪᓗᒋᑦ 
ᑕᐃᔅᓱᒪᓂᐅᑎᓪᓗᒍ ᑲᑎᒪᔨᐅᓂᕆᓚᐅᖅᑕᖏᑦ ᒫᓐᓇ 
ᓈᒻᒪᓈᕋᔭᖅᑰᖅᐸ ᑖᒃᑯᐊ ᐅᑎᖅᑎᑕᐅᑉᐸᑕ, 
ᐃᑲᔫᑎᒐᔭᖅᑐᒋᕕᒌᑦ? (ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᖁᐊᓴ. ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ ᐊᐱᕆᖅᑲᐅᒐᓗᐊᕐᒥᖕᒪᑦ. ᒥᔅ ᔪᐃᔅ 
ᑭᐅᒍᒪᒍᕕᑦ ᑭᐅᓵᕐᓗᒍ. ᒥᔅ ᔪᐃᔅ. 
 
 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᐄ, ᐅᑎᖅᑎᑦᑎᓂᖅ ᐊᕕᒃᑐᖅᓯᒪᔪᓄᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᕐᔪᐊᓂᑦ ᐱᐅᒐᔭᖅᑰᖅᑑᒐᓗᐊᖅ 
ᑭᓯᐊᓂ ᐃᒪᐅᓪᓚᕆᒪᐅᖏᓐᓇᒪ ᑕᑯᓯᒪᑐᐃᓐᓇᕋᒃᑯ ᑖᒃᑯᐊ 
ᑲᑎᒪᔩᑦ ᑎᑭᒃᑳᖓᑕᐃᓛᒃ ᐊᒻᒪᓗ ᐃᓯᕌᖓᑕ ᖃᓄᑎᒋᑦ 
ᐆᒻᒪᕐᕕᖃᑦᑕᓚᐅᕐᓂᖏᑦ ᐱᓕᕆᒍᒪᓂᖏᑦ ᐊᒻᒪᓗ 
ᖃᓄᑎᒋ ᖃᓄᐃᓕᖅᖢᑎ ᐅᑎᖃᑦᑕᓚᐅᕐᓂᖏᑦ. 
ᑐᑭᓯᐅᒪᑦᑎᐊᓂᖅᓴᒻᒪᕆᐊᓘᓕᖅᑐᑎᑦ ᐅᑎᖃᑦᑕᓚᐅᕐᒪᑕ 
ᑕᐃᒪᓐᓇᐃᑐᐃᓐᓇᕆᐊᖃᖅᑐᑦ. ᑖᓐᓇ ᑕᕝᕗᖓ.  
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᐊᒻᒪᓗ 
ᓴᖅᑭᑦᑎᑕᐅᓇᓱᒋᖅᑲᐅᒐᒃᑯ. ᒥᔅᑕ ᖁᐊᓴ. 
 
 
 
 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑖᖅ. ᐊᑕᐅᓯᒃᑲᓂᕐᒥᑦ, ᑕᐃᒪᑦᑕᐅᖅ 
ᑐᓴᐅᒪᐃᓐᓇᕈᓘᔭᕋᑦᑎᒍ ᐃᓕᓴᐃᓂᖅ ᐅᖃᐅᓯᕐᓂᑦ. ᑕᐃᒪ 
ᐅᖃᖅᑲᐅᒐᕕᑦ ᑕᒪᑐᒥᖓ ᐃᓚᐅᓚᐅᕐᓂᕋᖅᑐᑎᑦ 
ᒪᓕᒐᒃᓴᖅ 21-ᒨᓕᖅᑎᓪᓗᒋᑦ, ᑖᓐᓇ ᒫᓐᓇ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᐅᓕᖅᑐᖅ. ᖃᓄᖅ 
ᐃᓱᒪᕕᑦ, ᑖᒃᑯᐊ ᕿᒥᕐᕈᓪᓗᒋᑦ ᑖᒃᑯᐊ ᐱᖓᓱᐃᑦ 
ᐊᕕᑦᑐᖅᓯᒪᔪᑦ,  
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variety of those three options that are 
being used. In the Kitikmeot, it’s mostly 
immersion and in some communities, it’s 
Qulliq most of the time.  
 
Do you feel that it is appropriate to use 
three different types of language of 
instruction [models] within Nunavut 
territory or do you feel that maybe it 
would be more consistent across the 
board to use one language of instruction? 
I don’t know how you feel, but what do 
you think of the present system that we 
are now using? Again, the language issue 
is very important. Is this the right 
process? What do you think? 
(interpretation) Thank you. 
 
Chairman: Thank you, Mr. Quassa. That 
topic was the topic of the day in almost 
every consultation meeting we had. There 
was a lot of discussion from one end to 
the other, so I would be very interested as 
well to hear what Ms. Joyce has to say. 
 
Ms. Joyce: I think a misunderstanding is 
out there, again, because they didn’t have 
the documents that they were to choose 
which model for a school.  
 
In a way, the community itself and what 
the language is in a community with their 
children is what make the choice. If the 
children are not speaking Inuktitut 
coming in, then they’re going to need an 
immersion system. If the children are 
coming in speaking Inuktitut, then they 
could have the Qulliq system. If you have 
a large enough school and a big enough 
system, which they have in Arviat, 
Rankin Inlet, and Iqaluit, then they could 
do the dual, but most of our schools don’t 
have the staff to be able to offer the dual 
system.  
 
The other big thing is that if the system is 

ᐱᖓᓱᓂᑦ ᐊᑐᕈᓐᓇᖃᑦᑕᕐᒪᑕ ᖃᓄᖅᑑᕈᑎᖃᕈᓐᓇᕐᖓᑕ. 
ᑭᑎᕐᒥᐅᓂᓕ ᖃᐅᔨᑎᑕᐅᓂᕐᒧᐊᖓᔪᖅ ᐊᓯᖏᓐᓂ 
ᓄᓇᓕᓐᓂ ᖁᓪᓕᖅ ᐊᑐᖅᑕᐅᓂᖅᓴᐅᓪᓗᓂ. 
 
 
 
ᑖᓐᓇ ᓈᒻᒪᒃᑐᕆᕕᐅᒃ ᑖᒃᑯᓂᖓ ᐱᖓᓱᓂᒃ 
ᐊᑐᖅᑕᐅᒍᓐᓇᖅᑐᓂ ᐱᖓᓱᑦ ᐊᑐᖅᑕᐅᑎᓪᓗᒋᑦ, ᐃᒪᓐᓇ 
ᐊᔾᔨᒌᖕᓂᖅᓴᐅᒐᔭᖅᑐᕆᐅᒡᓗᓐᓃᑦ ᐊᑕᐅᓯᕐᒥᒃ ᐅᖃᐅᓯᕐᒧᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑎᖃᖅᐸᑕ. ᖃᓄᕐᓕ ᑕᒪᓐᓇ 
ᐊᑐᖃᑦᑕᖅᑕᕗᑦ ᒫᓐᓇᐅᔪᖅ ᖃᓄᖅᑑᕈᑎᖃᕈᓐᓇᕐᓂᖅ 
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ. ᑕᒪᓐᓇ ᐅᖃᐅᓯᓕᕆᓂᖅ 
ᐱᒻᒪᕆᐊᓗᑎᓪᓗᒍ ᖃᓄᕐᓗ ᐃᓱᒪᒋᕕᐅᒃ? 
(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᖁᐊᓴ. 
ᑖᒃᑯᐊ ᐳᓚᕋᖅᑎᓪᓗᑕ ᑖᓐᓇ ᐅᖃᐅᑦᑎᐊᕙᐅᓚᐅᖅᑐᖅ 
ᐃᓛᒃ ᐃᓗᓐᓇᑦᑎᐊᖏᓐᓄᑦ ᐅᐸᒃᑕᑦᑎᓐᓄᑦ. ᒥᔅ ᔪᐃᔅ 
ᖃᓄᖅ ᐃᓱᒪᖃᕐᒪᖔᖅ ᑐᓴᕈᒪᑦᑎᐊᖅᑐᖓ. 
 
 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᑕᐃᒪ 
ᑐᑭᓯᐅᒪᖃᑎᒌᑦᑎᐊᓐᖏᑦᑐᖃᖅᑰᕐᒪᑕ ᑕᐅᓇᓂ, ᐃᓛᒃ 
ᑕᖅᑳᓂ. ᓂᕈᐊᕋᔭᖅᐸᑕ ᓂᕈᐊᒐᒃᓴᖃᖅᑎᓪᓗᒋᑦ 
ᐊᑕᐅᓯᐅᓐᖏᑦᑐᒥᒃ.  
 
ᑖᓐᓇ ᓄᓇᓕᒃ, ᓇᖕᒥᓂᖅ ᐅᖃᐅᓯᖓ ᑭᓲᓂᖓ 
ᑭᓲᖕᒪᖔᑦ ᓄᓇᓕᖓᑦᑕ ᕿᑐᕐᖓᖏᓐᓄᑦ 
ᓂᕈᐊᖅᑕᐅᔪᒃᓴᐅᔫᒐᓗᐊᖅ. ᓱᕈᓰᑦ ᐅᖃᓕᒪᒍᓐᓃᕐᒪᑕ 
ᐃᓄᒃᑎᑐᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒧᑦ ᑕᐃᒫᒃ 
ᐅᖃᕆᐅᖅᓴᑎᑕᐅᒋᐊᖃᕋᔭᖅᑐᑦ. ᑕᐃᒃᑯᐊ ᖁᓪᓖᒃ 
ᐊᑐᖔᓕᕐᓗᒋᑦ ᑕᐃᒪ ᐃᓕᓐᓂᐊᕐᕕᒃᑕᖃᖅᐸᑦ 
ᑲᖏᖅᖠᓂᕐᒥ ᐃᖃᓗᖕᒥᐅᑎᑐᓪᓗ ᑕᒪᒃᑯᐊ ᒪᕐᕉᖕᓂᒃ 
ᐃᓕᓴᐃᒍᓐᓇᕐᓂᖏᑦ ᑭᓯᐊᓂ ᑕᒪᕐᒥᑲᓴᖅ ᐃᓕᓐᓂᐊᕐᕕᕗᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑕᑭᒃᓴᕐᒪᑕ ᑖᒃᑯᓂᖓ ᒪᕐᕉᖕᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᒐᔭᖅᐸᑕ ᐊᑕᐅᑦᓯᒃᑯᑦ. 
 
 
 
 
 
 
ᑕᐃᒪᑦᑕᐅᖅ  
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in place and you have teachers who are 
trained in how to teach in the immersion, 
how to teach the Qulliq model, then the 
hope and intention was, from research 
that had been done and I taught in the 
south where we had French immersion, 
by the time the students were in grade 7, 
they were seen as “You could have one 
curriculum model from [grades] 7 to 12” 
because the students would have been 
brought to that level.  
 
We haven’t got the courses offered for 
the teachers to show them how to teach 
immersion, so they are doing it the best 
they can. When I first came, summer 
courses were offered to teachers and to 
our SSAs that they could go out for or 
they were offered in communities. We’ve 
had a few offered since Nunavut came, 
but the one I can think of was music. We 
really need to have courses that are 
offered so that teachers can take them on 
how to teach. It isn’t just you walk in and 
you do it. You really do need to know the 
process.  
 
I was at the hearing where I heard the 
mom talking about having a child that 
had to interpret. In our school, we do 
have some children that come speaking 
Inuktitut, but the majority of our students 
only spoke English. The focus was on an 
immersion approach for them.  
 
Chairman: Thank you, Ms. Joyce. Mr. 
Savikataaq.  
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. I’ll be short because I know 
you’re going to say we’re running out of 
time.  
 
Right now, the DEAs have a big say on 
how the schools are run and how the 
curriculum is taught. I believe that 

ᐋᖅᑭᒃᓯᒪᔪᖃᖅᐸᑦ ᐃᓕᓴᐃᔩᓪᓗ ᐃᓕᓐᓂᐊᖅᓯᒪᓗᑎᒃ 
ᖃᓄᖅ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᒍᓐᓇᕐᓂᕐᒥᒃ. ᑖᒃᑯᓂᖓ 
ᐅᖃᕆᐅᖅᓴᓂᕐᒥᒃ ᖁᓪᓕᖅ ᐊᑐᕐᓗᒍ. 
ᓂᕆᐅᒍᒪᓚᐅᕋᓗᐊᕐᒪᑕ ᖃᐅᔨᓴᖅᑕᐅᓯᒪᓂᒃᑯᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓚᐅᕐᒪᑕ ᖃᓪᓗᓈᑦ ᓄᓇᖏᓐᓂ 
ᐅᐃᕖᒃᑯᑦ ᐅᖃᕆᐅᖅᓴᖅᑐᖃᖅᑎᓪᓗᒍ ᖁᑦᑎᖕᓂᓕᒃ 7-ᒦ-
ᓕᖅᑎᓪᓗᒋᑦ ᐊᑕᐅᓯᕐᒥᒃ ᐃᓕᓴᐃᔾᔪᑎᖃᓕᕐᓗᑎᒃ 7-ᒥᑦ 
12-ᓄᑦ. ᑕᕝᕗᖓ ᑎᑭᓯᒪᓕᕐᒪᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ. 
 
 
 
 
ᐃᓕᓴᐃᔨᓄᑦ ᐃᓕᓐᓂᐊᒐᒃᓴᖃᓚᐅᓐᖏᒻᒪᑦ ᖃᓄᖅ 
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᒋᐊᖃᕐᒪᖔᑕ ᑖᒃᑯᓂᖓ. ᐃᒪᓐᓇ 
ᐊᔪᓐᖏᓐᓂᕐᒥᓄᑦ ᐊᑐᕋᓱᒃᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᒐᓱᒃᑐᑦ 
ᐊᐅᔭᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᓚᐅᕐᒪᑕ ᐊᐅᔭᒃᑯᑦ 
ᓄᓇᓕᖕᓂᓗᓐᓃᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᖅᑎᑕᐅᓪᓗᑎᒃ. 
ᓄᓇᕗᑦ ᓴᖅᑭᑎᑕᐅᑎᓪᓗᒍ ᐊᒥᓲᓐᖏᑦᑐᑯᓗᖕᓂᒃ ᑖᒃᑯᐊ 
ᓲᕐᓗ ᐃᓕᓐᓂᐊᒐᒃᓴᖃᕆᐊᓖᑦ ᐃᓕᓴᐃᔩᑦ ᖃᓄᖅ 
ᐃᓕᓴᐃᒋᐊᖃᕐᓂᖏᓐᓄᑦ. ᑕᒪᒃᑯᐊ ᐱᑕᖃᕆᐊᖃᒻᒪᕆᒃᑐᑦ. 
ᐄ, ᐅᕙᓐᓄᓪᓗ ᑕᑯᒍᓐᓇᓐᖏᓐᓇᒪ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᒃ.  
 
 
 
 
 
 
 
ᑐᓴᓚᐅᕐᒥᒐᒪ ᕿᑐᕐᖓᖓ ᑐᓵᔨᐅᒋᐊᖃᓚᐅᕐᓂᖓᓂᒃ. ᐄ, 
ᑕᐃᒪ ᐃᓄᒃᑎᑑᖅᑐᓂᒃ ᐃᓕᓐᓂᐊᕆᐊᖅᑐᖃᖃᑦᑕᕐᒪᑦ 
ᐃᓚᖏᓐᓂ ᑭᓯᐊᓂ ᐊᒥᓲᓂᖅᓴᑦ ᖃᓪᓗᓈᑎᑑᓕᕐᒪᑕ 
ᑕᐃᒫᒃ ᐅᖃᕆᐅᖅᓴᑎᑕᐅᓂᕐᒥᒃ ᐊᑐᖅᑎᑕᐅᓕᓚᐅᖅᑐᑦ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅᑕ 
ᓴᕕᑲᑖᖅ. 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
ᓇᐃᓈᕐᓂᐊᖅᑲᕋ ᐱᕕᒃᓴᑭᓕᕋᑦᑕ ᖃᐅᔨᒪᒐᒪ. 
 
 
ᒫᓐᓇᐅᔪᖅ ᑖᒃᑯᐊ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ 
ᐱᓕᕆᐊᒃᓴᖃᕐᒪᑕ ᐃᒪᓐᓇ ᖃᓄᖅ ᐃᓕᓐᓂᐊᕐᕕᒃ 
ᐊᐅᓚᓂᐊᕐᓂᖓᓂᒃ ᖃᓄᕐᓗ ᐃᓕᓐᓂᐊᒐᒃᓴᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔾᔪᑕᐅᒋᐊᖃᕐᓂᖏᓐᓂᒃ. ᐄ, ᑖᓐᓇ  
ᐅᒃᐱᕈᓱᒃᑲᒪᓕ  
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education should be standardized because 
we have a very mobile population now. 
For example, if a student is in grade 6 in 
Whale Cove and they move to Igloolik; 
when they go to that grade 6, they should 
be taught the very same stuff, same 
subject, same textbook, and absolutely 
the same everything, otherwise it really 
disrupts their learning. 
 
I’ll ask for your opinion. The only way to 
get that, I think, is if the Department of 
Education sets the standards and sets the 
curriculum. Your opinion on that. Thank 
you. 
 
Chairman: Thank you. Ms. Joyce. 
 
Ms. Joyce: And that does fall to the 
department to develop that curriculum. 
Even if the students are in an immersion 
program or in the Qulliq model where 
they know the language, curriculum 
outcomes will need to be developed 
based on the content. The content can be 
the same. It can be that we need to really 
look at what would that change as far as 
how the children would come to it and be 
able to produce for them their results 
based on what the model was.  
 
The curriculum itself is set by the 
department and the DEA does have some 
choices. Of course, they were going to 
have more when we had multiple options 
as something that we were going to do, 
but that seems to have, as well, been 
dropped and I think that’s a shame 
because I knew how much effort was put 
into looking at that. It would have been a 
very exciting to see happening in our 
schools.  
 
I was in Kugluktuk when we did the pilot 
for trades and I saw that the students who 
went through that program were 

ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᔪᑦ  
ᐊᑕᐅᓯᐅᓗᑎᒃ ᓇᒥᓕᒫᖅ ᖁᑦᑎᖕᓂᓕᒃ 6-ᒦᑦᑐᑦ 
ᑎᑭᕋᕐᔪᐊᓂ ᓄᒃᑎᕈᑎᒃ ᐃᒡᓗᓕᖕᒧᓪᓗᓐᓃᑦ ᖁᑦᑎᖕᓂᓕᒃ 
6-ᒨᕐᓗᑎᒃ ᑖᒃᑯᓂᖓᑦᓴᐃᓐᓇᖅ ᐃᓕᓐᓂᐊᖅᑕᒥᓂᒃ 
ᑲᔪᓯᒍᑎᖃᕈᓐᓇᕐᓂᐊᑦᒪᑕ.  
 
 
 
 
 
 
ᐅᒃᐱᕈᓱᒃᐱᑦ ᐃᓛᒃ ᐊᐱᕆᑐᐃᓐᓇᖅᑕᒋᑦ ᖃᓄᖅ 
ᐃᓱᒪᖕᒪᖔᖅᐱᑦ. ᑖᒃᑯᐊ ᑕᒡᒐ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐋᖅᑭᒃᓯᒍᓐᓇᕐᒪᑕ ᐊᑕᐅᓯᕈᖅᑎᑦᓯᓪᓗᑎᒃ. ᖃᓄᕐᓕ 
ᐃᓯᒪᒋᕕᐅᒃ ᑕᒪᓐᓇ? ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᔪᐃᔅ. 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᐃᑦ 
ᐱᓕᕆᐊᖑᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 
ᐅᖃᕆᐅᖅᓴᑎᑕᐅᒐᓗᐊᖅᐸᑦ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᖅ 
ᖁᓪᓕᕐᒥᒃ ᖃᐅᔨᒫᓂᒃᑐᕐᓗᓐᓃᑦ ᐅᖃᐅᓯᕐᒥᓂᒃ. ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑎᒃᓴᐃᑦ ᓴᓇᔭᐅᔪᑦ ᒪᓕᒋᐊᖃᕐᓂᐊᖅᑐᑦ 
ᑖᒃᑯᓂᖓᑦᓴᐃᓐᓇᕐᓂᓗᓐᓃᑦ, ᐃᓛᒃ ᐃᓱᒪᒋᔭᐅᔪᓂᒃ. 
ᐃᒻᒪᖄ ᕿᒥᕐᕈᓪᓚᕆᒋᐊᖃᕋᔭᖅᑕᕗᑦ ᖃᓄᖅ 
ᐊᓯᔾᔨᐅᑎᖃᖅᑲᑕ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ 
ᐊᑐᖅᑕᐅᓕᑦᓯᐊᕈᓐᓇᕋᔭᕐᓂᖓ ᑕᐃᒃᑯᐊ ᒪᓕᒡᓗᒋᑦ 
ᐆᒃᑑᑕᐅᓚᐅᖅᑐᑦ.  
 
 
 
 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑕᐅᔪᑦ ᓇᖕᒥᓂᖅ ᓴᓇᔭᐅᓗᑎᒃ 
ᐋᖅᑭᒃᑕᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᓕᕆᕕᖓᓄᑦ. 
ᑖᒃᑯᐊ ᓂᕈᐊᒐᒃᓴᖃᖅᑑᒐᓗᐊᑦ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐱᑕᖃᒃᑲᓐᓂᕐᓂᐊᖅᑐᖅ ᑭᓯᐊᓂ 
ᐊᒥᓱᒃᑲᓐᓂᕐᓂᒃ ᓂᕈᐊᒐᒃᓴᖃᓕᖅᑲᑕ. ᑕᒪᓐᓇᑦᑕᐅᖅ 
ᓄᖅᑲᖅᑎᑕᐅᓯᒪᔪᖅ. ᐅᒡᒍᐊᕐᓇᖅᑑᒐᓗᐊᖅ 
ᐊᒃᓱᕉᑎᒋᔭᐅᓪᓂ ᐱᓕᕆᐊᕆᔭᐅᓚᐅᕐᒪᑦ ᕿᒥᕐᕈᔭᐅᓪᓗᓂ. 
ᑕᒪᓐᓇ ᖁᕕᐊᓇᕋᔭᒻᒪᕆᓚᐅᖅᑐᖅ ᐃᓪᓕᓐᓂᐊᕕᖕᓂ 
ᓴᖅᑭᑎᑕᐅᒃᐸᑦ. 
 
 
 
ᖁᕐᓗᖅᑑᕐᒥᓕ ᑖᒃᑯᐊ ᐆᒃᑑᑎᒋᔭᐅᖕᒪᑕ ᓴᓇᔨᐅᒃᓴᓂᕐᒧᑦ 
ᑕᑯᓚᐅᖅᑐᖓ ᐃᓕᓐᓂᐊᓚᐅᖅᑐᑦ ᑖᒃᑯᓄᖓ 
ᓴᓇᒋᐅᖅᓴᓂᕐᒥᒃ  
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completely changed by it. They 
graduated with very high marks and went 
through the pre-trades testing and they 
passed that. It showed the level that can 
happen.  
 
The curriculum and standards should be 
set by the department so that schools can 
actually then implement based on the 
models. 
 
Chairman: Thank you, Ms. Joyce. Mr. 
Savikataaq. 
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. Most of the stuff has been 
covered by my colleague, but I just want 
to talk a little bit about attendance. 
Everybody knows that it’s a problem and 
it seems to be getting worse.  
 
On page 19 of your submission, I just 
want to quote you because I believe you 
can’t say it any better than that. If the 
attendance issue is not addressed, the last 
sentence reads, “If left unaddressed, it 
will result in many more people on 
welfare, housing issues, and a two-tier 
population, those who work and those 
who don’t.” That is absolutely true 
because we can have a very good 
education, but if the kids don’t step in the 
door to take advantage of it, then it 
doesn’t help them.  
 
That’s just a comment. If you want to 
comment on it, you can, but it’s just a 
comment because I believe attendance is 
a real issue everywhere and we have 
heard that too. Thank you, Mr. Chairman. 
 
Chairman: Thank you, Mr. Savikataaq. 
We heard from, I believe, our witnesses 
with NTI this morning who talked about 
some collaboration, parental engagement, 
and national work that has been going on, 

ᐊᓯᔾᔨᑦᓯᐊᓚᐅᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᐅᓪᓗᑎᒃ. 
ᐃᓕᓐᓂᐊᕌᓂᑦᓯᐊᖅᓱᑎᒃ ᐊᓂᒎᑎᑦᓯᐊᖅᓱᑎᒃ ᓈᓴᐅᑎᖏᑦ 
ᖁᕝᕙᓯᒃᑐᒻᒪᕆᐅᓪᓗᑎᒃ ᖃᐅᔨᓴᖅᑕᐅᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ 
ᐊᓂᒎᑎᑦᓯᐊᖅᑐᑎᒃ ᖃᐅᔨᓴᖅᑕᐅᔾᔪᑎᒥᓂᒃ. ᐄ, ᑕᒪᒃᑯᐊ 
ᓴᖅᑭᒍᓐᓇᖅᑐᑦ. 
 
 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᔾᔪᑏᑦ ᒪᓕᒐᒃᓴᐃᓪᓗ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᐋᖅᑭᒃᑕᐅᓪᓗᑎᒃ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᒥᔅᑕ 
ᓴᕕᑲᑖᖅ. 
 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. ᐄ, 
ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᐅᓗᐊᖅᑲᐅᖕᒪᑕ ᑲᑎᒪᔨᐅᖃᑎᓐᓄᑦ, 
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕆᐊᖃᕐᓂᖏᓐᓂᒃ 
ᓴᖅᑭᐅᕌᕐᔪᒡᓗᒍ ᑕᒪᓐᓇ 
ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᔪᒻᒪᕆᐊᓗᖕᒪᑦ ᐊᒻᒪᓗ 
ᐱᕙᓪᓕᐊᑐᐃᓐᓇᖅᑐᓂ. 
 
ᒪᒃᐱᒐᖅ 19-ᒥ ᑕᒡᕙᓂ ᑐᓂᓯᒪᔭᕐᓂ, 
ᐊᓯᐊᒎᒃᑲᓐᓂᕈᓐᓇᖅᑰᓐᖏᒻᒪᑦ ᑐᑭᑖᖅᑎᑕᐅᓯᒪᓂᖓ. 
ᑕᒪᓐᓇ ᐅᖃᐅᓯᐅᓐᖏᑉᐸᑦ ᓴᖅᑭᑎᑦᓯᓂᐊᕐᒪᑦ 
ᐊᒥᓱᒃᑲᓐᓃᑦ ᐃᓄᓕᕆᔨᒃᑯᓐᓂ ᐃᑲᔪᖅᑕᐅᒋᐊᖃᓕᕐᓗᑎᒃ 
ᐃᒡᓗᑭᒃᓴᕐᓗᑎᒡᓗ. ᑕᒪᒃᑯᐊ ᐃᖅᑲᓇᐃᔭᖅᑐᑦ 
ᐃᖅᑲᓇᐃᔭᓐᖏᑦᑐᓪᓗ ᑕᒪᓐᓇ ᓱᓕᖕᒪᑕ. 
ᐃᓕᓐᓂᐊᖅᓯᒪᑦᓯᐊᕈᓐᓇᒻᒪᕆᒃᑐᑦ ᑕᐃᒪᓐᓇ ᒪᑐᐃᖓᔪᓂᒃ 
ᐊᑑᑎᖃᔾᔮᓐᖏᒻᒪᑦ. 
 
 
 
 
 
 
 
ᑖᓐᓇ ᐅᖃᐅᓯᕆᑐᐃᓐᓇᖅᑕᕋ ᑕᒪᓐᓇ 
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᒋᔭᐅᓐᓇᕆᖅᑰᕋᑦᑎᒍᑦ ᑕᒪᓐᓇ 
ᐃᓕᓐᓂᐊᑦᓯᐊᖃᑦᑕᖏᓐᓂᖅ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᓴᕕᑲᑖᖅ. ᑕᐃᒪ 
ᐅᖃᐅᓯᐅᖅᑲᐅᒻᒥᖕᒪᑦ ᓄᓇᕗᑦ ᑐᓐᖓᕕᒃᑯᓐᓄᑦ ᑕᒪᓐᓇ 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐃᓚᐅᑎᑕᐅᖃᑦᑕᕆᐊᖃᕐᓂᖏᑦ.  



 112

but Ms. Joyce made some very strong 
comments on attendance. We all 
appreciate not just the needs but the 
demand for our children to go to school. 
Ms. Joyce, I’ll give you a couple of 
minutes and when you’re done, maybe 
you can just go to your closing 
comments.  
 
Ms. Joyce: In Kugluktuk, we developed 
the kitchen-table conversation approach. 
It has already been used by various 
organizations, but we adapted it and 
made it work for getting information 
from the community. It’s a very 
successful approach to use for 
consultation. We talked about the issues 
and attendance was one. It gave us some 
insights.  
 
As a school, we worked extremely hard 
over the two years I was there to try and 
raise our attendance. It certainly didn’t 
fall. It did go up a bit, but not as much as 
I would have liked it to. We tended to 
have quite a group of kids that came a lot 
with very good attendance, but it was the 
ones that were the drop-ins that were a 
real problem. 
 
I believe we need a major study by 
researchers who may be knowledgeable 
in various approaches. It would bring, 
whether it be a piece of research that is 
done in collaboration with the coalition, 
with NTI, and with the department, so 
that people out there know what an issue 
it is, that it’s something that is concerning 
to us all and that it will make such a 
difference with what happens with our 
school system and our children in the 
future.  
 
Chairman: Thank you, Ms. Joyce. I 
want to thank you again for taking what 
seems like a lot of time that you invested 

ᒥᔅ ᔪᐃᔅ ᐅᖃᑦᓯᐊᕋᑖᕐᒥᖕᒪᑦ ᑖᒃᑯᓂᖓ 
ᐃᓕᓐᓂᐊᖃᑦᑕᕆᐊᖃᖅᑐᓂᒃ ᐃᒪᓐᓇ ᐊᒃᓱᕉᑎᖏᓐᓂᒡᓗ 
ᐃᓕᓐᓂᐊᖅᑎᒍᑎᑦᑕ ᐱᐊᓂᒃᑯᕕᑦ ᑕᐃᒪ  
ᐃᓱᓕᔾᔪᑎᖕᓂᖃᐃ ᐅᖃᕈᓐᓇᕈᕕᑦ. 
 
 
 
 
 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᖁᕐᓗᖅᑑᕐᒥ, ᐋᖅᑭᒃᓱᐃᓚᐅᕋᑦᑕ ᓲᕐᓗ 
ᑲᑎᑐᐃᓐᓇᖅᓱᑕ ᒪᓐᓇ ᓂᕿᓕᐅᕐᕕᒻᒥᓗᓐᓃᑦ 
ᑲᑎᕈᓗᔭᖅᓱᑕ ᑖᒃᑯᐊ ᐋᖅᑭᒃᓱᐃᖃᑦᑕᖅᓯᒪᒐᑦᑕ 
ᑐᑭᓯᒋᐊᖃᑎᒌᒃᓱᑕ ᓄᓇᓕᖕᓂᓗ ᑐᑭᓯᒋᐊᖅᓱᑕ ᑕᒪᓐᓇ 
ᓯᕗᒧᑦᓯᐊᖃᑦᑕᖅᓯᒪᔪᖅ ᐋᔩᖃᑎᒌᒍᒋᓪᓗᒍ. 
ᐅᖃᐅᓯᖃᖃᑦᑕᖅᓯᒪᒻᒥᔪᒍᑦ ᑖᔅᓱᒥᖓᐃᓛᒃ 
ᐃᓕᓐᓂᐊᑦᓯᐊᖃᑦᑕᖏᓐᓂᕐᒥᒃ ᐊᒻᒪᓗ ᑐᑭᓯᕚᓪᓕᖅᑐᒍᑦ 
ᖃᓄᑭᐊᖅ. 
 
 
 
ᐃᓕᓐᓂᐊᕐᕕᐅᓪᓗᑕ ᐊᒃᓱᕈᓚᐅᕋᓗᐊᕋᑦᑕ ᐱᖓᓱᓄᑦ 
ᐊᕐᕌᒍᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᑎᓪᓗᖓ ᑕᒪᒃᑯᐊ 
ᐅᓄᖅᓯᒋᐊᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᑐᑦ. 
ᐅᑯᐊᒃᓵᖑᓕᕌᖓᑦ ᖁᕝᕙᕆᐊᖃᑦᑕᖅᑑᒐᓗᐊᖅ 
ᐊᒃᐸᑐᐅᓐᓇᖃᑦᑕᖅᑐᖅ ᐊᓯᐊᒍᑦ. ᐊᒥᓱᐃᑦ 
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᓚᐅᖅᑑᒐᓗᐊᑦ 
ᐃᓕᓐᓂᐊᑦᓯᐊᖃᑦᑕᖅᓱᑎᒃ ᑭᓯᐊᓂ ᑕᐃᒃᑯᐊ ᐃᓚᖏᑦ 
ᐃᓕᓐᓂᐊᕈᒪᓕᕌᖓᒥᒃ ᐃᓯᑐᐃᓐᓇᖃᑦᑕᖅᓱᑎᒃ. 
 
 
ᑕᒪᓐᓇ ᖃᐅᔨᓴᖅᑕᐅᒋᐊᖃᒻᒪᕆᖅᑰᖅᑐᖅ ᖃᐅᔨᓴᖅᑎᓄᑦ 
ᖃᐅᔨᒪᑦᓯᐊᖅᑐᓄᑦ ᖃᓄᖅ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ 
ᐊᑐᕈᓐᓇᖅᑐᓂᒃ ᖃᐅᔨᓴᕐᓂᒃᑯᑦ. ᐃᑲᔪᖅᑎᖃᕐᓗᓂᓗᓐᓃᑦ 
ᐊᓯᖏᓐᓂᒃ ᑖᒃᑯᓂᖓ ᑲᑐᔾᔨᖃᑎᒌᓂᒃ ᓄᓇᕗᑦ 
ᑐᓐᖓᕕᒃᑯᓐᓂᑦ ᒐᕙᒪᒃᑯᓐᓂᓪᓗᓐᓃᑦ. ᐃᓄᐃᑦ 
ᖃᐅᔨᒪᔫᒐᓗᐊᑦ ᑭᓱᑦ ᐱᔾᔪᑕᐅᓂᖓᓂᒃ ᑭᓯᐊᓂ 
ᐃᓱᒫᓗᑎᒋᒋᐊᖃᖅᑕᐃᓐᓇᕆᒐᑦᑎᒍᑦ. ᑕᒪᓐᓇ 
ᐃᑲᔫᑎᒻᒪᕆᒐᔭᖅᑐᖅ ᖃᓄᐃᓕᕙᓪᓕᐊᓂᖏᓐᓄᑦ 
ᐃᓕᓐᓂᐊᕐᕕᑦᑕ ᖁᑐᕐᖓᑦᑕᓗ ᑕᒫᓂ 
ᓯᕗᓂᕆᓂᐊᖅᑕᑦᑎᓐᓂ.  
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. ᐊᒻᒪᓗ 
ᖁᔭᓐᓇᒦᕈᒪᒐᒃᑭᑦ ᑕᒡᕙᓃᖅᑲᐅᒐᕕᑦ, 
ᐱᕕᒃᓴᖃᖅᑎᑦᓯᐊᕋᑖᕋᕕᑦ  
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into the analysis of the legislation and 
although we didn’t cover all the areas that 
you had entrusted to us with the 
information, I can assure you that we 
have gone through it and will continue to 
go through it when we submit our final 
report to the legislature on this 
legislation.  
 
I just wanted to take the time to thank 
you on behalf of the Committee for 
coming and attending in person to bring 
further clarity to some of the comments 
that you made in your submission. Thank 
you very much, Ms. Joyce. 
 
Ms. Joyce: Thank you for this 
opportunity because when you leave 22 
years behind, you need a chance to really 
summarize what has happened over 22 
years. This has been an incredible 
opportunity for me to have taught and 
have worked up here over these years, 
and everybody that knows me knows that 
I am passionate about what education 
means for the children and for the 
schools. It was very therapeutic to go 
through and to put the input that I did to 
you. I do appreciate this opportunity to be 
able to speak to you about it. Thank you. 
 
Chairman: Thanks again. Just to 
comment, I know that you worked with 
Millie for a number of years and she 
attended our meeting in Kugluktuk and 
her passion is still very much alive as 
well. 
 
>>Laughter 
 
We will take a six- or seven-minute break 
and come back with the coalition of 
DEAs.  
 
Thank you once again, Ms. Joyce.  
 

ᐊᒻᒪᓗ ᑕᒪᓐᓇ ᐱᓕᕆᐊᕆᔭᕕᕆᔫᔮᖅᑐᒍ. ᑖᒃᑯᐊ 
ᐅᖃᐅᓯᕆᔭᐃᓐᓇᕆᓐᖏᒃᑲᓗᐊᕋᑦᑎᒍᑦ ᑖᒃᑯᐊ 
ᐅᖃᐅᓯᕆᓯᒪᔭᑎᑦ ᑖᒃᑯᓂᖓ ᑎᑎᖅᑲᓂᒃ ᖃᐅᓚᑦᑕᑦᓯᓐᓂ 
ᐃᒪᓐᓇ ᕿᒥᕐᕈᓯᒪᑦᓯᐊᖅᑕᕗᑦ ᐊᒻᒪᓗ 
ᕿᒥᕐᕈᒃᑲᓐᓂᕈᓐᓇᕐᓂᐊᕆᓪᓗᒍ. ᑭᖑᓪᓕᖅᐹᒥ  
ᐅᓂᒃᑳᓕᐅᕐᓂᐊᕋᑦᑕ ᒪᓕᒐᓕᐅᕐᕕᒻᒧᑦ ᑖᒃᑯᓂᖓ. 
 
 
 
 
ᑕᐃᒪ ᒫᓐᓇ ᖁᔭᓐᓇᒦᕈᒪᕙᒋᑦ ᖃᐃᒍᓐᓇᖅᑲᐅᒐᕕᑦ 
ᑲᑎᒪᔨᕋᓛᓄᑦ. ᑕᒪᒃᑯᓂᖓ ᑐᑭᓯᒋᐊᖅᑎᑦᓯᒋᐊᖅᑐᖅᓱᑎᑦ 
ᑖᒃᑯᓂᖓ ᑎᑎᕋᖅᓯᒪᔭᐃᑦ. ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᔪᐃᔅ. 
 
 
 
 
ᔪᐃᔅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ ᐱᕕᖃᖅᑎᑕᐅᓂᕐᓄᑦ 
ᓲᖃᐃᒻᒪ 22 ᐊᕐᕌᒍᑦ ᕿᒪᒃᑯᕕᐅᒃ, ᐱᓕᕆᓚᐅᖅᓱᓃᓛᒃ 
ᕿᒥᕐᕈᒋᐊᖃᓲᖑᒐᑦᑕ ᖃᓄᐃᓕᖓᓯᒪᓂᖓᓂᒃ. ᑕᒪᓐᓇ 
ᐅᕙᓐᓄᑦ ᐱᕕᒃᓴᑦᓯᐊᖑᓕᓚᐅᕐᒪᑦ ᑕᒫᓂ 
ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᓯᒪᓪᓗᖓ ᖃᐅᔨᒪᔭᐅᒐᒪ ᑕᒪᓐᓇ 
ᐊᒃᓱᕉᑎᒋᒐᒃᑯ ᐃᓕᓐᓂᐊᕐᓂᖅ. ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ 
ᓱᕈᓰᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕖᑦ. ᑕᒪᓐᓇ 
ᒪᒥᓴᕈᑎᒋᖅᑲᐅᒐᒃᑯ. ᐄ, ᑖᒃᑯᓂᖓ ᐅᖃᐅᓯᑎᒍᑦ 
ᖁᔭᓕᔪᖓ ᑕᒪᑐᒥᖓ ᐱᕕᒃᓴᖃᖅᑎᑕᐅᖅᑲᐅᖕᒥᒐᒪ 
ᐃᓕᑦᓯᓐᓄᑦ ᐅᖃᓕᒪᒍᓐᓇᖅᑎᑕᐅᓪᓗᖓ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ 
ᓂᓪᓕᐅᑎᒃᓴᑐᐃᓐᓇᖅ. ᒥᓕ ᐃᖅᑲᓇᐃᔭᖃᑎᒋᓯᒪᒐᖕᓂ 
ᑕᐃᑲᓃᓚᐅᖅᖢᓂᓗ ᖁᕐᓗᖅᑐᕐᒥᑦ. ᓱᓖᓛᒃ 
ᐊᒃᓱᕉᑎᖃᑦᑎᐊᖅᑐᖅ ᑕᒪᑐᒥᖓ. 
 
 
>>ᐃᓪᓚᖅᑐᑦ 
 
 
6-7 ᑎᑦᑕᑦ ᓄᖅᑲᖓᓚᐅᑲᖕᓂᐊᖅᑐᒍᑦ. ᐅᑎᕈᑦᑕ 
ᓄᓇᕗᒻᒥ ᐃᓪᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦᑕ 
ᑲᑐᔾᔨᖃᒌᖏᑦ ᑲᒪᒋᓂᐊᖅᑕᕗᑦ. 
 
ᖁᔭᓐᓇᒦᒃᑲᓐᓂᖅᐸᒋᑦ ᒥᔅ ᔪᐃᔅ.  
 
 



 114

>>Committee recessed at 14:43 and 
resumed at 14:55 
 
Chairman: Thank you, everybody. With 
us this afternoon, we have the coalition of 
DEAs. At this time, I would like to invite 
the Acting Chairperson, Leena Evic, to 
make her opening comments and 
introduce.  
 
Ms. Evic (interpretation): Thank you, 
Mr. Chairman and Committee Members. 
Thank you for inviting us today as you 
are starting to wrap up the hearing and 
getting feedback from the communities.  
 
First of all, I would like to start off by 
indicating that I had just started with the 
coalition in March. I was first selected as 
the vice-chair of the Coalition of Nunavut 
District Education Authorities and as a 
member, but just recently, our chairman 
resigned and I am now the acting 
chairperson of the coalition.  
 
I’m here today in front of the Committee 
and I would also like you to know that 
I’m new in this position. I am here with 
Nikki Eegeesiak, Executive Director of 
the Coalition, and I will be referring 
some of the questions to her when I can’t 
answer.  
 
Again, personally, I have been involved 
with the education system since 1972 and 
I have been working on education issues 
as a teacher, a principal, and an instructor 
with the NTEP program. Even today, I 
am still involved in the education system, 
but outside of the government and 
through our own business, Pirurvik.  
 
First of all, I would like to thank Willie 
Nakoolak, who was a long-time chair of 
the coalition, for taking us to where we 
are today to focus on important matters. I 

>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᐃᑦ 14:43ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ 
14:55ᒥ 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᕌᓗᒃ ᐅᑎᕋᔅᓯ. 
ᑕᒪᑐᒪᓂ ᐅᓐᓄᓴ, ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑕ 
ᑭᒡᒐᑐᖅᑐᖏᑦ ᑕᕝᕙᓃᓐᓂᐊᕐᒪᑕ, ᒥᔅ ᓖᓇ ᐃᕕᒃ,  
ᒪᑐᐃᖅᓯᔾᔪᑎᖃᖅᐸᑦ ᐱᔪᓐᓇᖅᓯᔪᖅ. 
 
 
 
 
ᐃᕕᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ ᐊᒻᒪ ᑲᑎᒪᔨᐅᔪᓯ. 
ᖁᔭᓐᓇᒦᒃ ᖃᐃᖁᔭᐅᒐᑦᑕ ᐅᓪᓗᒥ ᑕᕝᕗᖓ 
ᐃᓱᓕᑉᐸᓪᓕᐊᓕᖅᑎᓪᓗᒍ ᑕᒪᓐᓇ ᖃᐅᔨᓇᓱᐊᕐᓂᕆᔭᓯ 
ᓄᓇᕗᒻᒥ. 
 
 
ᓯᕗᓪᓕᖅᐹᒥᑦ, ᓇᓗᓇᐃᖅᓯᖅᑳᕈᒪᔪᖓ, 
ᒫᑦᓯᐅᕋᑖᓚᐅᖅᑐᒥᑦ ᐱᒋᐊᖃᑕᐅᓕᑕᐃᓐᓇᓚᐅᕋᒪ. 
ᐃᔅᓯᕙᐅᑕᐅᑉ ᑐᖏᓕᐊᓄᑦ ᓂᕈᐊᖅᑕᐅᓚᐅᕋᓗᐊᖅᑐᖓ 
ᑲᑎᒪᔨᐅᖃᑕᐅᓯᓐᓈᓂᐊᕐᓗᖓ, ᑭᓯᐊᓂ 
ᒫᓐᓇᒫᖑᓚᐅᖅᑐᖅ ᐃᔅᓯᕙᐅᑕᕗᑦ ᓄᖅᑲᓚᐅᕐᒪᑦ, ᑕᐃᒫᒃ 
ᑭᖑᕝᕕᐅᑎᑲᐃᓐᓇᖅᑐᖓ ᑖᔅᓱᒧᖓ. 
 
 
 
ᑕᐃᒪ ᑕᕝᕙ ᐅᕙᓃᑉᐳᖓ ᐅᓪᓗᒥ ᐱᔾᔪᑎᒋᓪᓗᒍ ᐃᓕᔅᓯ 
ᓵᖓᓂᑦ ᐊᒻᒪ ᖃᐅᔨᒪᖁᔨᓪᓗᖓ ᓄᑖᖑᓂᕋ ᐃᓱᒪᒋᓪᓗᒍ 
ᑖᒃᑯᓄᖓ. ᐅᓇ ᑐᑭᒧᐊᖅᑎᑦᑎᔨᕗᑦ ᓂᑭ ᐃᔨᑦᓯᐊᖅ 
ᐅᕙᓃᖃᑎᒋᔭᕋ, ᓇᓗᓇᖏᑦᑐᖅ ᑐᑭᒨᕆᖃᑦᑕᕐᓂᐊᕋᒃᑯ 
ᐃᓚᖏᓐᓄᑦ ᑭᐅᔪᓐᓇᖏᑦᑕᓐᓄᑦ. 
 
 
 
ᓇᒻᒥᓂᕐᓕᑦᑕᐅᖅ, ᐅᕙᖓ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ 
ᐃᓗᐊᓄᑦ ᐃᓯᓚᐅᖅᑐᖓ ᐃᖅᑲᓇᐃᔮᒃᑯᑦ 1972-
ᖑᑎᓪᓗᒍ ᐊᑯᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒦᓚᐅᖅᑐᖓ 
ᐃᓕᓴᐃᔨᐅᓪᓗᖓ ᐊᒻᒪᓗ ᐊᖓᔪᖅᑳᖑᓪᓗᖓ ᐊᒻᒪᓗ 
ᐃᓕᓴᐃᔨᔅᓴᓄᑦ ᐃᓕᓴᐃᔨᐅᓪᓗᖓ. ᒫᓐᓇ ᓱᓕ 
ᐃᓕᓐᓂᐊᕐᓂᐅᑉ ᐃᓗᐊᓃᑦᑐᖓ ᑭᓯᐊᓂ ᒐᕙᒪᒃᑯᑦ 
ᓯᓚᑖᓐᓂ, ᓇᒻᒥᓂᖁᑎᑦᑎᒍᑦ ᐃᓄᑦᑎᑐᑦ 
ᐃᓕᓐᓂᐊᕐᕕᐅᔪᒍᑦ ᑕᑉᐹᓂ ᐱᕈᕐᕕᒻᒥ. 
 
 
 
ᖁᔭᓐᓇᒦᖅᑕᕋ ᑕᐃᓐᓇ ᐃᔅᓯᕙᐅᑕᕆᕋᑖᖅᑕᕗᑦ ᐅᐃᓕ 
ᓇᑯᓛᖅ, ᐅᓪᓗᒥᒧᑦ ᑎᑭᑎᑦᑎᓯᒪᒻᒪᑦ ᐅᕙᑦᑎᓐᓂ 
ᑖᒃᑯᓂᖓᓗ ᐱᒻᒪᕆᒋᔭᐅᔪᓂᑦ ᑭᒡᒐᑐᖅᑕᑎᓐᓄᑦ. 
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would also like to take the opportunity to 
thank the board members who work very 
hard and also our staff.  
 
(interpretation ends) Good afternoon, 
everyone. As I said earlier, my name is 
Leena Evic and I am the Acting 
Chairperson for the Coalition of Nunavut 
DEAs and I am here with Nikki 
Eegeesiak, our Executive Director of the 
Coalition.  
 
Thank you for the opportunity to present 
today and thank you for all the work you 
are putting in to ensure that we have a 
strong and effective legislation for our 
education system in Nunavut.  
 
The coalition was established in 2008 to 
represent the collective voice of DEAs on 
education matters. Membership in the 
coalition includes all Nunavut DEAs, 
along with appointed representatives 
from NTI, Nunavut Disabilities, 
Commission scolaire francophone du 
Nunavut, and emeritus positions. The 
purpose of the coalition is well outlined 
in Part 15, section 190 of the Nunavut 
Education Act.  
 
Our board is elected by our membership 
and board members serve until their 
terms are over in their home 
communities. The board is responsible 
for approving the annual budget as well 
as the annual goals and objectives and for 
advocating on behalf of DEAs on issues 
related to education. The coalition budget 
allows for the hiring of staff for the office 
here in Iqaluit.  
 
The coalition convenes a meeting of all 
DEAs once a year at our AGM and our 
executive director also meets with DEAs 
in their communities on a regular basis. 
The AGM is held to share knowledge and 

ᖁᔭᓐᓇᒦᕐᒥᔭᒃᑲ ᑲᑎᒪᔨᐅᖃᑎᒃᑲ ᑕᐃᒃᑯᐊ ᐊᔅᓱᕈᖅᐸᑦᑐᑦ 
ᐊᒻᒪᓗᓕ ᐃᖅᑲᓇᐃᔭᖅᑎᕗᑦ. 
 
 
(ᑐᓵᔨᑎᒍᑦ) ᐅᓐᓄᓴᒃᑯᑦ ᐃᓘᓐᓇᓯ, ᐅᖃᖅᑲᐅᒐᒪ ᓖᓇ 
ᐃᕕᒃ−ᖑᔪᖓ ᐊᒻᒪᓗ ᑖᒃᑯᓄᖓ ᓄᓇᕗᒻᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑭᒡᒐᖅᑐᐃᔨᖏᓐᓂᑦ 
ᐃᔅᓯᕙᐅᑕᐅᑲᐃᓐᓇᖅᑐᖓ ᐊᒻᒪᓗ ᓂᑭ ᐃᔨᑦᓯᐊᖅ  
ᐊᖏᔪᖅᑲᐅᑎᒋᔭᐅᔪᖅ ᑖᒃᑯᓄᖓ ᑕᕝᕙᓃᖃᑎᒋᔭᕋ. 
 
 
 
ᐅᓪᓗᒥ ᐅᖃᓪᓚᒍᓐᓇᖅᑎᑕᐅᒐᒪ ᖁᔭᓐᓇᒦᓪᓗ 
ᐃᓂᔅᓴᓕᐅᖅᑕᐅᓯᒪᒐᑦᑕ ᒪᓕᒐᕐᒥᒃ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᑐᕌᖓᔪᒥᑦ ᓄᓇᕗᒻᒥ ᓴᖏᔪᓂᑦ 
ᐊᑑᑎᖃᑦᑎᐊᖅᑐᓂᓪᓗ ᐱᖃᕐᓂᐊᕋᑦᑕ. 
 
 
 
ᑖᒃᑯᐊ ᑭᒡᒐᑐᖅᑏᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᓯᒪᔪᑦ 2008 
ᑭᒡᒐᖅᑐᐃᔪᓐᓇᓂᐊᕐᒪᑕ ᓂᐱᒋᔭᐅᓗᑎᓪᓗ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑕ ᑲᑎᒪᔨᖏᓐᓄᑦ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒋᑦ. ᐃᓚᒋᔭᐅᖃᑕᐅᕗᑦ 
ᐃᓘᓐᓇᖏᑦ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᖏᑦ ᐊᒻᒪᓗ ᑎᒃᑯᐊᖅᑕᐅᓯᒪᔪᑦ ᑭᒡᒐᑐᖅᑐᑦ 
ᓄᓇᕗᒻᒥ ᑐᓐᖓᕕᒃᑯᓐᓂᑦ, ᓄᓴᕗᒻᒥ ᐱᒡᒐᖅᑐᑦ ᐊᒻᒪᓗ 
ᓄᓇᕗᒻᒥ ᐅᐃᕖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑕ ᑲᑎᒪᔨᖏᑦ 
ᐊᒥᐅᕆᑎᔅ ᑎᒃᑯᐊᒻᒪᒋᔭᐅᖃᑕᐅᓪᓗᑎ. ᑖᒃᑯᐊ ᑭᒡᒐᑐᖅᑏᑦ 
ᓇᓗᓴᐃᖅᑕᐅᓯᒪᔪᑦ ᐃᓚᖓᑦ 15, ᐊᒡᒍᖓ 190 
ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᖁᔭᕐᔪᐊᖓᓄᑦ.  
 
ᑲᑎᒪᔩᑦ ᓂᕈᐊᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐃᓚᒋᔭᐅᖃᑕᐅᔪᓄᑦ 
ᐊᒻᒪᓗ ᐊᖏᕋᕆᔭᐅᔪᓄᑦ. ᑖᒃᑯᐊ ᐱᔭᔅᓵᖅᑖᖅᑎᑕᐅᓯᒪᕗᑦ 
ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᑦ ᑮᓇᐅᔭᑦ ᐊᑐᕈᒫᓂᐊᖅᑐᓄᑦ 
ᐊᖏᖅᑎᔨᐅᓗᑎᑦ ᐊᒻᒪᓗ ᐊᕐᕌᒍᑕᒫᑦ 
ᑐᕌᒐᕆᔭᐅᓂᐊᖅᑐᓂᑦ ᑭᒡᒐᑐᕐᓗᑎᓪᓗ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᑦ ᐱᓕᕆᖃᑦᑕᓂᐊᖅᑐᑦ. 
ᐊᑐᕈᒫᕐᓂᐊᖅᑐᑦ ᐊᑐᖅᖢᑎᒃᑯ ᒪᕐᕉᓐᓂ 
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕈᓐᓇᖅᑐᒍᑦ ᑕᒫᓂ ᐃᖃᓗᓐᓂ. 
 
 
 
ᑖᒃᑯᐊ ᑭᒡᒐᖅᑑᑏᑦ ᑲᑎᒪᑎᑦᑎᖃᑦᑕᖅᑐᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᓕᒫᖏᓐᓂᒃ. ᐊᑕᐅᓯᐊᕐᓗᒍ 
ᐊᕐᕌᒍᑕᒫᖅᓯᐅᒻᒥᒃ ᑲᑎᒪᓂᖃᖃᑦᑕᖅᖢᑎᒃ ᐊᒻᒪᓗ 
ᑲᑎᒪᖃᑎᒋᖃᑦᑕᕐᒥᔭᕗᑦ ᑕᐃᒃᑯᐊ ᓄᓇᓕᖕᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᐊᑐᓚᐅᑦᑐᒃᑯᑦ.  
ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᖃᖃᑦᑕᖅᐳᑦ ᖃᓄᖅᑑᕈᑎᖃᕐᓂᐊᕋᒥᒃ 



 116

best practices among members on the 
programs DEAs are responsible for 
delivering and to acquire new knowledge 
on education issues. The AGM is also an 
opportunity to identify issues of concern 
in the education system.  
 
The coalition also undertakes 
consultations with DEAs on specific 
education issues. For an example, in 
2014, the coalition prepared a submission 
on behalf of DEAs to the Special 
Committee on the review of the 
Education Act.  
 
Under a training agreement with the 
Department of Education, the coalition is 
responsible for delivering board 
governance, policy, and community 
engagement training to DEAs.  
 
Since 2010, the coalition has undertaken 
several research projects in education 
focusing on Inuit Qaujimajatuqangit, 
promoting the Inuit language and 
leadership in Inuit education, and also 
produced three documentary videos 
summarizing this research. A fourth 
research project on bilingual education is 
in development.  
 
In 2014, the coalition developed a public 
service announcement promoting 
attendance in schools which is now 
showing on CBC. 
 
In 2014, the issues that DEAs identified 
as priority concerns were as follows: 
first, quality of language education in 
schools; lack of sustained financial and 
operational management training for 
DEAs; improved communication links 
with education interest groups and DEAs; 
and research and monitoring. 
 
The office of the coalition of DEAs is 

ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᒪᒋᔭᖏᓐᓂᒃ ᐊᒻᒪᓗ 
ᓄᑖᓂᒃ ᐱᓕᑉᐸᓪᓕᐊᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔪᓂᒃ. 
ᐊᕐᕌᒍᑕᒫᖅᓯᐅᑎᖃᖅᑎᓪᓗᑕ 
ᓇᓗᓇᐃᔭᐃᔭᖃᑦᑕᕈᓐᓇᖅᑐᑦ ᑭᓱᑦ ᐃᓱᒫᓗᑎᒋᔭᐅᖕᒪᖔᑦ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᐃᓗᐊᓂ.  
 
 
ᑭᒡᒐᖅᑐᖅᑏᑦ ᐅᖃᖃᑎᖃᑦᑕᕐᒥᔪᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ. 
ᐆᒃᑑᑎᒋᓗᒍ, 2014-ᒥ ᑭᒡᒐᖅᑐᖅᑏᑦ 
ᑐᓐᓂᖅᑯᑕᐅᔪᒃᓴᐅᑕᐅᔪᒥᒃ ᑎᑎᕋᓚᐅᖅᓯᒪᔪᑦ 
ᑭᒡᒐᑦᑐᖅᖢᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᕿᒥᕐᕈᓇᒃᑕᐅᑎᓪᓗᒍ ᑖᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ 
ᒪᓕᒐᖅ. 
 
 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓄᑦ 
ᐊᖏᕈᓯᐅᖃᑎᒋᓯᒪᓪᓗᑎᒃᑯᒃ ᑲᑎᒪᔩᑦ ᐊᐅᓚᑕᐅᓂᖏᑦ, 
ᐊᑐᐊᒐᓕᕆᓂᖅ ᓄᓇᓕᖕᓂᓪᓗ ᐃᓚᐅᑎᑦᑎᓂᕐᒥᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᖅᑐᒍᑦ.  
 
 
2010-ᒥᓂᑦ ᑖᒃᑯᐊ ᑭᒡᒐᑦᑐᖅᑏᑦ ᐊᑕᐅᓯᐅᓐᖏᑦᑐᓂᒃ 
ᖃᐅᔨᓵᖑᔪᒃᓴᓂᒃ ᐃᓕᓐᓂᐊᓂᓕᕆᔪᓂᒃ 
ᐱᒋᐊᖅᑎᑦᑎᓚᐅᖅᓯᒪᔪᑦ ᐱᔾᔪᑕᐅᓪᓗᑎᒃ ᐃᓄᐃᑦ 
ᖃᐅᔨᒪᔭᑐᖃᖏᑦ. ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ 
ᖁᕝᕙᕆᐊᖅᑎᑦᑎᓂᖅ ᓯᕗᒃᑲᑦᑕᖅᑎᐅᓂᖏᑦ ᐃᓄᐃᑦ 
ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᐅᑎᓪᓗᒍᑦ ᐊᒻᒪᓗ ᐱᖓᓱᓂᒃ 
ᐊᔾᔨᓕᐊᒐᒃᓴᓂᒃ ᓴᓇᓚᐅᖅᓯᒪᓪᓗᑕ. ᑎᓴᒪᖓ ᒪᕐᕈᐃᖕᓂᒃ 
ᐅᖃᐅᓯᓕᕆᔫᖕᓂᒃ ᒫᓐᓇ ᐋᖅᑭᒃᓱᐃᕙᓪᓕᐊᔪᒍᑦ. 
 
 
2014-ᖑᑎᓪᓗᒍ, ᑭᒡᒐᖅᑐᖅᑏᑦ ᑐᓴᒐᒃᓴᓕᐅᓚᐅᖅᓯᒪᔪᑦ 
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕆᐊᖃᕐᓂᕐᒥᒃ ᐱᔾᔪᑎᓕᖕᒥᒃ. ᒫᓐᓇ 
ᑖᒃᑯᐊ ᓯᐳᓯᒃᑯᑦ ᑕᑯᓐᓇᖅᑕᐅᒍᓐᓇᖃᑦᑕᓕᖅᑐᑦ.  
 
 
2014-ᒥ, ᓄᓇᓕᖕᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᓱᕗᓪᓕᐅᔾᔭᐅᔪᒃᓴᐅᑕᐅᓂᕋᓚᐅᖅᑕᖏᑦ ᐅᑯᐊ: 
ᓯᕗᓪᓕᖅᐹᖅ ᐅᖃᐅᓯᓕᕆᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᐃᓕᓐᓂᐊᕐᕕᖕᓂ. ᑮᓇᐅᔭᖃᖅᑎᑕᐅᑦᑎᐊᖃᑦᑕᓐᖏᓐᓂᖅ 
ᐊᐅᓚᑦᑎᓂᕐᒥᒡᓗ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔭᕆᐊᖃᕐᓂᖏᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ. 
ᑐᓴᐅᒪᖃᑎᒌᖕᓂᖅᓴᐅᓗᑎᒃ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᒃ 
ᐱᓕᕆᐊᖃᖃᑦᑕᖅᑐᑦ ᑎᒥᐅᔪᑦ ᑲᑎᒪᔩᓪᓗ ᐊᒻᒪᓗ 
ᖃᐅᔨᓴᐃᓂᖅ ᓇᐅᑦᑎᖅᓱᕐᓂᕐᓗ.  
 
ᑖᒃᑯᐊ ᑭᒡᒐᖅᑐᖅᑏᑦ ᑎᑎᕋᕐᕕᖃᖅᑐᑦ  
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located in the Qamutiq building here in 
Iqaluit.  
 
In preparing for today’s presentation, we 
went back into Hansard to see what the 
vision was for the Education Act when it 
was first introduced on September 18, 
2008.  
 
In introducing Bill 21, the Minister of 
Education noted that there had been more 
than 100 community and stakeholder 
consultations and over $1.2 million spent 
in gathering advice from citizens about 
the bill. In fact, he said, “everything with 
clear and significant direction from the 
community consultations has been 
incorporated into Bill 21.” He also noted 
that new funding of $14 million would be 
set aside to implement the new Act. 
Clearly, the Act had a solid foundation.  
 
The Minister outlined a variety of 
changes and improvements in the new 
Act, including a duty of the Minister, 
DEAs, and school staff to ensure a 
foundation of Inuit Qaujimajatuqangit in 
our schools, an education system that 
would be based on bilingual education, 
and more responsibility given to DEAs in 
policy development, staffing, direction of 
principals, and the administration of our 
schools. The Minister also entrenched in 
the legislation support for DEAs through 
the DEA coalition.  
 
In addition to looking back at the vision 
for this legislation, we decided to 
organize our presentation around the 
seven themes that your Committee has 
outlined, beginning with theme number 
one: the primary goals of education.  
 
Your first question is, “What should be 
the primary goal of Nunavut’s education 
system?” The primary goal of the 

ᖃᒧᑎᐅᑉ ᐃᒡᓗᖁᑖᓂ ᑕᒫᓂ ᐃᖃᓗᖕᓂ.  
 
 
ᐅᓪᓗᒥ ᐃᓕᔅᓯᓐᓄᑦ ᐅᖃᓪᓚᖕᓂᐊᖅᑎᓪᓗᑕ 
ᑲᑎᒪᔾᔪᑎᕕᓂᕐᓂᒃ ᕿᒥᕐᕈᓇᓚᐅᖅᑐᒍᑦ ᑕᑯᒋᐊᖅᖢᑎᒃᑯᒃ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᒪᓕᒐᖅ ᓴᖅᑭᑕᐅᖕᒪᑦ ᓯᑎᐱᕆ 
18, 2008-ᒥ ᑭᓱᓂᒃ ᑕᑯᓐᓇᒐᓐᖑᖃᓚᐅᕐᒪᖔᖏᑦ. 
 
 
ᒪᓕᒐᒃᓴᖅ 21, ᓴᖅᑭᑕᐅᓕᖅᑎᓪᓗᒍ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒥᓂᔅᑕᖓᑦ ᐅᖃᓚᐅᖅᓯᒪᔪᖅ  
ᑕᒫᓂ 100-ᖏᓐᓃᑦᑐᓂᒃ ᑐᑭᓯᓇᓱᖕᓂᖃᓚᐅᖅᓯᒪᔪᑦ 
ᐊᒻᒪᓗ 1.2 ᒥᓕᐊᓂᒃ ᑮᓇᐅᔭᖅᑐᕈᑎᖃᓚᐅᖅᖢᑎᒃ ᑖᓐᓇ 
ᒪᓕᒐᒃᓴᖅ ᑕᖅᑲᒃᑯᓄᖓ ᖃᐅᔨᒪᔭᐅᓂᐊᕐᒪᑦ. ᐊᒻᒪᓗ 
ᐃᒪᐃᓕᓚᐅᖅᖢᓂ, ᑕᕌᒐᖃᑦᑎᐊᕐᓂᐊᖅᑐᑦ ᓄᓇᓕᖕᓂᓪᓗ 
ᑐᓴᕋᓱᖕᓂᖃᕐᓂᐊᖅᖢᑕ ᑖᓐᓇ ᐊᑐᓕᖅᑎᑕᐅᓂᐊᖅᐸᑦ 
ᒪᓕᒐᒃᓴᖅ 21. ᐅᖃᓚᐅᕐᒥᔪᑦ ᓄᑖᑦ ᑮᓇᐅᔭᑦ $14 
ᒥᓕᐊᓐ ᓴᓂᕐᕙᒃᑕᐅᓂᐊᖅᑐᒡᒎᖅ ᐊᑐᓕᖅᑎᑕᐅᓂᐊᕐᒪᑕ 
ᓄᑖᑦ ᒪᓕᒐᖅ. ᑖᓐᓇ ᒪᓕᒐᖅ ᓴᓐᖏᔪᓪᓚᕆᖕᒥᒃ 
ᑐᓐᖓᕕᖃᖅᑎᑕᐅᓚᐅᖅᑐᖅ. 
 
 
 
ᒥᓂᔅᑕ ᐅᓂᒃᑲᐅᑎᖃᓚᐅᕐᒥᔪᖅ ᓱᑯᑦᑎᐊᒍᑦ ᐊᓯᔾᔨᕐᒪᖔᑦ 
ᐱᐅᓯᕚᓪᓕᕐᓂᐊᒪᖔᑦ ᓄᑖᖅ ᒪᓕᒐᖅ ᐃᓚᓕᐅᓪᓗᒋᑦ 
ᒥᓂᔅᑕᐅᑉ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᐃᓕᓐᓂᐊᕐᕖᓪᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐱᔭᒃᓴᖏᑦ 
ᖃᓄᐃᑦᑑᓂᐊᕐᒪᖔᑦ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ 
ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᑐᓐᖓᕕᖃᕐᓗᑎᒃ ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓰᖕᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓗᑎᒃ ᐊᒻᒪᓗ ᓄᓇᓕᖕᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᐱᔭᒃᓴᖅᑖᖅᑎᑕᐅᒃᑲᓐᓂᕐᓗᑎᒃ ᐊᑐᐊᒐᓕᕆᓂᕐᒥᒃ, 
ᐃᖅᑲᓇᐃᔭᖅᑐᓕᕆᓂᕐᒥᒃ. ᐃᓕᓴᕐᕕᖕᓂ ᐊᖓᔪᖅᑳᑦ 
ᑎᓕᐅᕈᑎᑖᖅᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕐᕖᑦ 
ᐊᐅᓚᑕᐅᓂᖏᑦ. ᒥᓂᔅᑕ ᐱᖁᔭᕐᔪᐊᕐᒧᑦ ᐃᓕᓯᓚᐅᕐᒥᔪᖅ 
ᐃᑲᔪᖅᓱᖅᑕᐅᑦᑎᐊᕐᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᖏᑦ ᑭᒡᒐᖅᑐᖅᑎᖃᕐᓗᑎᒃ.  
 
ᐊᒻᒪᓗ ᑭᖑᒻᒧᖔᖅ ᑕᑯᓪᓗᒋᑦ ᐃᓱᒪᓕᐅᓕᓚᐅᖅᓯᒪᔪᒍᑦ 
ᐅᖃᐅᓯᖃᕈᒪᓪᓗᑕ 7-ᖑᔪᓂᒃ ᑲᑎᒪᔨᕋᓛᓄᑦ 
ᓇᓗᓇᐃᔭᖅᑕᕕᓂᖏᑦ ᐅᓇ ᓯᕗᓪᓕᐅᓗᒍ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᑐᕌᒐᖏᑦ.  
 
 
 
ᑖᓐᓇ ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑏᑦ, 
“ᐱᔾᔪᑎᖃᓗᐊᓐᖑᐊᕋᔭᖅᑐᖅ ᓄᓇᕗᒻᒥ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᖃᓄᐃᑦᑑᓇᔭᕐᒪᖔᑦ?” ᐊᒻᒪᓗ 
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Nunavut education system should be that 
all students are graduating successfully 
and are fluently bilingual in Inuktitut and 
English, which equals to number one, 
professional careers in many sectors and 
who will take Nunavut to many years of 
prosperity and a strong territory.  
 
Your second theme asked about the 
primary role of DEAs and the 
responsibilities they should be given.  
 
When the Act was first introduced in 
2008, this is what the Minister said about 
DEAs: 
  
“We are committed to providing support 
and resources to our DEAs - they are 
connected to their communities, students, 
staff, schools, and are fundamental to the 
overall well-being of our system.” 
 
I believe that this is the most logical, 
effective, efficient, democratic, and 
community-focused way to structure our 
school system. In other words, the 
Nunavut Education Act was designed 
fundamentally to be a partnership 
between our communities and the 
Department of Education. Any changes 
to the Act should serve to strengthen the 
effectiveness of that partnership and not 
weaken it.  
 
A good example of where the partnership 
is intended to work is in Part 3 of the 
Education Act, the School Program. The 
school principal is to consult with the 
DEA when developing the school 
program and follow any DEA direction. 
DEAs need encouragement and support 
every year in using their authority on the 
school program, but this is an area of 
DEA authority that needs far more 
training and development to be effective 
in our schools.  

ᓄᓇᕗᒻᒥ ᐃᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐅᖃᖅᓯᒪᔭᕆᐊᓕᒃ 
ᐃᓕᓴᖅᑎᓕᒫᑦ ᐃᓱᓕᑦᑎᑦᑎᐊᖃᑦᑕᕐᓗᑎᒃ 
ᐅᖃᕈᓐᓇᕐᓗᑎᒡᓗ ᐃᓄᒃᑎᑐᑦ ᖃᓪᓗᓈᑎᑐᓪᓗ 
ᑕᐃᒪᐃᑦᑑᑉᐸᑦ ᓯᕗᓪᓕᖅ ᐃᖅᑲᓇᐃᔮᖃᑦᑎᐊᕐᓗᑎᒃ 
ᓇᓂᑐᐃᓐᓇᖅ ᐊᒻᒪᓗ ᓄᓇᕗᑦ ᐊᕐᕌᒍᒐᓴᓐᓄᑦ 
ᓯᕗᒧᐊᖅᑎᑦᑎᐊᕐᓗᓂᔾᔪᒃ ᓴᓐᖏᑦᑎᖅᐹᓪᓕᕐᓗᑎᒃ. 
 
 
ᐊᐃᑉᐹ ᐅᖃᐅᓯᖃᓗᐊᓐᖑᐊᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑲᑎᒪᔨᖏᑕ ᐱᔭᒃᓴᓪᓗᐊᑕᖏᑦ ᐊᒻᒪᓗ ᑭᓱᓂᒃ  
ᑎᒍᒥᐊᕆᐊᖃᕐᒪᖔᖏᑦ. 
 
 
ᒪᓕᒐᖅ ᓴᖅᑭᑕᐅᒻᒪᑦ 2008-ᒥ ᑖᓐᓇ ᐃᒫᒃ 
ᐃᒪᐃᓕᓚᐅᖅᓯᒪᔪᖅ ᒥᓂᔅᑕᐅᔪᖅ: 
 
“ᐊᖏᖅᓯᒪᑦᑎᐊᖅᐳᒍᑦ ᐃᑲᔪᖅᓱᑦᑎᐊᕈᒪᓪᓗᑎᒃᑯᑦ 
ᓴᓇᕐᕈᑎᖃᖅᑎᑦᑎᐊᕐᓗᑎᒃᑯᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᖏᑦ − ᐱᑐᒃᓯᒪᐅᑎᒋᔭᐅᒻᒪᑕ ᓄᓇᓕᓐᓄᑦ 
ᐃᓕᓴᖅᑎᓄᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᓪᓗ 
ᐊᒻᒪᓗ ᒪᑭᒪᑎᑦᑎᑦᑎᐊᕐᓂᐊᖅᑐᑎᒃ 
ᐃᓕᓐᓂᐊᕐᓂᕆᓂᕐᒥᒃ.” 
 
ᑕᐃᒪᐃᓕᖅᑲᐅᑎᓪᓗᒍ, ᑖᓐᓇ ᐊᑑᑎᖃᑦᑎᐊᓂᖅᐹᑦ 
ᐃᖏᕐᕋᑦᑎᐊᒍᒥᓇᑦᑎᐊᕐᓂᖅᐹᖅ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ 
ᓄᓇᓕᓐᓂ ᐊᑐᖅᑕᐅᑎᓪᓗᒋᑦ.” ᐊᓯᐊᒍᖔᖅ ᐅᖃᕐᓗᒍ, 
ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ 
ᐋᖅᑭᒃᑕᐅᓚᐅᖅᓯᒪᔪᖅ ᑲᑐᔾᔭᐅᓪᓗᓂ 
ᐱᓕᕆᐊᕆᔭᐅᓂᐊᕐᒪᑕ ᐅᑯᓄᖓ ᓄᓇᓕᓐᓄᑦ ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᓕᕆᕖᑦ. ᐊᓯᔾᔨᖅᑕᐅᓂᐊᖅᐸᑦ 
ᓴᓐᖏᑦᑎᓴᒃᑲᓂᕐᓗᒍᔭᕆᐊᓕᒃ ᓴᓐᖐᓪᓕᑎᕆᓐᖏᖔᕐᓗᒍ. 
 
 
 
 
ᐆᑦᑑᑎᑦᑎᐊᕙᐅᓇᔭᖅᑐᑦ ᑲᑐᔾᔭᐅᔭᕆᐊᓖᑦ ᐅᑯᐊ 
ᐅᐃᒍᖓ 3-ᖏᓐᓃᑦᑐᖅ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᑉ ᒪᓕᒐᐅᑉ 
ᐃᓕᓐᓂᐊᕕᒻᒥ ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᖃᑦᑕᖅᑐᑦ. 
ᐃᓕᓐᓂᐊᕕᓐᓂ ᐊᖓᔪᖅᑳᖅ ᐅᖃᖃᑎᖃᕐᓂᐊᖅᐳᖅ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ ᐊᒻᒪᓗ 
ᑎᓕᐅᕈᑎᓕᐊᕆᔭᐅᔪᓂᒃ ᒪᓕᓐᓂᐊᖅᐳᑦ. 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᑲᔪᖏᖅᓴᖅᑕᐅᖃᑦᑕᕐᓂᐊᖅᐳᑦ ᐃᑲᔪᖅᓱᖅᑕᐅᓗᑎᓪᓗ 
ᐊᕐᕌᒍᑕᒫᑦ ᐱᔪᓐᓇᐅᑎᖏᑦ ᐊᑐᕐᓂᐊᕐᒪᔾᔪᒃ. 
ᑭᓯᐊᓂᑦᑕᐅᖅ ᑖᒃᑯᐊ ᐱᔪᓐᓇᕐᓂᖅᑖᕆᔭᖏᑦ 
ᐃᓕᓐᓂᐊᕈᑎᒋᔭᐅᓚᐅᖅᑳᕐᓗᑎᐅᔭᕆᐊᖃᕐᓂᐊᖅᑐᖅ 
ᐊᑐᑦᑎᐊᕐᓂᐊᖅᐸᑕ ᐃᓕᓐᓂᐊᕕᓐᓂ. 
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The language of partnership is embedded 
throughout the Act, such as in section 
137.2, where it says, “…a district 
education authority shall work with 
students, parents, Elders, principals, vice-
principals, teachers and others with an 
interest in education to achieve 
excellence and quality in education, to 
support students and to contribute to life-
long learning.”  
 
However, it’s very hard to evaluate 
excellence and quality in education 
without good information. As an 
example, DEAs do not receive any 
information on how programs over which 
they have some authority, such as 
bilingual education, are working and that 
consultation on new regulations have not 
meaningfully engaged DEAs. 
 
Each year, DEAs report difficulty with 
their budgets. The 2009 Education Act 
introduced 21 new tasks for DEAs, a 43 
percent increase. DEAs are responsible 
for 49 different tasks of varying size and 
scope and each year, DEAs report that 
they have difficulty meeting the 
expectations of the Act and the 
administrative expectations of the 
Department of Education.  
 
In 2011, the coalition and the Department 
of Education developed a training 
agreement that divided DEA training 
responsibilities between the two 
organizations. So far, the coalition has 
delivered training on governance and 
community engagement while the 
department has focused on DEA office 
manager training.  
 
The coalition is keen to set aside the time 
and resources to deliver the next training 
on policy development. DEAs have 

 
ᐅᖃᐅᓯᓕᕆᓂᖅ ᑕᕝᕙᓂ ᑎᑎᕋᖅᑕᐅᓯᒪᐃᓐᓇᖅᑐᖅ ᓲᕐᓗ 
137.2 ᐃᒪᐃᓕᒻᒪᑦ, “ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑲᑎᒪᔨᖏᑦ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᖃᑦᑕᕐᓂᐊᖅᐳᑦ 
ᐃᓕᓴᖅᑭᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᖁᑎᓕᓐᓂᒃ, ᐃᓐᓇᕐᓂᑦ 
ᐃᓕᓐᓂᐊᕐᕖᑦ ᐊᖓᔪᖅᑳᖏᓐᓂᒃ, ᑐᖏᓕᖏᓐᓂᒃ, 
ᐃᓕᓴᐃᔨᖏᓐᓂᒃ ᐊᓯᖏᓐᓂᓪᓗ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᑲᔪᓯᑦᑎᐊᕐᓂᐊᕐᒪᑦ ᐃᑲᔪᖅᓱᖅᑕᐅᓗᑎᓪᓗ ᐃᓕᓴᖅᑏᑦ  
ᐊᒻᒪᓗ ᐃᓅᓯᓕᒫᖏᓐᓂ ᐃᓕᓐᓂᐊᕐᓂᐊᕐᓂᖅ 
ᐃᓱᒪᒋᓗᒍ.” 
 
 
ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᑭᓱ ᐱᐅᒻᒪᖔᖅ 
ᐆᑦᑑᑎᒃᓴᖃᓐᖏᑦᑐᒍᑦ ᑐᓴᐅᒪᑦᑎᐊᓐᖏᒃᑯᑦᑕ. 
ᐆᑦᑑᑎᒋᓗᒍ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᑐᓴᐅᒪᑎᑕᐅᖃᑦᑕᓐᖏᑦᑐᑦ ᖃᓄᖅ ᑕᒪᒃᑯᐊ 
ᐱᓕᕆᐊᖑᖅᑎᑕᐅᓯᒪᔪᑦ ᓴᓐᖏᓂᖅᑖᕐᕕᒋᔭᖏᑦ, ᓲᕐᓗ 
ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᕐᓂᑦ ᐊᑐᕐᓗᓂ 
ᐃᖏᕐᕋᑦᑎᐊᕋᓗᐊᕐᒪᖔᖏᑦ ᐊᒻᒪᓗ ᓄᑖᑦ ᒪᓕᒐᐃᑦ 
ᑕᒪᒃᑯᐊ ᐊᑐᖅᑕᐅᖃᑦᑕᕐᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯ 
ᑲᑎᒪᔨᖏᓐᓄᑦ. 
 
ᐊᕐᕌᒍᑕᒫᑦ, ᑖᒃᑯᐊ ᑲᑎᒪᔩᑦ ᑮᓇᐅᔭᐃᑦ 
ᐊᑐᕈᒫᓐᓂᐊᖅᑐᓕᐅᕋᓱᒃᖢᑎᒃ ᐱᔭᕐᓂᓐᖏᓈᖅᓯᖃᑦᑕᖅᑐᑦ. 
2009-ᒥ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ 21-ᒥ ᓄᑖᓂᒃ 
ᑲᑎᒪᔨᓄᑦ ᑐᓂᓯᓚᐅᖅᑐᑦ ᓲᕐᓗ ᐃᓚᔭᐅᒃᑲᓂᖅᑐᑦ 43 
ᐳᓴᓐᑎᒥᒃ. 49-ᓂᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ 
ᐱᔭᒃᓴᖅᑖᖅᑐᖅᑎᑕᐅᓯᒪᔪᑦ ᐊᖏᔫᑎᓂᒃ, ᐊᕐᕌᒍᑕᒫᓪᓗ 
ᑖᒃᑯᐊ ᑲᑎᒪᔩᑦ ᐅᖃᖅᐸᒃᑐᑦ 
ᐊᖑᒻᒪᑎᔪᓐᓇᖃᑦᑕᓐᖏᒻᒪᑕᒎᖅ ᐅᓄᖅᑐᓂᒃ 
ᑭᓐᖒᒪᕝᕕᐅᒐᓗᐊᖅᑎᓪᓗᒋᑦ ᒪᓕᒐᑎᒍᑦ ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ. 
 
2011, ᑖᒃᑯᐊ ᑭᒡᒐᖅᑐᖅᑏᑦ ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓕᓐᓂᐊᓂᕐᒧᑦ ᑐᕌᖓᔪᒥᒃ 
ᐊᖏᕈᓯᐅᓚᐅᖅᓯᒪᔪᑦ ᑖᒃᑯᐊ ᐱᔭᒃᓴᖏᑦ 
ᐊᒡᒍᖅᑐᖅᑕᐅᓂᐊᕐᒪᑕ ᑖᒃᑯᓄᖓ ᒪᕐᕉᓐᓄᒃ. ᐅᓪᓗᒥᒧᑦ 
ᑎᑭᒃᖢᒍ ᑭᒡᒐᖅᑐᖅᑏᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᖅᓯᒪᔪᑦ 
ᑲᑎᒪᔨᐅᓂᕐᒧᑦ ᓄᓇᓕᓐᓂᓪᓗ ᐃᓚᐅᑎᑦᑎᓂᖅ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑎᑎᕋᕐᕕᒻᒥ ᐊᐅᓚᑦᑎᓂᕐᒥᒃ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓕᐅᖅᓯᒪᑎᓪᓗᒋᑦ.  
 
 
 
 
ᓴᓂᕐᕙᐃᓯᒪᔪᒍᑦ ᐊᑐᐊᒐᓕᕆᓂᕐᒧᑦ ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᒃ 
ᐋᖅᑭᒃᑐᐃᓂᐊᕋᑦᑕ. ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑲᑎᒪᔨᖏᑦ  
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numerous policies to develop, as we 
know. Many of the DEAs have stated that 
the autonomy that they played as a 
governing body during the divisional 
board days had filled a gap. Again, I 
know we might revisit this concept again 
as a discussion topic. 
 
Given the importance of DEAs 
envisioned in the 2009 Act, we are 
recommending that the Special 
Committee recommend a comprehensive 
review of DEA responsibilities, 
resources, and training and development 
needs with the objective of identifying 
what steps need to be taken to empower 
DEAs with the core responsibility of 
achieving excellence and quality in 
education in their communities.  
 
Your third theme asked about inclusive 
education.  
 
Are students with specific learning needs 
receiving adequate support for them to 
progress through the system? The Act 
states that a student who requires 
additional support is entitled to receive 
that support and that DEAs shall oversee 
this.  
 
Although DEAs have been given 
authority for sections 41.1 and 43.2, they 
have not been given any adequate 
information, direction, or training on 
using this authority or any additional 
funds for programs to support students 
who require special support. When the 
Act was introduced in 2008, the Minister 
stated that there would be more support 
for school inclusion, counsellors, 
attendance programs, and in-school 
suspensions.  
 
Therefore, we are recommending that the 
language in the Education Act should 

ᐊᑕᐅᓯᐅᓐᖏᑦᑐᓂᒃ ᐊᑐᐊᒐᓂᒃ ᓴᖅᑭᑦᑎᕙᓪᓕᐊᕗᑦ. 
ᑲᑎᒪᔩᑦ ᐅᖃᖅᓯᒪᔪᑦ ᑖᒃᑯᐊ ᐊᐅᓚᑦᑎᔨᐅᑎᓪᓗᒋᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒻᒪᕆᒃᑯᓪᓗ ᐲᖅᑕᐅᓚᐅᖅᑎᓪᓗᒋᑦ 
ᑭᑭᑦᑎᓯᒪᓕᖅᑐᑦ ᐊᒻᒪᓗ ᖃᐅᔨᒪᓪᓗᖓ ᑖᒃᑯᐊ 
ᕿᒥᕐᕈᓇᒃᑕᐅᒃᑲᓐᓂᕈᒥᓇᖅᑐᑦ 
ᐅᖃᐅᓯᕆᔭᐅᒃᑲᓐᓂᕐᓂᐊᕐᓂᖓ ᓇᓗᓇᓐᖏᑦᑐᖅ. 
 
 
 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐱᓕᕆᐊᑦ 
ᑕᑯᓐᓇᖅᑕᐅᓐᖑᐊᕐᓂᕆᓚᐅᖅᑕᖏᑦ 2009-ᒥ, 
ᐊᑐᓕᖁᔭᓕᐅᕐᓗᑎᒃ ᑖᒃᑯᐊ ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᑦ 
ᕿᒥᕐᕈᓇᒃᑕᐅᓗᑎᒃ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑲᑎᒪᔨᖏᑕ ᐱᔭᒃᓴᖏᑦ, ᓴᓇᕐᕈᑎᖏᑦ, ᐱᓕᒻᒪᖅᓴᐅᑏᑦ 
ᓇᓗᓇᐃᔭᐃᓗᑎᓪᓗ ᖃᓄᐃᑦᑐᓂᒃ 
ᓴᓐᖏᓂᖅᑖᖅᑎᑕᐅᔭᕆᐊᖃᕐᓂᐊᕐᒪᖔᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐱᔭᒃᓴᖏᑦ 
ᓴᖅᑭᑦᑎᕙᓪᓕᐊᓂᕐᒥᒃ ᐱᐅᓂᖅᐹᓂᒃ 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔪᓂᒃ ᓄᓇᖏᑕ ᐃᓗᐊᓂ. 
 
ᐱᖓᔪᐊᓐᓂ ᐅᖃᐅᓯᖅᑕᖓᓂ ᐊᐱᖅᑯᑕᐅᕗᖅ 
ᐃᓚᐅᑎᑦᑎᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᓂᕐᒥᒃ. 
 
 
ᓱᕈᓰᑦ ᐃᓕᑦᑎᕇᒃᑐᑦ ᓈᒻᒪᔪᓂᒃ 
ᐃᑲᔫᑎᒃᓴᖃᖅᑎᑕᐅᒐᓗᐊᖅᐸᑦ? ᐱᖁᔭᕐᔪᐊᖅ 
ᐅᖃᖅᓯᒪᔪᖅ ᐃᓕᓴᖅᑭᕕᒃ ᐃᑲᔪᖅᓱᖅᑕᐅᔭᕆᐊᖃᖅᐸᑦ 
ᐃᑲᔪᖅᓱᖅᑕᐅᔭᕆᐊᓕᒃ ᐊᒻᒪᓗ ᑕᒪᓐᓇ 
ᖃᐅᔨᓴᖅᑕᐅᑦᑎᐊᕐᓗᓂ ᑲᒪᔨᓄᑦ.  
 
 
 
ᐱᔪᓐᓇᕐᓂᖅᑖᖅᑎᑕᐅᖕᒥᔪᑦ 41.1-ᒥ ᐊᒻᒪᓗ 43.2 ᓱᓖᓛᒃ 
ᑐᓴᐅᒪᔾᔪᑎᓂᒃ ᓈᒪᔪᓂᒃ ᐱᑎᑕᐅᓯᒪᓐᖏᑦᑐᖅ ᖃᓄᕐᓗ 
ᑕᒪᓐᓇ ᐱᔪᓐᓇᐅᑦ ᐊᑐᕐᓂᐊᕐᒪᖔᑦ 
ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᒃᑲᓐᓂᓐᖏᖦᖢᑎᒡᓗ 
ᐃᑲᔪᖅᑕᐅᔭᕆᐊᓕᖕᓂᒃ ᐃᓕᓴᖅᑎᓂᒃ 
ᐱᑕᖃᐅᕋᓗᐊᖅᑎᓪᓗᒍ. ᒪᓕᒐᖅ 2008-ᒥ 
ᓴᖅᑭᑕᐅᑎᓪᓗᒍ ᒥᓂᔅᑕ ᐅᖃᓚᐅᖅᓯᒪᔪᖅ 
ᐃᑲᔪᖅᓱᖅᑕᐅᒃᑲᓐᓂᕐᓂᐊᖅᑐᑦ ᐃᓗᓐᓇᖏᑦ 
ᐃᓚᐅᓂᐊᕐᒪᑕ ᐃᓅᓯᓕᕆᔩᑦ ᐅᐸᖃᑦᑕᕐᓂᕐᒧᑦ ᑐᕌᖓᔪᑦ 
ᐊᒻᒪᓗ ᓄᖅᑲᖅᑎᑕᐅᑲᐃᓐᓇᖅᑐᑦ ᐃᓕᓴᖅᑏᑦ.  
 
 
 
 
ᑕᕝᕘᓇ, ᐊᑐᓕᖁᔨᓕᐅᖅᐳᒍᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ 
ᒪᓕᒐᐅᑉ ᐅᖃᐅᓯᖅᑕᖓᓂ  
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define in clear terms the responsibility of 
the Minister of Education to provide 
adequate support for inclusive education, 
including monitoring and evaluating 
results of the additional support on an 
annual basis. With this information, 
DEAs can more effectively use their 
authority. 
 
Your fourth theme asked whether the 
Nunavut education system was 
adequately integrating Inuit 
Qaujimajatuqangit into its curriculum.  
 
In our governance training with DEAs, 
we encouraged them to look at all the 
ways they can incorporate Inuit 
Qaujimajatuqangit into their schools 
through the school program plan, through 
programs DEAs deliver, through policies 
DEAs are responsible for, and for 
providing input to the development of 
regulations, but an annual reporting on 
progress and best practices at the school 
level is vital.  
 
We are recommending, therefore, that the 
language in the Act be strengthened as to 
how all education partners should fulfill 
the duty of ensuring that Inuit societal 
values and the principles and concepts of 
Inuit Qaujimajatuqangit are incorporated 
throughout and fostered by the public 
education system, and how this will be 
monitored and reported to the DEAs by 
their school. 
 
Your fifth theme dealt with the question 
of who should be responsible for school 
policies on such matters as attendance 
and discipline.  
 
It is the responsibility of the DEA to 
develop and adopt a registration and 
attendance policy for schools and the 
principal is to provide the DEA with a 

ᑐᑭᑖᖅᑎᑦᑎᔭᕆᐊᓕᒃ ᓇᓗᓇᐃᖅᑕᐅᑦᑎᐊᖅᓯᒪᓗᑎᒃ 
ᒥᓂᔅᑕᐅᑉ ᑭᓱᓕᕆᔨᐅᓂᐊᕐᒪᖔᑦ, ᒥᓂᔅᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑭᓱᓕᕆᔨᐅᓂᐊᕐᒪᖔᑦ 
ᐃᑲᒧᖅᓰᒍᓐᓇᓂᐊᕐᖓᑦ ᐃᓚᐅᑎᑦᑎᓂᕐᒥᒃ 
ᐃᓕᓐᓂᐊᑎᑦᑎᓂᕐᒥᒃ. ᑕᐃᒫᒃ ᐅᓇ ᖃᐅᔨᒪᒐᓱᖃᑦᑕᓂᒃᑯᑦ 
ᖃᐅᔨᓴᖃᑦᑕᓂᒃᑯᓪᓗ ᐊᕐᕌᒍᑕᒫᑦ 
ᐃᑲᔫᑎᐅᒃᑲᓐᓂᕆᐊᓕᓐᓂ. ᑕᒪᓐᓇ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐱᒍᓐᓇᐅᑎᒥᓂᒃ 
ᐊᑐᑦᑎᐊᕐᓂᖅᓴᐅᒍᓐᓇᖅᑐᖅ. 
 
ᑖᓐᓇᓗ ᑎᓴᒪᖓᑦ ᐊᔭᐃᖅᑯᑎᖃᓚᐅᕐᖓᑦ ᓄᓇᕗᒻᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐃᓚᐅᑎᑦᑎᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ 
ᐃᓕᐅᖅᑲᐃᑦᑎᐊᕋᓗᐊᕐᒪᖔᑕ ᐃᓄᐃᑦ 
ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓄᑦ. 
 
ᑲᒪᔨᐅᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑎᓪᓗᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑎᒍᑦ, 
ᑲᔪᖏᖅᓴᓚᐅᖅᑕᕗᑦ ᖃᐅᔨᓴᖁᓪᓗᒋᑦ ᖃᓄᖅ 
ᐃᓚᓕᐅᔾᔨᒍᓐᓇᕐᒪᖔᑕ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ 
ᐃᓕᓴᕕᖏᓐᓄᑦ. ᑕᒪᐅᓇ ᐃᓕᓴᕕᒻᒥ ᐱᓕᕆᓂᒃᑯᑦ 
ᑕᒪᐅᓇ ᑲᑎᒪᔩᑦ ᓴᖅᑭᑕᖏᑎᒍᑦ ᐊᑐᐊᒐᖏᑎᒍᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑕ 
ᐊᐅᓚᒍᓐᓇᖅᑕᖏᑎᒍᑦ ᑕᒪᐅᓇᓗ ᐃᓕᐅᖅᑲᐃᓂᒃᑯᑦ 
ᒪᓕᒐᕋᓛᓂ. ᐊᕐᕌᒍᑕᒫᕐᓗ ᐅᓂᒃᑳᓕᐅᖃᑦᑕᕐᓗᑎᒃ 
ᐊᐅᓚᑦᑎᐊᖅᑐᓂᓪᓗ ᐅᓂᒃᑳᖃᖃᑦᑕᕐᓗᑎᒃ ᐃᓕᓴᕕᓐᓂ. 
 
 
ᑕᐃᒫᒃ ᐊᑐᓕᖁᔭᔪᒍᑦ ᐅᖃᐅᓯᖅ ᒪᓕᒐᕐᒥ 
ᓴᓐᖏᓪᓕᒋᐊᖅᑕᐅᓪᓗᓂ, ᓴᓐᖓᑦᑎᒋᐊᖅᑕᐅᓪᓗᓂ 
ᓇᓗᓇᐃᖅᓯᓗᓂ ᖃᓄᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᖃᑕᐅᔪᓕᒫᑦ 
ᖃᐅᔨᒪᑦᑎᐊᕋᓱᒋᐊᖃᕐᖓᑕ ᐃᓄᐃᑦ ᐅᑉᐱᕆᔭᖏᓐᓂᒃ 
ᐃᓚᓕᐅᔾᔨᒐᓗᐊᕐᒪᖔᑕ ᐊᒻᒪ ᐃᓄᐃᑦ 
ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᓕᒫᒥ 
ᐊᒻᒪᑦᑕᐅᖅ ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᕐᓗᓂᓗ 
ᐅᓂᒃᑳᓕᐅᕈᑕᐅᖃᑦᑕᕐᓗᓂᓗ ᑲᑎᒪᔨᖏᓐᓄᑦ. 
 
 
 
ᑕᐃᒪ ᑕᓪᓕᒪᖓᑦ. ᑭᒃᑯᑦ ᐃᓕᓴᕕᐅᑉ ᐊᑐᐊᒐᖏᓐᓂᒃ 
ᐊᐅᓚᑦᑎᔨᐅᒋᐊᖃᖅᑲ ᐱᓪᓗᒋᑦ ᐅᐸᖃᑦᑕᕆᐊᖃᕐᓂᖅ 
ᐊᒻᒪᓗ ᓱᒋᐊᖅᑕᐅᓂᖅ ᐱᑦᑎᐊᓐᖏᑦᑐᓄᑦ. 
 
 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐱᓕᕆᐊᖃᕆᐊᕐᓂᖃᕐᖓᑕ ᓴᓇᒋᐊᖃᖅᑐᑎᒃ 
ᐊᑎᓕᐅᕐᕕᓐᓂᑦ ᐊᒻᒪ ᐅᐸᖃᑦᑕᓂᕐᒧᑦ ᐊᑐᐊᒐᕐᓂᒃ 
ᐃᓕᓴᕕᓐᓄᑦ ᐊᒻᒪᑦᑕᐅᖅ ᐃᓕᓴᕕᐅᑉ ᐊᖓᔪᖅᑳᖓ 
ᑲᑎᒪᔨᓂᑦ  
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monthly report on attendance. Attendance 
is such an important community 
responsibility that DEAs really need 
stronger support in developing their 
attendance policies, implementing local 
attendance programs, and reporting on 
results.  
 
Therefore, we are recommending an 
evaluation be undertaken of the impact of 
Inuuqatigiitsiarniq policies, with more 
resources directed at ensuring effective 
attendance and training for DEAs to 
effectively use their authority under this 
section of the Act.  
 
The sixth theme of your review asked 
which areas of the legislation are most 
difficult to implement.  
 
The ongoing concerns that the DEAs 
raise and given to the Minister of 
Education are on the following: 
 
 Bilingual education and how it should 

be implemented; 
 

 Assessment; 
 

 Language of instruction in relation to 
Inuit teachers’ qualifications; 
 

 Hiring and evaluation of principals; 
and 
 

 Implementation of directives. 
 
In the interest of time, I won’t go into 
detail on all of these five areas other than 
to say that we asking the Special 
Committee to review how well these five 
areas of the Act are being implemented.  
 
Your seventh and final theme deals with 
role of the coalition.  
 

ᑕᖅᑭᑕᒫᑦ ᐅᐸᓐᓂᐅᓯᒪᔪᓂᑦ ᐅᓂᒃᑳᖃᖃᑦᑕᕆᐊᓕᒃ. 
ᐅᐸᖃᑦᑕᕐᓂᖅ ᓄᓇᓕᓐᓄᑦ ᑖᓐᓇ ᐱᒻᒪᕆᐊᓗᔪᖅ 
ᐱᓕᕆᐊᖑᔭᕆᐊᓕᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ 
ᐃᑲᔪᖅᓱᖅᑕᐅᓯᒪᓪᓚᕆᑦᑐᖅ ᐊᑐᐊᒐᓕᐅᖅᑐᑎᒃ 
ᐅᐸᖃᑦᑕᓂᕐᒧᑦ. 
 
 
 
ᑕᐃᒪᐃᒻᒪᑦ ᐊᑐᓕᖅᑎᑦᑎᖁᔨᕗᒍ ᖃᐅᔨᓴᖅᑕᐅᖁᓪᓗᒍ  
ᐃᓅᖃᑎᒌᑦᑎᐊᕐᓂᖅ ᐊᑐᐊᒐᖏᑦᑕ, ᐊᑦᑐᐃᓯᒪᓂᖏᑦ 
ᐱᓕᕆᔾᔪᑎᑖᖅᑎᑕᐅᒃᑲᓐᓂᕐᓗᑎᒃ 
ᐅᐸᑦᑎᑦᑎᓚᕿᒍᑎᔅᓴᐅᔪᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ 
ᑲᑎᒪᔨᖏᑦ ᐃᓕᓴᑎᑕᐅᖃᑦᑕᕐᓗᑎᒃ ᖃᓄᖅ 
ᐱᒍᓐᓇᐅᑎᒥᓂᒃ ᐊᑐᑦᑎᐊᕈᓐᓇᕐᒪᖔᑕ ᒪᓕᒐᐅᑉ 
ᐃᓗᐊᓂ.  
 
 
ᑖᓐᓇ 6-ᒋᔭᖓ ᐊᐱᕆᓯᒪᒐᔅᓯ ᓇᐅᒃᑯᑦ ᓇᓕᐊᒍᑦ 
ᒪᓕᒐᐃᑦ ᐊᑐᓕᖅᑎᒐᕐᓂᖏᓐᓂᖅᐹᖑᕙᑦ.  
 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐃᓱᒫᓗᑎᖃᐃᓐᓇᖅᑐᑎᒃ ᐅᑯᓂᖓ ᐅᖃᐅᓯᖃᖅᐸᑦᑐᖅ 
ᒥᓂᔅᑕᒧᑦ: 
 
 ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓯᖃᕐᓗᓂ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ 

ᖃᓄᕐᓗ ᐊᑐᓕᖅᑎᑕᐅᒍᓐᓇᕐᒪᖔᑦ; 
 

 ᖃᐅᔨᓴᕐᓂᖅ; 
 

 ᐅᖃᐅᓯᖅ ᐊᑐᖅᑕᐅᔪᖅ ᐃᓕᓐᓂᐊᑎᑦᑎᒍᑕᐅᓗᓂ 
ᐱᓪᓗᒋᑦ ᐃᓄᐃᑦ ᐃᓕᓴᐃᔩᑦ ᐱᒍᓐᓇᐅᑎᖏᑦ; 
 

 ᐃᖅᑲᓇᐃᔮᖅᑖᖅᑎᑦᑎᓂᖅ ᖃᐅᔨᓴᖃᑦᑕᕐᓂᖅ 
ᐃᓕᓴᕕᐅᑉ ᐊᖓᔪᖅᑳᖏᓐᓂᒃ; ᐊᒻᒪᓗ 
 

 ᑎᓕᐅᕈᑕᐅᔪᑦ ᐊᑐᓕᖅᑎᑕᐅᓂᖏᑦ. 
 
 
ᑕᐃᒪ ᐱᕕᑭᓗᐊᕐᓂᖅᐸᑦ, ᐱᔾᔪᑎᒋᓪᓗᒋᑦ ᐅᑯᐊ 
ᐃᓗᓕᓕᒫᕌᓗᖏᑦ ᐅᖃᐅᓯᕆᔾᔮᓐᖏᓐᓇᒃᑭᑦ ᑕᓪᓕᒪᑦ. 
ᑭᓯᐊᓂ ᐅᖃᑐᐃᓐᓇᕈᒪᔪᖓ ᑖᒃᑯᐊ 
ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᐃᑦ ᕿᒥᕐᕈᖁᔭᕗᑦ ᖃᓄᖅ ᑖᒃᑯᐊ 
ᑕᓪᓕᒪᑦ ᒪᓕᒐᐅᑉ ᐃᓗᐊᓃᑦ ᑕᐃᖃᑖᖅᑕᒃᑲ 
ᐊᑐᓕᖅᑎᑕᐅᕙᓪᓕᐊᒻᒪᖔᑕ. 
 
ᑖᓐᓇ 7-ᒋᔭᖓ ᑭᖑᓪᓕᖅᐹᖅ ᐱᔾᔪᑎᖃᖅᑐᖅ 
ᑭᒡᒐᑐᖅᑎᓪᓗᑕ ᐱᓕᕆᓂᑦᑎᓐᓂ.  
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Part 15 of the Act lays out the role of the 
coalition, as ensured by the minister:  
 
“(a)    a representative from the DEA 

Coalition is included in each hiring 
panel used for the hiring of senior 
regional staff of the department;  

(b)    the DEA Coalition is given the 
opportunity, on an on-going basis, 
to review the funding process for 
district educational authorities and 
to provide recommendations on the 
process to the Minister; and  

(c)    staff of the department meet with 
the DEA Coalition annually to 
assist the Minister in long-term 
planning for the public education 
system in Nunavut.”  

 
We do not feel that the language in the 
Act needs to be changed in Part 15. We 
recommend, however, that the 
department increase their attention, 
effort, and commitment to implementing 
this part of Education Act to ensure that 
our youth receive the best education they 
deserve and that they are inspired to 
fulfill their full potential.  
 
(interpretation) That is it for now. Thank 
you, Mr. Chairman. 
 
Chairman: Thank you very much, Ms. 
Evic. I know the Committee and I 
personally have had numerous dialogues 
with the coalition, your executive 
director, and the former chair, I can say 
more so than any other submitter to this 
process, so I know the level of 
involvement that you guys are looking to 
achieve.  
 
At this time, I would like to open the 
floor for questions from the Committee 
Members. Ms. Angnakak. 
 

ᐃᓚᖓ 15-ᒥ ᓈᓴᐅᑎᓕᒃ ᒪᓕᒐᕐᒥ ᓇᓗᓇᐃᖅᑐᐃᔪᖅ:  
 
“(a)   ᑭᒡᒐᑐᖅᑏᑦ ᐱᓕᕆᐊᕆᒋᐊᓕᖏᓐᓂᒃ 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦᑕᐅᖅ 
ᑭᒡᒐᑐᖅᑎᖓᓃᖔᖅᑐᒥᒃ 
ᐱᔨᑦᑎᖃᑕᐅᔪᖃᐃᓐᓇᕐᓗᓂ ᐊᖓᔪᖅᑲᐅᑎᓂᒃ 
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᖅᑐᖃᕋᓱᐊᓕᕋᐃᑉᐸᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ; 

(b)    ᑖᒃᑯᐊᓗ ᑭᒡᒐᖅᑐᖅᑏᑦ ᐱᕕᖃᖅᑎᑕᐅᓗᑎᒃ 
ᑲᔪᓰᓐᓇᖅᑐᒥᒃ ᕿᒥᕐᕈᖃᑦᑕᕈᓐᓇᓂᕐᒥᒃ 
ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᓂᕆᕙᒃᑕᖏᓐᓂᒃ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐊᒻᒪᓗ 
ᐊᑐᓕᖁᔭᓕᐅᖃᑦᑕᕐᓗᓂ ᑕᒪᓐᓇ ᐱᓪᓗᒍ 
ᒥᓂᔅᑕᒧᑦ;  

(c)    ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ 
ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᑲᑎᖃᑎᖃᖃᑦᑕᕐᓗᑎᒃ 
ᑲᑐᔾᔨᖃᑎᒌᒃᑯᓐᓂᒃ ᐊᕐᕌᒍᑕᒫᑦ ᒥᓂᔅᑕᒥᒃ 
ᐃᑲᔪᖃᑦᑕᓂᐊᕐᒪᑕ ᓯᕗᓂᑐᖃᑦᑎᓐᓄᑦ 
ᐸᕐᓇᐅᓯᐅᖅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᓄᓇᕗᒻᒥ.” 

 
ᐅᖃᐅᓯᖓ ᑕᕝᕙᓂ 15-ᖓᓂ ᑎᑎᕋᖅᓯᒪᓂᖓ 
ᐊᓯᔾᔨᕆᐊᖃᖅᑐᒋᓐᖏᑕᕋᓗᐊᕗᑦ, ᑭᓯᐊᓂᓕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓵᖓᑎᒋᐊᒃᑲᓐᓂᖁᔭᕗᑦ 
ᐊᖏᖅᓯᒪᒋᐊᒃᑲᓐᓂᖁᔭᕗᑦ ᑕᒪᓐᓇ ᐃᓗᓕᖓ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᒪᓕᒐᖓ ᐊᑐᓕᖅᑎᑕᐅᖁᓪᓗᒍ 
ᖃᐅᔨᒪᒐᓱᒡᒍᑎᒋᓂᐊᕋᑦᑎᒍ ᐃᓅᓱᒃᑐᖁᑎᕗᑦ 
ᐃᓕᓐᓂᐊᖅᐸᒻᒪᑕ ᐱᐅᓂᖅᐹᖑᔪᓂᒃ ᐱᒋᐊᓕᖏᓐᓂᒃ 
ᐊᒻᒪᓗᑦᑕᐅᖅ ᖃᓄᐃᑦᑐᕈᕈᓐᓇᕐᓂᓕᒫᒥᓂᒃ 
ᖃᓄᐃᑦᑐᕈᕈᓐᓇᓂᐊᕐᒪᑕ.  
 
(ᑐᓵᔨᒃᑰᖏᑦᑐᖅ) ᑕᐃᒪ ᒫᓐᓇ ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᕌᓗᒃ, ᒥᔅ ᐃᕕᒃ. 
ᖃᐅᔨᒪᔪᖓ ᑲᑎᒪᔨᐅᓪᓗᑕ, ᐅᕙᖓᓗᑦᑕᐅᖅ 
ᐅᖃᖃᑎᖃᖃᑦᑕᖅᓯᒪᒐᑦᑕ ᑭᒡᒐᑐᖅᑎᓂᒃ ᐊᒻᒪᓗ 
ᑎᑎᕋᕐᕕᒻᒥ ᐊᐅᓚᑦᑎᔨᑦᑎᓐᓂᒃ 
ᐃᒃᓯᕙᐅᑕᕆᓚᐅᖅᑕᓯᓐᓂᓪᓗ. ᐊᓯᖏᓐᓂᖅᑲᐃ 
ᑐᓂᕐᕈᑎᖃᖅᓯᒪᔪᓂᒃ ᐅᖃᖃᑎᒋᓂᖅᐹᕆᓯᒪᔭᕗᑦ. 
ᐊᒃᓱᐊᓗᒃ ᐃᓚᐅᓯᒪᒐᔅᓯ ᑕᒪᑐᒧᖓ. 
 
 
 
ᒫᓐᓇ ᐊᐱᖅᑯᑎᑕᖃᖅᐸᑕ ᑲᑎᒪᔨᐅᖃᑎᒃᑲ 
ᒪᑐᐃᑲᐃᓐᓇᓕᖅᐸᕋ. ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
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Ms. Angnakak: I don’t mind going first.  
 
Thank you, Mr. Chairman. Welcome. I 
think it will be good for all of us to get a 
better idea on your working relationship 
with DEAs across Nunavut. Perhaps we 
could start off with finding out how many 
times you go and visit DEAs. What is 
your schedule like in working with DEAs 
face to face in the community? Thank 
you, Mr. Chairman. 
 
Chairman: Thank you. Ms. Evic. 
 
Ms. Evic (interpretation): Thank you. I 
believe Nikki can answer it. 
 
Chairman: Thank you. Ms. Eegeesiak. 
 
Ms. Eegeesiak: Thank you. I know we 
have an annual schedule. I do try to even 
out which regions to go to each year. 
This year, my assistant went to 
Kugluktuk. I just came back from Cape 
Dorset, Clyde River, Arviat, and Baker 
Lake. Because of funding restraints, I try 
to even out the number of communities 
for each region, each year. Thank you.  
 
Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Can you tell us what your 
typical budget would be to travel through 
the communities in one year? Thank you, 
Mr. Chairman.  
 
Chairman: Thank you, Ms. Angnakak. 
Ms. Eegeesiak, there will be a light that 
will come on when your microphone is 
on. 
 
Ms. Eegeesiak: Our budget is set at 
about $60,000 a year for travel. Thank 
you.  
 

ᐊᕐᓇᒃᑲᖅ  (ᑐᓵᔨᑎᒍᑦ): ᓯᕗᓪᓕᐅᒋᐊᒃᓴᖅ 
ᖃᓄᐃᔅᓴᖏᑦᑎᐊᖅᑐᖓ.  
 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑐᓐᖓᓱᒋᑦᑎ. 
ᐱᐅᒐᔭᖅᐸᓪᓚᐃᔪᖅ ᐃᓘᓐᓇᓯᓐᓄᑦ ᖃᓄᖅ ᖃᐅᔨᒪᒍᑦᑕ 
ᖃᓄᑎᒋ ᖃᓂᒋᓗᒋᑦ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᖏᑦ ᐱᓕᕆᖃᑎᒋᕙᒻᒪᖔᑦᑎᐅᒃ. 
ᖃᐅᔨᓇᓱᖅᑳᕐᓗᖓᖃᐃ ᖃᔅᓯᐊᖅᑎᖅᑐᒋᑦ 
ᐳᓛᕆᐊᖅᐸᑉᐱᓯ, ᖃᓄᖅ ᐋᖅᑭᓱᖅᐸᑉᐱᓯᐅᒃ 
ᐃᖅᑲᓇᐃᔭᖃᑎᒋᓂᐊᖅᑕᓯ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐃᕕᒃ. 
 
ᐃᕕᒃ: ᖁᔭᓐᓇᒦᒃ. ᓂᑭᐅᖅᑲᐃ ᑭᐅᔪᓐᓇᖅᑕᖓ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐊᕐᕌᒍᑕᒫᑦ 
ᐋᖅᑭᑦᑎᕆᖃᑦᑕᖅᑐᖓ ᓇᓕᐊᓐᓄᑦ ᓄᓇᕗᑦ 
ᐊᕕᑦᑐᖅᓯᒪᓂᖏᓐᓂ ᐊᔾᔨᒌᐸᓗᒃᑎᑦᑐᒋᑦ ᐅᐸᒐᓱᑉᐸᑕᒃᑲ. 
ᑕᕝᕙᓂ ᐊᕐᕌᒍᑦᑎᓐᓂ ᖁᕐᓗᖅᑑᓕᐊᓚᐅᖅᑐᖓ, 
ᐅᑎᖃᑖᓚᐅᕆᓪᓗᖓᓗ ᑭᓐᖓᕐᓂᒃ, ᑲᖏᖅᑐᒑᐱᒻᒥᓪᓗ, 
ᐊᕐᕕᐊᓂᓪᓗ, ᖃᒪᓂᑦᑐᐊᒥᓪᓗ. ᑮᓇᐅᔭᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ 
ᑖᒃᑯᐊ ᐊᔾᔨᒌᓂᒃ ᖃᔅᓯᐅᓂᓕᓐᓂᑦ ᓄᓇᕗᑦ 
ᐊᕕᑦᑐᖅᓯᒪᓂᖓᓂ ᐳᓛᕆᐊᕋᓱᑉᐸᒃᑐᖓ. ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ  (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᐅᖃᐅᑎᒍᓐᓇᖅᐱᑎᒎᑦ ᓄᓇᓕᓐᓄᑦ ᐳᓚᕋᕈᑎᔅᓴᑎᑦ 
ᖃᔅᓯᐅᑎᑕᐅᓲᖑᒻᒪᖔᑕ ᐊᕐᕌᒍᒧᑦ ᐊᑕᐅᓯᕐᒥ? ᖁᔭᓐᓇᒦᒃ 
ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ 
ᐃᔨᑦᓯᐊᖅ, ᐃᑭᓐᓂᐊᖅᑐᖅ ᓂᓪᓕᕈᓐᓇᖅᓯᒍᕕᑦ. 
 
 
 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑮᓇᐅᔭᖅᑐᕈᑎᒃᓴᕆᕙᒃᑕᕗᑦ 
$60,000-ᐸᓘᕙᒃᑐᑦ ᐊᕐᕌᒍᑕᒫᑦ ᐊᐅᓪᓚᖃᑦᑕᕈᑎᒃᓴᕗᑦ. 
ᖁᔭᓐᓇᒦᒃ. 
 



 125

Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for that. With 
$60,000, how many communities does 
that get you to in a year? Thank you, Mr. 
Chairman.  
 
Chairman: Ms. Eegeesiak. 
 
Ms. Eegeesiak: I would estimate about 
six to seven communities a year. 
 
Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you. Are you reaching 
that goal every year so far? Thank you, 
Mr. Chairman. 
 
Chairman: Ms. Eegeesiak. 
 
Ms. Eegeesiak: Since I have a new 
assistant, we should be travelling more. I 
think she’s got the skills and abilities 
because I can’t travel all the time, but 
mostly yes, we are reaching our goal.  
 
Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for your response. 
When the coalition makes a visit to a 
community, what does your agenda look 
like? Thank you, Mr. Chairman. 
 
Chairman: Ms. Eegeesiak. 
 
Ms. Eegeesiak: The agenda consists of 
what the coalition does; our mandate. We 
provide board governance training. When 
it’s available, the DEAs share their 
financial statements with us and 
sometimes their audited statements to see 
how we could help them with their 
financials or any issues the communities 

ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
 
ᐊᕐᓇᒃᑲᖅ  (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ. ᑖᒃᑯᐊ $60,000 ᑕᑯᓐᓈᖅᑐᒍ ᖃᔅᓯᓄᑦ 
ᓄᓇᓕᓐᓄᑦ ᐅᐸᒍᑎᒃᓴᐅᖃᑦᑕᖅᐸᑦ ᐊᕐᕌᒍᒥ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑖᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᓴᐅᓯᔪᖓ ᑕᒫᓂᐸᓗᒃ 6-ᓄᑦ 
7-ᓄᓪᓘᓐᓃᑦ ᓄᓇᓖᑦ ᐅᐸᒍᓐᓇᖅᐸᒃᑕᕗᑦ ᐊᕐᕌᒍᒥ. 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ  (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ. ᐅᐸᑦᑕᐃᓐᓇᕆᒍᓐᓇᐸᑉᐱᓰ ᑕᐃᒪᓐᓇ  
ᓄᓇᓖᑦ ᐊᕐᕌᒍᒥ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑐᖏᓕᖅᑖᕋᑖᔪᒐᒪ, 
ᐳᓚᕋᕐᓂᖅᓴᐅᒍᓐᓇᖃᑦᑕᕐᓂᐊᓕᖅᑐᒍᑦ. ᑕᐃᓐᓇ 
ᐊᔪᓐᖏᒻᒪᑦ ᐊᐅᓪᓚᖃᑦᑕᐃᓐᓇᑕᕈᓐᓇᐸᓐᖏᒻᒥᒐᒪ. ᐄ. 
ᑎᑭᐅᑎᕙᑦᑕᕗᑦ ᑖᓐᓇ, ᐸᕐᓇᐸᑦᑕᕗᑦ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑭᐅᒐᕕᑦ. ᑭᒡᒐᑐᖅᑏᑦ ᓄᓇᓕᓐᓂ 
ᐳᓛᕆᐊᕋᐃᒻᒪᑕ ᖃᓄᐃᓕᖓᓲᖑᕙᑦ ᑲᑎᒪᔾᔪᑎᔅᓴᓯ 
ᐋᖅᑭᔅᓯᒪᔭᓯ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑖᒃᑯᐊ ᓱᓕᕆᐊᕆᓂᐊᖅᑕᕗᑦ 
ᑲᑎᑎᖅᓯᒪᓲᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ ᑭᒡᒐᑐᖅᑏᑦ 
ᑭᓱᓕᕆᔨᐅᒻᒪᖔᑕ ᓇᓗᓇᐃᖅᑎᕈᑎᖏᑦ. ᑲᑎᒪᔨᓂᑦ 
ᐃᓕᓴᑎᑦᑎᓲᖑᑦᑕᖅᑯᒍᑦ ᐊᒻᒪ ᐊᑐᐃᓐᓇᐅᒋᐊᒻᒪᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᑮᓇᐅᔭᓕᕆᔾᔪᑎᒥᓂᒃ 
ᑕᑯᑎᑦᑎᓲᑦ. ᐃᓛᓐᓂᒃᑯᑦ ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑕᒥᓂᕐᓂᒃ 
ᑕᑯᑎᑦᑎᓲᑦ ᖃᐅᔨᒃᑲᐃᒐᓱᑦᑐᑎᒃ ᓇᐅᒃᑯᑦ 
ᐃᑲᔪᖅᑕᐅᒍᓐᓇᕐᒪᖔᑕ ᑮᓇᐅᔭᓕᕆᔾᔪᑎᖏᑎᒍᑦ ᐊᒻᒪ 



 126

want to raise. I also asked them if they 
want me to bring anything to the meeting. 
Sometimes we hold feasts in the 
communities. We show our latest 
documentary videos and our board goals 
and objectives. Those are the main items 
on the agenda. Thank you. 
 
Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for that answer. 
During our visits and submissions here 
that we have, we have spoken to DEAs 
and some of them have voiced real 
concerns over their responsibilities, what 
they’re responsible for, and they feel they 
don’t get much support either from the 
department or from the coalition. I’m 
wondering: when you visit the DEAs as 
the coalition, what kinds of concerns are 
raised to you during the community 
visits? Thank you, Mr. Chairman. 
 
Chairman: Ms. Eegeesiak. 
 
Ms. Eegeesiak: I would like to 
concentrate on what we deliver first. 
When we deliver board governance 
training, they appreciate the information 
that we give them because sometimes 
they don’t know that they had a 
responsibility, for instance, like school 
program plans because that was my last 
presentation to them, so they appreciate 
that information. Sometimes the principal 
is in the meetings, which is good.  
 
The types of issues that they bring up are 
they need more assistance, more 
guidance, and more community visits. 
Community-specific stuff is like they 
need more funding for busing, more 
Inuktitut teachers, and more qualified 
full-time staff. They have too much 
administrative burden, like what our 

ᐃᓱᒫᓗᑎᖃᕋᐃᒻᒪᑕ ᐅᖃᐅᓯᖃᕈᓐᓇᕐᕕᖃᓲᖑᒻᒥᔪᑦ ᐊᒻᒪ 
ᐊᐱᕆᓲᒃᑲ ᑲᑎᒪᓂᕐᒧᑦ ᓇᔅᓴᖁᔭᐅᖕᒪᖔᕐᒪ 
ᑭᓱᑐᐃᓐᓇᕐᒥᒃ ᐱᓕᕆᐊᔅᓴᒥᒃ. ᐃᓛᓐᓂᑯᓪᓗ 
ᓂᕆᖃᑎᒌᑎᑦᑎᓲᖑᒻᒥᔪᒍᑦ ᓄᓇᓕᓐᓂ. ᑕᐃᒃᑯᐊᓗ 
ᑕᕐᕆᔮᔅᓴᓕᐅᖅᑎᑦᑎᖃᑦᑕᖅᑐᑕ. ᑭᒡᒐᑐᖅᑎᐅᓪᓗᑕ 
ᑐᕌᒐᕗᑦ ᓴᖅᑭᓲᕗᑦ ᑲᑎᒪᔾᔪᑎᔅᓴᓃᑎᓲᕗᑦ. ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑭᐅᒐᕕᓐᖓ ᑕᐃᒫᒃ. ᑕᐃᒪ ᐳᓚᕋᑦᑐᑕ 
ᐊᒻᒪᓗ ᑐᓂᕐᕈᑕᐅᓯᒪᔪᑦ ᑕᑯᓪᓗᒋᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐅᖃᖃᑎᒋᖃᑦᑕᖅᓯᒪᔭᕗᑦ ᐃᓚᖏᑦ 
ᐃᓱᒫᓗᑎᖃᓪᓚᕆᓯᒪᒻᒪᑕ ᐱᓕᕆᐊᔅᓴᒥᓂᒃ. ᑭᓱᓂᒃ  
ᐱᓕᕆᐊᖃᕆᐊᖃᖅᑎᑕᐅᒻᒪᖔᕐᒥᓂᒃ 
ᐃᑲᔪᖅᓱᑕᐅᑦᑎᐊᐸᓐᖏᓐᓇᒥᒡᒎᖅ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ ᐅᕝᕙᓗᓐᓃᑦ ᑭᒡᒐᑐᖅᑎᑯᓐᓂ.  
ᐃᓱᒪᑐᐃᓐᓇᖅᑐᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐳᓛᕆᐊᕋᐃᒐᔅᓯ ᑭᒡᒐᑐᖅᑎᐅᓪᓗᓯ ᖃᓄᐃᑦᑐᓂᒃ 
ᐃᓱᒫᓗᑎᓂᑦ ᐃᓕᔅᓯᓐᓄᑦ ᐅᖃᖅᐸᑉᐸᑦ? ᓄᓇᓕᓐᓄᑦ 
ᐸᓛᕆᐊᕋᐃᒐᔅᓯ? ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑐᓂᕐᕈᑎᒋᓲᕗᑦ 
ᐅᖃᐅᓯᕆᖅᑳᕐᓗᒋᑦ. ᑲᑎᒪᔨᑦ ᑲᑎᒪᒋᐅᖅᓴᑎᒐᐃᒐᑦᑎᒍᑦ 
ᖁᔭᓕᓲᑦ ᐃᓕᑦᑎᑕᐅᒐᒥᒃ. ᐃᓛᓐᓂᒃᑯᓪᓗ 
ᖃᐅᔨᒪᓲᖑᓐᖏᒻᒪᑕ ᐱᓕᕆᐊᖃᕆᐊᖃᕋᒥᒃ ᐃᓕᓴᕕᐅᑉ 
ᐃᓗᐊᓂ ᐊᑐᖅᑕᐅᕙᑦᑐᓂᒃ. ᐅᓂᒃᑳᕐᕕᒋᒐᐃᒐᒃᑭᑦ 
ᖁᔭᓕᓲᑦ ᖃᐅᔨᒪᓂᐊᓕᕋᒥᒃ. ᐃᓛᓐᓂᒃᑯᑦ ᐃᓕᓴᕕᐅᑉ 
ᐊᖓᔪᖅᑳᖓ ᑲᑎᒪᖃᑕᐅᓲᖅ, ᐱᐅᓲᖑᒋᓪᓗᓂ.  
 
 
 
 
 
ᑕᒪᒃᑯᐊ ᐃᓱᒫᓗᑏᑦ ᓴᖅᑭᓲᖏᑦ ᑕᒪᒃᑯᐊᖑᔾᔮᓲᑦ 
ᐃᑲᔪᖅᑎᑖᒃᑲᓐᓂᕈᒪᓪᓗᑎᒃ ᑐᑭᒧᐊᑦᑎᑕᐅᒃᑲᓐᓂᕈᒪᓪᓗᑎᒃ 
ᓄᓇᖅᑲᑎᖏᓐᓄᑦ ᐳᓛᕆᐊᖅᑕᐅᒃᑲᓐᓂᕈᒪᓪᓗᑎᒃ. 
ᓄᓇᓕᓐᓄᑦ ᑐᕌᖓᓪᓚᕆᑦᑐᐃᑦ ᒪᑯᐊ 
ᑮᓇᐅᔭᖅᑖᒃᑲᓐᓂᕆᐊᖃᕐᓂᕋᓲᑦ ᓱᕈᓯᖅᓴᐅᑎᓄᑦ 
ᐃᓄᑦᑎᑐᓪᓗ ᐃᓕᓴᐃᔨᔅᓴᓄᑦ ᐊᒻᒪ ᐅᓪᓗᓕᒫᖅ 
ᐃᖅᑲᓇᐃᔭᕈᓐᓇᖅᑐᓂᒃ ᐃᓕᓐᖓᑦᑎᐊᖅᑐᓂᒃ 
ᐱᒃᑲᓐᓂᕈᒪᓲᑦ ᐊᒻᒪ ᐊᓪᓚᕕᒻᒥ 
ᐸᐃᑉᐹᓕᕆᔭᔅᓴᖃᓗᐊᖅᑐᐊᓗᕙᒻᒪᑕᒎᖅ  



 127

acting chairperson mentioned earlier. 
They want better, adequate, and timely 
communication with the department, 
their bookkeepers and their auditors. 
Those are the main items. Thank you. 
 
Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for your response. 
It makes me think now. As DEAs, you 
said that one of things or the concerns 
that they raise is that they don’t always 
know what their responsibilities are and 
we have heard this too. Can you elaborate 
on why you think this may be since 2006, 
the roles and responsibilities of DEAs… 
? Whose responsibility is it to tell them 
what their roles and responsibilities are 
under that Act? Is it the DEA itself? Is it 
the coalition? Do you feel it should be the 
department? Who is responsible for 
ensuring that the DEAs know what their 
mandate is under the Act? Thank you, 
Mr. Chairman. 
 
Chairman: Ms. Eegeesiak. 
 
Ms. Eegeesiak: I think it’s everybody’s 
responsibility, starting with the DEAs. 
They should know their responsibilities 
because they were elected. I know that 
with new members, it’s more challenging 
for them. They ask for orientation right 
after their elections.  
 
In terms of our board governance stuff, 
we’re launching our website; we’re 
updating our website soon so that our 
training materials will be online. I know 
the Department of Education has 
delivered orientation training when the 
communities state that they have the 
need.  
 
With the staggered terms, it’s kind of 

ᐃᔅᓯᕙᐅᑕᖅ ᑕᐃᒪ ᐅᖃᖅᑲᐅᒻᒪᑦ. ᐊᒻᒪ ᐱᒍᒪᔪᑦ. 
ᑐᓴᐅᒪᖃᑎᖃᒃᑲᓐᓂᕈᒪᓲᑦ. ᐃᒫᒃ ᐅᐸᓗᓗᐊᓐᖏᑦᑐᓂᑦ 
ᑐᓴᖅᑎᑕᐅᖃᑦᑕᕈᒪᔪᑦ ᑮᓇᐅᔭᓕᕆᔨᖏᓐᓄᓪᓗ 
ᑕᒻᒪᖅᓯᒪᔪᖅᓯᐅᖅᑎᖏᓪᓗ ᐱᓪᓗᒋᑦ. ᑖᒃᑯᐊᓪᓗᐊᑕᖅ. 
ᖁᔭᓐᓇᒦᒃ. 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. 
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᑭᐅᒐᕕᑦ. ᑕᐃᒪᓕ ᐃᓱᒪᓕᑐᐃᓐᓇᕆᕗᖓ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᐅᓪᓗᓯ ᐃᓚᖓ ᑕᐃᒪᒎᖅ 
ᐃᓱᒫᓗᑎᒋᔭᐅᕙᒻᒪᑦ ᖃᐅᔨᒪᐃᓐᓇᐸᓐᖏᒻᒪᑕ 
ᑭᓱᓕᕆᔨᔅᓴᒫᖑᒻᒪᖔᕐᒥᓂᒃ. ᑐᓴᖃᑦᑕᓚᐅᕐᒥᔭᕗᑦᑕᐅᖅ 
ᑕᒪᓐᓇ. ᓱᒻᒪ ᑕᐃᒪᐃᑦᑐᒋᕕᓯᐅᒃ? ᑕᐃᒪᓐᖓᓂᑦ 2006-
ᒥᓂᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦᑕ  
ᐱᓕᕆᐊᕆᒋᐊᓕᖏᑦ ᓴᖅᑭᖅᑕᐅᓚᐅᖅᓯᒪᒻᒪᑕ. ᑭᒃᑯᓐᓄᑦ 
ᐃᒃᑯᐊ ᐅᖃᐅᔾᔭᐅᔭᕆᐊᖃᖅᐸᑉᐸᑦ 
ᑭᓱᓕᕆᔨᐅᒋᐊᖃᕐᒪᖔᑕ, ᓇᒻᒥᓂᖅ ᑲᑎᒪᔨᐅᓪᓗᑎᒃ 
ᖃᐅᔨᒐᓱᒋᐊᖃᖅᐸᑉᐸᑦ ᐅᕝᕙᓗᓐᓃᑦ ᑭᒡᒐᑐᖅᑎᓄᑦ 
ᖃᐅᔨᒃᑲᖅᑕᐅᔭᕆᐊᖃᖅᐸᑉᐸᑦ? ᑮᒃᑯᑦ ᖃᐅᔨᒪᔨᐅᕙᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᖃᐅᔨᒪᒐᓗᐊᕐᒪᖔᑕ 
ᐱᓕᕆᐊᕆᒋᐊᓕᒥᓂᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᑭᒃᑯᓕᒫᑦ ᑲᒪᒋᐊᓖᑦ 
ᐱᒋᐊᕐᓗᒍ ᑖᒃᑯᓇᓂ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂ 
ᓂᕈᐊᖅᑕᐅᓚᐅᕐᒪᑕ ᓂᕈᐊᖅᑕᐅᓯᒪᖕᒪᑕ. ᖃᐅᔨᒪᓪᓗᖓ 
ᑖᒃᑯᐊ ᓄᑖᓄᑦ ᑲᑎᒪᔨᓄᑦ ᐊᒃᓱᕈᕈᑕᐅᖃᑦᑕᖅᑐᖅ 
ᐊᒃᓱᕈᕐᓇᖃᑦᑕᖅᑐᕐ ᐃᓛᒃ ᑕᐃᒪ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᖅᑑᒐᓗᐊᖅ 
ᓂᕈᐊᕋᑖᓚᐅᖅᑎᓪᓗᒋᑦ. 
 
ᑖᒃᑯᐊᓕ ᐊᐅᓚᔾᔪᑎᕗᑦ ᐱᒋᐊᖅᑎᖅᓯᕙᐅᓪᓗᐊᔪᒍᑦ 
ᖃᕆᓴᐅᔭᒃᑯᑦ ᐃᓕᓯᒪᔭᕗᑦ ᐅᓪᓗᒥᒧᑦ 
ᐊᓐᖑᑎᒋᐊᖅᑎᑕᕗᑦ ᑕᒪᒃᑯᐊ ᑕᒪᕐᒥᒃ ᖃᕆᓴᐅᔭᒃᑯᑦ 
ᑕᑯᔭᐅᒍᓐᓇᕐᓂᐊᖅᑐᑦ ᖃᐅᔨᒪᒐᒪ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᓴᖅᑭᑦᓯᖃᑦᑕᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓪᓗᑎᒃ. 
ᐊᐱᕆᔭᐅᒑᖓᒥᒃ ᐃᑲᔪᖅᑕᐅᒍᒪᔪᓄᑦ. 
 
 
 
 
ᐅᓇ ᐱᔭᕐᓂᑦᑐᕈᓘᒻᒪᑦ,  
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difficult to keep going to every 
community every year to train them. 
That’s why it’s a good opportunity, when 
we hold our AGMs, to train them as well 
at that time.  
 
I have had the opportunity to do joint 
visits to about three communities with the 
Department of Education, QSO, and 
KSO in Gjoa Haven, Kugluktuk, and 
Pond Inlet. We haven’t had an 
opportunity to do another joint visit, but 
plans are in place to… . I found those 
very useful when QSO travelled and 
KSO travelled with the coalition, and I 
hope those continue. Thank you. 
 
Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for that response. 
When you visit a community and the 
DEA raises a concern, how do you deal 
with that concern? What process do you 
use that you can address that concern? Is 
it something to do with the department? 
I’ll use that as an example, or it could be 
a different kind of issue. It could be, like 
you said, I think you said the lack of 
funds for busing contracts or something. 
If somebody raises that with you, how do 
you go about addressing that? Thank you, 
Mr. Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 
Ms. Eegeesiak. 
 
Ms. Eegeesiak: For any issues that they 
give to me, I ask them first if they talked 
to the principal first and if the principal 
could help out. I ask them if they go 
through their RSO because there’s a line 
of (interpretation) protocols. 
(interpretation ends) Sometimes when 
they use that, I ask them, “Okay, did you 
put it in writing?” because it doesn’t 

ᓄᓇᓕᓕᒫᓅᖃᑦᑕᕆᐊᑦᓴᖅ ᐃᓕᓐᓂᐊᖅᑎᑦᓰᓐᓇᕐᓗᓂ 
ᐊᕐᕌᒍᑕᒫᑦ ᑕᐃᒪᐃᒻᒪᑦ ᑲᑎᒪᕕᒡᔪᐊᓕᕌᖓᑦᑕ 
ᐃᓕᓐᓂᐊᖅᑎᖃᑦᑕᕐᒥᔭᕗᑦ ᐃᓕᓐᓂᐊᕐᓂᖃᖃᑦᑕᕐᒥᔪᒍᑦ. 
 
 
 
 
ᐊᒻᒪᓗ ᑕᐃᒪ ᐳᓛᕆᐊᕈᓐᓇᖃᑦᑕᖅᓯᒪᒐᒪ ᐱᖓᓱᓄᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐱᖃᑎᒋᓪᒋᑦ KSO ᐅᖅᓱᖅᑑᖅ, 
ᖁᕐᓗᖅᑑᖅ ᐊᒻᒪᓗ ᒥᑦᑎᒪᑕᓕᒃ. ᐱᕕᒃᓴᖃᓚᐅᓐᖏᑦᑐᒍᑦ 
ᑕᐃᒫᒃ ᐱᖃᑎᒌᒡᓗᑕ ᐃᖏᕐᕋᔭᕆᐊᒃᓴᖅ. ᑕᐃᒫᒃ 
ᐊᑑᑎᖃᑦᓯᐊᕐᓂᖏᓐᓂᒃ ᑕᑯᓚᐅᕋᒃᑯ ᑖᒃᑯᐊ KSO-ᒐᓚᐃᑦ 
ᑕᒪᒃᑯᐊ ᐃᖏᕐᕋᑎᒌᔭᖃᖅᑎᓪᓗᒋᑦ. ᑕᒪᓐᓇ 
ᑲᔪᓯᖁᒥᓇᖅᑑᒐᓗᐊᖅ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪ 
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᓄᓇᖕᓅᕌᖓᑦᓯ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᓪᓗ ᓄᓇᓕᖕᓂ ᐃᓱᒫᓗᑎᓂᒃ 
ᓴᖅᑭᑦᓯᒃᐸᑕ ᖃᓄᕐᓕ ᑕᒪᒃᑯᐊ 
ᐱᓕᕆᐊᕆᓕᕆᓲᕆᕕᓱᐅᒃ? ᑖᓐᓇ ᒐᕙᒪᒃᑯᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂ ᐱᔾᔪᑎᖃᖅᐸ 
ᐊᓯᖏᓐᓂᓗᓐᓃᑦ ᑭᓱᑐᐃᓐᓇᕐᓂᒃ? ᑖᒃᑯᐊ 
ᑮᓇᐅᔭᑭᒃᓴᕐᓂᕋᖃᑦᑕᕐᒪᑕ ᕙᓯᓂᒃ ᑳᓐᑐᕌᑎᑦᓯᒋᐊᑦᓴᖅ, 
ᑖᒃᑯᐊ ᐃᓕᖕᓄᑦ ᐅᖃᐅᓯᐅᒃᐸᑕ ᐃᓱᒫᓗᑕᐅᓪᓗᑎᒃ 
ᖃᓄᐃᓕᐅᒋᐊᕈᑎᒋᓯᖃᑦᑕᖅᐱᒋᑦ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑕᖅ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ 
ᐃᔨᑦᓯᐊᖅ. 
 
 
 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᓇᓪᓕᐊᑐᐃᓐᓇᖅ ᐃᓱᒫᓘᑕᐅᔪᖅ 
ᖃᐃᑕᐅᔪᖅ ᐊᐱᕆᖅᑳᖃᑦᑕᖅᑕᒃᑲ ᐃᓕᓴᐃᔨᑦ 
ᐊᖓᔪᖅᑳᖓᓄᑦ ᑲᒪᒋᔭᐅᒍᓐᓇᓐᖏᒃᑲᓗᐊᕐᒪᖔᑦ 
ᑕᐃᓐᓇᓗ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ 
ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᒃᑯᑎᒎᓚᐅᕐᒪᖔᑦ ᑕᐃᒫᒃ 
ᐱᓕᕆᐊᒃᓴᕕᑦ ᐃᓱᓕᑦᑕᕐᕕᖃᕐᒪᑕ. ᑎᑎᕋᖅᑲᑦ 
ᐊᐱᕆᖃᑦᑕᕐᓗᒍ ᑎᑎᕋᖅᓯᒪᓐᖏᑐᐊᖅᑲᑦ 
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matter unless it’s in writing.  
 
If there hadn’t been a timely response, I 
call the RSOs and find out what’s going 
on and try to help them resolve the issue. 
Sometimes when they come to our 
AGMs, we make appointments with the 
Department of Education or their 
bookkeeper at Nasaijiit so that they could 
try to resolve it while they’re in town.  
 
If nothing is happening, that’s when we 
write a letter of support asking for a 
response from wherever the issue came 
from. Sometimes the issues come to the 
board level depending on the seriousness 
of the issue. I always inform our 
chairperson that an issue is coming from 
a community; just a heads-up on 
something I might need your support in 
lobbying for that issue. Thank you. 
 
Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you. In your 
submission on page 3, you state that one 
of the coalition’s concerns is that the 
partnership with DEAs is not developing. 
Can you elaborate on this and explain 
why you think this is so? Thank you, Mr. 
Chairman. 
 
Chairman: Ms. Evic, did you want to 
respond to that one? Ms. Eegeesiak. 
 
Ms. Eegeesiak: Thank you. I mentioned 
earlier that when the DEAs bring up 
issues, sometimes there are no timely 
responses or any responses at all, even 
though they have taken the steps of 
meeting with the principal, RSOs, and the 
department. That’s when it comes to our 
office. For example, the department has 
known for a long time that social passing 
is an issue for the DEAs. 
 

ᓱᓇᐅᑎᑕᐅᔾᔮᓐᖏᒻᒥᒻᒪᑦ. 
 
 
ᐊᒻᒪᓗ ᑭᐅᓴᕋᐃᑕᐅᒐᓗᐊᕐᒪᖔᑕ ᑖᒃᑯᐊ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ 
ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔩᑦ ᐊᐱᕆᖃᑦᑕᖅᑕᒃᑲ 
ᖃᓄᐃᓕᐅᓕᕋᓗᐊᕐᒪᖔᑕ ᑖᒃᑯᓂᖓ ᐃᓱᒫᓗᑎᖏᓐᓂᒃ 
ᐋᖅᑭᒃᓯᑎᒐᓱᐊᖅᓱᒋᑦ ᑲᑎᒪᕕᒡᔪᐊᖅᑐᓅᕌᖓᑕ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑮᓇᐅᔭᓕᕆᔨᖏᓐᓂᓪᓗ 
ᑕᐃᑲᓃᑎᒐᓱᖃᑦᑕᖅᑕᕗᑦ ᐋᖅᑭᒃᓯᖁᓪᓗᒋᑦ 
ᐃᓗᐊᓐᖏᔾᔪᑎᖏᓐᓂᒃ ᑕᒫᓃᓐᓂᖏᓐᓂ. 
 
 
ᖃᓄᐃᓕᐅᓐᖏᔾᔪᑕᐅᑦᓯᐊᒻᒪᕆᑉᐸᑕ ᑖᒃᑯᐊ 
ᑎᑎᕋᐅᓯᖃᑦᑕᖅᑕᕗᑦ ᑭᐅᓯᖁᔨᓪᓗᑕ ᓇᑭᓐᖔᕋᓗᐊᖅᐸᑦ. 
ᑖᒃᑯᐊ ᐃᓛᓐᓂᒃᑯᑦ ᐃᓱᒫᓘᑕᐅᔪᑦ ᑲᑎᔨᓅᖅᑕᐅᖃᑦᑕᖅᑐᑦ 
ᒪᓕᑦᑐᒋᑦ ᐃᒃᓯᕙᐅᑕᕗᓪᓗ ᑐᓴᖅᑏᓐᓇᖅᓱᒍᓗ 
ᐃᓱᒫᓘᑎᑕᖃᖅᐸᑦ ᐅᕙᓐᖓᑦ ᓄᓇᓕᒻᒦᖔᖅᑐᖅ. ᑕᐃᒫᒃ  
ᐃᑲᔪᖅᑕᐅᒋᐊᖃᑐᐃᓐᓇᕆᐊᖃᕐᓂᐊᕋᒪ ᐊᔭᐅᖅᑐᐃᔪᖓ 
ᑖᔅᓱᒥᖓ ᖃᐅᔨᔭᐅᒍᒪᔪᒥᒃ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᑕᕝᕙᓂ 
ᑐᓂᓯᒪᔭᑦᑎᓐᓂ ᒪᑉᐱᒐᖅ 3-ᖓᓂ ᐅᖃᖅᓯᒪᒻᒪᑦ ᑖᒃᑯᐊ 
ᐃᓚᖓᑦ ᐃᓱᒫᓘᑕᐅᒻᒪᑦ ᑲᑐᔾᔨᖃᑎᒌᓄᑦ 
ᐃᑲᔪᖅᑎᖃᑎᒌᓐᓄᑦ ᓄᓇᓕᓐᓂ ᐱᕙᓪᓕᐊᔪᓕᕆᓂᖅ 
ᐋᖅᑭᑕᐅᔅᓯᒪᑦᑎᐊᖏᒻᒪᑦ. ᑕᒪᓐᓇ ᓱᒻᒪᑦ 
ᑕᐃᒪᐃᓕᖓᓱᕆᒻᒪᖔᖅᐱᐅᒃ ᐅᓂᒃᑳᕈᓐᓇᕈᕕᑦ. 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅ ᐃᕕᒃ, ᑖᓱᒧ ᑭᐅᒍᒪᕖᑦ? 
ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᑕᐃᒪ ᐅᖃᖅᑲᐅᒐᒪ 
ᑕᒪᒃᑯᐊ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ 
ᓴᖅᑭᑦᑎᒐᐃᒻᒪᑕ ᐃᓱᒫᓘᑎᓂᒃ 
ᑭᐅᔭᐅᒍᓐᓇᐃᓕᐅᖅᑲᑎᓪᓗᒋᑦ ᐊᑯᓂᓗᐊᕌᓗᒃ. ᑖᒃᑯᓄᖓ 
ᑭᐅᔭᐅᔪᓐᓇᐃᓕᒐᐃᒻᒪᑕ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 
ᐊᖓᔪᖅᑳᖓᓄᑦ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᑦ 
ᖃᐃᑕᐅᖃᑦᑕᕐᒪᑕ ᖃᐅᔨᑎᑦᑐᒋᓪᓗ. ᐆᑦᑑᑎᒋᓗᒍ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᖃᐅᔨᒪᔪᑐᖃᐅᓕᖅᐳᑦ 
ᐅᑭᐅᖃᑎᒌᓂᒃ ᐃᓕᓐᓂᐊᖃᑎᒌᑦᑎᓂᖅ ᐃᓱᒫᓘᑕᐅᓯᒪᔪᖅ 
ᑖᓐᓇ ᑎᓕᐅᕆᔾᔪᑎ ᑐᓂᔭᐅᓚᐅᓐᖏᓐᓂᖓᐊᓂ. 
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In 2013, the department issued a student 
directive on student placement and stuff 
before we knew that directive was going 
out. At that time, in 2013, when we heard 
that that directive came out, the coalition 
felt it was a serious issue and the 
coalition members at our AGM actually 
rejected that directive and also asking the 
communities to ask their principals not to 
work with that directive because it was 
too much work for the teachers. It was 
too cumbersome for the schools to 
implement.  
 
Another example is on March 24 of this 
year, the coalition was copied on a letter 
from the Department of Education on 
school calendars. They sent out a letter to 
all DEAs asking them to review and 
approve their school calendars by April 
17. Using a schedule, that’s barely 
enough time for the DEAs to review the 
school calendars. That notice was also 
not translated. I asked the department for 
a translated copy so that I could email the 
school calendar letter right away because 
of the time issue.  
 
Those are a couple of examples that I 
could use right now. Thank you. 
 
Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. What do you feel is the reason 
why DEAs, as you state in your 
submission, remain fundamentally 
uninformed about the Education Act, 
their authorities and ability to impact 
education? Thank you, Mr. Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 
Ms. Eegeesiak. 
 
Ms. Eegeesiak: One of the biggest 
challenges I have heard from DEAs is 

2013-ᖑᑎᓪᓗᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑎᓕᐅᕈᑎᖃᓚᐅᖅᐳᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 
ᓇᒧᓐᖓᖅᑕᐅᒐᔭᕐᓂᖏᓐᓂᒃ ᖃᐅᔨᓚᐅᖅᑎᓐᓇᑕ 
ᑎᓕᐅᕈᑎᐅᑉ ᓴᖅᑭᑕᐅᓂᐊᕐᓂᖓᓂᒃ. ᑕᐃᔅᓱᒪᓂ 2013-
ᖑᑎᓪᓗᒍ ᑐᓴᕋᑦᑕ ᑖᒃᑯᐊ ᑎᓕᐅᕆᔾᔪᑏᑦ 
ᓴᖅᑭᖅᑎᑕᐅᓂᖏᓐᓂᒃ. ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᓱᒪᓚᐅᕐᒪᑕ 
ᑕᒪᑐᒥᖓ ᐱᒻᒪᕆᐅᑎᑦᑎᓪᓗᑎᒃ ᐃᓱᒫᓗᒋᔭᐅᓂᖓᓂᒃ. 
ᑕᐃᒃᑯᐊ ᕿᐱᓗᒃᑕᐅᓚᐅᖅᑐᑦ ᑖᓐᓇ ᑎᓕᐅᕆᔾᔪᑕᐅᔪᖅ 
ᐊᒻᒪᓗ ᐊᐱᕆᓪᓗᒋᑦ ᓄᓇᓖᑦ ᐃᓕᓴᐃᔩᑦ ᐊᖓᔪᖅᑳᖓᑦ 
ᐱᓕᕆᔾᔪᑎᖃᖁᓇᒍ. ᑖᒃᑯᐊ ᐃᓕᓴᐃᔨᓄᑦ 
ᐱᓕᕆᐊᒃᓴᖑᓗᐊᓚᐅᕐᒪᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕕᓐᓄᑦ 
ᐊᑐᓕᖅᑎᑕᐅᒐᔭᖅᑎᓪᓗᒍ. 
 
 
ᑕᐃᒪᑦᑕᐅᖅ ᐆᑦᑑᑎᒋᔪᓐᓇᖅᑕᕋ ᒫᑦᓯ 24-ᒥ ᑕᒫᓂ 
ᐊᕐᕌᒍᑦᑎᓐᓂ ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ ᑎᑎᖅᑲᖅᑖᓚᐅᕐᒪᑕ 
ᒐᕙᒪᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᖏᓐᓂᒃ ᐊᔾᔨᖏᓐᓂᒃ  
ᓇᒃᓯᐅᔾᔨᕕᐅᓪᓗᑕ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕖᑦ 
ᑕᖅᑭᖅᑐᖅᓯᐅᑎᖏᓐᓄᑦ ᐊᒻᒪᓗ ᑖᒃᑯᐊ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓅᖅᑕᐅᓪᓗᑎᒃ 
ᕿᒥᕐᕈᖁᔭᐅᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᓇᐅᓂᐊᖅᑐᓂ ᐄᐳᕈ 17-
ᖑᓚᐅᓐᖏᓐᓂᖓᓂ. ᑕᐃᒪ ᐱᕕᒃᓴᖃᓚᐅᓐᖏᒻᒪᑕ 
ᑖᒃᑯᓂᖓ ᕿᒥᕐᕈᑦᑎᐊᕈᓐᓇᕐᓗᑎᒃ ᑕᖅᑭᖅᓯᐅᑎᒃᓴᓂᑦ 
ᐃᓄᒃᑎᑑᓕᖅᓯᒪᒐᓂᓗ. ᑖᓐᓇ ᐱᓕᕆᕕᒃ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓄᒃᑎᑑᖅᑐᓂᒃ ᐱᒍᒪᓚᐅᕋᒪ 
ᑕᐃᒫᒃ ᓇᒃᓯᐅᑎᒍᓐᓇᑲᐅᑎᒋᔪᓐᓇᕐᓂᐊᕋᒃᑭᑦ 
ᐱᕕᒃᓴᑭᓐᓂᖓ ᐱᔾᔪᑎᒋᓪᓗᒍ.  
 
 
ᑖᒃᑯᐊ ᐆᑦᑑᑎᒋᔪᓐᓇᖅᑕᒃᑲ ᒫᓐᓇ. ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
ᐊᕐᓇᒃᑲᖅ  (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᖃᓄᖅ ᐃᓱᒪᕕᑦ ᓱᓇᒥᒃ ᐱᔾᔪᑎᖃᕐᒪᖔᖅ? ᑕᐃᒪ 
ᐅᖃᖅᓯᒪᒻᒪᑦ ᑎᑎᕋᖅᓯᒪᔭᑦᑎᓐᓂ 
ᑐᓴᐅᒪᑎᑕᐅᓐᖏᓗᐊᕐᓂᖏᓐᓂᒃ ᑖᓐᓇ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐱᔾᔪᑎᒋᓪᓗᒍ 
ᑕᐃᒪᐃᒻᒪᑦ ᐊᑦᑐᐃᓂᖃᖅᑎᓪᓗᒍ ᑕᒪᒃᑯᓂᖓ 
ᐃᓕᓐᓂᐊᓂᕐᒥᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ 
ᐃᔨᑦᓯᐊᖅ. 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑕᐃᒪ ᑐᓴᖅᓯᒪᓗᐊᖅᑕᕋ 
ᐊᒃᓱᕉᑕᐅᓗᐊᖅᑐᖅ  
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when they receive draft regulations from 
the department. At the beginning, it was 
very technical for the DEAs to 
understand. Even for me, it was hard to 
understand. A couple of years later, I was 
glad that the department put the draft 
regulations in plain English, but the 
translations of the regulations are not 
correct.  
 
Another reason why the DEAs feel that 
they’re not informed is that the Education 
Act is really thick. When the department 
asked for stuff like school program plans 
to be completed, they’re barely given 
enough time to read what their duties and 
responsibilities are, so they’re confused 
or not really aware of what they can 
approve and not approve.  
 
I hope that I answered your question.  
 
Chairman: Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you for that response. 
I’m going to go on a little bit about 
school attendance. Can you tell us what 
you feel about the role of parents when it 
comes to attendance? What kinds of 
approaches or policies would be 
appropriate and helpful? Thank you, Mr. 
Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 
Ms. Eegeesiak. Ms. Evic. 
 
Ms. Evic (interpretation): Thank you, 
Mr. Chairman. I’m not used to having an 
interpreter.  
 
Nikki will be able to add what the council 
has been consulting on in regard to this 
topic. Just to add to it from my 
experience, as I said, I have been a 
principal in a number of schools here in 

ᓯᕗᓪᓕᖅᓯᐅᑎᓂᒃ ᒪᓕᒐᒃᓴᓂᒃ ᑐᓂᔭᐅᒐᐃᒐᑦᑕ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂᒃ, ᐃᒪᓐᓇᒃ ᑐᑭᓯᒐᒃᓴᐅᒐᓂᓗ, 
ᐅᕙᓐᓄᓪᓘᓐᓃᑦ ᑐᑭᓯᓇᑦᑎᐊᓚᐅᓐᖏᒻᒪᑦ 
ᑎᑎᕋᖅᓯᒪᓂᖏᑦ. ᐊᕐᕌᒎᒃ ᒪᕐᕉᒃ ᐊᓂᒍᖅᓯᒪᓕᖅᑎᓪᓗᒋᑦ 
ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᒪᓐᓇ 
ᑐᑭᓯᓇᕐᓂᖅᓴᐅᑎᓪᓗᒍ ᓴᖅᑭᑎᑦᓯᓚᐅᕐᒪᑕ. ᐊᒻᒪᓗ 
ᐃᓄᒃᑎᑑᕐᓂᖓ ᑖᒃᑯᐊ ᒪᓕᒋᐊᓖᑦ ᑕᒻᒪᖅᑕᖅᓯᒪᓪᓗᑎᒃ. 
 
 
 
ᑕᐃᒪᐃᒻᒪᑦ ᑖᒃᑯᐊ ᑐᓴᐅᒪᑎᑕᐅᓐᖏᓗᐊᖅᓱᕆᔪᑦ. 
ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᑖᓐᓇ 
ᐃᔾᔪᔪᒻᒪᕆᐊᓗᖕᒪᑦ ᐱᖁᔭᖅ. ᑖᓐᓇ ᓲᕐᓗ ᒐᕙᒪᒃᑯᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐊᐱᕆᒑᖓᑕ ᐱᐊᓂᒃᓯᖁᔨᓪᓗᑎᒃ 
ᐅᑯᓂᖓ ᐱᕕᒃᓴᖃᖅᑎᑕᐅᓐᖏᓗᐊᖃᑦᑕᕐᒪᑕ 
ᐅᖃᓕᒫᕈᓐᓇᖅᓯᓚᐅᓐᖏᑎᓪᓗᒋᓪᓗᓐᓃᑦ ᓱᓇᓂᒃ 
ᐱᓕᕆᐊᒃᓴᖃᕐᒪᖔᑕ. ᐃᒪᓐᓇ ᓇᓗᓈᕿᓕᖃᑦᑕᖅᑐᑦ 
ᖃᐅᔨᒪᓗᐊᕋᑎᒡᓗ ᑭᓱᓂᒃ ᐊᖏᑦᓯᒋᐊᖃᕐᒪᖔᕐᒥᒃ 
ᐊᖏᖅᓯᒋᐊᖃᓐᖏᒻᒪᖔᕐᒥᓐᓂᓗ ᑕᒪᓐᓇ.  
 
ᑭᐅᔪᒃᓴᐅᔭᕋᓗᐊᕋ ᐊᐱᖅᑯᑏᑦ. 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ ᐊᒻᒪᓗ 
ᖁᔭᓐᓇᒦᒃ ᑭᐅᒐᕕᑦ. ᑕᐃᒪ ᐅᖃᐅᓯᕌᕐᔪᒡᓗᒍ 
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕆᐊᖃᕐᓂᖅ ᖃᓄᕐᓕ ᐃᓱᒪᕕᑦ ᑖᒃᑯᐊ 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᖃᓄᖅ 
ᐃᓕᓐᓂᐊᕆᐊᑦᓯᐊᖃᑦᑕᓐᖏᑎᓪᓗᒋᑦ ᖃᓄᖅ 
ᐃᑲᔫᑎᒍᓐᓇᖅᑲᑦ? ᐃᑲᔪᕈᓐᓇᖅᑲᑦ, ᑭᓱ 
ᖃᓄᐃᓕᐅᖅᑲᑕᓗ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. ᒥᔅ 
ᐃᔨᑦᓯᐊᖅ. ᒥᔅ ᐃᕕᒃ.  
 
ᐃᕕᒃ: ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑕᖅ. ᑐᓵᔨᖃᓕᓂᐅᓐᖏᓐᓇᒪ.  
 
 
 
ᐃᓛᒃ ᑖᓐᓇ ᐃᓚᓯᒃᑲᓐᓂᕈᓐᓇᑦᑎᐊᖅᑐᖅ ᓂᑭ. ᖃᓄᕐᓕ 
ᓇᒻᒥᓂᖅ ᑖᒃᑯᐊ ᑲᑎᒪᔩᑦ ᐅᓪᓗᒥᒧᑦ ᑎᑭᑦᑐᒍ 
ᐋᔩᕌᕈᑎᖃᖃᑦᑕᖅᓯᒪᒻᒪᖔᑕ ᑕᒪᔅᓱᒧᖓ. 
ᐃᓚᒋᐊᑐᐃᓐᓇᕐᓗᒍᓕ ᐅᕙᖓ ᖃᐅᔨᓯᒪᔭᖓᒍᑦ ᑕᐃᒪ 
ᐅᖃᖅᑲᐅᒐᒪ, ᐊᖓᔪᖅᑳᖑᖃᑦᑕᕐᓂᑰᒐᒪ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 
ᐃᓗᐊᓂ ᑕᒫᓂ  
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Iqaluit. A lot of them are connected to the 
school issue that encourages students to 
go to school.  
 
The council participated and was 
included, but it really affects the school 
system. There are usually different 
reasons and there will be different 
reasons for that. They don’t mention the 
classes, but we look at the differences 
and that’s the only way that you can 
figure out what to do. For example, as a 
principal, we had a disabled student. 
Sometimes that happens. The school can 
consider what to do even before there are 
any changes within the home or the 
communities or it could be reversed.  
 
For example, if a parent wants their 
disabled child to learn Inuktitut before 
the school, I think there has to be a 
coalition or people working together. If I 
could use an example, as I said, some of 
the students have gone through a hard 
time; we have gone through a hard time 
in regard to some students because we 
cannot work on it alone as a school and 
as teachers. What we set up was, for 
those of us that are school staff, we 
created a committee along with the 
participation of the parents. We call it in 
English, Parent/School Disciplinary 
Committee and that was an example.  
 
There’s always regulation and we follow 
the procedures. The only way you can fix 
anything is through consultation with 
others and we were able to resolve some 
problems because we weren’t the only 
ones that were trying to solve it. That’s 
an example I’m giving. The school itself 
is within the community and it’s 
representing the people that live there. In 
the schools, all the students are 
encouraged to try to finish their grades.  
 

ᐃᖃᓗᓐᓂ. ᑕᒪᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑎᒃᑰᖓᒻᒪᑕ ᐊᒥᓱᑦ 
ᐅᖃᖅᑎᑦᑎᒃᑲᓐᓂᕈᓐᓇᐅᑏᑦ. 
 
 
ᑲᑎᒪᔨᑦ ᐱᖃᑕᐅᔪᑦ ᐃᑲᔪᖅᓱᖅᑎᐅᔪᑦ 
ᐃᓚᒋᔭᐅᔪᓐᓇᑦᑎᐊᖅᑐᑦ ᑭᓯᐊᓂ ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ 
ᐃᓗᐊᒍᑦ ᐊᖏᓂᖅᐹᒥᒃ ᐊᑦᑐᐃᓲᖑᒻᒪᑦ. ᐱᔾᔪᑕᐅᔪᑦ 
ᐊᔾᔨᒌᓐᖏᖃᑦᑕᖅᑐᑦ ᐊᔾᔨᒌᓐᖏᖃᑦᑕᓂᐊᖅᑐᖅ ᑖᒃᑯᐊ 
ᐅᐸᖃᑦᑕᓐᖏᑦᑐᖅ ᐱᔾᔪᑎᒋᔭᖏᑦ. ᐊᔾᔨᒌᓐᖏᓐᓂᖏᑦ 
ᑭᓯᐊᓂ ᕿᒥᕐᕈᓪᓗᒋᑦ ᖃᓄᖅᑑᕈᑏᑦ ᑐᑭᑖᑦᑎᐊᒃᑲᐅᖕᒪᑕ, 
ᐆᑦᑑᑎᖃᕈᓐᓇᖅᑐᖓ ᐊᖓᔪᖅᑳᖑᑎᓪᓗᖓ 
ᐱᒡᒐᓇᑦᑐᖁᑎᖃᓚᐅᕐᒥᒐᑦᑕ ᐃᓕᓐᓂᐊᖅᑎᒥᒃ. ᐊᔪᕐᓇᕐᒪᑦ 
ᐃᓛᓐᓂᒃᑯᑦ ᑕᒪᓐᓇ. ᐃᓕᓐᓂᐊᕐᕕᑦ ᑖᕗᖓᓕᒫᖅ 
ᖃᓄᖅᑑᕈᓐᓇᖅᑐᖅ ᑕᐃᓐᓇ ᐊᖏᕐᕋᖅ ᓱᕐᕋᓚᐅᖅᑎᓐᓇᒍ 
ᐅᕝᕙᓗᓐᓃᑦ ᑖᒃᑯᐊ ᓄᓇᓖᑦ ᓱᕋᓚᐅᖅᑎᓐᓇᒋᑦ. 
ᐅᕝᕙᓗᓐᓃᑦ ᐃᓪᓗᐊᓄᖔᖅ. ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᓲᕐᓗ 
ᐱᖁᔨᑎᓪᓗᒋᑦ. 
 
 
ᐆᑦᑑᑎᒋᓗᒍ ᐃᓄᑦᑎᑐᖅ ᐃᓕᓐᓂᐊᑎᑦᑎᖁᔨᑎᓪᓗᒋᑦ 
ᐃᓕᓐᓂᐊᕐᕕᒃ ᐱᒋᐊᖅᑳᑎᓐᓇᒍ ᑖᓐᓇᑦᑕᐅᖅ 
ᐃᓪᓗᐊᓃᓐᖔᖏᓐᓇᓂᐊᕐᒥᔪᖅ ᐱᖁᔨᓂᖅ. ᓲᕐᓗ ᑕᒪᒃᑭᒃ 
ᑲᑐᔾᔨᓂᒃᑯᑦ ᐱᑕᖃᕆᐊᖃᕐᓂᖅᐹᖑᔾᔪᑎᖃᓕᖃᑦᑕᓲᑦ  
ᑖᒃᑯᐊᓗ ᑲᑎᒪᔩᑦ ᐃᓚᐅᓪᓗᑎᒃ. ᐆᑦᑑᑎᒋᓗᒍ 
ᐊᔾᔨᐅᑎᑦᑎᒍᓐᓇᕈᒪ ᐅᖃᕋᑖᕋᒪ ᐃᓚᖏᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 
ᐱᒡᒐᓇᖅᑐᖁᑎᒋᖃᑦᑕᖅᓯᒪᔭᕗᑦ ᐱᓪᓗᒋᑦ. 
ᐃᓄᑑᑎᔪᓐᓇᓐᖏᓐᓇᑦᑎᒍᑦ ᐃᓕᓴᕕᐅᓪᓗᑕ 
ᐃᓕᓐᓂᐊᑎᑦᓯᔨᐅᓪᓗᑕ ᐃᒫᒃ ᐋᖅᑭᓚᐅᖅᓯᒪᒐᑦᑕᐃ, 
ᐅᕙᒍᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᔪᒍᑦ 
ᑲᑎᒪᔨᕋᓛᖑᓂᕐᒥᒃ ᓴᖅᑭᓪᓗᑕ ᐋᖅᑭᓪᓗᑕ 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐃᓚᒋᓪᓗᒋᑦ. ᐃᒫᒃ ᑕᐃᓪᓗᒍ 
ᖃᓪᓗᓈᑎᑐᑦ, “Parents School Disciplinary 
Committee ᐆᒃᑑᑎᒋᓪᓗᒍ ᑖᓐᓇ.  
 
 
ᒪᓕᒐᖃᐃᓐᓇᓲᖑᒻᒪᑕ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐃᓗᐊᒍᑦ ᐱᖁᔭᖅ 
ᑖᓐᓇ ᐅᖃᖅᓯᒪᒻᒪᑦ ᑖᓐᓇ ᒪᓕᑦᑐᒍ ᑭᓯᐊᓂ ᐃᓚᖓᒍᑦ 
ᐱᔭᕆᐊᑐᓂᖓ ᖃᓄᖅᑑᖃᑎᖃᕐᓗᓂ ᑭᓯᐊᓂ 
ᐋᖅᑭᒍᓐᓇᓲᖑᒻᒪᑦ. ᑕᐃᒫᒃ ᑕᒪᑮᑎᓪᓗᒋᑦ 
ᐋᖅᑭᓐᓂᖃᑦᑎᐊᖃᑦᑕᓚᐅᕋᑦᑕ. ᐃᓄᑑᔾᔨᒍᓐᓃᖅᑐᑕᓗ. 
ᑖᓐᓇ ᐆᒃᑑᑎᒋᔭᕋ. ᐊᒻᒪᑦᑕᐅᖅ ᐃᓕᓐᓂᐊᕐᕕᒃ ᑖᓐᓇ 
ᓄᓇᓕᒻᒦᒻᒪᑦ ᑖᒃᑯᓄᖓ ᐃᓄᖁᑎᒥᓄᑦ ᓄᓇᓕᓐᓄᑦ 
ᑭᒡᒐᑐᕐᖓᑦ. ᐃᓱᓕᑦᑎᑦᑎᓇᓱᑦᑐᖅ ᐃᓘᓐᓇᑦᓯᐊᖏᓐᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᖓᓄᑦ. 
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We also have conflicting and parallel 
agendas with fellow Canadians, as we are 
so different in language and culture, even 
to the point that we created Nunavut to 
enhance self-determination for Inuit with 
good skills and abilities as we stand 
together to strive to reach our goals, 
especially when it comes to the children 
that are in school. They have to be 
empowered to achieve. With that, the 
communities that we represent are 
included when it comes to having the 
children coming to school wanting to get 
educated. We also try to include the 
parents, welcoming them into the 
schools. There is a lot of room for 
improvement.  
 
We used to have a qammaq at that time 
where we invited elders and we used the 
elders as instructors. I can say that the 
funding that the DEA received was way 
too small everywhere. We had to do 
some fundraising to supplement the funds 
that were provided by the government. 
We had to do some fundraising to 
supplement and because of that, the 
qammaq I was referring to was 
constructed with funding that we raised. 
We were able to hire three elders who 
would work in the afternoons.  
 
Also, since we have a lot of students both 
Inuit and Qallunaat in the schools here in 
town, they didn’t feel like they were 
segregated because they were learning 
about the cultural programs as one class. 
The elders were very well received. The 
parents also made food and financial 
donations. If the parents of other cultures 
feel welcome to the schools and are 
taught cultural programs, they feel more 
welcome to Nunavut and it’s a way of 
welcoming the parents to the school 
environment.  
 

ᐊᒻᒪ ᖄᖓᒎᖓᓚᑦᑎᖃᑦᑕᕐᒥᒐᑦᑕ ᑕᒫᓂ ᓄᓇᑦᑎᓐᓂ 
ᓄᓇᕗᒻᒥ ᑲᓇᑕᒥᐅᖑᖃᑎᑦᑕ ᐊᔾᔨᒌᓐᖏᑦᑕᖓᓃᒻᒥᒐᑦᑕ 
ᓇᒻᒥᓂᖅᑕᐅᖅ ᐃᓕᖅᑯᓯᖃᖅᑐᑕ ᐅᖃᐅᓯᖃᖅᑐᑕ ᐱᒐᑦᑕ 
ᐊᒻᒪᓗ ᓄᓇᕗᑦᑖᕈᑎᒋᓚᐅᖅᑕᕗᑦ 
ᑐᑭᒧᐊᒍᑎᒋᖃᑦᑕᕈᑎᒋᒐᑦᑎᒍ ᓇᒻᒥᓂᖅ ᐊᐅᓚᒍᒫᖅᑐᒍᑦ 
ᐱᔪᓐᓇᑦᑎᐊᕐᓗᑕ ᒪᑭᒪᓗᑕ. ᑕᒪᒃᑯᐊ ᑐᕌᒐᕆᖃᑦᑕᕋᑦᑎᒍ 
ᓇᐅᒃᑯᓕᒫᑦᑎᐊᖅ ᐱᓗᐊᖅᑐᒥ ᓱᕈᓰᑦ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᑦ ᐱᔪᓐᓇᕐᓂᕐᒥᒃ ᐱᓂᐊᕐᒪᑕ. 
ᑕᐃᒪᐃᓐᓂᖓᓄᑦ, ᓄᓇᓖᑦ ᑖᒃᑯᐊ ᑭᒡᒐᑐᖅᑕᕗᑦ 
ᐃᓕᓴᕕᐅᓪᓗᑕ ᐃᓕᓴᐃᔨᐅᓪᓗᑕ ᐊᐅᓚᑦᑎᔨᐅᓪᓗᑕ 
ᐃᓚᒋᓪᓗᒋᑦ ᑕᒪᓐᓇ ᓱᕈᓯᕐᓂᑦ ᐅᐸᑦᑎᑦᑎᖃᑦᑕᕐᓂᖅ 
ᓱᕈᓯᕐᓂᒃ ᐃᓕᒍᒪᓂᖃᖅᑎᑦᑎᓂᖅ ᑕᒪᒃᑮᓐᓂᒃ ᐊᒻᒪ 
ᐊᖓᔪᖅᑳᖑᔪᓂᒃ ᓄᓇᓕᓐᓃᑦᑐᓂᒃ ᑭᒃᑯᑐᐃᓐᓇᕐᓂᒃ 
ᐃᓕᓐᓂᐊᕕᒻᒧᑦ ᐃᓯᕈᒪᑎᑦᑎᓂᖅ. ᑕᒪᒃᑯᐊ 
ᐊᐅᓚᑕᐅᑎᓪᓗᒋᑦ ᑕᒪᓐᓇ ᐋᖅᑭᑲᓪᓚᕆᐊᓘᒻᒪᑦ. 
 
 
 
 
ᑕᐃᔅᓱᒪᓂ ᖃᒻᒪᖃᖃᑦᑕᓚᐅᕋᑦᑕ ᐃᓐᓇᕐᓂᒃ 
ᐃᓕᓴᐃᔨᖃᖅᑐᑎᑦ ᖃᒻᒪᐅᑉ ᐃᓗᐊᓂ ᑕᑉᐱᑲᓂ ᑕᑉᐹᓂ 
ᖃᖅᑲᒥ. ᑕᒪᓐᓇ ᓴᖅᑭᕈᓐᓇᖏᑦᑐᖅ ᐅᖃᕈᓐᓇᖅᑐᖓ  
ᑮᓇᐅᔭᖅᑖᕆᕙᑦᑕᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᒪᓕᑦᑎᓪᓗᒋᑦ ᑕᐃᒫᒃ ᖃᑦᑏᓐᓇᐅᓂᖏᑦ ᓇᒥᓕᒫᖅ.  
ᖄᒃᑲᓐᓂᐊᒍᑦ ᑭᓯᐊᓂ ᓄᐊᑦᑎᖃᑦᑕᖅᑐᓂ ᑕᒪᒃᑯᓂᖓ 
ᐃᑯᖓ ᑎᑭᓪᓗᐊᑕᖅᑐᓂᒃ ᐋᖅᑭᒍᑎᓂᒃ ᐱᓂᐊᕐᓗᓂ 
ᖄᒃᑲᓐᓂᐊᒍᑦ ᑭᓯᐊᓂ ᓄᐊᑦᑎᖃᑦᑕᖅᑐᓂ 
ᐃᑲᔫᑎᓂᐊᖅᑐᓂ ᑮᓇᐅᔭᓂᒃ ᓴᖅᑭᑎᑦᑎᓇᓲᖑᒻᒪᑦ. 
ᑕᐃᒪᐃᓐᓂᖓᓄᑦ ᖃᒻᒪᖅ ᑕᐃᓐᓇ ᓄᐊᓴᐃᓂᑦᑎᓐᓄᑦ 
ᓴᖅᑭᓚᐅᖅᑐᖅ ᐱᖓᓱᓂᒃ ᐃᓐᓇᕐᓂᒃ 
ᐃᓕᓴᐃᔨᖃᕈᓐᓇᓚᐅᖅᑐᒍᑦ ᐅᓪᓛᓂ 4-ᒧᑦ ᑎᑭᑦᑐᒍ 
ᓄᐊᓴᐃᓂᑦᑎᓐᓄ. 
 
ᐊᒻᒪ ᓱᕈᓰᑦ ᑖᒃᑯᐊ ᐊᒥᓲᒻᒪᑕ ᖃᓪᓗᓈᑦ ᐊᒥᓲᒻᒪᑕ 
ᐃᓄᐃᑦ ᑕᒫᓂ ᐃᖃᓗᓐᓂ ᓄᓇᑦᑎᓐᓂ ᑕᒪᒃᑮᑐᒡᒍᑕᐅᒻᒪᑕ 
ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᕕᒻᒥ. ᐊᕕᔅᓯᒪᓂᕐᒥᓂᒃ 
ᐃᑉᐱᓐᓂᐊᓐᖏᓂᖅᓴᐅᓚᐅᖅᑐᑦ ᐃᓘᓐᓇᑦᓯᐊᑎᒃ 
ᑲᑎᒪᓪᓗᑎᑦ ᐱᖃᑦᑕᓚᐅᕐᒪᑕ. ᑖᒃᑯᓂᖓᓗ ᐊᔅᓱᒻᒪᕆᐊᓗᒃ 
ᐱᓐᓇᕆᔭᖃᖅᑐᑎᑦ ᐃᓐᓇᑎᓐᓂᒃ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓪᓗ 
ᐸᔪᑉᐸᑦᑐᑎᑦ. ᑕᒪᔾᔭ ᐅᕙᖓᓕ ᑕᑯᓐᓇᖅᑕᖓᒍᑦ 
ᐃᓯᖅᓯᒪᑦᑎᐊᕈᑏᑦ ᓱᕈᓯᕐᓄᑦ ᐃᓕᖅᑯᓯᕐᒥᓐᓄᑦ 
ᐅᖃᐅᓯᕐᒥᓐᓄᑦ ᐊᒻᒪᓗ ᓇᔪᖅᑕᒥᓐᓄᑦ 
ᒫᓂᒥᐅᑕᑐᖃᐅᓐᖏᑦᑑᒐᓗᐊᓂᒃ ᓇᔪᕋᒥᔾᔪᒃ ᑕᒪᓐᓇ 
ᓄᓇᕗᑦ ᐊᒻᒪ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓄᑦ ᐋᓪᓚᒍᓱᓐᖏᒍᑎᐅᔪᑦ.  
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The parents are not the only ones to 
blame if their child is not going to school. 
We say that we are all partners in 
education. In English, it’s the parental 
engagement initiative. Parental 
engagement is very well received down 
south, but here we have to have a 
welcoming school environment in order 
to get the parents in. Thank you, Mr. 
Chairman. 
 
Chairman: Thank you, Ms. Evic. Mr. 
Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. First of all, 
we hear from everywhere and you also 
indicated that the DEAs are not able to 
take on their full responsibilities. My first 
question is: do you know if the DEAs are 
fully aware of what their roles and 
responsibilities are? I am referring to all 
the DEAs in the communities. Do you 
think they understand their roles and 
responsibilities? Thank you, Mr. 
Chairman. 
 
Chairman: Ms. Eegeesiak. 
 
Ms. Eegeesiak: At our AGM, I know it’s 
always kind of shocking to hear that at 
least a quarter of them are not fully 
aware. With our board governance 
training, their knowledge increases. 
Sometimes the information doesn’t go 
back to the communities. That’s why 
we’re updating our website, which will 
include their full responsibilities.  
 
When we give the DEAs information, we 
try to “keep it simple stupid.” We 
developed a one-pager on their main 
responsibilities, which the department 
also had input into. In terms of 
throughout Nunavut, if they’re fully 
aware, today I could say that no, they’re 

ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐸᓯᔭᔅᓴᑑᓐᖏᒻᒪᑕ ᐅᐸᖃᑦᑕᖏᓐᓂᖅ 
ᐱᓪᓗᒍ ᐅᖃᖃᑦᑕᕋᑦᑕ ᑲᑐᔾᔨᔪᒡᒍᑕᐅᒐᑦᑕ 
ᑲᑐᔾᔨᖃᑎᒌᒃᑲᑦᑕ. ᖃᓪᓗᓈᑎᑐᑦ ᑕᐃᔭᐅᓲᖅ Parental 
Engagement Initiative-ᖑᓂᕋᖅᑕᖅ. ᓄᓇᑦᑎᓐᓄᑦ 
ᓈᒻᒪᒋᐊᖃᓲᖑᒻᒥᒻᒫᑦ ᖃᓪᓗᓈᑦ ᓄᓇᖓᓂ ᑕᒪᓐᓇ 
ᐊᐅᓚᔪᒻᒪᕆᐊᓘᒻᒪᑦ ᖃᐅᔨᒪᔭᕋ ᐊᐅᓚᑦᑎᐊᖅᑐᓂᓗ 
ᐃᓚᖓᒍᑦ. ᑭᓯᐊᓂᑦᑕᐅᖅ ᓄᓇᑦᑎᓐᓄᑦ 
ᐊᖓᔪᖅᑳᖁᑎᑦᑎᓐᓄᑦ ᑕᖅᑲᒃᑯᓄᖓ ᐋᓪᓚᐅᖏᓪᓗᓂ 
ᐱᒋᐊᖃᕐᒥᒻᒪᑦ. ᑕᐃᒫᒃ ᐅᖃᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᐳᖓ. 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐃᕕᒃ. ᒥᔅᑕ 
ᖁᐊᓴ.  
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᓯᕗᓪᓕᖅᐹᒥ ᓇᓂᑐᐃᓐᓇᖅ ᑐᓴᖃᑦᑕᖅᓯᒪᒐᑦᑕ ᐊᒻᒪ 
ᐊᒡᓛᒃ ᐅᖃᐅᓯᕆᖅᑲᐅᓪᓗᓯᐅᒃ ᑕᒪᒃᑯᐊ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᑕᐃᒪ ᐃᓛᓐᓂ 
ᐱᔭᒃᓴᕋᓗᐊᒥᓂᒃ ᐱᐊᓂᒃᓯᔪᓐᓇᖃᑦᑕᖏᒻᒪᑕ. ᑖᓐᓇ 
ᐊᐱᖅᑯᑎ ᓯᕗᓪᓕᖅᐹᖅ, ᖃᓄᕐᓕᑭᐊᖅ ᐃᓱᒪᕕᓯᐅᒃ 
ᐅᕝᕙᓘᕝᕙ ᖃᐅᔨᒪᕕᓯ ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᖃᐅᔨᒪᑦᑎᐊᕋᓗᐊᖅᐹᑦ 
ᐱᔭᒃᓴᒥᓂᒃ? ᑐᑭᓯᐅᒪᑦᑎᐊᖅᐹᑦ ᐱᔭᒃᓴᒥᓂᒃ? ᑖᒃᑯᐊᓕᒫᑦ 
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᐅᕝᕙᓘᕝᕙ 
ᖃᓄᑭᐊᖅ ᖃᓄᕐᓕ ᑕᒪᓐᓇ ᑐᑭᓯᐅᒪᕕᓯᐅᒃ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᔨᑦᓯᐊᖅ.  
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᐊᕐᕌᒍᑕᒫᖅᓯᐅᒻᒥᒃ 
ᑲᑎᒪᕐᔪᐊᖅᑎᓪᓗᑕ ᑕᑕᒥᑲᓴᓚᐅᖅᓯᒪᔪᖓ. 
ᑎᓴᒪᐃᓕᖓᑉᐸᑕ ᐊᑕᐅᐃᓯᖅ ᑲᑎᓐᖓᔪᑦ 
ᖃᐅᔭᒪᓚᐅᓐᖏᑦᑐᑦ ᖃᐅᔨᒪᓪᓚᕆᓚᐅᓐᖏᑐᓪᓘᓐᓃᑦ 
ᑲᑎᒪᔩᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔪᓐᓇᕐᓂᖏᓐᓂᒃ.  
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓯᒪᓪᓗᑎᑦ ᐊᔪᓐᖏᓂᖅᓴᐅᓕᓲᖑᒻᒪᑕ.  
ᐃᓛᓐᓂᑯᓪᓗ ᑕᐃᒃᑯᐊ ᑐᓴᐅᒪᔾᔪᑏᑦ ᓄᓇᓕᓐᓄᑦ 
ᐅᑎᖅᑎᑕᐅᖃᑦᑕᖏᑦᑐᑦ. ᑕᐃᒪᐃᑦᑑᒻᒪᑦ ᖃᕋᓴᐅᔭᐅᑉ 
ᐃᒃᑭᐊᖅᑭᕕᖏᑎᒍᑦ ᓇᓗᓇᐃᔭᐃᓂᐊᖅᑐᒍᑦ. 
 
ᑖᒃᑯᐊ ᑲᑎᒪᔩᑦ ᖃᓄᐃᑦᑐᓂᒃ ᐃᖅᑲᓇᐃᔮᖃᕐᒪᖔᖏᓐᓂᒃ 
ᐊᒻᒪᓗ ᑐᓴᐅᒪᔾᔪᑏᑦ ᑐᓂᔭᕌᖓᑦᑎᒃᑯᑦ ᑕᐃᒃᑯᐊ ᑲᑎᒪᔩᑦ 
ᐅᖃᒻᒥᑕᒃᓯᒪᓐᖏᑦᑐᓂᒃ ᐋᖅᑭᓯᖃᑦᑕᖅᑐᒍᑦ ᓲᕐᓗ 
ᒪᒃᐱᖅᑐᒐᖅ ᐊᑕᐅᓯᑯᓗᒻᒥᒃ ᑎᑎᕋᖅᓯᒪᓪᓗᑎᑦ. 
ᑕᐃᒃᑯᓄᖓᓗ ᐋᖅᑭᓱᖅᑕᐅᕙᓪᓕᐊᓕᖅᑎᓪᓗᒋᑦ 
ᐃᑲᔪᖅᑎᖃᖃᑦᑕᖅᖢᑕ ᓄᓇᕗᓕᒫᒥ. ᐃᓘᓐᓇᖏᑦ 
ᑕᐃᒃᑯᐊ ᖃᐅᔨᒪᔪᐃᓐᓇᐅᓕᕈᓐᓇᓂᐊᕐᒪᑕ ᖃᓄᐃᑦᑐᓂᒃ 
ᐱᔭᒃᓴᖃᕐᒪᖔᖏᓐᓂᒃ. ᐄ, ᐋᒡᒐ, ᑕᒪᕐᒥᒃ 
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not fully aware. Training and 
development is very important for DEAs. 
That’s where, I think, the coalition is 
making a difference for them. Thank you. 
 
Chairman: Mr. Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. We all know 
that the DEAs… . I’m not sure how to 
say it properly in Inuktitut, but they are a 
volunteer group because they’re a 
society. As we indicated earlier, some of 
the DEAs are okay. They’re all at 
different levels. We know that they’re all 
at different levels in how much they 
understand about their roles and 
responsibilities, and there is a big 
difference between the DEA here in 
Iqaluit and in one of the other 
communities.  
 
Just a general question is: what do you 
think the DEA’s main roles and 
responsibilities are? I would like to ask 
that question because this forum is being 
televised. As a coalition, what do you 
think are the main roles and 
responsibilities of the DEAs? Thank you, 
Mr. Chairman. 
 
Chairman: Thank you, Mr. Quassa. Ms. 
Eegeesiak. 
 
Ms. Eegeesiak: Their main responsibility 
is to have input in the education system. 
They’re responsible for school calendars, 
school program plans, approving their 
budgets, having input on the 
Inuuqatigiitsiarniq policy, Inuit 
Qaujimajatuqangit, developing policies, 
and working with other education interest 
groups…I’m trying to remember my 
board governance stuff…working with 
parents, teachers, schools, RSOs, 
politicians, advocating for better 

ᖃᐅᔨᒪᓐᖏᑕᖏᑦ ᐱᔭᒃᓴᖅᑖᕆᓯᒪᔭᕋᓗᐊᖏᑦ. 
ᐱᓕᒻᒪᒃᓴᐃᓂᖅ ᐊᒃᓱᐋᓗᒃ ᐊᑐᕐᓂᖃᕐᓂᐊᖅᑐᖅ 
ᑖᒃᑯᓄᖓ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑕ 
ᑲᑎᒪᔨᖏᓐᓄᑦ. ᑖᒃᑯᐊ ᑭᒡᒐᖅᑐᖅᑏᑦ 
ᐃᑲᔪᕐᓂᓕᓪᓚᕆᐊᓗᐃᑦ. ᖁᔭᓐᓇᒦᒃ.  
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᖁᐊᓴ.  
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑕᐃᒪ 
ᖃᐅᔨᒪᒐᑦᑕᐃᓛᒃ ᐊᒻᒪ ᑕᒪᒃᑯᐊ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓂᒃ ᐃᒪᓐᓇ ᖃᓄᑭᐊᖅ 
ᐃᓄᑦᑎᑐᑦ ᐅᖃᑦᑎᐊᕐᓗᒍ ᐅᓇ Volunteer ᖃᓄᑭᐊᖅ 
ᐃᒫᒃ ᐊᑭᓕᒃᓱᖅᑕᐅᖏᒃᑲᓗᐊᖅᖢᓂ ᑭᓯᐊᓂ ᑕᐃᒫᒃ 
ᐃᓕᖅᑯᓯᖃᕆᐊᖃᕐᒪᑕ ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ. ᑕᒪᓐᓇᐅᒃᖤᕐᒪᑦ, ᑕᐃᒪ 
ᐅᖃᖅᑲᐅᒐᔅᓰᓛᒃ ᐅᖃᖅᑲᐅᒻᒪᑦ ᑕᒪᓐᓇ ᐅᓂᒃᑳᓕᐅᕐᓂᖅ 
ᐃᓛᓐᓂ ᐱᔭᒃᓴᒥᓂᒃ ᐱᐊᓂᒃᓯᔪᓐᓇᓐᖏᓐᓂᖅ ᐃᓚᖓᒍᑦ. 
ᐃᓚᖏᑦ ᑕᒪᕐᒥᒃ ᐊᔾᔨᒌᓐᖏᒻᒪᑕ ᐊᐅᓚᓂᖏᓐᓂ 
ᖃᐅᔨᒪᓕᖅᑕᕗᑦ ᓄᓇᓕᓐᓂ ᓲᕐᓗ ᐅᕙᓂ ᐃᖃᓗᓐᓂ 
DEA-ᖓ ᐃᒻᒪᖃ ᓇᓂᑭᐊᖅ ᐊᔾᔨᒋᓐᖏᒻᒪᕆᒻᒪᒋᑦ 
ᐊᔾᔨᒌᓐᖏᒻᒪᑕ.  
 
ᐃᒻᒪᖃ ᑖᓐᓇ ᐊᐱᖅᑯᑎᑐᐃᓐᓇᐅᒻᒥᔪᖅ, ᖃᓄᕐᓕ 
ᐃᓱᒪᒋᕕᓯᐅᒃ ᑖᒃᑯᐊ ᓱᓇᓪᓚᕆᒻᒥᓪᓕ 
ᐱᔭᒃᓴᖃᓪᓚᕆᒐᓱᒋᕕᓯᐅᒃ ᑖᒃᑯᐊ, 
ᖃᐅᔨᒫᓂᒃᑕᖅᓴᕆᒐᓗᐊᖅᑕᓯ ᑭᓯᐊᓂ 
ᑕᐅᑐᑦᑕᐅᑦᑎᐊᑎᓪᓗᑕ ᓇᓂᑐᐃᓐᓇᖅ, 
ᑐᑭᓯᒃᑲᓐᓂᕈᒪᑐᐃᓐᓇᖅᑐᖓᓕ ᑖᒃᑯᐊ ᐃᓕᔅᓯ 
ᑭᒡᒐᖅᑐᐃᔨᐅᑎᓪᓗᓯ ᑖᒃᑯᓂᖓ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓂ 
ᓱᓕᕆᔨᓪᓚᕆᐅᓇᓱᒋᕕᓯᐅᒡᓕ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᖁᐊᓴ. ᒥᔅ 
ᐃᔨᑦᓯᐊᖅ.  
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᐱᔭᔅᓴᓪᓗᐊᑕᖓᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓇᐅᑉ ᐃᓗᐊᓃᑦᑐᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑐᓐᖓᕕᓂᒃ 
ᐃᖅᑲᓇᐃᔮᖃᕐᓗᑎᑦ, ᐅᓪᓗᓯᐅᖅᑎᖏᓐᓂ, ᐃᓕᓐᓂᐊᕐᕖ ᑦ 
ᐸᕐᓇᐅᑎᖏᓐᓂ, ᑮᓇᐅᔭᑦ ᐊᑐᕈᒫᕐᓂᐊᖅᑐᓂᒃ 
ᐋᖅᑭᓱᐃᔨᐅᓗᑎᑦ, ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ, 
ᐊᑐᐊᒐᓕᐅᕐᓂᖅ, ᐃᖅᑲᓇᐃᔭᖃᑎᖃᖃᑦᑕᕐᓗᑎᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᒃ ᐱᓕᕆᐊᖃᖃᑕᐅᔪᓂᒃ. 
ᐃᖅᑲᖅᓴᕋᓗᐊᕋᒪ ᑕᐃᒃᑯᐊ ᑲᑎᒪᔩᑦ ᐊᐅᓚᔾᔪᑎᖏᑦ. 
ᐃᓕᓐᓂᐊᖅᑐᖁᑎᓕᓐᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐊᕕᒃᑐᖅᓯᒪᔪᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂ ᐃᖅᑲᓇᐃᔭᖃᑦᑕᕐᓗᑎᑦ 
ᓴᓇᕐᕈᑎᔅᓴᖅᓯᐅᖅᑎᐅᓗᑎᑦ, ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓗᐊᓂ 
ᐱᓕᕆᐊᖑᓂᐊᖅᑐᑦ ᐸᕐᓇᐅᑎᖏᑦ, 
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resources, school program plans, meeting 
with the community, informing the 
parents of how the DEA is doing, what 
other work they’re doing, having students 
pass their grades, have more graduates, 
and improve attendance. Thank you. 
 
Chairman: Thank you, Ms. Eegeesiak. 
Just make note that I am watching the 
clock. I know we got started a little late 
on this witness, so we will go a little bit 
late, but I would ask that all Members 
keep their questions clear and concise 
and same with the responses. Thank you. 
Mr. Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. I just about 
lost my train of thought.  
 
Anyway, that was one of the main 
concerns we had. For example, only one-
quarter of the DEAs don’t know what 
their main roles and responsibilities are 
or maybe I misunderstood that comment. 
However, I do remember that one-quarter 
of the DEAs are not fully aware of their 
roles and responsibilities.  
 
You indicated that you also have a 
website. I’m sure that all the 
communities have computers and 
network connections. I’m sure that the 
DEAs have access to the websites. My 
question is: do you think that the DEAs 
feel that they have too many tasks given 
to them? Are we overloading them with 
too much workload? Is that the feeling 
that the DEAs have or do they think that 
it’s too small or where do you think they 
are in regard to their roles and 
responsibilities? Thank you, Mr. 
Chairman.  
 
Chairman: Ms. Evic. 
 

ᑲᑎᒪᖃᑎᖃᖃᑦᑕᕐᓗᑎᓪᓗ ᓄᓇᓕᓐᓂ ᐊᒻᒪᓗ 
ᑐᓴᐅᒪᑎᑦᑎᓗᑎᑦ ᐃᓕᓴᖅᑐᖁᑎᓕᓐᓂᒃ ᖃᓄᖅ ᑖᒃᑯᐊ 
ᓄᓇᓕᖏᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᖃᓄᐃᓕᐅᓕᕐᒪᖔᑦ ᑭᓱᓕᕆᓕᕐᒪᖔᖏᑦ ᐊᒻᒪ ᐃᓕᓴᖅᑏᑦ 
ᖁᕝᕙᓯᓐᓂᓕᒻᒥᓂᒃ ᐱᔭᕇᖅᓯᒑᖓᑕ ᐊᓯᐊᓄᑦ 
ᖁᕝᕙᓯᓐᓂᔅᓴᒧᑦ ᐃᓕᓯᖃᑦᑕᕐᓂᖅ. 
ᐅᓄᖅᓯᑎᒃᑲᓐᓂᕋᓱᓐᓂᖅ ᑕᐃᒃᑯᐊ ᐃᓱᓕᑦᑎᕙᓪᓕᐊᔪᑦ 
ᐃᓕᓐᓂᐊᕐᕕᖏᓐᓂ ᐅᐸᑦᑎᐊᖃᑦᑕᕐᓂᕐᓗ. ᖁᔭᓐᓇᒦᒃ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
ᒥᔅᑕ ᖁᐊᓴ. ᐅᔾᔨᖅᓱᕐᓂᐊᖅᐳᓯ ᐱᓐᓇ ᓯᕿᓐᖑᔭᖅ 
ᑕᑯᓐᓇᕋᒃᑯ. 4-ᒦᒑᖓᓛᒧᖅᑲᐃ 4-
ᒦᖔᒐᓛᓐᓂᐊᑐᔅᓴᐅᔪᒍᑦ ᑭᓯᐊᓂ ᐊᐱᖅᑯᑎᔅᓴᓯᑦ 
ᑭᐅᔾᔪᑏᓪᓗ ᓇᐃᓈᖅᔫᒥᖃᑦᑕᓂᐊᖅᐸᓯᐅᒃ. ᖁᔭᓐᓇᒦᒃ. 
ᒥᔅᑕ ᖁᐊᓴ.  
 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᑖᔅᓱᒥᖓ ᐅᖃᓯᑳᓪᓚᒻᒪᑦ ᐊᓯᐅᔨᑲᓵᓂᑉᐸᕋ 
ᐊᐱᖅᑯᑎᒋᓂᐊᓵᖅᑕᕋ.  
 
ᑭᓯᐊᓂ ᐃᓛᒃ ᑖᓐᓇ ᐅᖃᐅᓯᕆᔭᐅᓗᐊᖅᑲᐅᔪᖅ 
ᐃᓕᔅᓯᓐᓂᒃ ᑐᓴᓗᐊᖅᑲᐅᔪᒍᑦ ¼ ᓲᕐᓗ ᑖᒃᑯᐊ ᐊᕝᕙᖓᑕ 
ᐊᕝᕙᖓᓂ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᖃᐅᔨᒪᓗᐊᓐᖏᑦᑐᑦ ᑖᒃᑯᓂᖓ ᐱᔭᒃᓴᒥᓂᒃ ᐅᕝᕙᓘᓐᓃᑦ 
ᖃᓄᖑᓇ ᑐᑭᓯᑦᑎᐊᖅᑲᐅᖏᓚᕋᓗᑭᐊᖅ, ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᓇᑉᐸᖓᑕ ᓇᑉᐸᖏᑦ 
ᐅᔾᔨᕆᒻᒪᕆᓐᖏᒻᒪᑕ ᐃᒪᓐᓇᐃᓕᖓᔪᒥᒃ ᑐᓴᓗᐊᖅᑲᐅᒐᒪ.  
 
 
ᑕᐃᒪ ᖃᕋᓴᐅᔭᒃᑯᑦ ᐋᖅᑭᓯᓯᒪᓕᕋᔅᓯ ᑖᒃᑯᐊ ᓄᓇᓖᑦ 
ᑕᒪᕐᒥᑦᑎᐊᖅ ᖃᕆᓴᐅᔭᖃᑦᑎᐊᑐᔅᓴᐅᕗᑦ ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᖅᑎᔅᓯᓐᓂᒃ ᑐᑭᓯᐅᒪᑦᑎᐊᑐᔅᓴᐅᕗᑦ ᑖᒃᑯᐊ 
ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓂ. ᐃᒻᒪᖃ 
ᐊᐱᖅᑯᑎᒋᓗᐊᓕᖅᑕᕋᐃᓛᒃ, ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ ᐱᔭᒃᓴᖏᓐᓂ 
ᐊᒥᓲᒃᓴᓗᐊᖅᐹᑦ ᑐᑭᓯᓐᓇᕋᓗᐊᕐᓂᖅᐸᓘᓐᓃᑦ 
ᐊᒥᓲᓗᐊᖑᓇᓱᒋᕚᑦ ᐱᔭᒃᓴᖏᑦ ᐅᕝᕙᓘᕝᕙ 
ᖄᖏᐅᑎᓯᒪᓗᐊᕋᓱᒋᕙᑦ ᖄᖏᐅᑎᓗᐊᖅᓯᒪᖅᑰᔨᕚᑦ 
ᐱᔭᒃᓴᒥᓂᒃ ᐅᕝᕙᓘᕝᕙ ᒥᑭᓗᐊᖅᐹᑦ? ᓇᓕᐊᓐᓄᑭᐊᖅ 
ᓇᐃᑦᑐᒥᐅᒐᓗᐊᖅ ᑭᐅᔭᐅᒐᓗᐊᕈᒪ ᑖᔅᓱᒧᖓ 
ᓱᖁᑕᐅᓐᖏᑦᑐᖅ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑕᖅ.  
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᕕᒃ.  
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Ms. Evic (interpretation): Nikki can 
respond to that question, but I would like 
to first say that with respect to the DEAs’ 
roles and responsibilities in the education 
system, the coalition and the Department 
of Education all have the same goal. At 
the end of the day, they have the 
resources. Usually, if we’re asked for 
some resources, we can do it for them.  
 
Sometimes the DEAs have a part-time 
person working in their office. Lack of 
human resources, I’m sure, has a lot to do 
with their overload. We have staff that 
can help the DEAs when they have one 
employee who works only half-time. I 
know that this is one of the major 
impediments of the DEAs doing what 
they’re supposed to be doing.  
 
We’re operating in a foreign culture. We 
can understand it right away if it’s in 
English, but we don’t get it right away 
when it’s written in Inuktitut. Some of 
the reasons are identifiable. 
 
Perhaps Nikki can supplement that 
comment. Thank you, Mr. Chairman. 
 
Chairman: Thank you. Ms. Eegeesiak. 
 
Ms. Eegeesiak: Thank you. Since the 
DEAs were saying that they didn’t have 
adequate funding or resources, the 
coalition did research on behalf of DEAs. 
Our research found that since the new 
Education Act was established, there was 
a 43 percent increase in their duties and 
responsibilities. Our research also 
showed that there was not enough 
training and development with those new 
responsibilities. Leena just mentioned 
that the DEAs also did not have adequate 
staffing in place.  
 
There was also an increase in 

ᐃᕕᒃ: ᓂᑭᐅᑉ ᑖᓐᓇ ᑭᐅᑦᑎᐊᕈᓐᓇᓚᖓᔭᖓ ᑭᓯᐊᓂ 
ᐅᓇ ᐃᓚᒋᐊᕈᑎᒋᖅᑳᕈᒪᔭᕋ. ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ 
ᑕᒪᓐᓇ ᐊᔾᔭᖅᑕᖓᑦ ᑲᑎᒪᔩᑦ ᑖᒃᑯᐊ ᐊᒻᒪ ᐊᔾᔭᖅᑕᕗᑦ 
ᐊᔾᔭᖅᑕᓯᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑖᒃᑯᓄᖓᔅᓴᐃᓐᓇᖅ 
ᑐᕌᖓᔪᑦ ᐅᓪᓗᖅ ᐊᓂᒍᕋᐃᒻᒪᑦ ᐱᔪᓐᓇᐅᑏᑦ ᒪᓕᑦᑐᒋᑦ 
ᐃᒫᒃ ᐃᑲᔫᑎᔪᑦ Resources ᖃᓪᓗᓈᑎᑐᑦ. ᒪᓕᑦᑐᒋᑦ 
ᐅᕙᑦᑎᓐᓄᑦ ᐊᑐᐃᓐᓇᐅᔪᑦ ᐱᔪᓐᓇᓂᖅᓴᐅᓲᖑᒐᑦᑕ. 
 

ᑖᒃᑯᐊ ᑲᑎᒪᔩᑦ ᐊᒥᓱᑲᓪᓚᒻᒪᕇᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕐᖓᑕ 
ᐊᑕᐅᓯᕐᒥᒃ ᐊᓪᓚᑦᑎᒥ. ᐃᓛᓐᓂᒃᑯᑦ ᐅᓪᓘᑉ 
ᐊᕝᕙᐃᓐᓇᖓᓂᒃ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓪᓗᑎᒃ ᑕᐃᒃᑯᐊ.  
ᑕᒪᓐᓇ ᐃᖅᑲᓇᐃᔭᖅᑎᖃᑦᑎᐊᖏᓐᓂᖅ ᓇᓗᓇᓐᖏᑦᑐᖅ 
ᐃᓚᖓᒍᑦ ᐱᔾᔪᑎᒋᔭᐅᒻᒪᕆᑦᑐᖅ. ᐃᖅᑲᓇᐃᔭᖅᑎᐅᔪᒍᑦ 
ᐊᒥᓲᓪᓗᑕ ᑲᔪᓯᑎᑦᑎᔨᐅᔪᒍᑦ ᐃᑲᔫᑎᐅᓲᖑᒐᑦᑕ 
ᐃᖅᑲᓇᐃᔭᕐᕕᒻᒧᑦ. ᐃᖅᑲᓇᐃᔭᖅᑎᖃᖅᑎᓪᓗᒋᑦ 
ᐊᑕᐅᓯᕐᒥᒃ ᐅᕝᕙᓘᓐᓃᑦ ᐊᕝᕙᐃᓐᓇᖓᓂᒃ ᐅᓪᓘᑉ 
ᐱᕕᔅᓴᖃᖅᑎᑕᐅᔪᓂᒃ ᓇᓗᓇᓐᖏᑦᑐᖅ ᑕᒪᓐᓇ 
ᐱᔾᔪᑕᐅᓯᓐᓈᖅᑐᖅ ᑲᔪᓯᑦᑎᐊᕆᐊᖃᖅᑕᒥᓐᓂᒃ 
ᐅᓂᐅᖅᓯᒪᓪᓚᑎᑎᓪᓗᒋᑦ.  
 

ᐊᒻᒪ ᖃᓪᓗᓈᑎᑐᑦ ᐃᓚᖓ ᑕᒪᓐᓇ ᐊᐅᓚᓂᐅᒻᒪᑦ 
ᐊᐅᓚᑕᕗᑦ. ᐊᒥᓱᑦ ᖃᓪᓗᓈᑎᑐᑦ ᑐᑭᓯᓇᑦᑎᐊᐸᑦᑐᑦ 
ᐊᑐᐃᓐᓇᐅᖏᒻᒪᑕ ᐃᓄᑦᑎᑐᑦ ᑕᐃᒫᓪᓗᐊᖅ 
ᑐᑭᓯᓇᑦᑎᐊᕐᓗᑎᑦ. ᐱᔾᔪᑎᐅᔪᑦ ᐊᕝᕕᐊᕈᑎᐅᓐᖏᑉᐸᑕ 
ᐱᔾᔪᑎᐅᔪᑦ ᑕᐃᒍᕋᔅᓴᐅᔪᑦ ᐊᒥᓱᑦ ᑭᓯᐊᓂ ᖃᓄᓪᓚᑦᑖᖅ 
ᐅᖃᓲᖑᒻᒪᖔᑕ 
 

ᑖᓐᓇ ᓂᑭ ᐃᓚᒋᐊᖅᓯᑲᓐᓂᕈᓐᓇᑎᐊᖅᑐᖃᐃ. ᓇᑯᕐᒦᒃ, 
ᐃᒃᓯᕙᐅᑖᖅ.  
 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐃᔨᑦᓯᐊᖅ.  
 

ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᐅᖃᖃᑦᑕᖅᓯᒪᒻᒪᑕ 
ᑮᓇᐅᔭᑭᓗᐊᖅᑎᑕᐅᓂᕋᖅᐸᒻᒪᑕ 
ᐱᓕᕆᔾᔪᑎᔅᓴᑭᓗᐊᕐᓂᕋᖅᐸᑦᑐᑎᒃ ᑭᒡᒐᑐᖅᑎᐅᓪᓗᑎᑦ. 
ᖃᐅᔨᓴᓕᓚᐅᖅᓯᒪᔪᒍᑦ ᑕᒪᒃᑯᓂᖓ. ᖃᐅᔨᓴᕐᓂᒃᑯᑦ 
ᖃᐅᔨᓚᐅᖅᑐᒍᑦ ᑖᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᒪᓕᒐᖅᑖᖅᑲᐅ ᐋᖅᑭᑦᑕᐅᑎᓪᓗᒍ ᖃᐅᔨᓚᐅᖅᑐᒍᑦ 43 
ᐳᓴᒥᒃ ᐊᖏᓪᓕᒋᐊᕐᓂᕐᖓᑕ ᐱᓕᕆᐊᕆᒋᐊᓕᖏᑦ 
ᑲᒪᒋᔭᕆᐊᓕᖏᑦ. ᖃᐅᔨᓴᖅᑐᑕᑦᑕᐅᖅ ᖃᐅᔨᓚᐅᕐᒥᔪᒍᑦ 
ᐱᓕᒻᒪᓴᖅᑎᑕᐅᓐᖏᓗᐊᕐᓂᕐᖓᑕ 
ᐱᕙᓪᓕᐊᑎᑕᐅᓂᖃᓐᖏᓗᐊᕐᓂᕐᖓᑕ ᓄᑖᓂᒃ 
ᐱᔭᒃᓴᑖᖅᑎᑕᐅᓯᒪᓪᓗᑎᑦ. ᓖᓇᐅᑉ 
ᐅᖃᐅᓯᕆᕋᑖᑦᑎᐊᕐᒥᔭᖏᑦ ᑖᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ ᓈᒻᒪᑦᑐᓂᑦᑕᐅᖅ 
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᖅᑎᑕᐅᓐᓂᖏᒻᒪᑕ 
ᐋᖅᑭᓯᒪᑦᑕᐅᑎᒋᔪᓂᒃ. 
 

ᐊᒻᒪᓗᑦᑕᐅᖅ ᐊᒥᓱᕈᕆᐊᖅᑕᐅᓯᒪᑦᑕᕆᕗᑦ 
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administrative reporting. The existing 
DEA funding formula had not been 
increased for their added responsibilities. 
There were 49 different tasks, 21 of them 
were added. Thank you. 
 
Chairman: Thank you, Ms. Eegeesiak. 
Mr. Mikkungwak. 
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman. 
The first question that I would like to ask 
is when you were talking about the 
education authorities and when we were 
touring the communities in which some 
of your staff was involved, and listening 
to the submission and to education 
authority members, they want to keep 
authority, but due to the lack of funds, 
they haven’t been able to be properly 
trained in board governance. 
 
I would like to understand because it 
states here on page 2 of your submission 
that as a coalition, you train DEA 
members. The Department of Education 
has staff that trains the newly elected 
DEA members. How does your training 
and also the Department of Education 
training differ from each other? Thank 
you, Mr. Chairman. 
 
Chairman: Ms. Eegeesiak. 
 
Ms. Eegeesiak: Our board governance is 
geared towards DEAs. I think the 
difference between ours and the 
department’s is that we empower them. 
We give them ideas on how they could 
use different programs, scenarios, and 
policies and how they could apply that in 
their communities.  
 
In terms of the difference between the 
Department of Education’s training, it’s 
typical for the government to tell other 

ᐅᓂᒃᑳᓕᐅᕐᓂᕆᒋᐊᓕᕗᑦ ᐊᓪᓚᕕᒻᒥ. ᑖᒃᑯᐊ ᒫᓐᓇ 
ᓴᖅᑭᔮᖅᐸᒌᓚᐅᖅᑐᐃᑦ ᑮᓇᐅᔭᖅᑖᖅᑎᑕᐅᓂᕆᕙᑦᑕᖏᑦ 
ᐊᖏᓪᓕᒋᐊᖅᑕᐅᓚᐅᖅᓯᒪᒐᑎᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔩᑦ ᑮᓇᐅᔭᖅᑖᕐᓂᕆᕙᑦᑕᖏᑦ 
ᐱᔭᔅᓴᑖᒃᑲᓂᖅᑎᑕᐅᓯᒪᒐᓗᐊᖅᑐᑎᒃ. 49-ᓂᒃ 
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᐱᓕᕆᐊᖃᓚᐅᖅᑐᑦ ᑖᒃᑯᐊᓗ 21-ᓂᒃ 
ᐃᓚᔭᐅᓪᓗᑎᑦ ᐊᕙᑎᓂ ᐊᑕᐅᓯᕐᒥᓪᓗ. ᖁᔭᓐᓇᒦᒃ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.  
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ 
ᓯᕗᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒋᓂᐊᕋᒐ. ᑕᐃᒪ ᐅᕙᑦᓯᐊᖅ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂᒃ ᐅᖃᓗᑦᑎᓪᓗᓯ 
ᓄᓇᓕᓐᓄᐊᑕᖅᑎᓪᓗᑕᓗ ᐃᓚᖏᓐᓂᒃ 
ᓄᓇᓕᓐᓅᕐᓂᓕᖅᑎᓪᓗᑕ ᐃᖅᑲᓇᐃᔭᖅᑎᓯ ᐃᓚᖏᓐᓄᑦ 
ᐃᓚᐅᑦᑕᓚᐅᕐᒪᑕ. ᑭᓯᐊᓂ ᑖᑉᑯᐊ ᑐᓵᑉᓗᒋᑦ 
ᑐᓵᖏᓐᓇᖅᑐᑕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᐱᔪᓐᓇᕐᓂᕐᒥᒃ ᑎᒍᒻᒥᔪᒪᒻᒪᑕ. ᑭᓯᐊᓂ ᐃᒡᓗᐊᒍᑦᑕᐅᖅ 
ᑐᓵᒻᒫᖅᓱᑕ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᒐᓂᒃᓯᒪᓐᖏᒃᖢᑎᑦ 
ᐅᕝᕙᓘᓐᓃᑦ ᑮᓇᐅᔭ ᐊᒥᒐᓗᐊᖅᑐᓂ ᐃᓕᓐᓂᐊᒐᒃᓴᐅᔪᒧᑦ 
ᑲᑎᒪᔨᐅᔪᓄᑦ. 
 
 
ᑭᓯᐊᓂᓕ ᐅᓇ ᑐᑭᓯᒍᐊᓕᖅᐸᕋ ᐃᓕᑉᓯᓐᓄᑦ ᐅᕙᓂ 
ᐅᖃᖅᓯᒪᖃᑕᐅᒻᒪᑦ ᒪᑉᐱᐊᓂ 2 ᓴᖅᑭᓯᒪᔭᑉᓯᓐᓂ. 
ᑲᑐᔾᔨᖃᑎᒌᖏᓪᓗᓯ ᑖᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂᑦ, 
ᑕᐃᒪ ᐃᓕᓐᓂᐊᑎᑦᑎᖃᑕᐅᑦᑕᕋᑉᓯ ᑖᒃᑯᓄᖓ 
ᑲᑎᒪᔨᐅᔪᓄᒃ ᑭᓯᐊᓂᑦᑕᐅᖅ ᐱᓕᕆᕕᐅᔪᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᕐᒥᒻᒪᑕ ᐃᓕᓐᓂᐊᑎᑦᑎᔨᐅᕙᒻᒪᑕ 
ᓂᕈᐊᖅᑕᐅᓵᖅᑐᓄᑦ. ᖃᓄᕐᓕ ᐃᓕᓐᓂᐊᕐᓂᓯ ᐊᒻᒪᓗ 
ᐱᓕᕆᕕᒃᑯᓐᓂ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᔪᒥ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᑲᑎᒪᔨᓄᑦ ᑐᕌᖓᔪᖅ ᐊᓪᓚᐅᕙ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᔨᑦᓯᐊᖅ.  
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑲᑎᒪᔨᓂᒃ ᐃᓕᓴᑎᑦᑎᓂᕗᑦ 
ᑐᕌᖓᖃᑦᑕᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ 
ᓄᓇᓕᓐᓂ. ᖃᐅᔨᓯᒪᔪᖓ ᐊᒻᒪ ᐊᔾᔨᒌᓐᖏᑦᑑᑕᐅᓂᖏᑦ 
ᐅᕙᒍᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᐱᓂᕆᕙᑦᑕᖏᓐᓂᒃ ᐃᒫᒃ ᐃᓱᒪᓕᖅᑎᓲᕗᑦ 
ᐱᔪᓐᓇᐅᑎᖃᕐᓂᖅᓴᐅᓱᒋᓕᖅᑐᑎᒃ ᐊᒻᒪᑦᑕᐅᖅ 
ᖃᓄᐃᓐᓂᐅᔪᓐᓇᖅᑐᐃᑦ ᐆᑦᑐᕋᐅᑎᒋᓐᖑᐊᖅᑐᑎᒍ 
ᓄᓇᖓᓂ ᖃᓄᖅ ᐊᑐᖅᑕᐅᒍᓐᓇᕐᒪᖔᑕ ᐆᑦᑐᕋᓲᖑᔪᒍᑦ 
ᐊᑐᐊᒐᕈᓘᔭᐃᑦ ᐱᓪᓗᒋᑦ.  
 
ᐱᓕᒻᒪᓴᖅᑎᑦᑎᓂᕗᓪᓗ ᐊᔾᔨᒌᓐᖏᓐᓂᖓ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓕᓴᑎᑦᑎᓂᕆᕙᑦᑕᖓᑕ. 
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organizations how to do their business. I 
think that’s the big difference between 
our board governance training. We 
empower them. We give them ideas on 
how they could do better in their 
programming in their community. We 
also share best practises on what’s 
happening in the other communities and 
how they apply it in theirs.  
 
We have had a couple of meetings with 
the department on training. As of a 
couple of years ago, it works really well 
because we could share, “Okay, this is 
what DEAs need. This is the type of 
training they need.” Since the 
development officer was hired, the 
department formed another advisory 
group. This one is mainly geared towards 
office managers’ finance training. The 
next step that the coalition is planning to 
do is policy training for the DEAs. Thank 
you. 
 
Chairman: Mr. Mikkungwak. 
 
Mr. Mikkungwak: Thank you, Mr. 
Chairman. With the response, she leads 
directly into my next question on policy 
development. As we all know, there is 
the Education Act, Inuit Language 
Protection Act, other various Acts, and 
other legal steps that are required to make 
a new policy so that there could be a 
better education system for that particular 
community.  
 
If a community requests for your 
assistance, what timeframe are you 
looking at in doing all your research and 
contacting various legal departments or 
the Department of Education? What 
timeframe are you looking at in giving a 
response back to appropriate community 
that submitted a request for assistance? 
Thank you, Mr. Chairman. 

ᒐᕙᒪᒃᑯᑦ ᐅᖃᐅᔾᔨᒍᓐᓇᑎᐊᖅᐸᖏᒻᒪᑕ ᖃᓄᖅ ᐊᓯᖏᓪᓕ 
ᐊᐅᓚᑦᑎᒍᓐᓇᕐᒪᖔᑕ. ᑕᕝᕘᓇ 
ᐊᔾᔨᒌᓐᖏᓐᓂᖃᕐᕕᔾᔪᐊᖅᑐᒍᑦ ᑲᑎᒪᔨᓂᑦ 
ᐃᓕᓴᑎᑦᑎᓂᕆᕙᑦᑕᕗᑦ ᐱᔪᓐᓇᐅᑎᑖᖅᐸᑲᑦᑎᒍ 
ᐃᓱᒪᑖᖅᑎᐸᒃᑲᑦᑎᒍ ᐃᓱᒪᑖᖅᑎᐸᒃᑲᑦᑎᒍ ᖃᓄᖅ 
ᐱᓕᕆᑦᑎᐊᓂᖅᓴᐅᒍᓐᓇᕐᒪᖔᑕ ᓄᓇᖏᓐᓂ ᐊᒻᒪᑦᑕᐅᖅ 
ᐊᐅᓚᑦᑎᐊᖅᓯᒪᔪᓂᒃ ᖃᐅᔨᒪᔭᑦᑎᓐᓂ ᓄᓇᓕᓐᓂ 
ᐊᓯᖏᓐᓂ ᖃᐅᔨᒃᑲᓲᕆᒻᒥᔭᕗᑦ ᖃᓄᕐᓗ ᓄᓇᖏᓐᓂ 
ᓴᖅᑭᖅᑕᐅᒍᓐᓇᕐᒪᖔᑕ. 
 
 
ᐊᒻᒪᑦᑕᐅᖅ ᒪᕐᕈᐊᑎᖅᑐᑕᖃᐃ ᑲᑎᒪᖃᑎᖃᖅᓯᒪᒻᒥᔪᒍᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ ᐱᓕᒻᒪᓴᖅᑎᑦᑎᓂᖅ ᐱᓪᓗᓕᒍ. 
ᐊᕐᕌᒎᒃ ᒪᕐᕉᒃ ᓈᓯᒪᓕᖅᑑᒃ ᐃᖏᕐᕋᑎᐊᓪᓚᕆᔪᔪᖅ 
ᐊᐅᓚᑦᑎᐊᔪᔪᖅ ᖃᐅᔨᒃᑲᐃᒍᓐᓇᔪᔪᒍᑦ ᐅᕝᕙᐅᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑕ ᐱᒋᐊᓕᖏᑦ 
ᑕᒪᒃᑯᓂᖓ. ᑕᐃᓐᓇ ᑕᐃᒫᓪᓗ ᐱᕙᓪᓕᐊᑎᑦᑎᔨᒥᒃ 
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᓚᐅᖅᓯᒪᓪᓗᑕ ᐊᒻᒪ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦᑕᐅᖅ ᐅᖃᐅᔾᔨᒋᐊᖅᑎᓂᒃ 
ᓴᖅᑮᑲᓐᓂᓚᐅᖅᓯᒪᔪᑦ ᑲᑎᒪᔨᓂᒃ. ᑕᐃᒃᑯᐊᓕ ᐊᓪᓚᕕᒻᒥ 
ᐊᐅᓚᑦᑎᔨᓄᑦ ᑮᓇᐅᔭᓕᕆᓂᕐᒥᒃ ᐱᓕᒻᒪᒃᓴᐃᓂᕐᒥ 
ᑐᕌᒐᖃᓗᐊᓚᐅᖅᑐᑦ. ᑭᒐᑐᖅᑎᐅᓪᓗᑕ 
ᐃᓕᓴᑎᑦᑎᓂᐅᓴᔪᒍᑦ ᐊᑐᐊᒐᓕᕆᓂᕐᒥᒃ ᓄᓇᓕᓐᓂ 
ᑲᑎᒪᔨᐅᔪᓄᑦ. ᖁᔭᓐᓇᒦᒃ.   
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.  
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᑭᐅᓚᐅᖅᑎᓪᓗᒍ ᐊᐱᖅᑯᑎᒋᒃᑲᓐᓂᒍᒪᕋᑖᖅᑕᓐᓄᑦ 
ᑎᑭᐅᑎᑐᐃᓐᓇᖅᑯ. ᐊᑐᐊᒐᓕᕆᓂᖅ ᑕᒪᓐᓇ ᐱᓪᓗᒍ 
ᖃᐅᔨᒪᒐᑦᑎᒍ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᐅᑉ ᐱᖁᔭᖓ, ᐃᓄᐃᑦ 
ᐅᖃᐅᓯᖏᓐᓂ ᓴᐳᔾᔨᒍᑎ ᒪᓕᒐᖅ, ᐊᓯᖏᒍᓪᓗ 
ᒪᓕᒐᖅᑎᒍᑦ ᓱᒋᐊᖃᕐᓂᖅᑕᖃᓲᖑᒻᒪᑦ 
ᐊᑐᐊᒐᓕᐅᕐᓂᐊᕐᓗᓂ ᓄᑖᒥᒃ. ᑕᐃᒫᒃ ᐱᐅᓂᖅᓴᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥ ᓴᖅᑮᒍᓐᓇᕐᓂᐊᕋᑦᑕ ᑖᔅᓱᒧᖓ 
ᓄᓇᓕᒻᒧᑦ ᓇᓕᐊᓐᓄᑐᐃᓐᓇᖏᓛᖅ. 
 
 
ᑕᐃᒪᓕ ᓄᓇᓕᒃ ᑐᔅᓯᕋᖅᑲᑦ ᐃᑲᔪᖅᑕᐅᒍᒪᓗᓃᓛᒃ 
ᐃᓕᔅᓯᓐᓄᒃ, ᑕᐃᒪᓕ ᖃᖓᒃᑯᑦ ᖃᓄᐃᓕᖓᓂᐊᖅᑲᑦ 
ᖃᖓᒃᑰᑕᕐᓂᖏᑦ ᖃᐅᔨᓴᕐᓂᕆᒍᒪᔭᓯ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓂᓪᓗ ᖃᐅᔨᒋᐊᕐᓂᕆᒍᒪᔭᓯ? ᖃᖓ 
ᑭᐅᒍᓐᓇᕋᔭᓛᖅᑐᒋᕕᓯ ᓄᓇᓕᓐᓄᑦ ᓇᓕᐊᓐᓄᑐᐃᓐᓇᖅ 
ᓄᓇᓕᒻᒧᑦ ᑐᔅᓯᕋᕐᕕᐅᓐᓂᕈᔅᓯ ᐃᑲᔪᖅᑕᐅᒍᒪᓗᓯ ᖃᓄᖅ 
ᐃᑲᔪᕈᕆᐊᖅᓴᕋᐃᓐᓂᑎᒋᓲᖑᕕᓯ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑖᖅ. 
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Chairman: Thank you, Mr. 
Mikkungwak. Ms. Eegeesiak. 
 
Ms. Eegeesiak: I think I understand your 
question. When is our policy 
development training going to be 
delivered? Sometimes I get calls from 
DEAs asking for help on, let’s say, the 
code of conduct policy or conflict of 
interest policy. Are you talking about 
that? 
 
Chairman: Mr. Mikkungwak, would you 
like to clarify? 
 
Mr. Mikkungwak: Right now, the way I 
see the DEA coalition, you’re 
representing a number of DEAs. There 
are 25 communities in Nunavut. A 
community has submitted a letter to 
request for your assistance in a particular 
policy development, maybe I’m not sure, 
but let’s say that they’re asking for 
assistance on a particular policy creation 
within their DEA for that community, 
they would make that initial request to 
you as an organization and you have to 
contact the Department of Education and 
there may be other legal steps. What 
timeframe are you, as a coalition, looking 
at before you give an initial response 
back to that community that made the 
request for assistance? Thank you, Mr. 
Chairman. 
 
Chairman: Ms. Eegeesiak. 
 
Ms. Eegeesiak: Thank you. We try to 
respond as soon as possible, within a 
week. It takes time to do research on 
specific policies and I always send it back 
as a draft and then they could apply it to 
how they want to change it at their DEA 
community level because each DEA is 
different. Thank you. 

 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
ᒥᔅ ᐃᔨᑦᓯᐊᖅ.  
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑐᑭᓯᕙᓪᓚᐃᔭᕋ. 
ᐊᑐᐊᒐᓕᕆᓂᕐᒧᑦ ᖃᖓ ᐃᓕᓴᑎᑦᑎᓛᖅᑭᑖ? ᐃᓛᓐᓂᒃᑯᑦ 
ᐃᑲᔪᖅᑕᐅᒍᒪᔪᓄᑦ ᐅᖄᓚᕕᐅᓲᖑᔪᖓ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ 
ᐱᑦᑎᐊᕆᐊᖃᕐᓂᕐᒧᑦ ᐊᑐᐊᒐᓕᐅᕆᐊᖃᓕᖅᑲᑕᓘᓐᓃᑦ 
ᐅᕝᕙᓘᓐᓃᑦ ᐱᓕᕆᐊᖑᔪᓄᑦ ᖃᓂᔅᓴᓗᐊᕐᓂᕐᒥ 
ᐊᑐᐊᒐᓕᐅᕆᐊᖃᕐᓂᖅᑲᑕ ᑕᒪᒃᑯᓄᖓ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ 
ᓇᓗᓇᐃᑦᑎᐊᕈᓐᓇᖅᑭᐅᒃ ᐊᐱᖅᑯᑏᑦ?  
 
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᒫᓐᓇ ᑕᐃᒪᓕ ᑕᑯᓐᓈᕋᒃᑯ 
ᑖᒃᑯᐊ ᑭᒡᒐᑐᖅᑎᐅᓪᓗᓯ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓂ 
ᑭᒡᒐᖅᑐᕋᔅᓯ ᐊᒥᓱᑲᓪᓚᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑲᑎᒪᔨᐅᔪᓂᒃ 25-ᖑᒻᒪᑕ ᓄᓇᓖᑦ. ᓄᓇᓕᒃ 
ᑐᔅᓯᕋᕐᓂᖅᑲᑦ ᐃᓕᔅᓯᓐᓄᑦ ᐃᑲᔪᖅᑕᐅᒋᐊᕈᒪᓗᓂ  
ᐊᑐᐊᒐᓕᕆᓂᕐᒥᒃ ᐊᑐᐊᒐᕐᒥᒃ ᓇᓕᐊᓐᓂᑐᐃᓐᓇᖅ 
ᓴᖅᑮᒍᒪᓗᑎᒃ. ᖃᓄᑭᐊᖅ. ᐃᒫᒃ ᑐᔅᓯᕋᕐᓂᖅᑲᑕ 
ᐃᑲᔪᖅᑕᐅᒍᒪᓗᑎᒃ ᓇᓕᐊᓐᓂᑐᐃᓐᓇᖅ ᐊᑐᐊᒐᕐᒥᒃ 
ᓴᖅᑮᒍᒪᓗᑎᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᓄᑦ 
ᓄᓇᖓᓂ ᒪᓕᑦᑕᐅᓂᐊᖅᑐᒥᒃ. ᑕᐃᒪᓕ 
ᐃᑲᔪᖅᑕᐅᔪᒪᑦᑕᖅᑯᐃᑦ ᐃᓕᔅᓯᓐᓄᑦ ᑭᒡᒐᑐᖅᑎᐅᓪᓗᓯ 
ᐊᒻᒪ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᔨᒃᑯᓐᓄᑦ ᖃᐅᔨᒃᑲᐃᑕᖅᑯᓯ 
ᐅᕝᕙᓘᓐᓃᑦ ᐊᓯᖏᓐᓂ ᒪᓕᒐᖅᑎᒍᑦ ᒪᓕᒋᐊᓕᔅᓯᓐᓂᒃ 
ᐱᓕᕆᑦᑕᖅᑯᓯ. ᑕᐃᒪᓕ ᑐᔅᓯᕋᕐᕕᐅᒍᔅᓯ ᖃᓄᖅ ᐊᑯᓂ 
ᐊᓂᒍᖅᑎᓪᓗᒍ ᑭᐅᒐᔭᖅᑭᓯᐅᒃ ᑕᐃᒃᑯᐊ ᓄᓇᓖᑦ 
ᑐᔅᓯᕋᖅᓯᒪᔪᐃᑦ ᐃᑲᔪᖅᑕᐅᒍᒪᓪᓗᑎ 
ᐃᓕᓐᓂᐊᑎᑦᑎᓂᕐᒧᑦ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᔨᑦᓯᐊᖅ.  
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ):ᖁᔭᓐᓇᒦᒃ. 
ᑭᐅᑦᑕᐅᑎᒋᒐᓱᐊᓲᖑᔪᓄᑦ ᐱᒍᓐᓇᖅᓯᑐᐊᕋᐃᒐᑦᑕ 
ᐱᓇᓱᐊᕈᓯᐅᑉ ᐃᓗᐊᓂ. ᖃᐅᔨᒋᐊᖅᑳᕆᐊᖃᓲᖑᒐᑦᑕ 
ᐊᑐᐊᒐᕐᓂᒃ ᐅᖃᐅᓯᐅᔪᓂᒃ ᐊᒻᒪ 
ᑎᑎᕋᕆᐊᕐᖓᐅᑎᖓᓃᑦᑐᒍ ᐊᐅᓪᓚᑏᓐᓇᓲᒃᑲ 
ᑐᔅᓯᕋᖅᓯᒪᔪᓄᑦ ᐊᒻᒪ ᐊᑐᓕᖅᑎᑕᐅᒍᓐᓇᑕᖅᑯ ᒪᓕᑦᑐᒍ 
ᖃᓄᖅ ᐊᓯᔾᔩᒍᒪᓂᖓ ᓄᓇᖓᓂ ᓄᓇᖏᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓂ. ᓄᓇᓖᖏᓛᒃ 
ᐊᔾᔨᒌᓐᖏᑐᒡᒍᑎᐊᓘᒻᒪᑕ. ᐱᓇᓱᐊᕈᓯᐅᑉ ᐃᓗᐊᓂ 
ᑭᐅᓲᒃᑲ. ᖁᔭᓐᓇᒦᒃ.  
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Chairman: Mr. Mikkungwak. 
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman. 
The next question I have is on page 2 as 
well. As you stated previously, Inuit 
Qaujimajatuqangit, or Inuit traditional 
knowledge, it’s caretaking of our 
language and the students should learn 
about leadership in the Inuit way. 
Because of that and because there are so 
many communities in Nunavut, our 
dialects are quite different from each 
other in some communities. To date, you 
have produced three documentary videos. 
How can we express more pride in our 
language? How can we show pride in the 
different dialects? What do you do about 
that? Thank you, Mr. Chairman. 
 
Chairman: Ms. Evic. 
 
Ms. Evic (interpretation): Your question 
is asking about what we have up to now 
in terms of Inuit Qaujimajatuqangit. 
That’s what you’re basing your question 
on, right? I’m sorry for asking a question. 
Thank you, Mr. Chairman. 
 
Chairman: Mr. Mikkungwak. 
 
Mr. Mikkungwak (interpretation): 
When we were doing the community 
tours and up to now, we’re always 
hearing that the schools are having a hard 
time teaching about making things. 
However, if we embrace and use the Inuit 
traditional knowledge, there are a lot of 
things in there of how Inuit implements 
used to be made and how they were used, 
including how to survive, how we used to 
use our culture in the past, and keeping 
our language alive. There are so many 
things like that. 
 

 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.  
 
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇᓪᓗᐊᕕᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᒻᓇᓕ ᐱᖃᑖ 
ᐊᐱᖅᑯᑎᒋᓂᐊᕋᒐ ᒪᒃᐱᐊᓂ 2 ᓱᓕ. ᑕᐃᒪ 
ᐅᖃᓗᓚᐅᕋᑉᓯ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ ᒥᔅᓵᓄᑦ 
ᐅᖃᓗᕕᓪᓚᓚᐅᕋᑉᓯ ᑕᒪᓐᓇ ᒥᐊᓂᖅᓯᓂᐅᕐᒪᑦ 
ᐅᖃᐅᓯᑉᑎᓐᓂ ᐊᒻᒪᓗ ᐃᓕᔅᓯᕚᓪᓕᖅᑑᓪᓗᐊᕐᒪᑕ 
ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᓯᕗᓕᖅᑎᐅᕙᓪᓕᐊᓂᕐᒥᒃ ᐃᓄᐃᑦ 
ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓂᒃ. ᑖᒻᓇᐅᑎᓪᓗᒍ ᓄᓇᓖᑦ 
ᐊᒥᓲᑎᓪᓗᒋᑦ ᓄᓇᕗᒻᒥ ᐊᒻᒪᓗ ᐃᓚᖓᒍᑦ ᐅᖃᐅᓯᖅᐳᑦ 
ᐊᔾᔨᒌᓐᖏᒐᔮᖅᑕᕐᒪᑦ. ᑖᒻᓇ ᖃᓄᕐᓕ ᒫᓐᓇᐅᔪᖅ 
ᑖᒃᑯᓂᖓ ᑎᑎᖅᑲᓂᒃ ᐱᖓᓱᐃᓂᒃ ᐋᖅᑭᓯᒪᓕᕋᑉᓯ 
ᑕᑯᒐᓐᓈᒐᒃᓴᓂᒃ, ᖃᓄᕐᓕ ᑕᒪᓐᓇ ᐅᐱᒍᓱᒋᐊᒃᑲᓐᓂᓂᖅ 
ᐅᖃᐅᓯᖅᐳᑦ ᐃᓚᖓᒍᑦ ᐊᓪᓚᒌᒐᔮᕐᒪᑦ, ᖃᓄᕐᓕ ᑕᒪᓐᓇ 
ᐱᓕᕆᐊᕆᑦᑕᖅᐱᓯᐅᒃ ᒫᓐᓇᐅᔪᖅ? ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᕕᒃ.  
 
 
ᐃᕕᒃ: ᐊᐱᖅᑯᑏᑦ ᑖᓐᓇ ᒫᓐᓇᒧᑦ ᑖᒃᑯᐊ 
ᖃᓄᐃᓕᐅᖅᓯᒪᓕᕐᒪᖔᑕ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ 
ᓯᕗᓪᓕᕐᒥ ᐅᖃᕋᑖᕋᕕᑦ. ᑖᓐᓇ ᐊᐱᖅᑯᑎᕕᑦ ᑐᓐᖓᕕᖓ? 
ᐊᐱᕆᒃᑲᓐᓂᕋᒪ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.  
 
 
ᒥᑭᓐᖑᐊᖅ: ᐄ, ᑕᐃᒪ ᓄᓇᓕᓐᓄᑦ ᐅᕐᓂᓯᑦᑕᖅᑎᓪᓗᑕ 
ᒫᓐᓇᒧᑦ ᑎᑭᒃᖢᒍ ᑐᓵᖏᓐᓇᕋᑉᑕ ᐃᓕᓐᓂᐊᕐᕖᑦ 
ᐊᒃᓱᕈᖅᑕᕐᒪᑕ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ ᑕᒪᒃᑯᓂᖓ 
ᐱᖁᑎᓂᒃ ᓴᓇᕙᓪᓕᐊᓂᖅ. ᑭᓯᐊᓂ ᐃᓄᐃᑦ 
ᖃᐅᔨᒪᔭᑐᖃᖓᑦ ᐱᓕᕆᐊᕆᓪᓗᐊᕕᒃᑯᑦᑎᒍ 
ᐃᓗᓕᖃᖅᑑᓪᓗᐊᒥᒻᒪᑦ ᐱᖁᑎᓂᒃ ᖃᓄᖅ ᐃᓄᐃᑦ 
ᐱᖁᑎᓂᒃ ᓴᓇᔭᐅᕙᓐᓂᕐᒪᖔᑕ, ᖃᓄᖅ 
ᐊᑐᖅᑕᐅᕙᓐᓂᕐᒪᖔᑕ ᐊᒻᒪᓗᑦᑕᐅᖅ ᖃᓄᖅ 
ᐊᓐᓇᐅᒪᓂᖅ ᖃᓄᖅ ᐱᖅᑯᓯᕗᑦ ᐃᑉᐸᓚᐅᕐᓂᕐᒪᖔᖅ 
ᑕᐃᑉᓱᒪᓂ ᐅᖃᐅᓯᖅᐳᓪᓗ ᐆᒪᑎᓐᓂᖅ. ᑕᒪᒃᑯᐊ 
ᐊᒥᓲᖕᒪᑕ. 
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With your coalition, what work have you 
done to further this? We know that these 
days, in schools, they’re always having 
cultural inclusion courses like making 
Inuit things in schools. Have you put 
more thought into this or what have you 
done in support of Inuit 
Qaujimajatuqangit? Thank you, Mr. 
Chairman. 
 
Chairman: Ms. Evic. 
 
Ms. Evic (interpretation): Like I said, I’m 
fairly new to the coalition and I don’t 
have a comprehensive knowledge of the 
coalition. Nikki can probably provide a 
better response as to what has been done 
to date by the coalition. Thank you, Mr. 
Chairman. 
 
Chairman: Ms. Eegeesiak. 
 
Ms. Eegeesiak: On Inuit 
Qaujimajatuqangit, I know the DEAs 
like to use elders. Some of them have 
elder members in their communities. In 
terms of doing other work for Inuit 
Qaujimajatuqangit, the members haven’t 
really identified that as further work for 
the coalition yet. Thank you. 
 
Chairman: Thank you, Ms. Eegeesiak. 
Mr. Mikkungwak. 
 
Mr. Mikkungwak: Thank you, Mr. 
Chairman. My last question here is, as 
the coalition indicated, and you reflected 
on the Education Act, Part 15, section 
190(a), “a representative from the DEA 
Coalition is included in each hiring panel 
[used for the] hiring of senior regional 
staff of the department.” Could you 
elaborate on that? Is that in a school 
divisional board or school environment? 
Thank you, Mr. Chairman. 
 

ᑕᐃᒪᓕ ᑖᒻᓇ ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᓯ, ᖃᓄᖅ 
ᐱᓕᕆᐊᕆᒋᐊᒃᑲᓐᓂᖅᓯᒪᕕᓯᐅᒃ ᒫᓐᓇᐅᔪᖅ 
ᓇᓗᓇᐃᓐᖏᓕᕐᒪᑦ ᐃᓕᓐᓂᐊᕐᕕᒻᒥ ᑕᒪᒃᑯᓂᖓ 
ᐱᖁᑎᓂᒃ ᓴᓇᓂᖅ ᐱᓕᕆᐊᖑᐃᓐᓇᕐᒪᑦ. ᑭᓯᐊᓂᓕ 
ᒪᓐᓇ ᓯᓚᑦᑐᖅᓴᐃᓂᖅ ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᐊᓂ 
ᐱᖅᑯᓯᐊᓂ ᐃᓱᒪᒋᓯᒪᕕᓯᐅᒃ ᐅᕝᕙᓘᕝᕙ ᖃᓄᖅ ᑕᒪᑦᓱᒪ 
ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖓᓂᒃ ᐱᓕᕆᐊᖃᖅᓯᒪᕕᓯ? ᒪ’ᓇ, 
ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᕕᒃ.  
 
 
ᐃᕕᒃ: ᓄᑖᑦᑎᐊᖑᒐᒪ ᑖᒃᑯᐊ ᑕᐃᑲᓐᖓᕈᔾᔭᖏᓐᓂᒃ 
ᐊᑕᖏᖅᑐᒥᒃ ᑭᐅᔾᔪᑎᔅᓴᖃᓐᖏᓐᓇᒪ. ᖄᖓᒎᕐᓗᖓ 
ᑭᓯᐊᓂᐅᒻᒪᑦ. ᓂᑭᐅᑉ ᑕᒪᓐᓇ 
ᑭᐅᑦᑎᐊᑲᓐᓂᕈᓐᓇᖅᑕᖓᖃᐃ ᖃᓄᖅ ᐅᓪᓗᒥᒧᑦ 
ᐱᓇᓱᐊᖅᑕᐅᒪᒻᒪᖔᖅ ᑖᒃᑯᓄᖓ ᑲᑎᒪᔨᑎᓐᓄᑦ. 
ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐃᔨᑦᓯᐊᖅ.  
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᓐᖏᓪᓕ 
ᐱᓪᓗᒋᑦ ᖃᐅᔨᒪᔪᖓ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐃᓐᓇᒻᒪᕆᓐᓂᒃ ᐃᓐᓇᑐᖃᕐᓂᒃ ᐊᑐᕈᒪᐃᓐᓇᓲᑦ. ᐃᓚᖏᑦ 
ᐃᓐᓇᒻᒪᕆᓐᓂᒃ ᑲᑎᒪᔨᕈᖃᑕᐅᔪᖃᖅᑐᑎᑦ ᓄᓇᖏᓐᓂ. 
ᐊᓯᖏᓐᓂᓕ ᐱᓕᕆᐊᖃᕐᓂᖅ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ, 
ᐱᓪᓗᒋᑦ ᐱᓕᕆᓗᐊᖅᓯᒪᓐᖏᑦᑐᒍᑦ ᑲᑎᒪᔩᑦ 
ᐱᓕᕆᓗᐊᖅᓯᒪᓐᖏᑦᑐᑦ ᐃᓚᒋᔭᐅᔪᐃᓪᓗ ᑲᑎᒪᔨᓄᑦ 
ᓇᓗᓇᐃᖅᑐᐃᓯᒪᓗᐊᓐᖏᑦᑐᑦ ᖃᓄᖅ 
ᑲᑐᔾᔨᖃᑎᒌᖑᓪᓗᑕ ᐱᓕᕆᒃᑲᓐᓂᕈᓐᓇᕐᒪᖔᑦᑕ. 
ᖁᔭᓐᓇᒦᒃ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.  
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᑭᖑᓪᓕᖅᐹᖅ ᐊᐱᖅᑯᑎᒋᓂᐊᖅᑕᕋ ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᑦ 
ᐅᖃᖅᑲᐅᒻᒪᑕ ᑖᒃᑯᓇᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐱᖁᔭᕐᒥ ᓈᓴᐅᑎᖓ 15. ᐃᓚᖓ 190(a) ᑕᐃᒃᑯᐊ 
ᓄᓇᓕᓐᓂ ᑭᒡᒐᖅᑐᐃᔩᑦ ᑕᕝᕙᓂ ᐃᓚᓕᐅᑎᔭᐅᒻᒪᑕ 
ᐃᒪᓐᓇ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕐᓂᐊᖅᑐᓄᑦ ᐱᖃᑎᖃᕐᓗᓂ 
ᐊᖓᔪᖅᑳᖑᔪᒥᒃ. ᑕᒪᓐᓇ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓅᖓᕚ 
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.   
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Chairman: That’s the regional school 
operations’ executive director position. 
Mr. Mikkungwak. 
 
Mr. Mikkungwak: I guess I got the 
answer. Why didn’t it come from the 
coalition? 
 
>>Laughter 
 
Chairman: Do you have a comment? 
Ms. Eegeesiak. 
 
Ms. Eegeesiak: Yes, in that particular 
item, there is a vacancy in the Kitikmeot 
region and the coalition will be involved 
in the [hiring of] the executive director of 
KSO. Thank you.  
 
Chairman: Mr. Savikataaq. 
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. I think everything has been 
covered. In the interest of time, I don’t 
have a question but I just have a 
comment for the benefit of the viewing 
audience. In a submission from the 
coalition of DEAs, there are just eight 
items. One the items are social passing. 
That has been an issue from, I think, 
every submission and every meeting 
we’ve had. I just want to read what it 
says here. “DEAs advise that parents are 
increasingly concerned about students 
being passed to the next grade level based 
on age and not on their academicality.” 
For the viewing audience’s benefit, just 
so they will know that that was a concern 
for the coalition of DEAs too. Thank you. 
 
Chairman: Thank you, Mr. Savikataaq. 
I’ll take that as just a comment. I have no 
more names on my list. I’ve just got a 
couple of quick questions. 
 
Going back to the hiring that Mr. 

ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᑖᒃᑯᐊ ᐊᕕᒃᑐᖅᓯᒪᔪᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂ ᑐᑭᒧᐊᒃᑎᑦᑎᔨ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.  
 
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑭᐅᔭᐅᕗᖓᖃᐃ. 
ᑖᒃᑯᓇᓐᖔᖏᒃᑯᓗᐊᖅᑐᓂ ᑲᑐᔾᔨᖃᑎᒌᓂᒃ. ᑭᐅᔭᐅᕗᖓ.  
 
>>ᐃᓪᓚᖅᑐᑦ 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᓂᓪᓕᕈᒪᕖᑦ? ᒥᔅ ᐃᔨᑦᓯᐊᖅ.  
 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᐄ, ᑕᕝᕘᓇ ᕿᑎᕐᒥᐅᓂ 
ᐃᖅᑲᓇᐃᔮᒃᓴᒥ ᐃᓐᓄᔅᓯᒪᔪᖃᓐᖏᒻᒪᑦ ᑖᒃᑯᐊᑦᑕᐅᖅ 
ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᓚᐅᖃᑕᐅᓂᐊᖅᑐᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᓕᖅᑲᑕ ᑐᑭᒧᐊᒃᑎᑦᑎᔭᔅᓴᖓᓐᓂᒃ.  
ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᓴᕕᑲᑖᖅ.  
 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
ᐅᖃᐅᓯᐅᔪᐃᓐᓇᒐᓚᐅᕐᒪᑕ ᑕᒪᒃᑯᐊ ᐃᓱᒪᒋᖅᑲᐅᔭᒃᑲ. 
ᐅᖃᐅᓯᔅᓴᖃᑐᐃᓐᓇᕋᒪ ᑖᒃᑯᓄᖓ ᑖᒃᑯᓇᖓᑦ 
ᑐᓂᔭᐅᔪᓂᒃ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᑲᑐᔾᔨᖃᑎᒌᓂᒃ ᑖᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ. ᑖᒃᑯᐊ ᑕᐃᒃᑯᐊ 
ᐅᑭᐅᖃᑎᒌᓂᒃ ᖄᖏᖅᑎᑦᑎᖃᑦᑕᖅᑐᑦ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᐃᒪᓐᓇ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ 
ᐃᓱᒫᓘᑎᖃᖅᐸᓪᓕᐊᑐᐃᓐᓇᓕᕐᒪᑕ ᐃᒪᓐᓇ 
ᖄᖏᖅᑎᑕᐅᑐᐃᓐᓇᖃᑦᑕᕐᒪᑕ 
ᐃᓕᓐᓂᐊᕌᓂᑦᑑᔮᖅᑎᓐᓇᒋᑦ ᑭᖑᓪᓕᒨᖅᑕᐅᓪᓗᑎᑦ. 
ᑕᒪᓐᓇ ᐃᓱᒫᓘᑎᒋᔭᐅᖃᑦᑕᓚᐅᕐᒪᑦ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᓪᓗ. ᖁᔭᓐᓇᒦᒃ.   
 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
ᐅᖃᐅᓯᑐᐃᓐᓇᐅᖅᑰᕐᒪᑦ. ᐊᑎᖁᑎᖃᕈᓐᓃᕋᒪ ᒪᕐᕉᓐᓂᒃ 
ᐊᐱᖅᑯᑎᔅᓴᖃᕐᒥᒐᒪ. 
 
 
ᐅᑎᕐᕕᒋᓗᒍ ᑕᐃᒃᑯᐊ ᒥᔅᑕ  
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Mikkungwak asked, there is a role that 
the coalition plays. There is also a role 
that the individual DEAs have in the 
hiring of principals and vice-principals 
within their electorate district. One of the 
concerns that we have heard is that when 
we’re talking about responsibilities and 
the skill sets and the individuality of each 
DEA differing, some are very strong and 
some have obvious skill gaps. You guys 
have mentioned finance and policy 
development and a few other skill sets. 
 
One of the concerns that we heard during 
our consultation is that there are 
communication gaps, that when you’ve 
got a region trying to hire principals for 
their schools for the next year, as an 
example, and they’re not getting 
communication back from the DEA, what 
is the regional school operations’ next 
alternative? They need to get principals 
hired for the next school year and if 
they’re not getting correspondence 
returned or there are lags in timing from 
the recommendations, what is the 
department supposed to do to make sure 
that we’ve got principals in our schools? 
Ms. Eegeesiak. 
 
Ms. Eegeesiak: If that’s happening, they 
could contact me and then I could contact 
the DEA to make sure there is a response. 
Thank you. 
 
Chairman: Thank you. I’m sure the 
department officials are watching. You 
also mentioned earlier that sometimes 
there are conflicting directives, that the 
DEAs don’t agree with the directive that 
the Department of Education has 
provided to their district, and it puts the 
principal in a very awkward position of 
either ignoring the directive that is given 
from the Department of Education, who 
ultimately signs his paycheque, or 

ᒥᑭᓐᖑᐊᖅ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᖓ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕐᓂᖅ 
ᑖᒃᑯᐊ ᐃᓚᐅᒻᒪᑕ ᑲᑐᔾᔨᖃᑎᒌᑦ ᐊᒻᒪᓗ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᓲᕐᓗ ᐃᓕᓐᓂᐊᕐᕕᒃ 
ᐊᖓᔪᖅᑳᔅᓴᖏᓐᓂ ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᖅᑎᓪᓗᒋᑦ. 
ᑕᐃᒪᑦᑕᐅᖅ ᐃᓱᒫᓘᑕᐅᓚᐅᕐᒥᒻᒪᑦ ᑐᓴᖅᑕᕗᑦ 
ᐅᖃᐅᓯᖃᓕᕌᖓᑦᑕ ᐱᓕᕆᐊᔅᓴᓂᒃ 
ᐊᔪᓐᖏᑕᐅᒋᐊᖃᖅᑐᓂᓪᓗ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᒃ. ᐃᓚᖏᑦ ᓴᓐᖏᔫᒻᒪᑕ 
ᐃᓚᖏᓪᓗ ᓴᙲᓂᖅᓴᐅᓪᓗᑎᑦ ᐃᓚᖏᓪᓗ ᑭᖒᒻᒪᓪᓗᑎᑦ 
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᓲᕐᓗ ᑕᒪᒃᑯᐊ ᐅᖃᐅᓯᕆᖅᑲᐅᔭᑎᑦ 
ᐊᑐᐊᒐᓕᕆᓂᖅ ᐊᓯᖏᓪᓗ. 
 
 
 
ᑕᐃᒪᑦᑕᐅᖅ ᑐᓴᖃᑦᑕᓚᐅᕐᒥᔭᕗᑦ ᐳᓚᕋᑦᓱᑕ ᑕᒪᓐᓇ 
ᑐᓴᐅᒪᖃᑎᒌᓐᖏᓗᐊᕐᓂᖏᑦ. ᐃᒪᓐᓇ ᐃᓕᓐᓂᒃ 
ᐊᕕᑦᑐᖅᓯᒪᔪᒥ ᐃᓕᓐᓂᐊᕐᕕᐅᑉ ᐊᖓᔪᖅᑳᖏᓐᓂ 
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᖅᑎᓪᓗᒋᑦ ᐃᒪᓐᓇ 
ᑐᓴᖅᑎᑕᐅᖃᑦᑕᓐᖏᒻᒪᑕ. ᖃᓄᕐᓕ ᑕᐃᒪ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᖃᓄᐃᓕᐅᓯᖃᑦᑕᖅᑲᑦ ᐃᒪᓐᓇ  
ᑭᐅᔭᐅᖃᑦᑕᖏᓪᓗᑎᑦ ᑕᐃᒫᒃ ᐊᑐᓕᖁᔭᐅᓚᐅᖅᑐᖅ 
ᐱᒋᐊᕐᓂᖓᓂ. ᑖᒃᑯᐊᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᖃᓄᐃᓕᐅᕆᐊᖃᖅᑲᑦ ᑕᒪᒃᑯᐊ 
ᐊᖓᔪᖅᑳᖃᖅᑐᐃᓐᓇᐅᖁᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕐᕖ ᑦ? ᒥᔅ 
ᐃᔨᑦᓯᐊᖅ.  
 
 
 
 
 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑕᐃᒪᓐᓇᐃᓕᑉᐸᑦ, ᐅᕙᓐᓄᑦ 
ᐅᖃᕈᓐᓇᖅᑐᑦ ᑖᒃᑯᐊ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ 
ᐅᖃᕐᕕᒋᒍᓐᓇᑕᒃᑲ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
 
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᐱᓕᕆᕕᒻᒥ 
ᐱᓕᕆᔩᑦ ᑕᐅᑐᖅᑰᖅᑐᑦ ᓇᓗᓇᓐᖏᑦᑐᖅ. 
ᐅᖃᖅᑲᐅᒻᒥᒐᕕᑦ ᐅᖃᖅᑐᖃᖅᑲᐅᒥᒻᒪᑦ ᐃᒪᓐᓇ 
ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ ᑐᑭᒧᐊᒍᑎᑦ ᑐᓂᔭᐅᒑᖓᒥᒃ ᑕᐃᒫᒃ 
ᐊᑲᐅᓐᖏᑦᑐᒦᓕᖅᑎᑕᐅᖃᑦᑕᕐᒪᑦ ᑖᓐᓇ ᐃᓕᓐᓂᐊᕐᕖ ᑦ 
ᐊᖓᔪᖅᑳᖓᑦ ᓲᕐᓗ ᑲᒪᖁᔭᐅᒐᓂ. 
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disobeying the district education 
authority, which has a very high role to 
play in their evaluation.  
 
What mitigation processes or 
communication processes are in place 
from the coalition’s standpoint to 
alleviate those concerns so that these 
principals are not put in such an awkward 
position? Ms. Eegeesiak. 
 
Ms. Eegeesiak: We don’t have anything 
in place right now, but we do know that 
it’s important for the DEAs to be 
involved in the hiring and performance 
reviews. We do know that it’s important 
for the DEAs to be involved. We don’t 
have anything in place right now. Thank 
you. 
 
Chairman: Thank you, Ms. Eegeesiak. I 
just had a name added to my list. Mr. 
Mikkungwak has one more question.  
 
Mr. Mikkungwak (interpretation): 
Thank you very much, Mr. Chairman, for 
allowing me to ask another question. 
Looking at these documents that you 
have given us, you have been supporting 
the teachers and the DEAs and also 
working on Inuit traditional knowledge to 
keep it alive. If there were no students, as 
a coalition, what have you done or have 
you considered proper attendance? Thank 
you, Mr. Chairman. 
 
Chairman: Thank you. Ms. Eegeesiak. 
 
Ms. Eegeesiak: That issue comes up in 
most of the communities that I travel to. 
We did do a workshop at one of our 
AGMs on how to improve on that item. 
Quite honestly, I can’t remember right 
now. Thank you. 
 
Chairman: Thank you, Ms. Eegeesiak. I 

ᐃᒪᓐᓇ ᓈᓚᓐᖏᑉᐸᑦ ᑖᒃᑯᓇᖓ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂ. 
 
 
ᖃᓄᕐᓕ ᑭᓱᓂᒃ ᐋᖅᑭᒋᐊᕈᑎᖃᖃᑦᑕᖅᐱᓯ ᑖᒃᑯᐊ 
ᑲᑐᔾᔨᖃᑎᒌᑦᓯᓐᓂᒃ ᑕᒪᒃᑯᐊ ᓄᖑᒐᓱᐊᕐᓗᒋᑦ 
ᐊᑲᐅᓐᖏᓕᐅᕈᑕᐅᔪᑦ ᐃᒪᓐᓇ 
ᐊᑲᐅᓐᖏᑦᑐᒦᓕᖅᑎᑦᑎᖁᓇᑕ? ᖁᔭᓐᓇᒦᒃ. ᒥᔅ 
ᐃᔨᑦᓯᐊᖅ.  
 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᐋᖅᑭᓯᒪᔪᖅᑕᖃᓐᖏᑦᑐᖅ 
ᑭᓯᐊᓂ ᖃᐅᔨᒪᔪᒍᑦ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ 
ᐱᒻᒪᕆᐅᒻᒪᑦ ᐃᓚᐅᒋᐊᖃᕐᓂᖏᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᑖᕋᓱᐊᖅᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ 
ᐱᓕᕆᓯᒪᓂᖏᓐᓄᑦ ᕿᒥᕐᕈᑎᓪᓗᒋᑦ. ᑕᐃᒪᓐᓈ? 
ᖃᐅᔨᒪᒐᓗᐊᖅᑐᒍᑦ ᐱᒻᒪᕆᐅᔪᖅ ᑖᒃᑯᐊ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐃᓚᐅᒋᐊᖃᕐᓂᖏᑦ. 
ᐋᖅᑭᓯᒪᔪᖃᓐᖏᑦᑐᖅ ᒫᓐᓇᐅᔪᖅ. ᖁᔭᓐᓇᒦᒃ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᑎᔨᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
ᑕᐃᒪ ᐃᓚᒋᐊᖅᑐᖃᕋᑖᕐᖓᑦ ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ 
ᐊᐱᖅᑯᑎᔅᓴᖃᕐᒪᑦ ᓱᓕ ᐊᑕᐅᓯᕐᒥᒃ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ.  
 
ᒥᑭᓐᖑᐊᖅ: ᒪ’ᓇ, ᐃᒃᓯᕙᐅᑖᖅ. ᐅᖃᖅᑎᑲᓐᓂᕋᒻᒪ. ᑖᒻᓇ 
ᑐᓂᓯᒪᔭᔅᓯ ᑎᑎᖅᑲᕆᓚᐅᖅᑐᒍ ᑭᓯᐊᓂ ᑕᐅᑐᒃᖢᒍ 
ᓯᓚᑖᒍᑦ. ᑕᐃᒪ ᐱᓕᕆᐊᖃᕐᓂᓗᐃᓐᓇᕋᔅᓯ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓗᒃᑐᐃᑦ ᐃᑲᔪᕐᓂᖅᓗᒃᑐᐃᑦ 
ᑲᑎᒪᔨᐅᔪᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᓂᒃ ᐊᒻᒪᓗ ᑕᒪᔅᓱᒥᖓ 
ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᓐᓂ 
ᐆᒪᑎᑦᑎᒋᐊᕐᓂᖅ. ᑭᓯᐊᓂᓕ ᑕᒪᒃᑯᐊ ᐱᔪᓐᓇᖏᒻᒪᑕ 
ᐃᓕᓐᓂᐊᖅᑐᐃᑦ ᐃᓕᓐᓂᐊᕆᐊᖅᑐᐃᑦ ᑕᐃᒪᐅᓐᖏᑉᐸᑕ, 
ᑖᒻᓇᓕ ᑎᒥᐅᓪᓗᓯ ᖃᓄᖅ ᐱᓕᕆᐊᕆᓂᓗᒃᓯᒪᕕᓯᐅᒃ 
ᐅᕝᕙᓘᓐᓃᑦ ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑎᒋᓯᒪᕕᓯᐅᒃ 
ᐃᓕᓐᓂᐊᕆᐊᑦᓯᐊᕐᓂᖅ ᐊᒻᒪᓗ ᐃᓂᖅᑎᕆᓂᖅ? ᒪ’ᓇ, 
ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ. ᒥᔅ ᐃᔨᑦᓯᐊᖅ.  
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑖᓐᓇ ᓴᖅᑭᑕᐅᒐᔪᒃᑐᖅ 
ᓄᓇᓕᓐᓄᑦ ᐅᐸᑦᑕᒃᑲᓄᑦ. ᑲᑎᒪᑎᑦᑎᓚᐅᕋᑦᑕ 
ᐃᓕᓐᓂᐊᖅᓯᓐᓈᑦ ᑲᑎᒪᕕᔾᔪᐊᕐᓂᖃᖅᑎᓪᓗᑕ ᖃᓄᖅ 
ᐱᐅᓯᕚᓪᓕᕈᓐᓇᕐᒪᖔᖅ ᑖᓐᓇ ᐅᖃᐅᓯᖅ. 
ᐃᖅᑲᐅᒪᒍᓐᓇᖏᑦᑎᐊᕋᒃᑯ ᒫᓐᓇᐅᔪᖅ. ᖁᔭᓐᓇᒦᒃ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐃᔨᑦᓯᐊᖅ. 
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guess just one final question from my 
behalf, there seems to be a lot of 
confusion on the roles and 
responsibilities with regard to training 
DEA members and I can totally 
empathize with the challenges. It’s a 
revolving door when you’re looking at 20 
to 25 communities and 43 schools across 
this territory and the number of DEA 
members with election times and how 
busy it must be.  
 
One of the real obvious concerns that 
your submission has brought in is, it was 
mentioned earlier, the lack of knowledge 
on the Education Act or the lack of 
information available on what 
responsibilities that the DEAs have. I 
know that the department has a role to 
play and they have been assisting with a 
lot of the fiscal responsibility component 
of it.  
 
I’m not trying to slight the coalition in 
any manner and please don’t take this 
personal, but I feel that there are some 
real gaps in the training to assist the 
DEAs in understanding their role. Even 
when it came to this Committee, sending 
out invitations and submissions for first 
submissions on the review of the 
Education Act, we didn’t get a lot of 
responses until later on. After there was 
further communication, there were some. 
Even your office yourself said that there 
were some DEAs that weren’t even 
aware that the review was going on a 
number of months after the request for 
submissions had come in.  
 
I know that there’s not a question in here, 
but I’m wondering: what steps is the 
coalition taking to make sure that those 
communication barriers are getting 
broken down, that the DEAs are getting 
informed of what their roles are, what 

ᑖᓐᓇ ᑭᖑᓪᓕᖅᐹᒥ. ᐃᒪᓐᓇ ᓇᓗᓕᕈᑕᐅᓯᒪᔫᔮᕐᒪᑕ 
ᑕᒪᒃᑯᐊ ᐱᓕᕆᐊᔅᓴᐃᑦ ᐱᔾᔪᑎᒋᓪᓗᒍ 
ᐃᓕᓐᓂᐊᑎᑦᑎᒋᐊᖃᕐᓂᖅ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓂᒃ. ᑕᒪᒃᑯᐊ ᑐᑭᓯᐅᒪᓪᓗᒋᑦ 
ᐅᑎᖅᑕᕋᑐᐃᓐᓇᕐᒪᑕ ᑖᒃᑯᐊ 20-ᖑᑎᓪᓗᒋᑦ 25-ᓗ 
ᓄᓇᓖᑦ 43-ᓂᒃ ᐃᓕᓐᓂᐊᕐᕕᖃᖅᑐᑎᒃ ᓄᓇᕗᒻᒥ 
ᓂᕈᐊᕐᓇᐅᓕᖅᑎᓪᓗᒍᓗ 
ᐱᓕᕆᐊᔅᓴᓕᒻᒪᕆᐊᓘᓯᖃᑦᑕᕐᒪᑕ.  
 
 
 
 
ᑕᐃᒪᑦᑕᐅᖅ ᐃᓱᒫᓘᑕᐅᓯᒪᒻᒥᔪᖅ ᑖᓐᓇ ᐅᖃᐅᓯᕆᔭᓯ 
ᓴᖅᑭᑕᐅᖃᐅᒻᒪᓪᓘᓐᓃᑦ ᑖᒃᑯᐊ ᖃᐅᔨᒪᓐᖏᓗᐊᕐᓂᖏᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᕐᓂᒃ ᐊᒻᒪᓗ  
ᑐᑭᓯᓯᒋᐊᕈᑎᔅᓴᖃᓐᖏᓗᐊᓂᖏᑦ ᐱᓕᕆᐊᔅᓴᒥᓐᓄᑦ. 
ᑖᒃᑯᐊ ᖃᐅᔨᒪᒐᒪ ᒐᕙᒪᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ 
ᐱᓕᕆᐊᔅᓴᖃᕐᒪᑕ ᑮᓇᐅᔭᖃᖅᑎᑦᑎᖃᕐᒪᑕ. 
 
 
 
 
 
 
ᑖᒃᑯᐊ ᖃᓄᐃᓕᐅᖅᑎᒐᓱᐊᓐᖏᑕᒃᑲ ᑭᓯᐊᓂ ᐃᓱᒪᒐᒪ 
ᑕᒫᓂ ᑭᓐᖒᒪᓂᖅᑕᖃᕐᒪᑦ ᐃᒪᓐᓇ ᑐᑭᓯᐅᒪᒋᐊᖃᕐᓂᖏᑦ.  
ᑕᐃᒫᒃ ᑐᓂᓯᖁᔨᓕᖅᑎᓪᓗᑕ ᐃᓱᒪᒋᔭᐅᔪᓂᒃ ᑕᐃᓐᓇ 
ᑭᐅᔭᐅᓗᐊᓚᐅᓐᖏᓇᑦᑕ ᑭᓯᐊᓂ ᑭᖑᓂᐊᒍᑦ. 
ᐅᖃᖃᑎᖃᒃᑲᓐᓂᖅᑎᓪᓗᑕ ᐊᓪᓚᕝᕕᓯᓗ ᑖᒃᑯᐊ ᓄᓇᓖᑦ 
ᐃᓚᖏᓪᓘᓐᓃᑦ ᖃᐅᔨᒪᓚᐅᓐᖏᒻᒪᑕ 
ᖃᓄᐃᓕᐅᕈᑕᐅᔪᓂᒃ ᑐᓂᓯᖁᔨᓯᒪᑎᓪᓗᑕ. 
 
 
 
 
 
 
 
 
 
 
 
 
ᐊᐱᖅᑯᑎᔅᓴᐅᓗᐊᓐᖏᑦᑑᒐᓗᐊᖅ ᑖᓐᓇ ᑭᓯᐊᓂ 
ᖃᓄᐃᓕᐅᖅᓯᒪᕕᓯᓕ ᑕᒪᒃᑯᐊ 
ᓄᖑᑎᖅᑕᐅᕙᓪᓕᐊᖁᓪᓗᒋᑦ ᐊᕝᕕᐊᕈᑕᐅᖃᑦᑕᖅᑐᑦ 
ᑕᒪᒃᑯᐊ ᑐᑭᓯᐅᒪᑎᑕᐅᑦᑎᐊᕐᓗᑎᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᓄᓇᓕᓐᓂ  
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their responsibilities are, and to make 
sure that any requests for information or 
any communication is responded to in a 
timely manner? Ms. Eegeesiak. 
 
Ms. Eegeesiak: I think this review is a 
good opportunity for the DEAs to 
become aware of the Education Act. 
Everybody needs training, especially 
when they are newly elected. We send 
emails. We call them. Our website is 
being updated. I call the department for 
advice and stuff. I ask them when they’re 
going to be travelling to those 
communities and if we could travel 
together. I also inform the DEAs that 
they could rely on the regional school 
operations and for them to contact our 
office if they need any assistance in 
anything. Thank you. 
 
Chairman: Thank you, Ms. Eegeesiak. 
Ms. Evic, and when you’re done with 
your response, you can continue with 
your closing comments. Thank you. 
 
Ms. Evic (interpretation): Even though 
I’m a new member, I have heard some of 
these concerns that are being discussed 
from the DEAs. From my understanding 
as a representative, first of all, we need 
the communication. This has to be the 
base. We also need to understand what 
the responsibilities are. As long as we 
know what our responsibilities are and as 
representatives of DEAs, we are 
representing the public and we need to 
have the same level of understanding.  
 
The council is from the public on 
education. The representatives are fewer 
who are representing the community who 
are board members. How many are we? 
The individual board members look after 
a certain number of communities. Is that 
understandable? They inform their 

ᐱᓕᕆᐊᔅᓴᖏᓐᓂ ᑐᑭᓯᒋᐊᕈᑎᒋᒍᒪᔭᖏᓐᓂᓪᓘᓐᓃᑦ 
ᐃᒪᓐᓇ ᑭᖑᕙᓗᐊᓐᖏᑦᑐᓂᒃ? ᒥᔅ ᐃᔨᑦᓯᐊᖅ.  
 
 
 
 
ᐃᔨᑦᓯᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᑖᓐᓇ ᕿᒥᕐᕈᓂᖅ 
ᐱᕕᔅᓴᑦᑎᐊᖑᖅᑰᕐᒪᑦ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ 
ᖃᐅᔨᒪᓂᖅᓴᐅᓕᕐᓗᑎᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᐱᖁᔭᕐᓂᒃ. ᑭᒃᑯᓕᒫᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᕐᒪᑕ ᐱᓗᐊᖅᑐᒥ 
ᓂᕈᐊᖅᑕᐅᕋᑖᖅᑎᓪᓗᒋᑦ. ᑎᑎᖅᑲᓂᒃ 
ᓇᔅᓯᐅᔾᔨᖃᑦᑕᖅᑐᒍᑦ ᐅᖄᓚᕕᒋᓪᓗᒋᑦ ᑭᓱᐃᓪᓗ 
ᒐᕙᒪᒃᑯᓪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᓐᓄᑦ 
ᐅᖃᐅᔾᔨᒋᐊᖅᑕᐅᒍᒪᖃᑦᑕᕐᒥᔪᖓ ᖃᖓ 
ᐃᖏᕐᕋᒐᔭᕐᒪᖔᑦ ᓄᓇᓕᓐᓄᑦ ᐃᓚᐅᒍᓐᓇᕐᒪᖔᑦᑕ 
ᐊᒻᒪᓗ ᑐᓴᖅᑎᑦᑐᒋᑦ ᓄᓇᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ 
ᑖᒃᑯᓂᖓ ᐃᑲᔪᖅᑕᐅᔪᓐᓇᕐᓂᕋᖅᓱᒋᑦ ᐊᕕᑦᑐᖅᓯᒪᔪᓂᒃ 
ᐃᓕᓐᓂᐊᕐᕕᓕᕆᔨᓂᒃ ᐊᒻᒪᓗ ᐅᕙᑦᑎᓐᓄᑦ 
ᐅᖃᒃᑲᓐᓂᖃᑦᑕᖁᓪᓗᒋᑦ ᑭᓱᑐᐃᓐᓇᕐᒥ 
ᐃᑲᔪᖅᑕᐅᔪᒪᒑᖓᑕ. ᖁᔭᓐᓇᒦᒃ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᖦ ᐃᔨᑦᓯᐊᖅ. ᒥᔅ 
ᐃᕕᒃ, ᑖᓐᓇ ᑭᐅᕌᓂᒃᑯᕕᒃ ᒪᑐᓯᔾᔪᑎᓐᓂ 
ᐅᖃᕈᓐᓇᕐᓂᐊᖅᑐᑎᑦ. ᖁᔭᓐᓇᒦᒃ. 
 
 
ᐃᕕᒃ: ᓄᑖᖑᒐᓗᐊᖅᑐᖓ, ᑭᓯᐊᓂ ᑐᓵᖃᑦᑕᖅᐸᓚᐅᕋᒪ 
ᐃᓚᖏᓐᓂᒃ ᐅᖃᐅᓯᕆᔭᐅᔪᓂᒃ ᑲᑎᒪᔨᐅᔪᓄᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᔪᓄᑦ. ᑐᑭᓯᐅᒪᔭᒃᑯᓪᓕ ᐅᕙᒍᑦ 
ᑭᒡᒐᑐᖅᑎᐅᔪᒍᑦ ᓯᕗᓪᓕᖅᐹᒥ ᑐᓴᐅᒪᑎᑦᑎᓂᖅ. ᑖᓐᓇ 
ᐱᒻᒪᕆᐅᑎᒋᐊᖃᖅᑕᕗᑦ ᐊᒻᒪ ᑐᑭᓯᐅᒪᓗᒋᑦ ᑖᒃᑯᐊ 
ᖃᓄᖅ ᐃᓗᓕᖃᕐᒪᖔᑕ ᐱᔭᔅᓴᕆᔭᕗᑦ 
ᖃᐅᔨᒪᑦᑎᐊᑐᐊᕈᑦᑎᒍ ᐱᔭᔅᓴᕆᔭᕗᑦ ᑖᒃᑯᐊ 
ᑭᒡᒐᑐᖅᑎᐅᔪᒍᑦ ᑲᑎᒪᔨᐅᓂᒃᑯᑦ ᑕᖅᑲᒃᑯᐊ ᑭᒡᒐᑐᖅᑕᕗᑦ 
ᑕᐃᒫᔅᓴᐃᓐᓇᖅ ᑐᑭᓯᐅᒪᓂᕐᒥᒃ ᐱᑎᒍᓐᓇᕋᑦᑎᒍ.  
 
 
 
 
 
ᑖᒃᑯᐊ ᑲᑎᒪᔩᑦ ᑭᒡᒐᑐᖅᑎᓄᑦ ᑲᑎᒪᔩᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓐᓄᖏᓛᒃ ᑕᖅᑳᖔᖓᒻᒪᑕ 
ᑲᑎᒪᔨᐅᔪᓂᒃ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ. 
ᑭᒡᒐᖅᑐᐃᖃᑦᑕᖅᑐᑦ ᓄᓇᓕᓐᓂ ᖃᑦᑏᓐᓇᐅᒻᒪᑕ 
ᑭᒡᒐᑐᖅᑎᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ Coalition Board Members 
ᖃᑦᓯᐅᒐᑦᑕ. ᐊᑐᓂ ᑖᒃᑯᐊ ᑲᑎᒪᔨᐅᔪᑦ 
ᓄᓇᖁᑎᖃᐅᓐᖑᐊᖅᑐᑦ ᑭᒡᒐᑐᖅᑕᒥᓐᓂᒃ. ᑐᑭᓯᓇᖅᐳᖔ? 
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communities of their responsibilities as 
communities and they have to be linked 
to those communities that they represent.  
 
Communication can be used for different 
reasons, especially since we’re using 
computers through everyday work. As 
someone said, the local people are elected 
as volunteers and a lot of times, they 
work on different things. We have to try 
to consider how we’re going to 
communicate properly, not just us. It’s 
also the communities that are members of 
the district education authorities. They’re 
more connected to their schools and the 
parents. Also, the school can be used 
properly to have better communication, 
especially with the parents of the students 
because they are connected with the 
DEAs.  
 
The members of the education council 
are given different tools for 
communication. Yes, it is very important 
that we consider either means. Thank 
you, Mr. Chairman. 
 
Chairman: I would like to thank both 
Ms. Eegeesiak and Ms. Evic on behalf of 
the Committee for attending here and 
answering questions regarding the 
submission. I know, just given the time 
constraints, you maybe didn’t get into 
every recommendation that you made 
within your submission, but I can assure 
you that we did and we will continue to 
go over all the submissions in finalizing 
our report to the legislature.  
 
I really want to thank you both for taking 
time out of your day to help us further 
our education in the direction of 
education that Nunavut needs to go into 
within the legislation to achieve greater 
success for our students. Thank you both 
very much.  

ᐄ. ᑖᒃᑯᐊ ᑭᒡᒐᑐᖅᑕᒥᓐᓂᒃ ᑐᓴᐅᒪᑎᑦᑎᔨᐅᒋᐊᖃᖅᑐᑦ. 
ᑖᒃᑯᓂᖓ ᐊᒃᑐᐃᓂᖃᖃᑦᑕᕆᐊᖃᖅᑐᑦ ᓄᓇᓕᓐᓂ 
ᑲᑎᒪᔨᐅᔪᓂᒃ ᑭᒡᒐᑐᖅᑕᒥᓐᓂᒃ.  
 
ᑕᒪᓐᓇ ᑐᓴᐅᒪᖃᑎᒌᓐᓂᒃ ᐊᔾᔨᒌᓐᖏᑦᑐᒃᑯᑦ 
ᐊᑑᑎᖃᕈᓐᓇᑎᐊᕐᒪᑦ 
ᖃᕋᓴᐅᔭᒦᑦᑐᒡᒍᑕᐅᖃᑦᑕᓕᖅᑎᓪᓗᑕ ᐅᓪᓗᒥ 
ᐱᓕᕆᐊᑦᑎᒍᑦ ᓱᓕ ᑕᖅᑲᒃᑯᐊ ᐃᓄᑐᐃᓐᓇᐃᑦ 
ᐱᓗᐊᖅᑐᒥ ᐃᓚᖏᑦ ᑲᑎᒪᔩᑦ ᓇᒥᑐᐃᓐᓇᖅ 
ᐱᓕᕆᐊᖃᐅᖅᑐᑎᒃ ᐅᖃᖅᑲᐅᒻᒪᑦ ᐃᑲᔪᕋᓱᐊᕐᓂᒃᑯᑦ 
ᑭᓯᐊᓂ ᐊᑭᓕᒃᓱᖅᑕᐅᑎᓂᒃᑰᖏᑦᑐᖅ ᑲᑎᒪᔨᐅᖃᑦᑕᕐᒪᑕ 
ᐃᓛᒃ ᓂᕈᐊᖅᑕᐅᕙᒻᒪᑕ. ᓇᒥᑐᐃᓐᓈᖃᑦᑕᕐᒪᑕ ᐅᓪᓗᒃᑯᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑐᑎᑦ ᐊᔾᔨᒌᓐᖏᑦᑐᓂᒃ. 
ᖃᓄᖅᑑᖃᑦᑕᕆᐊᖃᕋᑦᑕ 
ᑐᓴᐅᒪᑎᑦᑎᒋᐊᑲᓐᓂᕆᐊᖃᕐᓂᕗᑦ ᐱᓪᓗᒍ ᐅᕙᒍᓪᓕ 
ᑭᒡᒐᖅᑐᐃᔨᐅᔪᒍᑦ. ᑭᓯᐊᓂᑦᑕᐅᖅ ᐅᕙᒍᑑᖏᒻᒪᑦ ᑖᒃᑯᐊ 
ᓄᓇᓕᓐᓂ ᑕᑯᓐᓇᖏᑕᑦᑎᓐᓂ ᓄᓇᖃᐅᖅᑐᑦ ᑲᑎᒪᔨᐅᔪᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᐅᔪᑦ ᐊᑦᑐᐊᓂᖅᓴᐅᒻᒪᑕ 
ᐃᓕᓐᓂᐊᕐᕕᒥᓐᓄᑦ. ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐃᓕᓐᓂᐊᕐᕕᓂᒃ 
ᑖᒃᑯᐊ ᐊᒃᑐᐊᒪᔾᔪᑦ. ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᕖ ᑦ 
ᐊᖅᑯᑕᐅᑦᑎᐊᕈᓐᓇᕐᒥᔪᑦ ᑐᓴᐅᒪᑎᑦᑎᑲᓐᓂᕐᓂᕐᒥᒃ 
ᐱᓗᐊᖅᑐ ᑖᒃᑯᐊ ᐊᖓᔪᖅᑳᖏᑦ ᐃᓕᓐᓂᐊᕐᕖ ᑦ 
ᐊᒃᑐᐊᒻᒪᑕ ᑖᒃᑯᓄᖓ ᑲᑎᒪᔨᐅᔪᓄᑦ. 
 
ᑕᒪᒃᑯᐊ ᓇᐅᒃᑯᑐᐃᓐᓈᓗᒃ ᑲᑎᒪᔩᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᑐᓴᐅᒪᒋᐊᖃᖅᑕᖏᑦ 
ᐊᖅᑯᑎᑖᖅᑎᑕᐅᓯᒪᒻᒪᑕ ᑕᒪᓐᓇ ᐄ ᐱᒻᒪᕆᐅᔪᖅ 
ᖃᓄᖅᑑᑲᓐᓂᕆᐊᖃᖅᑕᕗᑦ. ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᖅ): ᖁᔭᓐᓇᒦᕈᒪᕙᔅᓯ ᑕᒪᔅᓯ ᒥᔅ 
ᐃᔨᑦᓯᐊᖅ ᐊᒻᒪ ᒥᔅ ᐃᕕᒃ ᑖᒃᑯᐊ ᑭᒡᒐᑐᕐᓗᒋᑦ 
ᑲᑎᒪᔨᕋᓛᑦ ᖃᐃᒍᓐᓇᕋᑖᕋᔅᓯ ᑭᐅᖃᑦᑕᖅᑐᓯᓗ ᑖᒃᑯᐊ 
ᑐᓂᔭᓯ ᑎᑎᖅᑲᑦ, ᐱᕕᒃᓴᖃᖅᑐᒃᓴᐅᔮᕋᓗᐊᖅᑐᒍᑦ 
ᐊᑐᓕᖁᔭᓯ ᑕᒪᕐᒥ ᐅᖃᐅᓯᕆᕋᑖᖏᓇᑦᑎᒍᑦ ᑭᓯᐊᓂ 
ᓇᓗᓇᐃᕐᕕᒋᒍᓐᓇᖅᑕᓯ ᑖᒃᑯᐊ ᕿᒥᕐᕈᑲᓐᓂᕐᓂᐊᕋᑎᒍᑦ 
ᑐᓂᔭᐅᔪᓕᒫᑦ ᐅᓂᒃᑳᓕᐅᓚᐅᖏᓂᑦᑎᓐᓂ ᑭᖑᓪᓕᖅᐹᒥ. 
 
 
 
 
 
ᖁᔭᓐᓇᒦᒃ ᑕᕝᕙᓂ ᐃᑲᔪᖅᑲᐅᒐᔅᓯ ᐅᕙᑦᑎᓐᓂ. ᐃᒪᓐᓇ 
ᐃᓕᓐᓂᐊᑎᒃᑲᓐᓂᖅᑐᑎᑕ ᖃᓄᖅ 
ᓇᒧᓐᖓᐅᒋᐊᖃᕐᓂᖓᓂᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᓄᓇᕗᒥ 
ᒪᓕᒐᑎᒍᑦ ᑖᒃᑯᐊ ᓴᖅᑭᑎᑕᐅᒋᐊᓖᑦ, ᖁᔭᓐᓇᒦᒻᒪᕆᐊᓗᒃ. 
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We will take, I’m going to say, an eight-
minute break just to get ready for our 
next witness and we will be back. Thank 
you. 
 
>>Committee recessed at 16:26 and 
resumed at 16:41 
 
Chairman: Thank you, everyone. I 
would just like to acknowledge that we 
have been having some really good 
witnesses and some really good dialogue 
going throughout the last couple of days 
and we’re down to our final witness.  
 
Last but certainly not least, Mr. Adam 
Fisher from here in Iqaluit, I would like 
to welcome you to the Chamber and 
welcome you to the proceedings in front 
of the hearing, reviewing the legislation 
of the Education Act here in Nunavut. I 
would like to invite you to start off with 
your opening comments. There will be a 
light that comes on at the top of your 
panel when your microphone is on. 
Thank you. Mr. Fisher. 
 
Mr. Fisher: Thank you, Mr. Speaker. I 
think I’ll call him George. Thank you for 
the opportunity and thank you to the 
panel for the opportunity to get to speak 
on what I would consider one of 
Nunavut’s biggest issues now and 
moving forward: education. If it’s not a 
cornerstone, I don’t know what is, in 
society, so I thank you for letting me 
come out and have a chat with you guys. 
I appreciate that. 
 
I would just like to start by giving you a 
recap of why I’m here. We had a 
principal of some 20 years of experience 
and now I probably consider myself as 
just Joe, average guy, here. In a nutshell, 
what happened was, thanks to the hard 

 
 
ᓄᖅᑲᖓᑲᐃᓐᓇᕐᓂᐊᕋᑦᑕ 8 -ᒥᓂᑦᔅ. ᑭᖑᓪᓕᕐᒧᑦ 
ᐸᕐᓇᕐᓗᑕ ᐅᑎᕐᓂᐊᖅᑯᒍᑦ. ᖁᔭᓐᓇᒦᒃ. 
 
 
>>ᓄᖅᑲᑲᐃᓐᓇᖅᑐᐃᑦ 16:26ᒥ ᑲᔪᓯᒃᑲᓂᖅᑐᑎᓪᓗ 
16:41ᒥ 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᓘᓐᓇᓯ. 
ᖃᐃᖅᑯᓯᒪᔭᕗᓄᑯᐊ ᐊᒃᓱᐊᓗ ᐅᖃᐅᓯᔅᓴᖏᑦ 
ᑐᓴᕈᒥᓇᖃᑦᑕᖅᓯᒪᒻᒪᑕ. 
 
 
 
 
 
ᑖᓐᓇ ᑭᖑᓪᓕᖅᐹᖑᓂᐊᓕᖅᑐᖅ ᐋᑕᒻ ᕖᓱ, ᑖᓐᓇ 
ᐃᖃᓗᓐᓃᑦᑐᖅ ᑐᓐᖓᓱᒋᑦ ᑲᑎᒪᕐᔪᐊᕐᕕᑎᓐᓄᑦ ᐊᒻᒪᓗ 
ᑲᑎᒪᓂᑦᑎᓐᓄᑦ. ᕿᒥᕐᕈᓇᓚᐅᖅᑎᓪᓗᑦ ᓄᓇᕗᒻᒥ  
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ. ᑕᐃᒪ 
ᐱᒋᐊᕈᑎᒋᔪᓐᓇᖅᓯᔭᐃᑦ ᑕᐃᒃᑯᐊ ᐃᓐᓇ ᖃᐅᒪᔪᑯᓗᒃ 
ᐃᑭᓐᓂᐊᖅᑐᖅ ᖃᓂᓐᖓᐅᑏᑦ ᐃᑭᕐᐸᑦ. ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ 
ᕕᓱ. 
 
 
 
 
 
ᕕᓱ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ 
ᖁᔭᓐᓇᒦᒃ ᐱᕕᖃᖅᑎᑕᐅᓐᖑᐊᑕᖅᓯᓐᓇᕋᒪ ᐊᒻᒪᓗ 
ᑲᑎᒪᔨᕋᓛᑦ ᓵᖓᓐᓃᒍᓐᓇᕋᒪ ᐅᖃᐅᓯᕆᔭᖅᑐᕐᓗᒋᑦ 
ᑖᒃᑯᐊ ᐱᖁᔭᕐᔪᐊᑦ. ᓄᓇᕗᒻᒥ ᐊᖏᓂᖅᐹᖑᔪᖅ ᒫᓐᓇ 
ᐅᓪᓗᒥᐅᓕᕝᖅᑐᖅ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ. ᑖᓐᓇ 
ᑐᓐᖓᕕᓪᓚᕆᐊᓘᒻᒪᑦ ᖁᔭᓐᓇᒦᕐᔪᐊᕌᓗᒃ 
ᓵᔅᓯᓐᓃᒍᓐᓇᖅᑎᑕᐅᒐᒪ ᖁᔭᓕᔪᖓ. 
 
 
 
 
 
 
 
ᐊᒻᒪᓗ ᐱᒋᐊᕈᑎᒋᑐᐃᓐᓇᕐᓗᒍᖃᐃᓇᓗᓇᐃᔭᐃᓗᖓᓗ 
ᓱᒻᒪᑦ ᑕᒫᓃᒻᒪᖔᕐᒪ, ᐊᕙᑎᓂᑦ ᐊᕐᕌᒍᓂᑦ 
ᐃᖅᑲᓇᐃᔭᖅᓯᒪᓂᑰᓕᕋᒪ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᑦ. 
ᐃᓄᕈᓗᑐᐃᓐᓇᐅᔪᖓ, ᖁᔭᓐᓇᒦᕈᒪᓪᓗᒋᑦ ᑖᒃᑯᐊ 
ᐃᖅᑲᓇᐃᔭᖅᑐᕐᔪᐊᒻᒪᕆᐊᓘᓯᒪᒻᒪᑕ ᐃᖅᑲᓇᐃᔭᖅᑏᑦ, 
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work here in this room, the government 
set up the Special Committee to review 
the Education Act, and then sent out an 
invitation to review it by the public, 
which I thought was pretty awesome 
because since I have been here and heard 
the graduation rate being 30 percent, 
which blew my mind, a 30 percent 
graduation rate is wow! Right? Since 
then, I have been concerned and waiting 
for the government to take this initiative 
and once I saw there was an invite to the 
public to do it, I figured, “What the heck? 
Let’s see what this Act has to say.” So I 
went and looked at it. 
 
Before I kind of begin on the story of 
that, I went to look for it, “Education 
website, the Education Act.” It brings you 
to the Justice website, which gives you an 
Act which is not the 2008 Act and I’m 
sure you guys are probably aware of that 
by now, so you might want to update that 
just so people have the proper Act to 
reference because I wasn’t even sure I 
was writing about the right one when I 
got to this. 
 
What I would like to do, I guess, to start, 
I want to keep it as informal as possible. 
I’m just giving the thoughts of how I got 
to write a letter and what I wrote and we 
will go from there.  
 
It really began right at the very 
beginning, the very first page of the 
Education Act. I figured that I would let 
some people know what it says and it 
says, “Recognizing that public education 
needs to focus on students, their 
intellectual development and their 
physical, emotional, social, intellectual 
and spiritual well-being…” and I thought, 
“Yeah, that should probably be a good 
start with education.”  
 

ᒐᕙᒪᒃᑯᓪᓗ ᐅᑯᐊᓗ ᑲᑎᒪᔨᕋᓛᖑᑲᐃᓐᓇᖅᑐᑦ 
ᕿᒥᕐᕈᓇᑦᑐᑦ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᕐᒥᑦ. 
ᑕᖅᑲᒃᑯᐊ ᖃᐅᔨᒪᖁᓪᓗᒋᑦ, ᑕᐃᒪᖓᓂ 
ᑕᒪᐅᖓᒪᐅᖅᓯᒪᒐᒪ ᐊᒻᒪ ᐱᔭᕇᖅᓯᕙᓪᓕᐊᔪᑦ 30 
ᐳᓴᒦᑐᐃᓐᓇᕐᓂᖅ ᑕᒪᓐᓇ ᑐᓴᕋᒪ ᑕᐸᐃᓚᐅᖅᓯᒪᔪᖓ 30 
ᐳᓴᓐ ᑖᓐᓇ ᑐᓴᕋᒃᑯ ᑕᐃᒪᓐᖓᓂᑦ ᐃᓱᒫᓘᑎᒌᓐᓇᖅᑕᕋ 
ᑐᓴᓚᐅᖅᓯᒪᒐᒃᑯ ᑖᓐᓇ. ᐊᒻᒪᓗ ᒐᕙᒪᒃᑯᑦ ᐅᑕᖅᑭᓯᒪᔭᒃᑲ 
ᓈᓚᓐᓂᖃᓂᐊᕐᓂᖏᓐᓂᑦ, ᑕᐃᒪ ᒪᓕᒐᖅ 
ᖃᓄᐃᓕᖓᒻᒪᖔᑦ ᑐᑭᓯᔪᒪᓕᓚᐅᖅᓯᒪᒐᒃᑯ 
ᐅᖃᓕᒫᓕᓚᐅᖅᓯᒪᔭᕋ. 
 
 
 
 
 
 
 
 
ᑕᐃᓐᓇ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ ᖃᕋᓴᐅᔭᒃᑯᑦ 
ᑕᑯᒋᐊᓚᐅᖅᑕᕋ. 2008-ᖑᖏᑦᑐᕈᓗᒃ ᑕᐃᓐᓇ 
ᐃᓕᔭᐅᓯᒪᔪᖅ ᖃᐅᔨᒪᔭᔅᓴᕆᕙᓯᐅᒃ ᑖᓐᓇ.  
ᓄᑖᓐᖑᕆᐊᖅᑎᑕᐅᔭᕿᐊᖃᖅᑐᖅ ᐅᓪᓗᒥ ᐊᑐᖅᑐᓂᑦ 
ᐅᖃᓕᒫᖃᑦᑕᓂᐊᕐᒪᑕ ᑖᒃᑯᐊ ᑐᑭᓯᓇᓱᑦᑐᑦ ᖃᕋᓴᐅᔭᒃᑯᑦ.  
 
 
 
 
 
ᐃᒻᒪᖃ ᐱᒋᐊᕈᑎᒋᓗᒍ, ᑕᐃᒪ 
ᐅᖃᓪᓚᖃᑎᒌᑐᐃᓐᓇᓂᕐᒥᑦ ᐊᑐᕈᒪᒐᒪ ᖃᓄᕐᓗ 
ᑎᑎᕋᕿᐊᓕᓚᐅᖅᓯᒪᒐᒃᑯ ᑖᒃᑯᐊ ᐅᖃᓕᒫᓚᐅᕐᓗᒋᑦ 
ᐅᖃᓪᓚᖃᑎᒌᓐᓂᐊᕋᑦᑕ.  
 
 
 
ᑖᓐᓇ ᓯᕗᓪᓕᖅᐹᖅ ᒪᑉᐱᖅᑐᒐᖅ, ᐅᖃᖅᓯᒪᓂᖓ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᒪᓕᒐᖅ. ᑖᓐᓇ 
ᓇᓗᓇᐃᖅᓯᔪᒪᒻᒥᒐᒪ ᑕᖅᑲᒃᑯᓂᖓ, “ᐃᓕᓐᓂᐊᑎᑦᑎᓗᑕ 
ᓵᖓᓗᒋᑦ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᑦ ᐊᒻᒪᓗ ᑎᒥᓕᒫᖓ 
ᐊᑐᕐᖢᒍ ᐃᓱᒪᒃᑯᑦ, ᑎᒥᒥᒍᑦ, ᑕᕐᓂᒃᑯᑦ ᑖᒃᑯᐊ 
ᓵᓐᖓᕝᕕᒋᓪᓗᑎᒃᑯᑦ...” ᐃᓱᒪᓪᓗᖓ, “ᐄ, 
ᐱᒋᐊᕈᑦᑎᑦᑎᐊᕙᒐᔭᖅᑐᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ.” 
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Next point, “Recognizing that a high 
quality education is important for the 
development of confident, responsible 
and capable individuals who can 
contribute to Nunavut society…” Well, 
yeah, that’s a good one too, but then I got 
the question of what is high-quality 
education?  
 
I read the rest of the document, not every 
word, but a lot of the rest of the 
document. With that in mind, what is 
high-quality education? What is the 
definition of that? I gave it some time and 
figured the Act would tell me, so I 
continued on and I’ll just go through 
these real quick. Sorry to the interpreters 
in the back.  
 
“Believing that learning should be 
continuous and that all parts of the 
education system should work closely 
together to encourage and support life-
long learning, the opportunity for 
continued personal development and the 
pursuit of post-secondary education, 
training and employment.” Yes, these are 
things that are great in here.  
 
“Affirming that all children can learn, 
that learning is an individual process, and 
that diverse learning needs and abilities 
should be supported in an inclusive 
education system.” Yes, we’re doing 
well.  
 
“Recognizing that communities should be 
significantly involved in the education of 
their children to reflect local needs and 
values, that parents have special 
responsibilities and that Elders can make 
important contributions.” When you 
think of that one, yes, parents should 
definitely have special responsibilities in 
this process and elders are important. But 
then I ask, communities significantly 

ᐊᒻᒪᓗ ᐊᐃᑉᐸᖓ, “ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᐅᔪᖅ 
ᓴᖅᑭᔮᖅᑎᑕᐅᑉᐸᑦ ᐊᔪᖏᑎᐊᖅᑐᓂᑦ 
ᐃᖅᑲᓇᐃᔭᖅᑎᖃᐅᕐᓗᑎ ᐃᑲᔪᕈᓐᓇᑎᐊᖅᑐᓂᓪᓗ 
ᓄᓇᕗᒻᒥᐅᑕᓂᑦ....” ᐄ, ᑖᓐᓇ ᐅᖃᐅᓯᑦᑎᐊᕚᓘᒐᓗᐊᖅ 
ᑭᓯᐊᓂ ᐊᐱᖅᑯᑎᒋᕙᕋ ᑭᓱ ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᐅᔪᖅ 
ᐊᑐᖅᑕᐅᓂᐊᖅᐸ? ᓇᓗᓇᐃᖅᓯᓯᒪᖏᒻᒪᑦ. 
 
 
 
 
ᑕᐃᒃᑯᐊ ᐅᖃᓕᒫᕋᒃᑭᑦ, ᑕᒪᒃᑭᐊᖏᑦᑑᒐᓗᐊᑦ 
ᑎᑎᖅᑲᖏᑦ, ᑭᓯᐊᓂ ᑕᒪᕐᒥᓕᒫᑲᓴᒃ ᐅᖃᓂᒫᒐᒃᓴᖅ. 
ᑖᓐᓇ ᐃᓱᒪᒋᓪᓗᒍᓗ, ᑭᓲᕙ ᐃᓕᓐᓂᐊᕐᓂᖅ ᐱᐅᓂᖅᐹᖅ 
ᓴᖅᑭᔮᖅᑎᑐᓐᓇᖅᑕᕗᑦ? ᐅᑕᖅᑭᓚᐅᖅᖢᖓ 
ᐃᓱᒪᓕᖅᖢᖓ ᑖᒃᑯᐊᑎᒎᓇᖅ ᐱᖁᔭᕐᔪᐊᖅ, ᑭᓱ 
ᐱᐅᒻᒪᖔᑦ ᓇᓗᓇᐃᖅᓯᒪᓂᖓ ᑕᑯᓯᒪᓇᓱᒃᑲᓗᐊᕋᒃᑯ. 
ᒪᒥᐊᓇᕐᖏᒃᑯᐊ ᑐᓵᔨᕗᑦ. 
 
 
 
“ᑕᐃᒪᓐᖓᓕᒫᖅ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᐊᑐᖅᑕᐅᖏᓐᓇᐅᔭᕆᐊᓕᒃ, ᐃᖅᑲᓇᐃᔭᖃᑎᒌᓪᓗᑎᓪᓗ  
ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᕐᒥᑦ ᑎᒍᒥᐊᖅᑐᑦ 
ᐃᓅᓯᓕᒫᖅ ᐃᓕᓐᓂᐊᖅᐸᓪᓕᐊᒍᓐᓇᓂᐊᕐᖓᑕ, ᐊᒻᒪᓗ 
ᖁᕝᕙᓯᓐᓂᖅᓴᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᓐᓄᑦ ᐃᓯᖅᐸᓪᓕᐊᓗᑎᒃ.” 
ᑕᒪᒃᑯᐊ ᑎᑎᖅᑲᑎᒍᑦ ᐱᐅᔪᐊᓘᒐᓗᐊᑦ.  
 
 
 
“ᓱᕈᓯᓕᒫᑦ ᐃᓕᓐᓂᐊᕈᓐᓇᕐᕕᖃᖅᑎᑕᐃᓐᓇᕆᓗᒋᑦ, 
ᐃᑲᔪᖅᓯᑕᐅᑦᑎᐊᕐᓗᑎ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᒃᑯᑦ. 
ᑎᑎᕋᖅᑎᐊᖅᓯᒪᔪᐊᓗᒃ. ᐊᒻᒪᓗ ᐃᓕᓴᕆᓗᒋᑦ ᓄᓇᓖᑦ 
ᐃᓚᐅᑎᑕᐅᓪᓚᕆᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᑎᓪᓗᒋᑦ 
ᕿᑐᓐᖓᖏᑦ ᑐᓐᖓᕕᒋᔭᐅᓗᑎ ᐅᑉᐱᕆᔭᐅᔪᑦ ᐊᒻᒪᓗ 
ᐃᓐᓇᐃᑦ ᕿᑐᓐᖓᓖᓪᓗ ᐃᑲᔪᖅᑎᓪᓚᕆᐊᓘᔪᓐᓇᖅᑐᑦ.” 
 
 
 
 
 
 
 
 
“ᐄ, ᐃᓚᐅᓪᓚᕆᒋᐊᓖᑦ ᑕᐃᒃᑯᐊ ᕿᑐᓐᖓᓖᓪᓗ 
ᐃᑲᔪᖅᑎᓪᓚᕆᐊᓘᔪᓐᓇᖅᑐᑦ, ᐃᓚᐅᓪᓚᕆᒋᐊᓖᑦ 
ᑕᐃᒃᑯᐊ ᕿᑐᓐᖓᓖᑦ ᐃᓕᓐᓂᐊᖅᑐᓂᑦ ᐃᓐᓇᐃᓪᓗ 
ᐱᕐᔪᐊᖑᒻᒥᔪᑦ ᐃᓚᐅᖃᑕᐅᓂᐊᕐᓂᖏᑦ.” ᑭᓯᐊᓂᑦᑕᐅᖅ 
ᓄᓇᓖᑦ ᐃᓚᐅᑎᑕᐅᓂᐊᕐᓂᖓ ᑕᒪᓐᓇ 
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involved in the education process, to me, 
that is making something consistent very 
difficult. Education is not a new wheel. 
We have been doing it for a while. 
Twenty-five communities are going to 
have different ideas and that possibly 
could cause some issues in developing 
your high-quality education, like we have 
stated as a very important point there. 
 
The next one, “Believing that high 
quality education is necessary for the 
effective implementation of the Nunavut 
Land Claims [Agreement] and to support 
Inuit culture.” Yes, again, back to the 
high quality of education.  
 
“Recognizing the relationship between 
learning and language and culture, and 
the importance of the curriculum and 
school programs being developed and 
delivered accordingly.” I’ll let that one 
be.  
 
“Believing that bilingual education can 
contribute to the preservation, use and 
promotion of Inuit language and culture 
and provide students with multiple 
opportunities.” I kind of stumbled on that 
one a bit as well. How is bilingual 
education possible? It ends up being my 
question. The last stats and I could have 
the wrong ones, I think there are about 25 
percent of the teaching force are Inuit. I 
don’t know if they would have the 
capacity to deliver a fully bilingual 
system to reach the high-quality 
education standard that the Act seems to 
want.  
 
I obviously continue the Act from there. 
Actually getting these questions, I just 
started to go through and I got more 
questions and more thoughts as I went, 
but then I got through it and I said, 
“Well, I should start putting some ideas 

ᐊᑐᖅᑕᐅᖃᓯᐅᔾᔭᐅᒻᒥᓗᓂ. ᑖᓐᓇ ᓄᑖᖑᖏᒻᒪᑦ ᐊᑯᓂ 
ᐊᑐᖅᓯᒪᓕᕋᑦᑎᒃᑯᑦ 25-ᓗ ᓄᓇᓖᑦ ᐊᔾᔨᒌᖏᑦᑐᓂᑦ 
ᐃᓱᒪᖃᓂᐊᑐᔅᓴᐅᔪᑦ ᖃᓄᐃᑦᑐᑦ ᐃᓕᓐᓂᐊᕈᑏᑦ 
ᐊᑐᖅᑕᐅᒃᐸᑕ ᐱᐅᓇᔭᕐᒪᖔᑦ. 
 
 
 
 
 
 
ᑭᖑᓪᓕᖅ, “ᑖᓐᓇ ᓇᓗᓇᐃᖅᓯᒪᔭᕆᐊᓕᒃ ᒪᓕᒐᖅᑎᒍᑦ, 
ᐱᐅᓂᖅᐹᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᓄᓇᕗᒻᒥ ᓄᓇᑖᓂᕐᒧᑦ 
ᐊᖏᕈᑏᑦ, ᐃᓄᐃᓐᓗ ᐱᖅᑯᓯᖓᑦ ᐊᑐᕐᓗᒍ.” ᓱᓕ 
ᑕᕝᕗᖓᔅᓴᐃᓐᓇᖅ ᐅᑎᕆᕗᒍᑦ.  
 
 
 
 
“ᐃᓕᓐᓂᐊᕐᓂᖅ ᐅᖃᐅᓯᓕᕆᓂᖅ ᐱᖅᑯᓰᓪᓗ 
ᐃᓚᓕᐅᔾᔭᐅᓯᒪᓗᑎ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓗᐊᓂ 
ᑲᔪᓯᑎᑕᐅᓗᑎᒡᓗ ᒪᓕᒡᓗᒍ.” ᖃᓄᐃᓕᔾᔮᓐᖏᓚᕋ. 
 
 
 
 
“ᐅᑉᐱᕆᔭᖃᕐᓂᖅ ᒪᕐᕈᐃᓂᒃ ᐅᖃᓰᓐᓂᒃ ᐊᔪᕈᓐᓃᖅᐸᑕ 
ᐊᑐᖅᑕᐅᓂᖅᓴᐅᓂᐊᖅᑐᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖏᑦ 
ᐱᖅᑯᓯᖏᓪᓗ ᐃᓕᓴᖅᑐᓪᓗ ᐱᕕᖃᕐᓂᖅᓴᐅᓗᑎᒃ.” ᑖᓐᓇ 
ᓇᓗᒋᕈᔪᓚᐅᖅᑕᕋ. ᒪᕐᕈᐃᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓗᓂ ᖃᓄᖅ ᐊᔪᕐᓇᓐᖏᑎᒋᖕᒪᑦ? ᑖᓐᓇ 
ᐊᐱᖅᑯᑎᒋᔪᒪᓇᔭᖅᑕᕋ. ᑭᖑᓪᓕᖅᐹᑦ ᓈᓴᑎᓕᕆᔪᑦ 
ᑖᒃᑯᐊᖑᖏᑦᑑᒐᓗᐊᖅᑲᐃ, 25-ᖑᖂᖅᑐᓂᒃᑯᐊ ᐃᓕᓴᐅᔩᑦ 
ᐃᓅᕙᓪᓚᐃᒻᒪᑕᐃᒃᑯᐊ 25-ᐳᓴᓐᑎᖏᓐᓃᑦᑐᑦ. ᓇᓗᔪᖓ 
ᐊᒥᒐᓗᐊᕋᓱᒋᔭᒃᑲ ᑕᐃᒃᑯᐊ ᐃᓄᑦᑎᑑᕈᓐᓇᖅᑐᑦ 
ᐃᓕᓴᐃᔩᑦ ᑕᐃᒫ ᐱᐅᔪᓂᑦ ᓴᖅᑭᑎᑦᑎᓇᓱᖕᓂᐊᕈᑦᑕ 
ᐃᓕᓐᓂᐊᕈᑎᒃᓴᓂᑦ ᒪᓕᒐᒦᓐᖔᕋᔭᓐᖑᐊᖅᑐᓂᒃ. 
 
 
 
 
 
 
ᑲᔪᓯᔾᔪᑎᒐ ᒪᓕᒐᕐᒥᒃ. ᐊᐱᖅᑯᑏᑦ ᐅᖃᓕᒫᖅᐸᓪᓕᐊᓪᓗᒋᑦ 
ᐊᐱᖅᑯᑎᒃᓴᖅᑖᖅᐸᓪᓕᐊᓪᓗᖓ ᐃᓱᒪᑖᖅᐸᓪᓕᐊᓪᓗᖓᓗ 
ᑕᐅᕗᖓ ᑕᐅᕗᖓ, ᐃᓱᓕᒃᑲᒃᑯ ᐅᖃᓕᖅᑐᖓ, “ᑖᒃᑯᐊ 
ᐅᖃᓕᒫᖅᐸᓕᐊᓪᓗᒋᑦ ᒪᓕᒐᖅ 
ᐅᓄᖅᓯᕙᓪᓕᐊᑐᐃᓐᓇᓚᐅᖅᑐᑦ ᐊᐱᖅᑯᑎᔅᓴᒃᑲ, ᐃᒻᒪᖃ 
ᐃᓱᒻᒥᐅᑎᒃᓴᓂᒃ  
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on paper,” and I just started to do it and it 
just came out of the blue, “Okay, this 
point, this point, and this point.” I’m just 
going to read through the letter and try 
and explain what I was thinking too a bit 
and I think I might have made a slight… . 
I’ll read the question and I’ll bring it out 
in a second.  
 
Here we go. “Dear Special Committee to 
review the Education Act…” Again I 
mentioned that it was the wrong 
Education Act on the website. No big 
deal.  
 
Before I begin with some specifics, I 
would like to bring to your attention Part 
1, which is 1.1, that says, “The public 
education system in Nunavut shall be 
based on Inuit societal values…” In my 
letter I then said, “…,” and I don’t think I 
probably should have done that. I’ll read 
out what I probably should have written. 
“The public education system in Nunavut 
shall be based on Inuit societal values 
and the principles and concepts of [Inuit 
Qaujimajatuqangit].” People get mad at 
me when I try to pronounce that. 
 
It then goes on in 1.2 to say, “The 
following guiding principles and 
concepts of [Inuit Qaujimajatuqangit] 
apply under this Act,” and then I listed 
them off. What I noticed there is the eight 
concepts don’t say anything about IQ. 
Although language becomes a big part of 
the Act, I feel that the language 
components in the Act is creating a 
disconnect between the stated goals of 
the Act and the Department of 
Education’s ability to achieve them. As it 
sounds great on paper to give a child 
bilingual education, it is time to be 
realistic about Nunavut’s capacity to 
offer this type of program.  
 

ᑎᑎᕋᖅᐸᓪᓕᐊᒍᒪ ᐱᐅᓂᖅᓴᐅᓂᐊᖅᑐᖅ.” 
ᑖᒃᑯᐊᒐᓴᐅᑦᑕᖅᐳᖅ, ᑖᒃᑯᐊ ᐅᖃᓕᒫᕐᓂᐊᕋᒃᑭ 
ᑎᑎᕋᒪᐅᖅᑕᒃᑲ. ᐃᒻᒪᖃ ᐅᖃᓕᒫᕐᓂᐊᐸᒃᑲ 
ᐅᐊᑦᑎᐊᕈᑦᑎᐊᖅ. 
 
 
 
 
 
ᑖᒃᑯᐊ, “ᑲᑎᒪᔨᕋᓛᑦ ᕿᒥᕐᕈᔪᑦ ᒪᓕᒐᕐᒥ...,” ᐅᖃᖅᑲᐅᒐᒪ 
ᑕᐃᒃᑯᐊ ᓄᑕᐅᖏᑦᑐᑦ ᐃᓕᔭᐅᓯᒪᒻᒪᑕ.  
 
 
 
 
 
ᐃᓗᓕᑯᓘᔭᖏᓐᓂ ᐅᖃᐅᓯᖃᓚᐅᖏᓐᓇᒪ 1.1 ᑕᖅᑲᒃᑯᐊ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᑦ ᑐᓐᖓᕕᖃᕆᐊᖃᖅᐳᑦ ᐃᓄᐃᑦ 
ᐅᑉᐱᕆᔭᖏᓐᓂ, ᐅᑯᐊ ᑎᑦᑖᓛᖑᐊᑯᐃᑦ ᐱᖓᓱᑦ 
ᐃᓕᒐᒃᑭᑦ ᑖᓐᓇᖃᐃ ᐃᓕᒋᐊᖃᓚᐅᖏᑕᕋᓗᐊᕋ.  
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᑐᓐᖓᕕᖃᓂᐊᖅᐳᖅ ᐃᓄᐃᑦ 
ᐅᑉᐱᕆᔭᖏᓐᓂ, ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᓪᓗ. 
 
 
 
 
 
 
 
 
1.2 ᐅᖃᖅᓯᒪᓕᕆᓪᓗᓂ ᐅᑯᐊ ᑐᓐᖓᕕᒋᔭᐅᓂᐊᖅᐳᑦ 
ᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓄᑦ. ᐅᑯᑎᒎᓇᖅ 
ᑎᑎᕋᖅᓯᒪᓕᕆᓪᓗᑎ, ᑕᐃᒃᑯᐊ 8 ᐅᑉᐱᕆᔭᑦ ᓄᐃᑦ 
ᖃᐅᔨᒪᔭᑐᖃᓕᕆᔨᑦᑕᖃᖏᑎᐊᖅᑐᑦ ᐅᖃᐅᓯᖅ 
ᑕᕝᕙᓃᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᐃᓚᒋᔭᐅᖃᑕᐅᓪᓚᕆᒻᒪᑦ 
ᒪᓕᒐᕐᒧᑦ. ᐅᖃᐅᓯᓕᕆᓂᕐᒨᖓᔪᑦ ᑕᐃᒃᑯᐊ 
ᐊᕕᔅᓯᓯᒪᖅᑰᔨᒻᒪᑕ ᐅᑯᓂᖓ ᒪᓕᒐᕐᓂᑦ ᐊᒻᒪᓗ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᓴᖅᑭᓐᓇᓱᑦᑕᖏᓐᓂ. ᑕᐃᒃᑯᐊ 
ᑎᑎᕋᕐᕕᓂᑦ ᓴᓇᕐᕈᑏᑦ ᑕᒪᒃᑯᐊ 
ᐃᓱᒪᒋᓪᓚᕆᒋᐊᖃᖅᑰᖅᑕᕗᑦ ᓴᓐᖏᓂᖅᑖᕆᔭᐅᓯᒪᔪᓪᓗ.  
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In saying this, however, it boils down to 
the definition of what we decide or the 
powers that be decide of what is the high-
quality education. I then gave mine, 
which I think could use some refining, 
but I’ll give what I wrote. My definition 
of a high-quality education is an 
education process that begins in 
kindergarten and progresses through the 
grade levels to produce high school 
students that are excited, ready, and able 
for the next level of education. 
Unfortunately, this is very much open to 
interpretation and will vary greatly from 
individual to individual and DEA to 
DEA. I feel that causes issues in the 
entire system in producing that high 
quality of education that we want to do 
here.  
 
I then went on to say that my specific 
recommendations are as follows: 
 
In the definitions, it said that there’s a 
school program and education program. 
Both are listed, but there’s not a 
definition of curriculum, which makes up 
the education program. In fact, in Part 3, 
section 7.1, it says that the DEA provides 
the school program and then in 8.1, it 
says that the Minister establishes the 
curriculum. These two terms seem to be 
basically the same and can cause a lot of 
confusion.  
 
My recommendation is add a definition 
of curriculum and clearly establish in the 
Act who sets the components of 
education. The more we splinter off the 
decision-making, the less consistent it’s 
going to be, in my mind, and we need to 
get back to a consistent, straightforward 
system.  
 
I would also recommend taking 
curriculum or program decisions away 

ᐊᒻᒪ ᐊᐱᖅᑯᑎᒋᑲᐃᓐᓇᕐᓗᒍ ᑭᓱ ᐱᐅᓂᖅᐹᖑᕙ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᐊᑐᖅᑕᐅᔭᕆᐊᓖᑦ?  
ᑎᑎᕋᖅᑕᕐᓄᑦ ᐃᒻᒪᓐᓇ ᑐᑭᑖᖅᑎᓚᐅᖅᑕᕋ, 
ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᖅ ᐃᓕᓐᓂᐊᕿᐊᓕᓵᖅᑐᒥ ᐱᒋᐊᕐᓗᒍ 
ᑕᑉᐸᐅᖓ ᖁᑦᑎᔅᓯᕙᓪᓕᐊᔪᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᐊᓗᓐᓄᑦ, 
ᑕᐃᒃᑯᐊᓗ ᐃᓕᓴᖅᑏᑦ ᖁᕕᐊᓱᓪᓗᑎᑦ ᐃᓕᓐᓂᐊᕆᐊᕋᒥ 
ᐊᑐᐃᓐᓇᐅᓗᑎᕐ ᐊᒻᒪᓗ ᐊᓯᐊᓄᑦ ᓅᑦᑎᖅᑕᐅᔪᓐᓇᕐᓗᑎ. 
ᑖᒃᑯᐊ ᖃᓄᖅ ᐃᓄᒻᒧᑦ ᐊᑕᐅᓯᕐᒧᑦ, ᐃᓄᓐᓄᑦ 
ᐊᔾᔨᒌᖏᑦᑐᓄᑦ ᐊᔾᔨᒌᖏᖑᓘᔭᖅᑐᓂᑦ 
ᑐᑭᓕᐊᕆᔭᐅᔪᓐᓇᖅᑐᖅ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑲᑎᒪᔨᖏᓐᓄᑦ. 
 
 
 
 
 
 
 
 
 
ᑕᕝᕙ ᐊᑐᓕᖁᔭᓕᐊᕋ ᐃᒪᐃᓕᖓᓯᒪᓕᖅᑐᑦ: 
 
 
 
ᑖᒃᑯᓇᓂ ᑐᑭᖏᓐᓂ ᐃᓕᓐᓂᐊᕐᕕᓐᓂ 
ᐱᓕᕆᐊᓐᖑᖅᑎᑕᐅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓪᓗ 
ᑕᐃᔭᐅᓯᒪᔫᒐᓗᐊᑦ ᑭᓯᐊᓂ ᑐᑭᓕᐊᕆᔭᐅᖏᑦᑐᑦ ᓇᓪᓕᐊᒃ  
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ ᐊᑐᖅᑕᐅᓂᐊᕐᒪᖔᑦ. ᐃᓚᖓ 3, 7.1 
ᐅᖃᖅᓯᒪᔪᑦ ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᑦ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᖅ ᐋᖅᕿᔅᓯᓗᑎ ᒥᓂᔅᑕ ᓴᖅᑭᑦᑎᓗᓂ 
ᑕᐃᒃᑯᓂᖓ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᑦ. ᑖᒃᑯᐊᓴᐃᓐᓈᒃ 
ᐊᔾᔨᒌᐸᓗᒻᒪᑎᒃ ᐅᐃᒪᔮᕈᑕᐅᓕᕈᓐᓇᖅᑐᑦ. 
 
 
 
 
ᑕᐃᒪ ᐊᑐᓕᖁᔭᓕᐅᕈᒪᕗᖓ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ 
ᓇᓗᓴᐃᖅᓯᒪᑦᑎᐊᕐᓗᑎ ᑭᒃᑯᓐᓄᑦ 
ᐋᖅᑭᒃᑕᐅᖃᑦᑕᓂᐊᕐᒪᖔᖏᑦ. ᐅᑯᐊ ᐃᓱᒪᒃᑯᓪᓕ 
ᐅᐃᒪᐅᑎᒋᔭᐅᒍᓐᓇᕐᒪᑕ, ᐊᔾᔨᒌᑦᑎᑕᐅᔪᐃᓐᓇᐅᔭᕆᐊᓖᑦ 
ᑕᐃᒃᑯᐊ ᐅᖃᐅᓯᖅᑕᐃᑦ ᐊᑐᖅᑕᐅᔪᑦ ᐱᖁᔭᕐᔪᐊᖅ 
ᐃᓗᓕᖏᓐᓂᑦ.  
 
 
 
 
ᐊᒻᒪ ᐊᑐᓕᖁᔭᐅᕈᒪᒻᒥᔪᖓ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐸᕈᑎᔅᓴᐃᑦ 
ᐃᓱᒪᓕᐅᕈᑎᔅᓴᐃᓪᓗ ᑎᒍᒥᐊᖅᑕᐅᒍᓐᓃᕐᓗᑎ  
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from DEAs. I don’t know if they like to 
hear that. I know that DEAs popped up a 
lot over these settings. My 
recommendation is actually to remove 
7.1, I could read it for you guys if you 
like, which says, “a district education 
authority shall provide a school program 
for kindergarten” to grade 12. My 
personal view is that the Department of 
Education, who has a bunch of 
professionals working to produce quality 
education, should probably be the people 
to make sure that runs all the way 
through, to me.  
 
I also say remove No. 9 and No. 9 says, 
“A district education authority may 
establish local programs as modifications 
to the curriculum for use in one of more 
of its schools.” As much as the 
Department of Education and the 
Minister can set up a curriculum, a DEA 
can then come in and modify that and 
change the entire goal of the whole 
department. That’s got to cause conflict 
and making it hard to get to a positive 
result in that setting, I feel. I can go on to 
say that there can be no consistency, I 
should finish off.  
 
I also recommend taking curriculum 
program decisions away from the DEAs, 
remove 7.1 and 9, as there can be no 
consistency from region to region. 
Nunavut’s education system needs to be 
consistent. A child in Kugluktuk should 
have the same educational upbringing as 
a child in Iqaluit.  
 
I feel it’s very odd to have people making 
educational program decisions that are 
community-specific. If Nunavut would 
like its children educated at the same 
level as the rest of the country, the 
education program or curriculum has to 
be similar to what other jurisdictions are 

ᓄᓇᓕᓐᓂ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ. 
ᐊᑐᓕᖁᔭᓕᐊᕋ ᐲᖅᑕᐅᖁᓗᒍ 7.1, 
ᐅᖃᓕᒫᕈᓐᓇᖅᑕᕋᐅᓇ ᐱᖁᔨᒍᔅᓯ. 7.1, “ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐃᓕᓐᓂᐊᕆᐊᓕᓵᖅᑐᓂ ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 12-ᒧᑦ 
ᑎᑭᓪᓗᒍ.” ᐃᓱᒪᒃᑯᓪᓕ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔭᖅᑎᒋᔭᐅᔪᑦ ᓴᖅᑭᑦᑎᔭᕆᐊᓖᑦ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᑦᑎᐊᕙᓐᓂᑦ ᐃᓘᓐᓇᖏᓐᓄᓪᓗ 
ᐊᑐᖅᑕᐅᓗᑎ, ᐅᕙᓐᓄᓪᓕ. 
 
 
 
 
 
 
 
9 ᐲᕐᓗᒍ, 9 ᐅᖃᖅᓯᒪᔪᑦ, “ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑦ ᐱᔪᒪᒍᑎ ᓄᓇᖏᑕ ᐃᓗᐊᓂ 
ᐊᑐᖅᑕᐅᓂᐊᖅᑐᓂᑦ ᐋᖅᑭᔅᓱᐃᔪᓐᓇᖅᐳᑦ.” ᑖᓐᓇ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᒥᓂᔅᑕ ᐋᖅᑭᔅᓯᔪᓐᓇᑎᓪᓗᒍ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᑦ ᑕᐃᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ 
ᑲᑎᒪᔨᖏᑦ ᐋᖅᑭᒋᐊᖅᓯᔪᓐᓇᖅᑐᑦ ᒥᓂᔅᑕᐅᑉ 
ᐊᖏᖅᓯᒪᔭᖏᓐᓂᑦ ᐃᒻᒥᒧᑦ ᐃᓕᖅᑭᔅᓯᒪᓂᐊᕐᒪᑦ. ᓲᕐᓗ 
ᑖᓐᓇ ᐊᐳᖅᑕᖅᓯᒪᔪᖅ, ᑕᐃᒪᓐᓇ ᐅᐃᖃᖅᓯᒪᑎᓪᓗᒋᑦ,  
ᐊᔾᔨᒌᑦᑐᐃᓐᓇᐅᔪᖅᑕᖃᔾᔮᖏᑦᑐᖅ. 
 
 
 
 
 
 
ᐊᑐᓕᖁᔭᓕᐊᕆᒐᔭᕐᒥᔭᕋ ᐃᓕᓐᓂᐊᕈᑎᓕᐅᕐᓂᕐᒧᑦ 
ᐋᖅᑮᔪᓐᓇᕐᓂᖅ ᑎᒍᒥᐊᖅᑕᐅᔪᓐᓃᕐᓗᑎᒃ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᓐᓄᑦ ᐲᖅᑕᐅᓗᑎᒃ 7.1 
ᐊᒻᒪᓗ 9 ᑐᑭᓕᐊᕈᓐᓇᖏᒻᒪᑕ ᐊᕕᑦᑐᖅᓯᒪᔪᑦ. ᓄᓇᕗᒻᒥ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐊᔾᔨᒌᑦᑎᑦᑕᕆᐊᓕᒃ 
ᖁᓪᓗᖅᑑᕐᒥᐅᑕᖅ ᐃᖃᓗᓐᓄᐊᕈᓂ ᑖᒃᑯᓂᖓᔅᓴᐃᓐᓇᖅ 
ᐃᓕᓐᓂᐊᕆᐊᓕᒃ. 
 
 
 
ᓄᓇᓕᓐᓄᑦ ᑐᕌᖓᑐᐃᓐᓇᖅᑐᓂᑦ ᐋᖅᑭᔅᓯᓂᖅ ᑕᒪᓐᓇ 
ᐃᓱᖅᑭᔮᕆᖏᓇᒃᑯ ᑕᐃᒃᑯᐊᓗ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᐃᑦ 
ᐊᓯᖏᓐᓂᑦ ᒐᕙᒪᖃᕐᕕᓐᓂᑦ ᐃᓕᓐᓂᐊᕈᑎᔅᓴᖏᓐᓄᑦ 
ᐊᔾᔨᒋᔭᐅᔭᕆᐊᓖᑦ, ᐊᔾᔨᒌᖏᓗᐊᖅᑐᐊᓘᑉᐸᑕ 
ᐊᑲᐅᖏᓕᐅᕈᑕᐅᓂᐊᕐᒪᑦ. 
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teaching. The ability of the DEAs to 
modify the curriculum established by the 
Minister is a major problem. 
 
Next recommendation, in Part 4, which is 
section 23.1, Language of Instruction, it 
has had its share of the spotlight during 
these proceedings as well, and I’ll read 
out Part 4, 23.1, “Every student shall be 
given a bilingual education and the 
languages of instruction shall be the Inuit 
Language and either English or French as 
determined by a district education 
authority with respect to the schools 
under its jurisdiction.” And then 23.2, 
“The purpose of the bilingual education 
required under subsection (1) is to 
produce graduates who are able to use 
both languages competently in academic 
and other contexts.” My recommendation 
to these is to remove them. The reason 
being is because this impedes the ability 
to deliver high-quality education and the 
reason of that is due to 103.1.  
 
If we jump into 103.1, it states that “An 
individual shall not be employed as a 
teacher unless he or she holds a teacher’s 
certificate.” That’s important. It states, 
“An individual shall not be employed as 
a teacher unless he or she holds a 
teacher’s certificate.” As there are clearly 
not enough teachers certified who can 
speak the Inuit language, you cannot have 
this criteria built into the Act. A quality 
education can only be given by qualified 
professionals. 
 
I recommend moving all parts of the Act 
that reference this bilingual education and 
replace it with English being the 
language of instruction. When I say that, 
I want to tell people that although I do 
want and I do think that Inuktitut should 
be taught in schools and IQ should be 
taught in schools, I’m not sure that the 

 
 
 
 
ᓈᓴᐅᑎᓕᒃ 4, 23.1, ᓇᓪᓕᐊᓐᓂᒃ ᐅᖃᐅᓯᕐᒥ ᐊᑐᕐᓗᓂ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖅ, ᑖᓐᓇ ᑕᐃᒪᓐᖓᓕᒫᖅ ᑲᑎᒪᓂᖅ 
ᐱᒋᐊᕐᒪᑦ ᑖᓐᓇ ᐅᖃᐅᓯᕆᔭᐅᖏᓐᓇᖅᑐᖅ ᑎᓴᒪᖓᓐᓂ, 
23.1, “ᒪᕐᕈᐃᓂ ᐅᖃᐅᓰᓐᓂ ᐊᑐᕐᓗᑎ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᖃᑦᑕᓂᐊᖅᐳᑦ ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓᑦ 
ᐊᑐᖅᑕᐅᓗᑎᑦ ᐊᒻᒪ ᖃᓪᓗᓈᑎᑐᑦ ᐅᕝᕙᓘᓐᓃᑦ 
ᐅᐃᕖᑎᑐᑦ ᑕᒪᓐᓇ ᐋᖅᑭᑦᑕᐅᓂᐊᖅᐳᖅ ᓄᓇᓖᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᖏᑕ ᑲᑎᒪᔨᖏᓐᓄᑦ.” ᐊᒻᒪᓗᓕ 
23.2, “ᑖᒃᑯᑎᒎᓇᖅ 1-ᖏᑎᒍᑦ ᑕᒪᒃᑮᒃ ᐅᖃᐅᓰᒃ 
ᐊᑐᖅᑕᐅᔪᓐᓇᑎᐊᕐᓗᑎ ᐃᓕᓴᖅᑎᓄᑦ.” 
ᐊᑐᓕᖁᔭᓕᐅᕈᒪᔪᖓ ᑖᓐᓇ ᐲᖅᑕᐅᑦᑎᐊᒻᒪᕆᓪᓗᓂ, 
ᑖᓐᓇ ᑲᑦᑎᐅᒥᐅᑎᒋᔭᐅᔪᓐᓇᓂᐊᕐᒪᑦ ᐱᐅᓂᖅᐹᓂᑦ 
ᐃᓕᓐᓂᐊᕈᑎᔅᓴᓂᑦ ᓴᖅᑭᑦᑎᓇᓱᓪᓗᓂ, 103.1 
ᐱᔾᔪᑎᒋᓪᓗᒍ. 
 
 
 
 
 
 
 
 
 
103.1-ᒨᕈᑦᑕ ᐅᖃᖅᓯᒪᔪᖅ, “ᐃᓄᒃ 
ᐃᓕᓴᐃᔨᐅᑎᑕᐅᓂᐊᖏᓚᖅ ᑭᓯᐊᓂ ᐃᓕᓴᐃᔨᐅᓂᕐᒧᑦ 
ᓇᓗᓇᐃᒃᑯᑕᖃᖅᐸᑦ.” ᐱᓪᓚᕆᐊᓗᒃ. ᐅᖃᖅᓯᒪᔪᖅ, 
“ᐅᓄᖏᓗᐊᖅᑐᑦ ᐃᓄᑦᑎᑐᑦ ᐅᖃᕈᓐᓇᖅᑐᑦ 
ᓇᓗᓇᐃᒃᑯᑕᖃᖏᓚᑦ.” ᐃᓕᓐᓂᐊᑎᑦᑎᓂᐊᕈᑎ 
ᐱᔪᓐᓇᕐᓂᖃᓪᓚᕆᑦᑐᓄᑦ ᑭᓯᐊᓂ ᐃᓕᓴᐃᔨᓄᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᔭᕆᐊᓖᑦ. 
 
 
 
 
 
 
ᐊᑐᓕᖁᔭᐅᕈᒪᔪᖓ ᑖᒃᑯᐊᓕᒫᑦ ᐲᖅᑕᐅᖁᓪᓗᒋᑦ 
ᐃᓐᓇᖏᖅᑕᐅᓗᒍ ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓗᑎ. 
ᑕᐃᒪᓕᑎᓪᓗᖓ ᐅᖃᕈᒪᔪᖓ. ᐃᓄᑦᑎᑐᑦ 
ᐃᓕᓐᓂᐊᑎᑦᑎᔭᕆᐊᖃᕐᒥᔪᑦ, ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ 
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᐃᓕᓐᓂᐊᖅᑕᐅᔭᕆᐊᓕᒃ ᑭᓯᐊᓂ 
ᓄᖅᑲᑕᕐᕕᔅᓴᖃᕆᐊᖃᖅᑰᕐᒪᑦ. 
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education system should be built with 
those parameters in it to have to have 
them there.  
 
Inuktitut seems to be a hard language to 
learn. I think Inuktitut class could go 
from kindergarten to grade 12 and make 
very bilingual, competently speaking 
people. Same thing with IQ. That is a 
complicated concept. I went and checked 
out the IQ for teachers on the education 
website, which is an over 60-page 
Powerpoint and it gets detailed, and you 
could have an IQ course. When I say, 
“Teach in English,” I do mean that for 
core subjects like your math, sciences, 
English, history, geography, etcetera, but 
you do have Inuit classes and you do 
have IQ class to do what the Act does 
want to do without forcing it upon 
everybody.  
 
I’ll move on. The next recommendation 
was in Part 8. Part 8 is the Assessment of 
Students. Part 8, 76 says, “The Minister, 
district education authorities, principals 
and teachers shall ensure that 
assessments of students are culturally 
appropriate for Nunavut.” I have a little 
bit of an issue with that. My thought is 
that an assessment of children’s 
educational progress cannot be 
manipulated by being culturally 
appropriate for Nunavut. The assessment 
of a student must be based on 
comprehension of subject matter. Straight 
across the line, you get tested, you pass 
or fail, and we go from there. To be able 
to have assessments that are culturally 
appropriate may lead to a lesser of a 
high-quality education, depending on 
what the definition is. 
 
The next one, 103(3). This is back to the 
teacher. I want to remove “or who is 
employed for part of a school year to fill 

 
 
 
 
ᐃᓄᐃᑦ ᐅᖃᐅᓯᖓ ᐃᓕᓴᕋᐃᓐᓇᖂᖏᒻᒪᑦ 
ᐃᓕᓐᓂᐊᕆᐊᓕᓵᖅᑐᓂᑦ ᖁᕝᕙᓯᓐᓂᓕᓐᓄᑦ 12-ᒧᑦ 
ᐃᓄᑦᑎᑐᑦ ᐅᖃᕿᐅᖅᓴᓂᕐᒥᑦ ᐃᓗᓕᖃᕆᐊᓕᒃ, 
ᐃᓕᓐᓂᐊᑎᑦᑎᔨᖃᕐᓗᑎ ᐃᓄᑦᑎᑑᕈᓐᓇᑎᐊᖅᑐᓂᑦ 
ᐊᒻᒪᓗ ᑕᐃᒪᐃᓕᖅᑲᐅᒐᓗᐊᖅᑎᓪᓗᖓ ᐱᔭᕐᓂᖏᑦᑐᐊᓗᑦ 
ᑕᑯᒋᐊᓚᐅᕋᒃᑭᓂᒃᑯᐊ ᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ 
ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᐃᓕᓴᐃᔨᓄᑦ, 60-ᓂ ᒪᑉᐱᖅᑐᒐᓕᒃ 
ᐊᒻᒪᓗ ᐃᓗᓕᑯᓘᔭᖃᐅᖅᑐᓂ ᑭᓱᑐᐃᓐᓇᕐᓂᑦ 
ᐃᓕᓯᔪᓐᓇᖅᑐᑦ ᐃᓄᐃᑦ ᖃᐅᔨᒪᑐᖃᓕᕆᔪᓂᑦ, 
ᖃᓪᓗᓈᑎᑐᑦ ᐃᓕᓴᐃᓗᑎ ᑕᐃᒪᐃᓕᒍᒪ ᓈᒻᓴᐅᑏᑦ ᒪᑯᐊ 
ᖃᓪᓗᓈᑎᑐᑦ ᐊᑐᖅᑕᐅᔪᕕᓂᕐᓂᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ 
ᑭᓯᐊᓂᑦᑕᐅᖅ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ 
ᑕᐃᑲᓃᖃᑕᐅᓗᑎ, ᑕᐃᒪᐃᓘᕈᒪᓯᒪᒻᒪᑦ ᐱᖁᔭᕐᒧᐊᖅ 
ᐃᓘᓐᓈᓗᖏᓐᓄᑦ ᐊᑐᖅᑎᑦᑎᓇᓱᖏᓪᓗᒋᑦ. 
 
 
 
 
 
ᑖᓐᓇ ᑭᖑᓪᓕᖅ ᐊᑐᓕᖁᔭᓕᐊᖅ ᑲᑎᓐᖓᐅᖅᑐᓂᑦ 8-
ᒦᓚᐅᖅᑐᖅ. ᑖᓐᓇ ᖃᐅᔨᓴᕐᓂᖅ ᓱᕈᓯᐅᑉ 
ᐃᓕᑉᐸᓪᓕᐊᓂᖓᓂᑦ, ᓇᒦᖅᑲᐅᔪᖏᕐᓇ, ᑖᓐᓇ 8., 76 
ᐅᖃᖅᓯᒪᒻᒪᑦ ᒥᓂᔅᑕ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ, 
ᐃᓕᓴᕕᐅᑉ ᐊᖓᔪᖅᑳᖓ, ᐃᓕᓴᐃᓗ 
ᖃᐅᒡᔨᒪᓇᓱᓐᓂᐊᖅᐳᖅ ᐃᓕᓐᓂᐊᖅᑎᐅᑉ 
ᖃᐅᔨᓴᖅᑕᐅᓂᖏᑦ ᐃᓕᖅᑯᓯᓄᑦ 
ᓈᒻᒪᓈᖅᓯᒪᑦᑎᐊᕆᐊᓖᑦ ᐱᖅᑯᓯᕐᓄᑦ ᓄᓇᕘᒥ. ᑖᓐᓇ 
ᓈᒻᒪᒋᑦᑎᐊᖏᓐᓇᒃᑯᑦ, ᐃᒫᒃ ᖃᐅᔨᓴᖃᑦᑕᖅᑲᑕ 
ᐃᓕᓐᓂᐊᖅᓯᒪᓂᖏᓐᓂᑦ ᐊᒻᒪ ᑕᐸᓱᑦᑕᐅᕈᓘᔭᖏᓪᓗᓂ 
ᐱᖅᑯᓯᖏᓐᓄᑦ ᒪᓕᑦᑎᐊᕋᓗᐊᕐᒪᖔᑦ ᓄᓇᕘᒥ, ᑕᐃᒫᒃ 
ᐃᓕᔅᓯᒪᔭᖏᓐᓂᖔᖅ ᖃᐅᔨᓴᖅᑕᐅᖃᑦᑕᖖᐊᖃᕐᖓᑕᓕ 
ᓇᒥᓕᒫᖅ. ᐃᓕᔅᓯᒪᕕᐅᒃ ᐃᓕᓯᒪᖏᒃᑯᕕᐅᒃ 
ᑲᔪᓯᒋᐊᖏᓪᓗᑎ. ᑕᐃᒫᓪᓕ ᐱᖅᑯᓯᕐᒧᑦ ᑐᕌᖓᔪᓂᑦ 
ᖃᐅᔨᓴᕐᓂᖅ ᐃᒫᖃᐃ, ᐊᑦᑎᓂᖅᓴᖔᓂ 
ᐃᓕᓐᓂᐊᕇᖅᓯᒪᔪᓂᑦ ᓴᖅᑮᖃᑦᑕᕈᑕᐅᒍᓐᓇᖅᑐᖅ.  
 
 
 
 
 
 
ᑭᖑᓪᓕ 103(3) ᑖᓐᓇ ᐅᑎᕐᒥᔪᖅ 
ᐃᓕᓴᐃᔨᓕᕆᓂᑦᑎᓐᓄᑦ, ᐲᕈᒪᔭᕋ ᑖᓐᓇ ᐅᖃᖅᓯᒪᔪᖅ 
ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᑲᑦ ᐃᓕᓴᕕᒻᒥ ᐊᕐᕌᒍ ᐃᓚᐃᓐᓇᖓᓂ 
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a vacancy as a teacher.” I should read 
it.103(3) says, “Subsection (1) does not 
apply to an individual who is employed 
to substitute for a teacher on a temporary 
basis or who is employed for part of a 
school year to fill a vacancy as a 
teacher.” Basically, it’s a loophole and 
this loophole renders 103.1 worthless, 
which is critical to providing a high-
quality education.  
 
A standard of qualified professional 
teachers has to be the foundation of 
providing high-quality education. The 
same way we wouldn’t let someone be a 
nurse who is not qualified because there 
is a vacancy, we have to have the same 
standard for certified teachers. They’re 
professional people who know how to 
deliver what we want delivered. It looks 
easy, but they make it look easy. It’s a 
profession and I would like us to keep 
that in mind.  
 
My last point is on 122(1) and that’s 
getting back into the back. It states, “The 
Minister shall use his or her powers 
under this Act to ensure that the 
education program is of the highest 
quality possible.” My recommendation 
again is to define what our highest 
quality education actually is.  
 
Those are really my recommendations 
and I’ll read the end of my… . I hope 
your conversations on this topic help you 
to refine the Act. I suggest that you start 
it by deciding what you want as an end 
product and work back from there.  
 
I would like the standard to be that any 
child completing in any community can 
comfortably make the transition to a post-
secondary institution. Obviously, that 
will not be the case for all students, but if 
the standard is to pass grade 12, we are 

ᐃᓕᓴᐃᔨᐅᑉ ᐃᓂᖓᓂ. 103(3), ᑖᓐᓇ 1-ᖓᓂ 
ᑖᒃᑯᓄᖓᒎᖅ ᑭᖑᕐᕕᑦᑎᐅᔭᕆᐊᖃᖅᑐᓄᑦ 
ᑭᖑᕐᕕᑦᑎᐅᑲᐃᓐᓇᕆᐊᖃᖅᑐᓄᑦ ᑐᕌᖓᖏᑦᑐᖅ ᐊᒻᒪᓗ 
ᐃᓕᓴᓂᐅᑉ ᐊᕐᕌᒍ ᐃᒪᐃᓐᓇᖓᓂ 
ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᑐᓄᑦ. ᑖᓐᓇ ᒪᓕᒐᐅᑉ 
ᓴᓂᕌᒎᕈᑎᔅᓴᐅᒻᒪᑦ, ᑕᐃᒫᒃ ᐱᕕᔾᔪᐊᕌᓗᓐᓂᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓂ ᓴᖅᑮᒐᓱᓐᓂᐊᕈᑦᑕ. 
 
 
 
 
 
ᐃᒪᒃ ᐃᓕᓴᐃᔨᓪᓚᕇᑦ ᑐᓐᖓᕕᖏᑦ 
ᑐᓐᖓᕕᒋᔭᐅᔭᕿᐊᓖᑦ ᐱᐅᔪᓂᑦ ᐃᓕᓐᓂᐊᖅᑎᓂᑦ 
ᓴᖅᑮᔪᖃᓂᐊᖅᑲᑦ, ᑕᐃᒫᔅᓴᐃᓐᓇᖅ ᐋᓐᓂᐊᓯᐅᖅᑏᑦ 
ᐃᖅᑲᓴᐃᔮᔅᓴᖅᑕᖃᑐᐃᓐᓇᓕᖅᑲᑦ ᒫᖓᑐᐃᓐᓇᕈᓗᒃ 
ᐃᓐᓄᒐᔅᓴᐅᖏᒻᒪᑕ. ᐃᒫᒃ ᖃᐅᔨᒪᑎᑕᐅᒻᒪᑕ 
ᐃᓕᓐᖓᓪᓗᑎ ᖃᐅᔨᒪᔪᑦ ᓴᖅᑮᒍᓐᓇᖅᑐᑦ 
ᓴᖅᑭᖁᔭᑦᑎᓐᓂ, ᐱᔭᕿᐊᑭᑦᑑᔮᖅᑎᑦᑎᓲᑦ ᐃᓕᓐᖓᓂᑯᒧᑦ 
ᑕᐃᒫᒃ ᐃᖅᑲᐅᒪᐃᓐᓇᕆᐊᖃᖅᑐᒍᑦ. 
 
 
 
 
 
ᐊᒻᒪ ᑭᖑᓪᓕᖅᐹᖅ 122(1)-ᒦᑦᑐᖅ, ᐅᑎᕐᕕᖃᕐᒥᓗᖓ 
ᑕᐃᔅᓱᒧᖓ ᐅᑲᖅᓯᒪᒻᒪᓂᓛᒃ, “ᑖᓐᓇ ᒥᓂᔅᑕ 
ᐱᔪᓐᓇᐅᑎᒥᓂᑦ ᐊᑐᕐᓂᐊᖅᑯᖅ ᑕᕝᕘᓇ ᐱᖁᔭᖅᑎᒍᑦ 
ᖃᐅᔨᒪᓇᓱᓪᓗᓂ ᐃᓕᓐᓂᐊᕐᓂᓕᕆᓂᐅᖃᑦᑕᖅᑐᐃᑦ  
ᖁᑦᑎᓂᖅᐹᒨᕈᓐᓇᖅᑕᖏᓐᓂ ᖁᑦᑎᓂᖅᐹᖑᓂᐊᕐᖓᑕ.” 
ᐊᑐᓕᖁᔭᓕᐅᒃᑲᓂᕐᒥᔪᖓᓕ ᓇᓗᓇᐃᖅᑐᐃᖁᔨᓪᓗᖓ 
ᑭᓲᕙᓂᒃᑯᐊ ᖁᑦᑎᓂᖅᐹᑦ, ᐱᐅᓂᖅᐹᑦ ᐃᓕᓐᓂᐊᕐᓃᑦ 
ᐊᑐᖅᑕᐅᒍᓐᓇᖅᑐᑦ. 
 
ᑕᕝᕙ ᑖᒃᑯᐊ ᐊᑐᓕᖁᔭᓕᐊᕆᓯᒪᔭᒃᑲ ᐊᒻᒪᓗ ᒫᓐᓇ 
ᐅᖃᐅᓯᕆᓕᕈᔅᓯᐅᒃ ᓇᓗᓇᐃᑦᑎᐊᕈᓐᓇᕐᓂᐊᕋᓗᐊᖅᑐᖅ 
ᒪᓕᒐᖅ ᑭᓲᒻᒪᖔᑦ. ᑕᐃᒫᒃ ᑭᓱᓂ ᓴᖅᑮᔪᒪᒻᒪᖔᔅᓯ 
ᐃᓱᒪᑖᖅᓯᒪᓗᓯ ᐊᒻᒪᓗ ᑎᑭᐅᑎᒐᓱᑦᑕᓕᖅᑯᓯ. 
 
 
 
 
 
ᐊᒻᒪ ᑭᒃᑯᑐᐃᓐᓇᐃᑦ ᓱᕈᓯᖁᑎᖏᑦ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥ 
ᐱᔭᕇᖅᑐᑦ ᐊᐅᓪᓛᕈᓐᓇᖅᑲᑕ ᓯᓚᑦᑐᓴᕐᕕᒃᔪᐊᒧᑦ 
ᐃᓕᓐᓂᐊᕆᐊᓕᕐᓗᑎ, ᑕᐃᒪᐃᖏᓐᓇᔮᖏᑦᑑᒐᓗᐊᖅ 
ᐃᓕᓐᓂᐊᖅᑎᓕᒫᕌᓗᐃᑦ ᑭᓯᐊᓂᓕ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒥ 
ᐱᔭᕇᖅᑎᑦᑎᒐᓱᐊᖃᑦᑕᑐᐃᓐᓇᕈᑦᑕ 
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significantly lowering the bar or what 
should be acceptable in our education 
system. Our weakest students should be 
passing and our brighter students should 
be able to excel and compete with any of 
their peers throughout the country.  
 
That was my submission and that’s it. 
Thank you, Mr. Speaker. 
 
Chairman: Thank you very much, Mr. 
Fisher. Although I appreciate the 
promotion, Chairman will do for now.  
 
>>Laughter 
 
I really want to thank you for the 
language that you’re using and for the 
topics that you’re bringing up. 
Throughout our consultations across the 
territory, we have been getting, as it has 
been said, a very broad spectrum of ideas 
and recommendations. The word I would 
use with yours is that it’s refreshing. 
 
I would like to open the floor to any 
questions or comments from Committee 
Members. Mr. Mikkungwak. 
 
Mr. Mikkungwak: Thank you, Mr. 
Chairman. I just have one question. 
When you look at the highest quality of 
education and considering your language 
and proficiency, as you did your 
statement, and when you referred to 
122(1)(1) and throughout your statement, 
highest quality of education which we 
deem is very essential and very important 
for our students in school in Nunavut, my 
question to you is: would you not 
consider bilingual education a very high-
quality education because it’s a real 
challenge mentally? Thank you, Mr. 
Chairman. 
 
Chairman: Mr. Fisher. 

ᑎᑭᐅᑎᔭᐅᒍᒪᒐᓱᐊᖅᑐᓂᑦ ᐊᑦᑎᑦᑐᑯᓗᒻᒦᑎᑦᑎᒐᑦᑕ 
ᑕᒪᒃᑯᐊ ᓴᓐᖐᓂᖅᐹᑦ ᑲᔪᓯᖃᑦᑕᕿᐊᓖᑦ ᖁᑦᑎᓐᓂᓕᒃ 
12-ᒥ ᐊᒻᒪᓗ ᐊᔪᖏᓂᖅᐹᑦ ᐃᓕᓐᓂᐊᖅᑏᑦ 
ᐊᑭᑦᑐᖃᐅᑎᖃᖃᑦᑕᕈᓐᓇᕆᐊᓖᑦ ᐃᓕᓐᓂᐊᖅᑎᐅᖃᒥᓂ 
ᑲᓇᑕᓕᒫᒥᑦ. 
 
 
ᑕᕝᕙ ᐅᓂᒃᑳᓴᒃᑲ. ᖁᔭᓐᓇᒦᒃ ᐃᔅᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᕌᓗᑦᑕᐅᖅ ᒥᔅᑕ 
ᕕᓱ. ᐅᖃᖅᑎᐅᑎᒃᑲᓗᐊᕆᓐᖓ 
ᐃᔅᓯᕙᐅᑖᓚᑐᐃᓐᓇᕈᕕᓐᖓ ᓈᒻᒪᑦᑐᖅ. 
 
>>ᐃᓪᓚᖅᑐᑦ 
 
ᖁᔭᓕᒍᒪᒋᒃᑭᑦ ᐅᖃᐅᓯᖅ ᐊᑐᖃᑦᑕᕋᑖᖅᑕᑎᑦ ᑖᒃᑯᐊ 
ᖁᔭᒋᓪᓗᒋᓪᓗ ᓄᓇᕗᒻᒥ ᖃᐅᔨᒋᐊᕐᓂᖃᖅᑎᓪᓗᑕ ᖃᓄᖅ 
ᐃᓱᒪᒋᔭᐅᒻᒪᖔ. ᐊᔾᔨᒌᖏᑦᑐᕈᓘᔮᓗᓐᓂᑦ ᐃᓱᒪᒋᔭᐅᔪᓂᑦ 
ᐅᖃᐅᔾᔭᐅᖃᑦᑕᕋᑦᑕ ᐊᒻᒪᑦᑕᐅᖅ ᐃᕝᕕᑦ ᓂᓪᓕᐊᓃᑦ 
ᑖᓐᓇ ᐱᐅᔪᖅ. 
 
 
 
 
 
ᐊᐱᖅᑯᑎᔅᓴᖃᓂᖅᑲᑕ ᑲᑎᒪᔨᕋᓛᑦ. ᒥᔅᑕ ᒥᑭᓐᖑᐊᖅ. 
 
 
 
ᒥᑭᓐᖑᐊᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 
ᐊᑕᐅᓯᑐᐊᒥᑦ ᐊᐱᖅᑯᑎᔅᓴᖃᖅᑐᖓ. ᖁᑦᑎᓂᖅᐹᒥᑦ 
ᐱᐅᓂᖅᐹᒥᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᑦ ᑕᑯᓐᓈᕈᑦᑕ 
ᐃᓱᒪᒍᑦᑕ ᐊᒻᒪᓗ ᐅᖃᕐᓂᕿᕋᑖᖅᑕᐃᓪᓗ 
ᐊᔪᖏᓐᓂᕆᔫᔮᖅᑕᐃᑦ ᒪᓕᑦᑐᒍ ᑕᐃᓐᓇ 122 
ᐅᖃᐅᓯᕆᒐᑯᐅᒃ, 122.1 ᑕᕝᕙᓂ ᓂᓪᓕᐊᓪᓗᑎ 
ᖁᑦᑎᓂᖅᐹᖅ ᐱᐅᓂᖅᐹᖅ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓃᑦ 
ᐱᑕᖃᕆᐊᖃᓪᓚᕆᒻᒪᓂᓛᒃ, ᖃᐅᔨᒪᒐᑦᑎᒍ 
ᐱᒻᒪᕆᐅᓪᓗᓂᓗ ᑕᐃᒪᐃᑦᑐᖁᑎᖃᖅᑎᑦᑎᒍᑕ 
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᑦᑎᓐᓂ ᓄᓇᕘᒥ. ᐊᐱᕆᕙᒋᓪᓕ 
ᒪᕐᕉᓐᓂ ᐅᖃᐅᓰᓐᓂ ᐊᑐᕐᓗᓂ ᐳᖅᑐᔪᕕᔾᔪᐊᕌᓗᒻᒥᑦ 
ᖁᑦᑎᑦᑐᕕᔾᔪᐊᕌᓗᒻᒥᑦ ᐱᐅᔪᕕᔾᔪᐊᕌᓘᓗᓂ 
ᐃᓕᓐᓂᐊᕐᓂᐅᓗᓱᒋᖏᓐᓇᕕᐅᒃ? ᖁᔭᓐᓇᒦᒃ, 
ᐃᔅᓯᕙᐅᑖᖅ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᕕᓱ. 
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Mr. Fisher: Yes, I would consider 
bilingual education to be a high-quality 
education. The issue I have is Nunavut’s 
capacity to deliver the both of them and 
that’s kind of why my idea again is not to 
pull any of the Inuit languages or French 
out of school totally. I really feel that 
Inuktitut could be taught to a proficient 
level as a class and have, I want to say, 
your core subjects for moving up the 
intellectual ladder, if you will, to be in a 
language that it could be used more often 
and open more doors.  
 
I do think that bilingualism is import to 
high-quality education, but we do have to 
look at the territory’s capacity today in 
achieving that. Thank you, Mr. 
Chairman. There! 
 
>>Laughter 
 
Chairman: Thank you, Mr. Fisher. 
(interpretation) Mr. Mikkungwak, are 
you done? Mr. Quassa. 
 
Hon. Paul Quassa (interpretation): 
Thank you, Mr. Chairman. (interpretation 
ends) My first question would be: what 
do you do, by the way? Where are you 
presently employed? As I understood, 
you were teaching before. I’m just 
curious as to what you do now.  
 
Just looking over your submission, you 
feel that there is quite a bit of 
inconsistency in some parts of the Act, as 
you identified when you mentioned high-
quality education. That’s the goal of the 
Education Act, yet in some part of the 
Act… . In some of the provisions, it does 
seem to be inconsistent with the main 
vision and goal of the Education Act, 
which is to have high-quality education. 
Thank you. 

 
ᕕᓱ (ᑐᓵᔨᑎᒍᑦ): ᐄ, ᒪᕐᕉᓐᓂᒃ ᐅᖃᐅᓰᓐᓂᒃ ᐃᓕᓴᓂᖅ 
ᖁᑦᑎᐊᓘᓪᓗᓂ ᐱᐅᓗᓂ ᐃᓕᓐᓂᐊᕋᔅᓴᐅᓗᓂ ᐃᓱᒪᒋᔭᕋ 
ᑭᓯᐊᓂᓕ ᐃᓱᒫᓘᑎᒋᒐᒃᑯ ᓄᓇᕗᑦ ᓴᖅᑮᒍᓐᓇᖏᓐᓂᖓ 
ᑕᒪᒃᑮᓐᓂ. ᑕᐃᒫ ᑕᕝᕙ ᐅᖃᖅᑯᖓ. ᐃᓄᐃᑦ 
ᐅᐃᕖᓪᓘᓐᓃᑦ ᐅᖃᐅᓯᖏᑦ ᐲᔭᖏᓪᓗᒋᑦ ᐃᓕᓴᕕᒻᒥ, 
ᐲᖅᑕᐃᓐᓇᕆᖏᓪᓗᒋᑦ ᑭᓯᐊᓂ ᐃᓱᒪᒐᒪ ᐃᓄᑦᑎᑐᑦ 
ᐃᓕᓴᔭᐅᒍᓐᓇᕐᖓᑦ ᐃᓪᓗᕈᓯᕐᒥ ᐊᑕᐅᓯᕐᒥᑦ ᐅᐸᒐᕐᒥᑦ. 
ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᕋᔅᓴᖁᑎᓪᓚᕆᓯ ᑕᐃᒫᒃ 
ᓯᓚᑦᑐᕈᖅᓴᐸᓪᓕᐊᒍᑎ ᐅᖃᐅᓯᕐᒥᑦ ᐊᑐᖃᑦᑕᕿᐊᖃᕐᖓᑕ 
ᒪᑐᐃᖅᑎᒍᑎᔅᓴᐅᔫᒥᔪᓂᑦ. 
 
 
 
 
 
ᐃᓱᒪᔪᖓ ᒪᕐᕉᓐᓂᒃ ᖃᐅᔨᒪᓗᓂ ᖁᑦᑎᑦᑑᒐᓗᐊᖅ 
ᐃᓕᓐᓂᐊᕋᔅᓴᖅ ᐱᐅᔫᓗᓂ ᑭᓯᐊᓂ ᓄᓇᕗᑦ 
ᐊᔪᖏᓐᓂᖓ ᐊᔪᕐᓂᖏᓪᓘᓐᓃᑦ ᑕᑯᓐᓈᖅᑕᐅᒋᐊᓖᑦ 
ᑕᐃᒪᐃᑦᑐᒥᑦ ᐱᒍᓐᓇᕋᓗᐊᖅᐱᑕ. ᖁᔭᓐᓇᒦᒃ, 
ᐃᔅᓯᕙᐅᑖᖅ. ᑕᐃᒫᒃ! 
 
>>ᐃᓪᓚᖅᑐᑦ 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕕᓱ. ᒥᔅᑕ 
ᒥᑭᓐᖑᐊᖅ. ᑕᐃᒪ? ᒥᔅᑕ ᖁᐊᓴ. 
 
 
ᐊᖓᔪᖅᑳᖅ ᐹᓪ ᖁᐊᓴ: ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. 
(ᑐᓵᔨᑎᒍᑦ) ᐊᐱᖅᑯᑎᒐᓕ ᓯᕗᓪᓕᖅᐹᖅ ᑭᓱᓕᕆᔨᐅᒐᕕᑦ?  
ᒫᓐᓇ ᐃᖅᑲᓇᐃᔭᖅᑮᑦ 
ᐃᓕᓴᐃᔨᐅᓚᐅᖅᓯᒪᓂᕋᖅᑑᔮᖅᑲᐅᒐᕕᑦ, ᐃᒫᒃ 
ᖃᐅᔨᒍᒪᑐᐃᓐᓇᖅᑐᖓ ᑭᓱᓕᕆᔨᐅᓕᕐᒪᖔᖅᐱᑦ ᒫᓐᓇ. 
 
 
 
ᑖᒃᑯᐊ ᕿᒥᕐᕈᐊᖅᑐᒋᓂᓛᒃ ᐅᖃᓕᒫᖅᑐᒋᑦ, 
ᑐᓐᓂᖅᑯᑎᒋᓯᒪᔭᓯ ᐅᖃᐅᓰᑦ. ᐊᔾᔨᒌᖏᓗᐊᖅᑎᒋᑦᑎᒐᕖᑦ 
ᑕᕝᕙᓂ ᒪᓕᑦᑕᐅᕙᑦᑐᓂᑦ, ᐃᓛ ᐊᔾᔨᒌᖏᑦᑐᓄᑦ 
ᑐᑭᓯᔭᐅᓯᒪᓱᒋᑦᑎᕙᓪᓚᐃᒐᕕᑦ ᐱᖁᔭᕐᒥᑦ. 
ᐱᐅᔪᕖᓐᖔᓗᓐᓂᑦ ᐃᓕᓐᓂᐊᕋᔅᓴᓂᑦ ᐅᖃᐅᓯᖃᖅᑐᑕ 
ᑐᕌᒐᕆᒐᑦᑎᒍ ᐱᖁᔭᖅᑎᒍᑦ, ᑕᕝᕙᓂᓗ ᐱᖁᔭᐅᑉ 
ᐃᓚᖓᓂ, ᖃᓄᑭᐊᖅ ᐅᖃᕋᔭᖅᑕᕋ? ᑕᕝᕙᓂ ᐃᓚᖏᓐᓂ 
ᑎᑎᕋᖅᓯᒪᓂᖏᓐᓂ ᐊᐊᔾᔨᖃᖅᑎᑕᐅᒐᓱᑦᑑᒐᓗᐊᖅ 
ᓯᕗᒧᑦ ᑕᑯᓐᓇᖑᐊᖅᑕᐅᔪᓂᑦ ᑕᑯᔭᐅᒍᒪᓛᖅᑐᓂᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᐱᖁᔭᖓᒍᑦ. ᖁᑦᑎᑦᑐᐊᓗᒻᒥ 
ᐱᐅᔪᒥᑦ ᐃᓕᓐᓂᐊᓂᕐᒥᑦ? ᖁᔭᓐᓇᒦᒃ. 
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Chairman: Mr. Fisher. 
 
Mr. Fisher: Sorry. Could you repeat the 
question, please, Mr. Chairman.  
 
Chairman: Basically what Mr. Quassa is 
asking first is your current employment 
to see what your background is. You 
mentioned, I think, it was your parents 
you were talking about that have the 
principal history in your early part.  
 
Secondary, he was talking to your 
statement that Nunavut has a high-quality 
education component within the Act 
itself or right in the very first part, yet 
you’re stating that there are some 
inconsistencies within the Act to achieve 
that. Mr. Fisher. 
 
Mr. Fisher: Currently, I just call myself 
the finance guy in the government. I’m 
not in education. I am just a run-of-the-
mill average guy in office who is trying 
to make sure that the paper coming 
through is correct. That’s probably the 
easiest way to say that. Like I said, I’m 
not a teacher. My parents were teachers, 
so I have a little bit of perspective from 
that. That’s as far as me and education 
really goes professionally.  
 
Within the Act, we’ve got the goal of 
high-quality education, and then the Act 
brings in other things that it wants to 
have in it that impede the ability. Again, I 
want to come back to the bilingual 
education. We don’t have enough 
certified teachers to make that a reality. 
That is the reality, correct? If we then 
mandate in the Act that we have to have 
bilingual education, it means there are 
going to be teachers, who maybe 
shouldn’t be teaching, teaching it and 
lowering the quality of education. It’s 

 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅᑕ ᕕᓱ. 
 
ᕕᓱ (ᑐᓵᔨᑎᒍᑦ): ᒪᒥᐊᓇᖅ. ᐊᐱᖅᑯᑏᑦ 
ᐊᐱᕆᒃᑲᓐᓂᕈᓐᓇᖅᑮᑦ? ᑐᑭᓯᕙᓪᓚᐃᖏᒻᒪᖓ, 
ᐃᒃᓯᕙᐅᑖᖅ. 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᒥᔅᑕ ᖁᐊᓴᐅᑉ ᐊᐱᕆᒑᑎᑦ. 
ᒫᓐᓇ ᕿᓱᓕᕆᒻᒪᖔᖅᐱᑦ, ᓇᒥ ᐃᖅᑲᓇᐃᔭᕐᒪᖔᖅᐱᑦ? 
ᓇᑭᓐᖔᓂᕐᒪᖔᖅᐱᑦ? ᑕᐃᒪ 
ᐊᖓᔪᖅᑳᖑᓚᐅᖅᓯᒪᓂᕋᖅᑑᔮᖅᑲᐅᒐᕕᑦ.  
 
 
 
ᐊᒻᒪᑦᑕᐅᖅ ᓄᓇᕘᒥ ᖁᑦᑎᑦᑐᓂ ᐱᐅᔪᓂᑦ 
ᐱᐅᓂᖅᐹᖑᓇᓱᐊᖅᑐᓂᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅᑕᖃᕐᓂᖃᐃᓯᒪᒻᒪᑦ ᑭᓯᐊᓂ 
ᐱᖁᔭᐅᑉ ᐃᓗᐊᓂ ᐊᔾᔨᒌᖏᑦᑐᒥᑦ 
ᐅᖃᖅᑕᐅᓯᒪᓂᕋᖅᑲᐅᒐᕕᐅᒃ. ᒥᔅᑕ ᕕᓱ. 
 
 
 
ᕕᓱ (ᑐᓵᔨᑎᒍᑦ): ᒫᓐᓇ, ᑮᓇᐅᔭᓕᕆᔨᐅᔪᖓ 
ᒐᕙᒪᒃᑯᓐᓂᑦ, ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓃᖏᑦᑐᖓ, 
ᐃᓄᑐᐃᓐᓇᐅᔪᖓ. ᐊᓪᓚᕕᒻᒥ ᐃᖅᑲᓇᐃᔭᖅᑎᐅᓪᓗᖓ. 
ᑕᐃᒃᑯᐊ ᐸᐃᑉᐹᑦ ᖃᐃᑕᐅᖃᑦᑕᖅᑐᑦ 
ᐱᑦᑎᐊᖅᓯᒪᒐᓗᐊᕐᒪᖔᑕ ᖃᔨᓴᑐᐃᓐᓇᐸᑦᑕᒃᑲ, 
ᐃᓕᓴᐃᔨᐅᖏᑦᑐᖓ ᐊᓈᓇᒃᑯᑲ ᐊᑖᑕᒃᑯᒃᑲ 
ᐃᓕᓴᐃᔨᐅᓚᐅᖅᓯᒪᔫᒃ, ᑕᐃᒫᒃ ᐃᓕᓴᐃᔨᓃᖔᖅᑐᓂᑦ  
ᖃᐅᔨᒪᔾᔪᑎᒋᕙᕋ. 
 
 
 
 
ᒪᓕᒐᐅᑉ ᐃᓗᐊᓂ, ᑕᐃᒪ ᑕᕝᕙᓂ ᑐᕌᒐᔅᓴᖃᕋᑦᑕ 
ᐱᐅᓛᖑᓇᓱᐊᖅᑐᓂᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒥᑦ 
ᓴᖅᑮᒐᓱᓪᓗᑕ ᐊᒻᒪ ᐊᓯᖏᓐᓂᑦ ᐃᓗᓕᖃᖁᒋᓪᓗᑎᒍ, 
ᐃᓗᓕᖃᖁᒻᒥᒐᔅᓯᐅᒃ ᓱᒃᑲᐃᓪᓕᑎᕆᓂᐊᖅᑐᒥᑦ ᐱᐅᔪᓂᑦ 
ᐃᓕᓐᓂᐊᑎᑦᑎᒐᓱᓐᓂᕐᒥᑦ, ᐅᑎᕐᕕᖃᕐᓗᖓ ᒪᕐᕉᓐᓂᒃ 
ᐅᖃᐅᓰᓐᓂᒃ ᐊᑐᕐᓗᓂ ᐃᓕᓐᓂᐊᑎᑦᑎᓂᖅ, 
ᖃᑦᑏᓐᓴᐅᓗᐊᕐᖓᑕ ᐃᓕᓴᕆᔭᐅᔾᔪᑎᓖᑦ ᐸᐃᑉᐹᓖᑦ 
ᐃᓄᑦᑎᑐᑦ ᐃᓕᓴᑎᑦᑎᒍᓐᓇᖅᑐᑦ ᑕᐃᒪᐃᓪᓚᕆᑦᑐᖅ. 
ᑕᐃᒪᓕ ᒪᓕᒐᕐᒥ ᒪᓕᑦᑕᐅᒋᐊᖃᓕᖅᑎᑦᑎᒍᑦᑕ ᒪᕐᕉᓐᓂᒃ 
ᐅᖃᐅᓰᓐᓂ ᐊᑐᕐᓗᑎ ᐃᓕᓴᑎᑦᑎᒋᐊᖃᕐᓂᕋᐃᓗᑕ ᑕᐃᒪ 
ᐃᓕᓴᐃᔩᓪᓗ ᐃᓕᓐᖓᑎᐊᓐᖏᓗᐊᕐᓗᑎ 
ᐃᓕᓴᑎᑦᑎᒐᓱᐊᖅᑲᑕ ᐃᓕᓐᓂᐊᓐᓂᕐᒥᑦ 
ᑲᑕᑉᐹᓪᓕᑎᑦᑎᒐᔭᕐᖓᑦ. 
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hard to have both.  
 
Chairman: Thank you, Mr. Fisher. 
(interpretation) Mr. Quassa, are you 
done? Ms. Angnakak. 
 
Ms. Angnakak: Thank you, Mr. 
Chairman. Thank you, Mr. Fisher, for 
coming forward. I think a lot of what 
you’re saying today is the issues that we 
have been talking about over the last few 
months now when we have been 
concentrating on the Act and the 
messages that we get from the 
communities are very varied.  
 
This whole issue of standardization of 
one’s learning and if you want your child 
to have a quality education, I think the 
issues of DEAs and their responsibilities 
under the Act have come up a lot. I think 
you’re pretty accurate on that and what 
people have been saying.  
 
Things like, for example, attendance, it 
plays a big role at the end of grade 12 in 
whether somebody is going to graduate at 
all or if they’re going to graduate with an 
education that’s worthy where they can 
go on to university and that. What kinds 
of ideas do you have over that? How can 
we get children to value the education 
and to get to really know that going to 
school every day is very important, and 
how can we get the parents to support 
that? What kinds of ideas would you 
have? Thank you, Mr. Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 
Mr. Fisher. 
 
Mr. Fisher: Thank you, Mr. Chairman. 
That issue, I think, is a complicated one 
to be honest. To fix it, really, you need to 
get into the community.  
 

 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕕᓱ. ᒥᔅᑕ 
ᖁᐊᓵ, ᑕᐃᒫ? ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
 
 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᔅᓯᕙᐅᑖᖅ. 
ᖁᔭᓐᓇᒦᑦᑕᐅᖅ ᒥᔅᑕ ᕕᓱ ᑕᒫᓃᒃᑲᕕᑦ. ᑖᒃᑯᐊ 
ᐅᖃᖅᑕᑎᑦ ᐅᓪᓗᒥ ᐃᓱᒫᓗᓇᖅᑐᐃᑦ 
ᐅᖃᐅᓯᕆᓯᒪᓕᖅᑕᕗᑦ ᑕᖅᑭᓂᑦ ᖃᑦᑎᓂᒃᑭᐊᖅ, ᑖᓐᓴ 
ᐱᖁᔭᖅ ᕿᒥᕐᕈᐊᖅᓯᒪᒐᑦᑎᒍ. ᑕᐃᒃᑯᐊ ᓄᓇᓕᓐᓂ 
ᑐᓴᖃᑦᑕᖅᑕᕗᑦ ᐊᔾᔨᒌᖏᑦᑐᕈᓘᔭᐅᖃᑦᑕᖅᑐᐃᑦ.  
 
 
 
 
 
ᐊᒻᒪ ᐊᔾᔨᒌᓕᖅᑎᑦᑎᓂᖅ ᐃᓕᑉᐸᓪᓕᐊᓂᐅᔪᓂᑦ 
ᕿᑐᓐᖓᑎᓐᓄᑦ ᐃᓕᑦᑕᐅᖁᔭᑦᑎᓐᓂ, ᑕᐃᒫᒃ ᐱᐅᔪᒥᑦ 
ᐃᓕᓐᓂᐊᕐᓂᖃᓂᕐᒥᑦ. ᑖᒃᑯᐊ ᓄᓇᓕᓐᓂ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᓪᓗ ᐱᓕᕿᐊᕆᒋᐊᓕᖏᑦ 
ᒪᓕᒐᑎᒍᑦ ᓴᖅᑭᖃᑦᑕᖅᓯᒪᔪᑦ ᐊᒥᓱᐊᖅᑎᖅᑐᑎ. ᑕᒪᐅᓇ 
ᓱᓕᔪᓂᑦ ᐅᖃᖃᑦᑕᖅᑐᑎᑦ ᐅᖃᖅᑕᐅᕙᒻᒥᒻᒪᑕ ᐊᓯᓐᓄᑦ.  
 
 
ᒪᑯᐊᓕ ᐆᑦᑑᑎᒋᓗᒍ ᐅᐸᖃᑦᑕᕐᓃᑦ ᐅᐸᖏᖃᑦᑕᓃᓪᓗ 
ᐊᔅᓱᐊᓗᒃ ᐊᑦᑐᐃᒻᒪᑦ ᖁᑦᑎᓐᓂᓕᒃ 12-ᒦᓕᖅᑎᓪᓗᒋᑦ 
ᐱᔭᕇᕐᓂᐊᕋᓗᐊᕐᒪᖔᑕᓘᓐᓃᑦ ᐱᔭᕇᕐᓂᐊᖅᑲᑕ 
ᐃᓕᓐᖓᓕᕐᓗᑎᑦ ᓈᒻᒪᑦᑐᒥ ᓇᔅᓴᕈᓐᓇᖅᑕᖓᓂ 
ᓯᓚᑦᑐᓴᕐᕕᔾᔪᐊᒧᑦ. ᖃᓄᐃᑦᑐᓂᒃ ᐃᓱᒪᖃᖅᓯᒪᕕᑦ ᑕᒪᓐᓇ 
ᐱᓪᓗᒍ? ᖃᓄᖅ ᕿᑐᕐᖓᕗᑦ  
ᐊᓐᓂᕈᓱᓕᖅᑎᒍᓐᓇᖅᑲᕗᑦ ᐱᓐᓇᕈᓱᓕᖅᑎᒍᓐᓇᖅᑲᕗᑦ 
ᐃᓕᓐᓂᐊᓂᕐᒥᒃ ᐱᒻᒪᕆᐅᓕᖅᑎᑦᑎᓗᑎᑦ? ᖃᓄᕐᓗ 
ᐊᖓᔪᖅᑳᕆᔭᐅᔪᐃᑦ ᐃᑲᔪᖅᓰᒍᓐᓇᖅᑲᑦ? ᖃᓄᖅ ᑕᒪᓐᓇ 
ᐃᓱᒪᒋᓯᒪᕕᐅᒃ? ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᑲᖅ. ᒥᔅᑕ 
ᕕᓱ.  
 
ᕕᓱ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᑖᓐᓇ 
ᑭᐅᔭᕐᓂᖏᑦᑐᖅ ᐅᖃᑦᑎᐊᒻᒪᕆᓪᓗᖓ. ᓴᓇᔭᐅᒋᐊᓕᒃ 
ᐋᖅᑭᒋᐊᖅᑕᐅᒋᐊᓕᒃ ᓄᓇᓕᓐᓅᖅᑐᕆᐊᖃᖅᑐᓯ. 
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I mean there’s not, I want to say, a whole 
lot to do. I feel that there should be a way 
to go in and find out. “Why are these kids 
not going?” would be one of my 
questions. I don’t want to say, “How bad 
is school,” but if the kids aren’t going to 
school, it means that the rest of their life 
is awesome? Maybe; I don’t know. I 
doubt it in a lot cases. I don’t know the 
answer. Why aren’t they going? I haven’t 
spent much time thinking about that or 
looking into it, but I’m pretty sure that 
there is a way to combat that.  
 
You had a very good gentleman on this 
morning and you had thoughts on that 
and I like where he was coming from. 
School should be the place that you want 
to go. How do you get to the point where 
school is not the place you want to go? 
There are not a lot of places to go in a lot 
of places here. There may be something 
wrong in the school. I’m really not sure. I 
feel like it’s a community-by-community 
assessment that needs to be done on why 
not. Someone needs to go and have that 
conversation, like knock on a door and 
ask why little Johnny didn’t make it to 
school today, right, make it accountable.  
 
I know that the DEAs have got a lot of 
things put on them in this Act and I’m 
not sure that’s necessarily fair to them, 
but for things like attendance, I think the 
DEAs could be very powerful and that 
maybe should be something they could 
focus on a bit more and maybe back off a 
little bit from the programming and the 
technicalities of producing the high-
quality education and getting the kids 
there.  
 
Sorry I couldn’t answer that one great, 
but Mr. Chairman. 
 
Chairman: Ms. Angnakak. 

ᖃᐅᔨᒋᐊᕈᓐᓇᕆᐊᖃᖅᑐᒍᑦ ᓱᒻᒪᑦ ᒪᑯᐊ 
ᐅᐸᖃᑦᑕᖏᒻᒪᖔᑕ ᐊᐱᕆᖅᑳᕋᔭᖅᑐᖓᓕ. ᖃᓄᖅ 
ᐃᓕᓴᕕᒃ ᐱᐅᓐᖏᑦᑐᐋᓘᑉᐸᓘᓐᓃᑦ ᖃᓄᖅ ᑭᓱᒥᒃᑭᐊᖅ 
ᐱᔾᔪᑎᖃᖅᑐᑎᒃ. ᖃᐅᔨᒪᓐᖏᑦᑐᖓ ᓱᒻᒪᑦ 
ᐅᐸᖃᑦᑕᖏᒻᒪᖔᑕ. ᑕᒪᓐᓇ 
ᐃᓱᒪᒋᓗᐊᖅᓯᒪᓐᖏᓪᓚᕆᒃᑲᒃᑯ ᖃᐅᔨᒋᐊᓚᐅᖅᓯᒪᓇᒍᓗ 
ᑭᓯᐊᓂ ᓇᓗᑦᑎᐊᖏᑦᑐᖓ ᑖᓐᓇ ᓱᒋᐊᖅᑕᐅᒍᓐᓇᕐᖓᑦ.  
 
 
 
 
 
 
 
 
ᑕᐃᒪ ᐅᓪᓛᖅ ᐅᖃᖅᑎᑦᑎᐊᕆᑦᑐᐋᓘᖅᑲᐅᒻᒥᔪᓯ 
ᑖᔅᓱᒥᖓ ᐅᖃᐅᓯᖃᕆᐊᖅᑐᖅᑲᐅᔪᒥᒃ. ᐃᓕᓴᕕᒃ 
ᐅᐸᒍᒥᓇᕆᐊᓕᒃ ᑕᐃᒪᐃᓕᖅᑲᐅᒻᒪᑦ. ᖃᓄᖅ ᑕᐃᒪ 
ᖃᓄᐃᑦᑐᖃᖅᑐᐋᓘᓕᖅᑲᑦ ᑕᐃᒪ ᐅᐸᒍᒪᔭᐅᒍᓐᓃᕋᔭᖅᑲ. 
ᐃᓕᓴᕕᒻᒥ ᐱᑯᑦᑐᖅᓯᒪᓂᖅᑕᖃᑐᐃᓐᓇᕆᐊᓕᒃ 
ᐊᐅᓚᑦᑎᑎᐊᖏᓂᕐᒥᓘᓐᓃᑦ ᓄᓇᓕᓐᓄᖅᑲᐃ 
ᐋᖅᑭᒋᐊᖅᑕᐅᒋᐊᓕᒃ. ᐅᖃᐅᓯᕆᔭᐅᒍᓐᓇᖅᑑᖅ 
ᐊᐱᖅᓱᖃᑦᑕᕆᐊᖅᑐᕈᓐᓇᖅᑐᒍᑦ ᓱᒻᒪᓂᓐᓇ ᔮᓂᕋᓛᖅ 
ᐃᓕᓴᔭᖅᑐᖃᐅᓐᖏᓚᖅ ᑕᐃᒪᐃᑦᑐᓂᒃ. 
 
 
 
 
 
 
 
ᑕᒪᒃᑯᐊᓕ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐊᒥᓱᐋᓗᓐᓂᒃ ᐱᔭᔅᓴᖃᖅᑎᑕᐅᕙᒻᒪᑕ. ᑕᒪᓐᓇ 
ᐃᓚᓕᐅᑎᔪᐊᓗᑐᐃᓐᓇᐅᒐᔭᕐᒥᔪᖅ. ᐅᐸᖃᑦᑕᕐᓂᖅ 
ᐱᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑲᑎᒪᔨᖏᑦ 
ᐃᑲᔫᑎᖃᕈᓐᓇᖅᑐᒋᔭᒃᑲᓕ ᓵᖓᔭᐅᒋᐊᖅᔫᒥᑉᐸᑦ. 
ᒫᓐᖓᖅᑲᐃ ᐃᓕᓴᑎᑦᑎᒐᓱᓐᓂᕐᒥᒃ 
ᕿᒪᒎᑎᐊᕐᔪᒋᐊᖔᕐᓗᑎᒃ ᓱᕈᓰᑦ 
ᐅᐸᑦᑎᑕᐅᒐᓱᑐᐃᓐᓇᖃᑦᑕᖔᕐᓗᑎᒃ. 
 
 
 
 
ᒪᒥᐊᓇᖅ ᑖᓐᓇ ᑭᐅᑦᑎᐊᓪᓚᕆᒍᓐᓇᕋᑖᓐᖏᓇᒃᑯᑦ, 
ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
ᐃᒃᓯᕙᐅᑕᖅ: ᒥᔅ ᐊᕐᓇᒃᑲᖅ.  
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Ms. Angnakak: Just a comment, really, 
yes, when we’re dealing with education, I 
think most of the concerns or challenges 
are very complex. There are no easy 
answers. It will take all of us working 
together to get a better Act that’s going to 
work better in the communities and that.  
 
Thanks very much. I think you have been 
very candid and I like that. I think it’s 
very refreshing, like the Chair said. I 
think you state, “As it is, this is the 
reality.” Any of us can paint the picture 
what we want. We can paint the picture, 
“This is what we want and you should be 
doing this and doing that,” and very 
often, people look at the Department of 
Education to be the answer for all, either 
it’s the culture learning, language 
learning, core learning, whatever.  
 
I think that we need to all be in reality of 
what the education department is really 
able to do well, what the role of parents 
is, and what the role of the DEA is. I 
really think we need to think a little bit 
differently than how we do now under 
the current Act. Thanks very much. 
Thank you, Mr. Chairman. 
 
Chairman: Thank you, Ms. Angnakak. 
Mr. Savikataaq. 
 
Mr. Savikataaq: Thank you, Mr. 
Chairman. Thank you, Mr. Fisher, for 
coming. Some of the stuff you said, like 
you said, you think you have to go 
backwards to try to agree what you want 
as the end product and then you go back 
and figure out how to make that product 
instead of just having a vision and saying, 
“Okay, this is all what we want. We’re 
hoping this will come out.” I think it’s 
realistic to say, “Okay, this is what we 
want at the end of the educational 

 
ᐊᕐᓇᒃᑲᖅ (ᑐᓵᔨᑎᒍᑦ): ᐅᖃᐅᓯᔅᓴᑐᐃᓐᓇᖅ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓕᕌᖓᑦᑕ, ᑕᒪᓐᓇ ᐃᓱᒫᓘᑕᐅᔪᑦ 
ᐊᔅᓱᕉᑕᐅᔪᑦ ᐃᒪᓐᓇ ᐱᔭᕐᓂᖏᑦᑐᐋᓘᒻᒪᑕ ᐊᒻᒪ 
ᐊᔅᓱᕉᑎᒋᒋᐊᖃᕐᓂᐊᖅᑕᕗᑦ ᐱᓕᕆᖃᑎᒌᑦᑎᐊᕐᓗᑕ.  
ᐃᒪᓐᓇ ᐱᐅᓂᖅᓴᒥᒃ ᒪᓕᒐᖃᖁᓪᓗᑕ ᒪᓕᒐᖃᖁᓪᓗᑕ. 
 
 
 
ᖁᔭᓐᓇᒦᒻᒪᕆᒃ. ᐃᒪᓐᓇ ᐅᖃᑦᑎᐊᖅᓱᑎᑦ ᑕᒪᓐᓇ 
ᐱᐅᒋᒐᒃᑯ ᐅᖃᑦᑎᐊᒻᒪᕆᑦᑐᓂᒃ ᓂᓪᓕᐊᒐᕕᑦ 
ᖃᓄᐃᓕᖓᓂᖏᓐᓂ ᒫᓐᓇ. ᖃᓄᑐᐃᓐᓇᖅ ᓲᕐᓗ 
ᑕᑯᒍᒪᔭᑦᑎᓐᓂ ᐅᓂᒃᑲᐅᓯᖃᕈᓐᓇᕋᑦᑕ. ᑕᐃᒪ 
ᐊᒥᓱᐊᖅᑎᔅᓱᓂ ᑖᒃᑯᐊ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ 
ᑭᐅᒍᓐᓇᖅᑐᑑᓱᒋᔭᐅᖃᑦᑕᕐᒪᑕ ᑭᓱᓕᒫᓄᑦ.  
 
 
 
 
 
 
 
 
ᑕᐃᒪᐃᒻᒪᑦ ᑕᐃᒫᒃ ᖃᐅᔨᒪᔪᐃᓐᓇᐅᒋᐊᖃᖅᑐᒍᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᑕᒪᒃᑯᓂᖓ ᑲᒪᒍᓐᓇᖅᐹᑦ? 
ᑭᓱᓂᓪᓕ ᑲᒪᑎᑕᐅᔪᔅᓴᐅᕙᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ 
ᓄᓇᓕᓐᓂᓗ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔩᑦ? ᐊᓯᐊᒍᑦ 
ᐃᓱᒪᓕᐅᕈᓐᓇᕐᒥᒐᑦᑕ ᒫᓐᓇ ᐱᖁᔭᕐᓃᑦᑐᓂᒃ. ᖁᔭᓐᓇᒦᒃ, 
ᐃᒃᓯᕙᐅᑖᖅ.  
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅ ᐊᕐᓇᒃᑲᖅ. 
ᒥᔅᑕ ᓴᕕᑲᑖᖅ.  
 
 
 
 
 
 
 
ᓴᕕᑲᑖᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᐃᒃᓯᕙᐅᑖᖅ. ᐊᒻᒪᓗ 
ᒥᔅᑕ ᕕᓱ ᖃᐃᖅᑲᐅᒐᕕᑦ. ᐅᖃᐅᓯᖃᖅᑲᐅᒐᕕᑦ 
ᐅᑎᕆᐊᖅᑑᔮᕐᓂᕋᖅᑲᐅᒐᕕᒃ ᑭᓱᓂᒃ. ᑖᓐᓇ 
ᑕᐅᑐᒐᖃᑐᐃᓐᓇᖏᓪᓗᓂ ᐅᑯᐊ ᐱᒍᒪᔭᕋᓗᐊᕗᑦ ᐃᒃᑯᐊ 
ᓴᖅᑭᓐᓂᐊᖁᓪᓗᒋᑦ, ᐅᑯᐊ ᑕᒡᒐ ᐱᒍᒪᔭᕗᑦ 
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᖅ ᓄᓐᖑᐊᓂ.  
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process. How do we get there?” I think 
you have to work backwards.  
 
I agree with you that if we have high-
quality education, there should no 
problem passing the departmental exams. 
If it’s high quality, like you said, even the 
weakest student should pass that 
departmental exam. Yet we heard 
yesterday that what seems to be 
happening a lot is the school mark is, I 
don’t know if inflated is the right word, 
but exaggerated so that even if they fail 
the departmental exam, they can still 
pass, and that is wrong.  
 
We’re going to consider all the 
submissions and believe me, yours will 
be amongst the ones that are considered 
too. Thank you. 
 
Chairman: Thank you, Mr. Savikataaq. I 
have no more names on my list. I think 
most of the questions that I was 
anticipating of asking Mr. Fisher have 
been covered. Again, I think you’re 
reiterating some of the topics that we 
have been covering and hearing across 
the territory.  
 
We have to look at reality and we have to 
really take into consideration what we 
legislate because once it’s in legislation, 
it’s law. If we’re setting the department 
up to be in a position where they’re not 
able to meet the goals and objectives that 
are established within the legislation, 
we’re not doing the department or our 
children any good service.  
 
I would just like to thank you for your 
submission and the time that you spent. It 
obvious the amount of research that you 
did. I would just like to welcome you to 
make any closing comments, Mr. Fisher.  
 

ᖃᓄᕐᓕ ᑕᐃᑯᖓ ᑎᑭᒍᓐᓇᖅᐱᑕ? ᑭᖑᒻᒧᖔᖅ 
ᐃᖏᕐᕋᒋᐊᖃᖅᑰᕋᑦᑕ. 
 
 
ᐊᖏᖃᑎᒋᕙᒋᑦ ᐱᐅᔪᒻᒪᕆᐋᓗᓐᓂᒃ 
ᐃᓕᓐᓂᐊᑎᑦᑎᔾᔪᑎᖃᕈᑦᑕ 
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᒋᐊᖃᓐᖏᑦᑐᑦ ᑖᒃᑯᐊ ᖄᖏᖅᑎᑕᐅᔪᑦ 
ᖁᑦᑎᓐᓂᓖᑦ. ᑕᒪᒃᑯᐊᓘᓐᓃᑦ ᐊᔪᕐᓂᖅᐹᑦ 
ᐃᓕᓐᓂᐊᕐᕕᓐᓂ ᑖᒃᑯᐊ ᐊᓂᒍᐃᔪᑦ. ᐃᓕᓐᓂᐊᕐᕕᓐᓂ 
ᓇᓗᓇᐃᖅᓯᔾᔪᑕᐅᖃᑦᑕᖅᑐᖅ ᐃᒪᓐᓇ 
ᐱᑦᓯᐊᖅᑎᑦᑎᓗᐊᖃᑦᑕᕐᒪᑕ ᐊᔪᖅᑎᓪᓗᒋᑦ ᐃᓚᖓᒍᑦ. 
ᑕᐃᒫᒃ ᖄᖏᐅᑎᓂᐊᕐᒪᑦ ᑎᑭᒋᐊᖃᖅᑕᒥᓄᑦ. ᑕᒪᓐᓇ 
ᑕᒻᒪᐅᖃᒻᒪᑦ ᑕᒻᒪᖅᓯᒪᒻᒪᑦ. 
 
 
 
 
ᑕᒪᒃᑯᐊᓕᒫᑦ ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑎᒋᓂᐊᕋᑦᑎᒍ ᑐᓂᔭᐅᓯᒪᔪᑦ 
ᑎᑎᕋᖅᓯᒪᔪᑦ. ᖁᔭᓐᓇᒦᒃ. 
 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᓴᕕᑲᑖᖅ. 
ᐊᑎᖁᑎᖃᕈᓐᓃᕋᒪ. ᑖᒃᑯᐊ ᐊᐱᖅᓲᑕᐅᔪᑦ 
ᐊᐱᖅᑲᐅᑕᐅᒻᒪᑕ ᒥᔅ ᕕᓱ. ᑕᐃᒪ ᑖᒃᑯᐊ 
ᐅᖃᕆᐊᒃᑲᓐᓂᕋᕕᒋᑦ ᐅᖃᐅᓯᐅᖃᑦᑕᖅᓯᒪᔪᑦ 
ᑐᓴᖅᓯᒪᔭᕗᑦ ᓄᓇᕗᒻᒥ.  
 
 
 
 
ᑕᑯᒋᐊᖃᕋᑦᑎᒍ ᓴᖅᑭᓯᒪᓪᓚᕆᑦᑐᐃᑦ ᑕᒪᒃᑯᐊ  
ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑎᖃᕐᓂᐊᖅᑎᓪᓗᑕ ᒪᓕᒐᕐᓂ ᑖᓐᓇ 
ᒪᓕᒐᐅᒻᒪᑦ. ᐃᒪᓐᓇ ᐋᖅᑭᓲᑎᑦᑎᐊᕆᐊᖃᕋᑦᑎᒍ 
ᐃᓕᓐᓂᐊᖅᑎᖁᑎᕗᑦ ᐊᒻᒪᓗ ᑕᒪᒃᑯᐊ 
ᑎᑭᒍᓐᓇᐃᓕᖅᑲᔪᑦ ᑐᕌᒐᕐᒥᓄᑦ. ᑕᐃᒪᓐᓇ 
ᐃᑲᔫᑎᓐᖏᒻᒪᑦ ᐱᑦᑎᐊᖏᒃᑯᑦᑎᒍ ᕿᑐᕐᖓᑎᓐᓄᑦ.  
 
 
 
 
 
ᑕᐃᒪᐃᒻᒪᑦ ᖁᔭᓐᓇᒦᕈᒪᕙᒋᑦ ᑐᓂᓯᖅᑲᐅᒐᕕᑦ ᐊᒻᒪ 
ᖃᐅᔨᓴᕐᓂᕆᓚᐅᖅᑕᐃᑦ ᖃᓄᕈᓘᔭᖅ 
ᐃᓱᓕᔾᔪᑎᖃᕈᒪᒍᕕᑦ. ᐃᓱᓕᔾᔪᑎᓂᒃ ᐅᖃᐅᓯᖃᕈᒪᒍᕕᑦ 
ᑐᓐᖓᓱᒃᑎᑉᐸᒋᑦ, ᒥᔅᑕ ᕕᓱ.  
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Mr. Fisher: Thank you, guys. This is a 
very large step, I’m sure you guys realize 
that, and big steps are probably going to 
be big work, but it’s much needed.  
 
I thank you guys for getting the 
Committee together. I don’t know if you 
volunteered to be on the Committee or 
you got “voluntold” to be on the 
Committee. If you volunteered, good on 
you. I appreciate you guys taking the 
time, effort, and the work to making this 
thing better because there are 
improvements that can be made.  
 
I know that Nunavut can create some 
smart people. We just need to get the 
right formula together to make sure that 
we set them up for success. Hopefully, 
with a few revisions in the Act, we will 
be that much closer.  
 
Just thank you to you guys. Good luck 
and all the best in your work ahead on 
this one.  
 
Chairman: Thank you, Mr. Fisher. That 
concludes the hearing on the Special 
Committee’s review of the Education 
Act.  
 
I really want to thank everyone’s input 
and the amount of work that has been 
going on for the last year that we have 
been putting into this and the work that 
the public has been providing, the 
amount of submissions, the amount of 
information, the conversations in the line-
up at the grocery store that I’m sure 
we’ve all had with people within our own 
communities. I just want to really thank 
everyone that has been involved in the 
process, all the witnesses that have 
appeared before this hearing, all the 
comments that we have received and will 
continue to take a look at as we finalize 

ᕕᓱ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᖑᔪᓯ. ᑕᒪᓐᓇ 
ᐊᓪᓗᕆᐊᕐᓂᒻᒪᕆᐅᒻᒪᑦ. ᑕᒪᓐᓇ 
ᓴᖅᑭᒋᐊᖃᖅᓯᒪᔪᒻᒪᕆᐅᓪᓗᓂ. ᖁᔭᓐᓇᒦᖅᐸᔅᓯ ᐊᒻᒪᓗ 
ᐃᒪᓐᓇ ᐊᑭᓕᖅᑐᖅᑕᐅᒐᓯ ᑲᑎᒪᔨᐅᒻᒪᖔᓯ 
ᐃᒻᒥᓂᓪᓘᓐᓃᑦ ᐃᓚᐅᒍᒪᓂᑦᑎᓐᓄᑦ. 
 
ᖁᔭᒋᕙᔅᓯ ᐱᕕᖃᖅᑎᑦᑎᒐᔅᓯ ᐊᒻᒪᓗ ᐱᓕᕆᒐᔅᓯ ᑖᓐᓇ 
ᐱᐅᓂᖅᓴᐅᓕᖁᓪᓗᒍ ᒪᓕᒐᖅ ᓄᓇᕗᒻᒥᓗ 
ᓴᓇᔭᐅᓯᒪᓗᓂ.  
 
 
 
 
 
 
 
ᖃᐅᔨᒪᔪᖓ ᓄᓇᕗᑦ ᓴᖅᑭᑎᑦᑎᒍᓐᓇᕐᒪᑦ 
ᓯᓚᑐᔪᕈᓗᐋᓗᓐᓂᒃ ᐃᓄᓐᓂᒃ ᐋᖅᑭᓯᑦᑎᐊᕈᑦᑕ 
ᓯᕗᒧᐊᑦᑎᐊᕈᑎᔅᓴᖏᓐᓄᑦ. ᑕᐃᒫᒃ 
ᖃᓂᓪᓕᕙᓪᓕᐊᒍᓐᓇᓂᐊᖅᑐᒍᑦ ᑖᒃᑯᐊ ᐱᖁᔭᐃᑦ 
ᐋᖅᑭᑎᐊᖅᑲᑕ.  
 
 
ᖁᔭᓐᓇᒦᑐᐃᓐᓇᖅᐸᔅᓯ. ᓯᕗᒧᐊᑦᓯᐊᖁᓇᖅᑯᓯ 
ᐱᓕᕆᐊᔅᓴᓯ ᓯᕗᓂᔅᓯᓐᓂ. 
 
 
ᐃᒃᓯᕙᐅᑕᖅ (ᑐᓵᔨᑎᒍᑦ): ᖁᔭᓐᓇᒦᒃ, ᒥᔅᑕ ᕕᓱ. ᑕᐃᒪ 
ᐃᓱᓕᒃᑲᑦᑕ ᑕᒪᓐᓇ ᓈᓚᑎᑦᑎᓂᕗᑦ ᑖᒃᑯᓂᖓ 
ᐱᔾᔪᑎᖃᖅᑐᓂᒃ ᓄᓇᕗᒻᒥ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ 
ᒪᓕᒐᕐᒥᒃ. 
 
 
 
 
 
 
 
 
 
ᖁᔭᓐᓇᒦᒃ ᐃᓚᐅᓯᒐᑦᓯ ᐊᒃᓱᕈᖅᓯᒪᓪᓗᓯᓗ ᐱᓕᕆᓪᓗᓯ 
ᑕᒫᓂ ᐊᕐᕌᒎᓯᒪᔪᒥ ᑕᕝᕙᓂ ᐋᖅᑭᓱᖅᓯᒪᔭᕗᑦ ᐊᒻᒪᓗ 
ᑕᖅᑲᒃᑯᐊ ᐃᓄᐃᑦ ᑐᓂᓯᒪᔭᖏᑦ ᐅᖃᐅᓯᕆᓯᒪᔭᖏᓪᓗ  
ᐊᒥᓲᒻᒪᑕ ᑐᑭᓯᒋᐊᕈᑎᔅᓴᑦ ᐅᖃᓕᒫᕈᑎᒋᓯᒪᔭᕗᓪᓗ 
ᓄᓇᓕᑦᑎᓐᓂᓗ. ᖁᔭᓐᓇᒦᕈᒪᕙᔅᓯ ᑖᒃᑯᐊ 
ᐃᓚᐅᓯᒪᔪᓕᒫᑦ ᑕᐃᒃᑯᐊᓗ ᐅᖃᕆᐊᖅᑐᖅᓯᒪᔪᑦ ᑕᕝᕗᖓ 
ᓈᓚᑦᑐᓄᑦ. ᐅᖃᐅᓯᐅᓚᐅᖅᑐᓕᒫᓪᓗ ᐱᔭᕗᑦ, ᐊᒻᒪᓗ 
ᕿᒥᕐᕈᐃᓇᕐᓂᐊᖅᐸᕗᑦ ᑕᒪᒃᑯᐊ, ᐊᒻᒪᓗ ᑭᖑᓪᓕᖅᐹᒥ 
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our report to the Legislative Assembly.  
 
We will be taking all these submissions, 
all this information, all the comments 
made at public consultations, all that 
stuff, into consideration as we finalize 
our report and make the best 
recommendations that we feel will help 
our students. At the end of the day, that’s 
the focus of all the work that we’re 
doing. It is the students.  
 
I just want to thank everyone. Thank you. 
 
>>Committee adjourned at 17:19 
 

ᐅᓂᒃᑳᓕᐊᕗᑦ ᒪᓕᒐᓕᐅᕐᕕᒻᒨᕐᓂᐊᕋᑦᑎᒍ.  
 
ᐊᑐᓕᖁᔭᐃᑦ, ᑐᑭᓯᒋᐊᕈᑎᔅᓴᐃᑦ, ᐋᔩᖁᑎᕕᓃᑦ ᑕᒪᒃᑯᐊ 
ᐃᓱᒪᔅᓴᖅᓯᐅᕈᑎᒋᓂᐊᕋᑦᑎᒍ ᑕᒪᕐᒥᒃ 
ᐅᓂᒃᑳᓕᐊᕆᓂᐊᖅᑕᕗᑦ ᑭᖑᓪᓕᖅᐹᖅ ᐋᖅᑭᓱᓕᕈᑦᑎᒍ. 
ᖁᔭᓐᓇᒦᒃ ᐃᓕᓐᓂᐊᕈᑎᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓄᑦ ᑕᒪᓐᓇ 
ᐃᑲᔫᑎᓂᐊᕐᒪᑦ.  
 
 
 
 
 
ᖁᔭᓐᓇᒦᖑᔪᓯ. ᖁᔭᓐᓇᒦᒃ. 
 
>>ᑲᑎᒪᓂᖅ ᓄᖅᑲᖅᐳᖅ 17:19ᒥ 

 


